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report  -includes  extensive  direct  quotes  from,  the  persons  inter-^iaewed 
concerning.  thejLr  evaluation  of  the  Glassboro  program  and  the  joes 
they  now  hold.  Appendixes  include  general  comments  by  the  graduates, 
results  of  previous  surveys,  a  short  literature  3peview,  and  the 
•official  description  of  Glassboro »s  graduate  library  education  .  ,^ 
program,  (DS/PF)  ,  •  . 


*  Documents  acquired  by  EEIC  include  many  informal. unpublished.  ♦ 
*.  matejrialaf^ot  available  from  other^  sources.  EEIC  makes  every  effort 

*  to  obtain  the  best  copy  available.  Nevertheless,  items  of  marginal 

*  reproducibility  are  often  encountered  and  this  affects  the  guality 

*  of  the  microfiche  and  hardcopy  reproductions  HE IC  makes  avaij.abie 

*  via  the  EEIC  Document  Eeproduction  Service  (EDES).  EDES  is  not 

*  responsible  for  the  quality  of  the  original  document.  Eeproductions 

*  supplied" by  EDES  are  the  best  that  can  be  made  from  the  original. 
*******#**♦************♦*******#*******♦*♦♦♦♦♦♦♦♦♦♦* 


*  L 

o| 

'  CO 


IXll 


11 


z 

669 


U  S  OEPARTMCNraP  HEALTH, 
EDUCATION  A  WEUFARC 
NATIONAL  INSTITUTE  OF 
»  CDUCAtlOri 

THIS    DOCUMENT    HAS  BEEN 

OUCEO  EXACTLY  AS  RECEIVED  FROM 

THE  PERSON  OR  ORGANIZATION  ORIGIN- 

Itin^  it  points  of  view  OR  opinions 

STATED  DO  NOT  weCESSARtLY  REPREr 
SENTOFFICIAL  NATI.ONAL  INSTITUTE  of 
EDUCATION  POSlTtON.OR  PQLICY 


Potts,  Rinehart  Skeeht  192?^  » 
^     Graduate  education, In  Ifbrarianship  it  * 
31ass\s^ro  State  pollege,  1^67 J7k  t  a  .  ; 
deserii^tion  of  the  graduates  atid'theilf  ^ 
evaluations  ,olJi  the  prograA.  Glaissborot 

526p.  s  tables.^  -       \  ' 

!•  Lib'raiy  education/^  N»  J«  «  GOLass^X)!^^^  / 
€tate  College #    2.  library j^^         -  Qlassboro 
State  College »    3.//lassbor^State  Cpil^ge, 
Glassboro^  N#J*  *  Evaluat^^n.    I.  Title.  -  ,  ■  ' 


020,07  ?859 


8 

ERIC 


The  author,  while  on  sabljaticsl  leave  ffall  semester  197^75)  visited 
about  half  the  persons  ^o  graduated  from  the  Glassboro  master* s 
program  in  librariansihi^  since  it  tiegan.    Interviews  Averaged  JL^ 
in  length,  and  were  taped.    Graduates  were  filmed  ,(super-8mm  nmion 
picture  film)  at  work  in  theif  libraries.    The?  intervi«Jws  were  designed 
to  obtain  graduate  Evaluations  of  the  Glassboi'o  progr?u«  in  detail,  and 
descriptions  of  the  actual  job  dutie^- and  problems  lAich  Olassboro  should 
consider  in  curriculuiia  planning;    This  report\"itjicl.ude#  the  above  *  and 
also  graduate  opinions  of  the  ffof^sMon,  eou^ise  syilaWL,"  «ummari08  of 
two  surveys  of  the  gradua^tes  made'tjariier      mail/  a  survey  oflsomtj 
South  Jersey  public  library  directors  ,\a  survey  of  other  libr^  sehoo3.s 
indicating  such  a  study  as  this  has  probably  not  been  made  befori,  pne 
description  o;f  Olassbpro's  four  tracks  with  course  requirements  and 
sequences,  and  a  reprint,  of  an  article' by\two/ New  York  City  librarians 
listing  specific  piipidsions  regarding  ijchoca^  libraries  extracted  from 
contracts  negptiated  with  school  boards  arouh4  the  ijountry.  This^paper 


includes  extensive' direct  quotes  from  the  persbns  interviewed. 


Sftroe"  of  the  introductory  pages  are  being  sent  to/f hose  who  cooperated  and 
other  interested^persons.    Copies  of  the  feomplete  report  may  be  borrowed 
on  interlibrary  loan  from  the  Savitz. learning  Resource  Center  at  the 
College,  01assboro,  ilew  Jersey  08023,    After  required  distribution,  a  few 
copies  may' be  available  for  purchase,    Pleasis  contact  the  Library  J^uca-  ] 
tion  Department  if  interested  in  this  possibility.   Questions,  coiiii|ents 
and  criticisms. may  be  directed  to  the  author      that  Department,  and  will 
be  ai5preeiate4»  , 


tiOUQUETS  TO  • 


Jlrst  and  forawtt,  tht  frtduatM  of  our  prbgram  vho 
took  tiM  out  frott  heavy  raijpontlbllltles  to  answer 
eo  miqr  queetlone*   They  are  llHed  Individually 
elsewhere  in  this  introduetozr  MCtion«   KnoHing  how 
bu^  they  are^  X  am  still  astonished,  at  how  their 
interest  in  the  profession  prendled  and  produced 
this  study*  ;  ^ 

1^  departnent  eolleaguet  (naaed  in  a  section  pf  this 
paper)  and  Hrs«?ern  Bonohuei  our  secretary-*-  for  their 
^support  and  for  her  assistance*^ 

'  And  to  Dean  Janiee  Maave^y  -  and  her  assistant  Don  DayiSy 
'  first  for  finding  sone  printing  woney/and  then  for 
alldiring  m  to  use  their  student  assistants  for  vork 
on  collating  and  sorting  the  printed  sheets  for  Mny^ 
many  hourer  and  t]hen  for  their  moral  support; 

■  '     '  {    -■-  • 

Jhen  Dr«Mark  Cha»berlaini  President  of  the  Colleget 

vho  soMhov»  in  the  midst  of  a  permanent  hudget  crisis^ 

found  enoxigh  money  to /Complete  the  printing  of  this 

paper-<«  and  also  for  his  approving,  my  sabbatical  leave 

in  the  first  place*  / 

Nhich  bi^ii^S:8  up  the  Sabbatical  Leave  Committee »  ohaired 
by  Dr*  Shirley  0*Day,  irtiich  recoMaended  approval  of  my 
leave  to  the-fPre*ident* 

The  data  on  the'  catalog  card»  reproduced  on  .  the  title 
page  of  the  paper t  were  supplied  by  "Nick  YovnellOf  vho 
^  heads  the  Catalog  Department  It  Savitz  IRC^  though  any 
errors  are  mine  because  I  copied  hla  original  data  onto 
another  c#rd»    ^  ^  . 

/     ^  •      .  ^ 

Dean  Veaverls  secretary^  Paula  Putts 9  and  Mildred  Good t 
her  assistant  I  not  only  helped  nith  the  collating  them^;^ 
selves t  but  also  supervised  atiident  asdlstants  and  In 
general  took  a  real  interest* 

student  Kathl  Lauzon  did  sodM  of  the  typing,  arid  Bost 
of  the  collating  and  assaably  was  done  by  students  > 
Mijryanne  Jordan,  Mfairyclare  Sahey,  Jeff  Weber,  Lennl 
Ronchi,  and  Jjidraa  Darby.  . 

txtoTS  In  the  typing  wist  be  laid  at  owl  door,  for  I 
typed  about  <yj%  of  the  pages  myself.  •  d 

'  Many  thanks  to  all  of  you  who  helped  I 
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.In  this  paper  ypu  will  find  extensive  direot  quotes  from  some  of 
the  people  who  know  our  program  best-   our  master's  graduates* 
Altogether >  77  persons  are  represented,  who  comprise  about  half 
of  all  who  have  graduated  since  our  program  began.    I  cannot 
emphasize  this  point  too  much*  Hhe^B  are  their  own 'words,  given 
in  much  detail,  and  given  frankly  as  far  as  I  coul'd  tell.  - 

This  paper  could  have  beep  much  shorter,  but  the  more  I  looked 
over  the  material  gained  from  the  interviews—  the  detailed  notes ^ 
the  tape  recordings—  the  more  I  was  firntLy  convinced  it  wou] 
not  be  of  maximum,  value  unless  the  actual  quotes  we^e  used 
illustrate  findings.    Actual  quotes  arp  often  suspect,  Tor  t)iey- 
have  been  used  to  mislead.    The  daily  press  is  in  the  habit,  for 
example,  jbf  giBtti^^  ••public  opinion*^ on  an  issue  by  sending  a 
reporter  out  to  interview  the  f  irsj/ six  people  he  meets  on  *the 
street.  'I  must  therefore  make  it  clear  that  not' only  are  these 
quotes  f)fbm  a  very  latge  sample  (one-half);   they  are  complete: 
i.e.,  I  have  not  omitted  particular  ones  to  alter  the  picture. 

Included  in  this  paper  (see  appendix)  are  the  results  of  two 
earlier  surveys  taken  by  mail.    Obviously  one  gets  better  data 
and  more  complete  data  in  person,  but  the  surprising  thing  is 
that  the  data  on  the  three  surveys  (where  the  same  questions  were 
asked)  are  compariible*    It  seems  likely  that  the  persons  who  do 
respond  to  any  survey  are  not  typical.    They  are  probably  uidre 
active  in  their  field,  more  informed,  perceive  themselves  as  more 
in  control  of o their  affairs--  this  would,  if  txnxe,  mean  that  a 
higher  proportion  of  respondents  are  in,  or  likely  to  be  in, 
positions  of  higher  responsibility,  which  would  'acco^jnt  for  the 
great  interest  they  expressed  in  getting  more  education  in  the 
techniques  of  administration* 

Mahy  respondents  said  th^y  were  surprised  to  find  themselves  in 
complete  responsibility  for  a  library^,  in  their  first  positions 
after  graduation.    (This  is  very  frequent  in  school  libraries.) 
One  would  like  to  think  this  is  because  the  school  systems  have 
a  very  high  degree  of  confidence  in  our  graduates  (though  indeed 
they  do)  but  based  on  the  comments  of  our  graduates,  it  seems 
likely  a  stronger  reason  is  that  the  school  administration  just 
does  not  understand  what  ^  librarian  does,  or  tdiat  the  library 
can  do  for  the  school.   Again  and  again,  from  almost  alJL  the 
school  librarians  interviewed,  1  heard  that  even  the  teachers  do 
not  understand  the  library.    Details  are:  noted  within  this  paper 
taider  specific  headings*  , 

The  State  budget  situation  created  aaffflmber  of  problems^  There 

would  have  been  much  better  returns  of  the  questionnaires  sent  by 

mail  if  we  could  have  affbrded  to  enclose  return  postage,  and 

the  sise  of  the  questionnaire  meant  at  lea^  20^,  possibly  30^ 

for  a  respondent  to  reply.  Along  with  the  length,  this  was  just 

too  much  to  e^^ct.         /^'"^^^    •  ' 

y  '(continued)  ^ 

(3) 


Indirectly,  the  biidget.  situati^  resulted  in  an  agreement  uwel^'which 
^  sabbatical  ^nvns  are  taken  at  \hree*quarters  ©if  ©ne*s  usual' 
ijglAry*   The  loss  of  that  income\neant  my  family  budget  vas  so 
squeezed  that'  I  c^u^di^ot  invest  m  much  as  would  have  been.  ! 
desirable  in  materisitij  ahd  postage*   I  did  taj^e^record  all  the 
intorviews,  on  a  to^ay^  cassettes  (cost  about 

each),  indicating  ayHI  1^8^^ h^^      of  y-ecdrded  intendews*    The  real* 
total  is  somewhat  for  not  every  tape  was  used  ftjlly*  Each 

person  ^^dsited  w^w^pfiotograjphed  on  super-^Smm  motion  picture  film, 
showing  the  librariak  at  work,  and  people  using  the  library,  for 
a  total^^f  139.  cartridges,  or  about  ?  hours  of  film*    (The  cost  of 
each  cartridge,  wit^/ developing,  was  about  $5#00t)   In  addition,  of 
course  there  was  considerable  auto  mileage;    the  inteanriews  took  » 
place  from  Atlantic  dity  to  the  Delaware  River,  and  from  Cape  May 
to  Morris  County. 

•  One  byproductv  of  the  survey  was  that  1-  discovered  inconsistencies 
in  our  mailing  lists  and  liats  of 'graduates.   Apparently  those  who 
graduated  at  mid-year  ^id  not  get  listed  in  one  compilation  used 
by  the  College,  for  example;    also,  a  number  of  our  graduates  have 
moved  and  left  forwarding  notices  which  have  expired.    It  did  not 
occur  to  them  to  let  us  know  where  they  are.    I  found  directories  , 
of  regional^  and  county  associations,  as  well  as  newsletters  of  'v. 
Area  libraries,  useful  in  tracing  some  of  them,  but  others  seem 
gone  beyond  recall,  /We  are  trying  now  to  ask  people  to  send  us 
changes  of  address-^-  perhaps  a  regular  newsletter,  or  an  alumni 
\  association  (suggested  bygone  graduate)  would  help. 

One  li^expeCtiid  problem  was  merely  finding  some  of  jthe  libraries, 
especially  those  in  schools.    Telephone  directions  were  often 
'\  inaccurate.    I  have  concluded  somewhat  sadly  ^that  most  peojile     '  . 
don't  really  know  what  streets  they  use  to  get  to  work,  for  they 
ai*e  unable  to  describe  them  to  anyone  else. 

When  I  began  interviews,  the  Admissions  Office  supplied  me  with 
two  boxes  of  college  catalogs  to  give  e^ch  librarian;   they  felt  ^^ 
this  was  an  efficient  means  to  get  the  new  catalogs  into  the 
places  they  would  be  used  for  preference,  and  indeed  it  was.  The 
librarians  all  appreciated  the  catalogs  and  s[aid  they  had  trouble 
in  the  past  in  obtaining  them. 

The  films  I  took  will  be  edited  later>^for  use  in  our  own 
classrooms 'and  perhaps  for  loan  to  others.    Of  course,  much  of 
the  footage  will  be  eliminated,  but  the  basie  is  there  for  several 
**f eaturais**  on  various  aspecte  of  library  work.  ^  The  tapes  will  not 
be  released  at  all,  for  I  had  promised  they  would  be  confidential. 
Despite      request  not  to  use  names,  some  did;  .some  might  lose 
their  jobs  IT  their  frank  comments  on  present  job  situations  were  . 
,  known.  / 

More  comments  as  summary  will  be  found  on  page  22.    I  wlll'close 
here  with  a  quotation  ascribed*  to  Eric  Sevareid:  ••Every  profession y 
craft  and  trade  now  seems  half^^full  of  slobs.  ••   He  never  looked  at 
our  librarians  when  he  said  that.    They're  great  people. 
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Hlgitory  of  Library  Education 
at  Glaaaboro  State  College 


The  Colle'ge  was  founded  in  1923 »  andFjtis  early  as  the  catalog 
for  192't-25  we  fiid  thel-e  wa&  a  required  eourse  called  "Idbraiy  , 
MethgfJs",  lastW  14  weeks  at  orje  period  per  week.    The  airts 
of  tms .course  jjere  stated  as  "...give"  students  a  working  know- 
ledge of  librmes"  for  both  school  usii'  and  in  life}  enable 
thea  tc>'^ instruct  others  how  to  use  libraries  and  to  interest 
them  in  establishing^ libraries  of  their  own."    (All  students 
were  then  majoring  in  eleraefttary  education  and  the  entire  college 
program  was  two  years.)  Included  in  the  .course  were?  /D»wey  , 
classification;  use  of , the  catalogHef  judging  the  value  of  a- 
book  from  the  title  page,  introduction,  index,  etc»;^  use  of 
reference  books;   use  of  tije  library  as  "actual  experienfce... 
under  the  direction  and  guidance  of  the  libraHan."  ' 

This  course  apparently  continued  each  year.    Ih  the  catalQ'gs 
for  1930,  31,  32  we  find  a  course  labelled  "Education,  101: 
library  nethods",  jbffered  for  10  weeks ,/bne  period  each  i*eek../ 
Probably  the  course  content  was  similar  to^the  above.  It  was 
required,  of  course.  ■         >  . 

A  graduate  program  began  at  Glassboro  in  1956 still  entirely 
at  the  elementary  school  level.   In  195^-57  programs  were  begun 
for  secondary  school  education.    In  the  catalog  for  1956-57 
there  is  a  conirse  ^Education  211:  Learning  mateidals  in  audio- 
visual aids",  at  thi"ee  semester  hours  credit;    it  was  to  be  taken 
in  the  first  semester  of  the  sophomore  ye^r  by  those  majoring 
in  Kindergarten-Primary  or  General  ELeraentaiy—  apparently  it 
was  not  a  part  of  the  secondary  program.  ^The  description  of 
course/Bducation  211  includes  the  u^e  of  field  trips,,  stereo-  ' 
graphs,  museums,  stereoscopes,  pictures,  stereqfiicon  lanterns 
•  and  slides,  opaque  projector!!,  still  films,  .filmslides,  gharts, 
diagrams  and  graphs, 'blackboards  and /bulletin  boards,  illuSt- 
Tfatei  booklets,,  maps  apd  gldbes,  sand  tables  and  models, 
experiments ,'  plays ,  page.ants ,  <  puppets .  and-  marionettes ,  silent 
and  sound  motion  pictures ,/^hono|raf*s,  radio  and  television. 

\  ^ '  ■  .  *  ■         '        •  ■ 

other  courses  found  in  .the  catalo'g  gt  this  time  were:  Educatibn 
i^37:  storytelling  and  children's  literature  for  Kindergairten- 
Prlmary  grades,  ,2  seitjester  hours;    Education  500:  locating 
educational  informati^jn,  2  s.h,( graduate),  including  "instruc- 
,  tion  in  techniques  j6f  using  basic  reference  tools  in  Education., 
indexes,  bibliogiJd^hies,  planning  research  pro jects. .  .required 
of -all  graduate  Students."   Also,  E4ueati8n  506:  Investigations 
into  the  newer  audiO-visual  aids  and  techniques,  2  or  3^s»'h. 
This. was  described  as  an  advanced  (graduate)  course  in  Av:  it, 
included  0eleeting  and  purchasing  AV  aids  for  classroom  use, 
ways. of  building  such  aids'  into  the  curriculum,  amd  critical- 
•ippraisal  of  AV  aids  basdd  on  the  latest  research.         _  ^  • 

(continued)  - 

(5)  ^  .  ; 


In  the  eollege  catalog  foir  1959-60  is  the  first  appearanee  of  another 
•■  course;  Education  388s  Instructional  materials  for  public  sphool 
^  teaching,  3  s.h.    It  included  teaching  aidS-  naps,  charts, .globes,  ' 

models*  filrjstrips,  films,  records,  transcripts,  tapes,  blackboard,/ 

chalkboard,  television,  and  development  of  personal  resource  filesi 

■  . '  .       , .  ■  /  . 

'In  1959-^0  a  program  was  planned  for  offering  a  Libraiy  Science  ' 

miner,  consisting  of  18  semester  hours  work.    This  was  app]^ved  by 

-  the  State  Board  ©f  Education,  and  was/'Open  to  students  majoring  , 
in  (is.econdary)  English  and  Social  Studies,    Seventeen  freshmen 
entered  the  program  in  September  I960,     In  I96O-6I  courses  were 
first  offered  to  sophoniores.        1962*63  fourteen  students  were 

.graduated  with  Teacher-Librarian  endorsements,  * 

In  196^3*64  another  sixteen  seniors  completed  the,,  program  and  the 
library  science  .courses  were  first  offered  in  extension' and  in  ' 
summer  session. '  In  196«»-65i  the  first  fuiltime  staff  member  was 
assigned  to „ the  -programj    uhtil  then,  all  teaching  was  ^  members 
of  the  college  library  staff.   Work, was  begun  oh  a  nroposed  ; 

-  graduate  program  in  school  librarianship,  in  1^65-^  the. Bureau  " 
;  of  Teacher  Education  and  a  statewide  committee  pn  library  education 

directed  that,  instead  i  a  program  be  suWt ted  which  would  include 
preparation  for  both  schools  and  public  libraries,  with  at  least 
30  s^h.  in  library  science,  and  varied  tracks,       "      '  .  ■  ^ 

In' 1966-67  such  a  proposal  wa?  completed} '  it  was  submitted' in  ' 
November  1966  and  approved      the  State  Board  of  Education  in  ' 
M^rch  1967.    The  first  graduate  course  was  offered  that  fall  ' 
and  at  the  same  time  the  undergraduate  prqgram  was  opened  to 
V  elementary -school  majors;   the  name  was  changed  from  Library  - 
Scienoe  minor  to  Teacher-Librarian  Prograwi,    The  second  full- 
time  teaching  position,  was  established.  .  ' 

.  ■  ■  ■        *  '  ^ 

The  first  persons  graduated  from  the  new  master's  program  in 
June  1969.  'In  1969-70,  a  third  fuiltime  faculty  member  was 
added  and  the  Library  Education  Department  was  established  by 
removing  teaching  from  the  jurisdiction  of  the  college  library. 
The  undergraduate  program  was  revised  (with'  approval)  in  1^70- 
71, .with  the  addition  of  media  courses,  and  a  fourth  fuiltime 

•'staff  member.    Iri  1971-72  a  fifth  faculty  position  was  added, 

^ which  is  the  present  strength. 


An  average  of  13  persons  each  year  complete  requirements  for 
the -Teacher-Librarian  endorsement.   Almost  twice  as  many 
complete  the  graduate  program  each -year,  on  the  average.  Due 
•  to  the  college !s  computerized  data  base  being  programmed  to 
eategdriae  all  undergradugites      their  major  field,  it  has 
become  almost  impossible  in  recent  year*  to  plan  for  or  to* 
contact  those  who  take  or  have  taken  the  undergraduarfee  18- 
hour  program.   New  certification  standards  (I975)  now  refer 
to  this  as  the  Associate  Educational  Media  Specialist',  *^th 
master's  program^adTjates  receiving  other  titles. 

ffaterial  covering  1959-60  to  date  is  mostly  based  on  ^  * 
.  departmental  .report  made  to  the  Yice-President.  \ 


The  Respondent 8 


Following  is  an  alphabetic' list  of  tjhe  gtaduatps  of 'our  master's 
program  who  cooperated  in  this  "survejr*  ^  They  are  the  ones  who. 
really  created  the*  report  by  their  pafcbijsnoe  and  understanding,  and 
above  all  their  deep  Interest,  in  the  Glassbaro  program*  . 


Robert  A*  Aeschbaok 
Richard  Htocksom;  '  ^    .  * 
Theda      Br^iddock  \/ 
Nancy  Summerlll  Butow 
PrlaciUa  Chigino       . '  . 
Martha  C*,  Fanslau      v  .  , 
Beverly  Startt  Q^nfeita- 
^.^epf  .       '  ,  ; 

Eugenia  Baynes  Gordon 
Marsha  K^.Hahn 
K^rcia  Ann  Hamas ' 
BpnnWHelig  / 
Sandxja  Ktaapel  Howley  v 

^tlope  Jacobs 
\  Susann  Kabaok 
\Max7  Kelley  V 
bharfon  fiiau'ss 
i^a  E^lfowalski  / 
Hel^^Lillian  Lennon,  ^♦♦♦^ 
Z»  lyons 
John  .Maniglig 
jjkncy  F»  May  . 
Oatherine'Lt  Nipe 
Elaiii^  A.  Pipe 
^Martha  S*  Riinne 
Aleina      Rilov  , 
Margery  Sisson^unyan 
Joyce  Koffinan  Sallow  ♦ 
^  John  Russell  Seijid^r 
Sister  Roseanne  Duffy  (formerly 
Sandra  Carol  Smith 
Linda  Snyder 
Iferle.Somer*^ 
Charlotte  Still 
Sara  B#  Tiede 
'Florence  Volpe  ' 
Theresa  W^nslov 
Elinor  M»  WiiiRhrmgjnn 
Rita' Ziegler^ 


Marguerite  Arentxen 
Helen  Boyce^ 

Mary  Richards  Butler  ^ 
Unda  Cilento  , 
Louis  Edward  DeSlena/ 
Ann  Frit^^sche   *  * 
(Sue)  .Arlene  Oilbrtde 
Karoline  Qoepf rich  , 
Lois  Bp  Greeiip 
lileanor  Haines    ^  ' 
le^va  Hartman  ^ 
Gloria  Horvay  (nee  Sieversf) 
Madeline  Z^  lahnt 
.GeraldiUie  N.  Jobnnon^ 
Patricia  D.  ^^Kammer 
Richard  J. /King 
Beatrice  Kohowitch 
Gladys  Kuhlmann 
Barbara  Maries  Le 
Delia  StoWes  'Mi 
mkabeth  J*  Maiy 
Brenda  E*  MLchae! 
Joanne' Percival 
lOlga  Prycjika  • 
Carole  Elizabeth  Ric 
Geraldine  Rodio 
Julie  Davitt  Salisbu 
Snily  Jean  Schuler ; 
Sister  Mary  Gerald t  0* 
Sister  Judith  Awe) 
Susan  Sindth 
Helens  Sokorof f , ' 
Fellcle  Faber  Squyres 
Richard  T,  Sweeney 
Sllen  K*  Tiedrich 
Louise  Sf  Watson  (Cordher) 
Helen  Sli«abeth  Wollny 
Nicholas  C#  Yovnello 
Phyllis  Zislin  v 


,s  (nee  Moulthrop) 
'fey         /  ?  - 


(Walter) 


Footnotes  (indicated  by  as^nbols  follj^^wing  names)  are  fisted  on 
the « reverse  sidfe  of  this,  page  •  » 


Footnotes  to  thft  'Wlphabetie  list  of  graduates  Intarylawftd 


*  .  the  person  was  not  vi9it9d;  'a  eo^  of  the  (juestionnaire 
.  wa^ mailed,  but  their  response  was  a  detailed  personal 
letter,  from  which  I  was  able  to  extract  replies  to  many 

^  of  the  interview  items.    <j>ersons  not-  visited  were  ALL  " 
sent  copies  of  the  questiorinaire  for  possible j:esponse 
^  mail',  but  few  did  50.)  '       ,  . 

*♦  /thl3  parson  was  intkrvie^Bd  on  June  lO,  19?^,  before  the 
iJfd  ject  was  begun ,  because  -she  was  leaving  soon  on  her 
\    oim  sabbatical.    Upon  her  return  in  winter,  I  sent  her  a 
C0P7  of  the  questionnaire,  which  she  itesponded  to,  so^ 
her  i*esponses  in  the  survey  are  from  both  contacts*  / 

*■*♦  this  person  had  not  yet  quite  completed  the  master 

.program,  but  I  was  urged  strongly  t^y  several  graduates 
to  include  her  because  she  is  already  directing  a 

.     .  school  librsiry  with  sonsid«|rable  skill  and  app<^ars 
widely' respected  for  her  innovations  and  leadership, 

these  persons  were  not  visited;    they  returned  the 
'  mail  questionnaires,  completely  filled  out*  (Mail 
questionnaires  were  identical  to  the  ones  used  in 
//    personal  interviews;    the  only  difference  was  of 
A     course  the  lack  of  opportxinity  for  explanation  and 
ejctensivjB  give  and  take*)  - 


^4t«««#   these  persons  vera  interviewed  at  home,  beijause^ 
sufficient  time  on  the  job  could- not  be  found  for 
the  interview/  '  : 

♦  -  i-* 

these  persons  were  Interviewed  at  home;    they  left 
V '    library  positiortsoin  order  to  raise  fprtilies* 


Every  name  listed  without  a  footnote  symbol  'constitutes  an 
actual  on-the-^job  interview,  of  a  graduate*  »  . 

\  a  '  * 

The  total  number  of  on*the'«^.1ob  Interviews  is  6^* 

Personal  intery^^j^s  held  at  the  person  •s  home :  5 

t6tal  personal  interviews:   6^.  ' 

»*  •  .      *  »  '    ■  . 

Data  based  solely  on  returns  of  mail  questionnaires:   6  ' 
Data  b^sedi}  solely  on  personal  letters:  2 

Total  persons  with  data  obtained      mail:   8  . 


Ghron(^loia^  of  this  Project 


March  4,  X974:    received  notice  from  Dr. Shirley  0»Day, 

chairman  of  the  Sabbatical.  Leavfj  Coimnit.tee,' 
that  leaves  would  be  available;  applications 
must  be  in  by  April  l'.  ^  '  ^ 
p.,  ,   ■  '  'i     '  •  *     /   •  .      ■  •  • 

March  l^f,  197^5    submitted  my  appj^ation  to  the  President. 

Miareh  19  >  19?'*  •   President  acknowledged  receipt turned  over 
applications  tq  the  Sabbatical  leave  ^ 
Somrittee  for  review.  ^ 


May  6>  19?'*:   notified  by  President  that  he  was  approving  the 
recowtuendation  of  the  Committee  that  I  be  granted 
leave  as  requested:   for  fall  semester  3.97^' 

'  May  8,  197/*:   Board  of  Trustees  approved  the  President's 
^    recommendation.  -    .  *  • 

.May  21,  1974:   notified  by  Business  Office  (Personnel)  or  the 
action;    gave  details  of  jiates  and  salary,  and 
enclosed  a  fon^  for  me  to  sign,  agreeirtg  to 
/     return  to  Glassboro  for  at  least  o]|e  year  afiter 
end  of  the  leave. 


Jun*  it  1974: 


sent  a  letter  to  all  our  Blaster's  graduates, 
describing  the  project,  and  asking  for  their 
cooperation  and  advice*  - 


June  8,  1974:    sent  a  letter  to  Atnerioan  Association  for  Higher 
Education,  requesting  they  list  my  project  in  . 
their  "Linking  PlaceT^column  to  solicit  advice 
.  from  other  colleges* /The  iSroject  was  listed  in. 
their  September  issue.    (Qneo reply  received)  • 

August  1974;    second  letter  sent  to  all  graduates  of  master's, 
program,  requesting  cooperation •  '  . 


0 


(during  this  time  1  had  begun  drafting  th,e  survey 
instruflient,  planning  coverage,  studying  the* 
literature,  etc#) 


Fall  1974:^  ^gari  visit?  to  graduates*  libraries,  which  continued 
into  spring  semester. 

February  1,  1975*    sent  brief  prelinjinary  report  on  the  project  / 

to  the  Presidfent  apd  selected  faculty » 

Pebruaiy  20,  1975:   department  requested  printing  funds  from 
*^  the  Dean*  ($200  granted,  plus  student  help 

in  assembling  pages)  . 

August  3,  1975:    requested  printing*  funds-^fi^m  the  President #  * 
(indefinite  amount  approved  Augujjt  8) 
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'Chronology  of  this  Pro.'^^ctt  odntlntted       "  - 

%0  hmds  approved  t^y'Daan  Janioe  Weaver  were  for  fiscal  year 
1975 f\      "^©^        ^  ^'^^  ^i^®  ( «^^ne  30 ,  1975 )  # 

That  midget  could^ spare  no  more*  which  accounts 'for  the  request 
tp  :the  President  in  August •    His  authorization  wa^  essentially 
open-e\ided,  authorizing  lae  to  sign  printing  requests  as  needed • 
'  / 

In  the  Meantime  >  Dean  Weaver  i^as  making  her  student  workers 
availabM^  continuously  for  collating  of  completed  sections    ^       ^   .  1 
froia  thevprinter^    Twice,  sections  came  bgck  with  text  upside  '  >  | 

down  and  had  to  be  re«printedj  oAce;a  new  student  assembled  .  f 
sheets  in  reverse;  and  several  ti*es  the  color-»cading  I  was  <  j 
using  to  avoid  confusion  .failed  because  the  printer  used  a  /    ,      •  ^  , 

different  .color „  being  short  of  the  recfUested  paper.  -  .  ^ 

My  own  estimates  of  the  length  of  the  f inal^oaiper  were  off  by  ;  / 

wide  margins,  mainly  because  I  did  not  accurateljf  realize  the  > 

quantity  of 'material  I  had  obtained  in  the  in^^erviews- "both 

in  written  notes  and  on  the*  tapes.'  I  actttally  thought  the  / 

entire  paper  would  be  160  pages  at  one  time.    Despit*  tlie  *  .     •  . 

burden  qpmposition  and  typing,  and  supervision  of  the  printing 

and  assembly  proved  to  be,  I  never  'doubted  it  would  have  been 

wrong  to' omit  any  of  the  data.    So  marsy  people  had  d^svoted'sb 

much  tiiite  to  being  interviewed  |and  I-  had  devoted  sc  much  of 

my  own  time  and  effort)*  that  £Vwas  imlpossible  to  omit  any* 


Terms  of  me  sabbatical  leave  were  that  recipients  would  be 
receivldlTg  only /three-quarters  of  their  regular  salary. .  I  did 
not  fuily^  realize'^in  advance  what  this  would  meaii,  e^cially 
in  the  face  of  the  inflation  in  consumer  prices;  It  was  very 
harmful  to  fty  family •s  standard  of  living  and  1  have  strongly 
recommended  to  'the  ¥nion  and  to  the  President  that^  all  leaves 
hereafter  be  fully  funded ^  otherwise,  the  only  persons  able 
to  accept  them  will  be  thpSe  with  no  family  responsibilities  p 

Nor  dW'I  succeed  in^find|L«g  any  source  of  reimbursement  for* 
,   expenses.    Driving'  to  libraries  all  over  Sotjth  Jersey,  and  to 
several  in  North  Jersey,  added  up  to  considerable  cost;  my 
tape  used  to  record  interviews,  and  the  motion  picture 'filJi 
.  (and  the  developing  costs  for  the  filjn)  brought  tha  totsiL  for 
hoh-reimbursed  expenses  to  about  $2,000.    One  |)ossibillty  ' 
seemed  tp  be  the  Council  on  library  Resources  In  Washinjgton, 
whose  announcements  appeared  to  indicate  they  encouraged 
such  research,  but  they  informed  me  that  they  aid  only,  those 
projects  not  yet  begun.  ^  * 

In  the  fall  of  1975?  I  bisgan  to  be  conoejmed  abo^t  methods 
V  -  for  binding. the  final  report,  and  finally  settled  on  the 
binder  covers  with  flexible  metal  strips,  but  no  funds  were 
available  to  buy  them.:^  My  department  finally  found  »some  and 
arrangements  were  made  to  drill  the  holes  in  the  Industrial 
'  Education  Department*    So  the  project  is  being  completed  in 
November  1975«  .  ^ 
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\  ■        .        V     .      ..-CONTENTS  V  ,  " 

In  tha  following  •^contents"  listings  ^  whare  it  is  possiia©  to 
do  so  I  have  very  briefly  summarized  the  findings  of  a  section. 
The' reader  jshould  not  be  sutprtLsed  thit  in  ndst  cases  there  is 
no  3uch  summary  givert',  for  the  great  Variety,  of  rfcspfonses  made 
jby  our  graduates  >  which  is  what  makes  it  worthwhUe  to  actual^^ 
rea4  all  connents,  also  makek'ii  impojssible  to  sum  up  so  many 
points  of  idew  in  a  ^ew  words  #  *  \ 

The  study  has-been  qolor-coded^^  and  the  colors  of  .each  section' 
are  given  here fi       .    .  ,  „  ^     -      '  / 

The  paging  is  not  continuotw,  because  the  study  was  written  !and 
assembled  afc  such  diffisrent  timSs,  and  the  printing  had  to  be 
staggered  over 'such  a  long  p<5rib<3if  that  at  no  time  was  it 
|J03Sible  to  ^lan  the^siae  of  a  section.    The  reade^  may  wish  . 
'to  supply  his  own  cdnt^nuous  paging  r  and  in  that  casei  there  ^ 
are  suf^J^cieht  numbers  given  ^here.  '  ;  ' 


1.      Introductory  Section  '  WHITE 

^       ^Acl^owledg^ents  •••«^»«4tt«t  *,  •  •    •  •  •  ♦  •  ♦  X  •  •  •  *  2 

.  *Qeneral  introduction  to  the  study, ...^...^  3-^^ 

'    '  History  of  library  ecLucatibn  at 

■     Glassboro  State  College  r .  •  •  ^  •••••••••• «  ' 

*l4st  of  persons  interviewed  7-8 


[ 


Ghronoldgy  of  this  project  1. and  \         '-^  [ 

.  some  problems. ••••••••• • V» • • • • • • •    •  9-10 

r  -1.  ».  <S1 

♦Contents/summary,  • . .  •  •  •  •  «4  •  •  •  ♦ .  • .  ♦  *  -22 

(general  sumjttary  on  page  22) 


♦indicates  s^ictions  which  are  included  as 
^sura&aries  of  the  study,  being  -sent  to  those 

who  assisted  by  being  interviewed. '"  (Cop^tes-! 

of  the  cort'plete  report  are  being  deposite4,  . 

as  proiAised,  in  Savitz'  Learning  Resource  Geiiter 

Of  GSC  for  interlibrary  loan)  ^ 

12  •  ' 

.  (U) 


II. 


BLUE 


Information  on  the  Graduatas.  their  Jobs^  -BLUE 
aiid  CoBireunttlea       -  . 

^  ^        <  .  Number  of • 

*  ^  *  .  .      paga3  in      >Jhola  ndi 

each  part     of  pagaiji 


Talble  of  contente  for  the 
'section  only 


Did  you  obtain  your  undergraduate 
degree  at  Glassboro? 
(43^  yes,  57^  no)  ;  ^  ?| 
\    '    .    ^  .  •  ' '  ^'2 

Did-  you  take  ttielS^hou^  uhdef- 
. '  graduate  Teacher^fiibrltrian 
^program  at, Olassboro 7 
02Jtye»,^"^tio)  ' 

How  many  staff  members  are  there 

in  your  library?  Please  '  3 
desoribei*  •  ^  o  ;  " 

•  *  *■  • 

in  ypur  preseni  position ,  are,  - 
audiovisual  materials  iwdeif 
•the  same  management  as  the  "  6 

book  cbllection? 

-  >  ' .  ,  •  ■  ^ 

If  yours  is  a.  school  lilirary, 
^   how  much  relative:  emphasis  is  _  : 
•  there  .on  curriculum^supporting  . 
lt#ms  vs#  general  reading? 
»     If  yours  is  a  ijUblic  library,      -  7 
hojw  about  fiction  .vs»  non-        /  /  ^  ^ 
fiction?  Childriim^s  lx>oks  vs*  ' 
those^  'lbr  adults  t  'V^         .  * 
.1  ]^  .    \  • 

Please^  describe  the  users  of 
your  library^  if  school,  the 
grade  levels  and  .total  enroll-^ 
J  mentf   type  of  cdMiunity 

,  (soeio^economic  l^ls  and/or  8 
»^  flhief  occupations);  reading 
/^levelsi  >most  used  types  of 
books  or  other  mater^s;  etc. 

HoijT  many  b6ok$  do  you  read  In  a 

typical  month?   (mifdian  4,  ^  ^ 

;nean  9)  Jkf  you  recall  ,any 
specific  titles?-  -  ^ 

•.  ' . : :      ■  ^    i\  -       •  ■  ■  , 


25^26 


27-29 


30-35 


36^ 


43-50 


51-56, 


BLDE 


BLUE 

Numtwr  of  /' 
pag«s  in  ^  Whole "nOt 
each  part     of  pa^es 


s  kvB  you  now  tenurad/ or  under 

permanent  civil  service  status,  * 
or  similar  protection?"  If  ^ 
not,  do  you  expect  to  be? 
(most  school  librarians  are 
under  tenure f  most  public 
,     librarians  are  not  under  civil 
service), 

.     What  professional. meetings, 

institutes,  workshops,  etc* 
have  you  attended,  recently? 
(most  remembered  the  place 
where  a  workshop  was  held, 
but  usually  not  who  had 
sponsored  it) 

What.magaz^s  or  journals  do  you 
read  regvOjirly? 
(Library  Journal,  is  by  far  the 
most-mentioned;    a  second  gi*up 
,     includes  T^ilson^,  Booklist,  Hom- 
'     book.  School  Library.  Journal, 
Newsweek,  Tlinej   no  others  are  , 
close ♦)  (median  is  5  titles) 

Have  you  published  anything  recent- 
^     ly,  such  as  articles  or  letters 
in  a  prof essional  journal?  ' 
Y       (mostly  no) 

Have  you  perfonwwi  or  planned  any  \ 
research  recently  (such  as 
'  studies  of  your  community, 
your^users,  needs,  evaluations, 
etc»?  (mostly.no) 

What  are  your'  goals  for  yoiur  3/ibrary? 

For  yourself  ?         How  jwi1|l5fied 
"    are  you  with  how  these  ax 
,     .  progressing? 

In  your  current  job,  when  you.  recom- 
'     mend  the  purchase  of  Taooks, 
tnagasines  or  other  edue&tionauL 
jBateriaisv  how  aften  are  you 

reversed  by  someone  else? 
(except  for  reasons  of 'budget) 
Are  specific  titles  omitted? 


57-58 


59-6'!' 


65-70, 


8 


71r78 


12 


79-90 


8 


91-98 
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\  Mlacellaneous  section 


BUFF- 


Number  of 

pages  In  Vftiole  noj 
eiach  part     of  pages 


%ble  of  contents  for  this 
section  only 

What  barjriers  to  professional  - 
and/or  personal  accomplish- 

>  raent  have  you  encountered? 
Could  Glassboro  have  done 
something  to  help  with  these 
in\  the  library  education 
courses? 

(latek  of  AIA  accreditation; 
school  administrators  dbnH 
understand  libraries) 

How  did  ^our  attitudes  toward 
librarianship  change  as  a 
result  oJr  3^r  libraiy  ' 
courses  at  Glassboro? 
(caMe  to  understand  there 
was  much  "more  to  it  th«ufi 
.  appeared  to  the  user) 
■'  ^  .' 

KLease  rate  the  Glassboro 
library  education i faculty 
as  a>whol#.  on  th^  following 
items:   competence  in  the 
areas  tatugHt;'  positive 
attitude  toward  students; 
organiafation  of  the  course 
work;   classroom  management; 
ability*  to  explain  difficult 
points;   assignments  clear  and 
reasonable;   accessibility  to 
students;   tolerance  for     / *  * 
disagreement.    .  ^ 
< ranked  fulltime  faculty  at 
least  B+  in  all  areas,  with 
mean  at  iU;    adjunct  facility 
judged  Biuch  lower  than  the 
fulltime  staff) 


99 


ioo-io6 


xo 


107-116 


117-1^ 


X 
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IV»     Opinions  on  the  Program 


GREEN 


GREEN 


Number  of 
\.    pages  in     Whole  no. 
\  ^ach/  Wrt     of  pages 


Contents  for  this  section  only 

,What  areas  were  covered  in  your 
courses »  that  you  have  found 
little  or  no  need  for  on  t;^ 
tHe  job? 

(automation;  history) 

What  areas  were  NOT  covered  in 
your  courses  that  you  now 
feel  the  need,for? 
(many  'scattered  items) 

What , problems  or  types  of  » 

situations  were  descrtbed/qr ' 
pointed  out  in  your  library 
science  courses,  that  you 
have  NOT  found  on  the  job? 
(two- thirds  said  ••nonsv'?)  ^ 
-  ■■"'^ 

What  problems  have  you  encountered 
on  the  job,  that  you  were  NOT 
prepared  for  by  the.  courses  _ 

V  at  Glassboro? 

(relations  with  administrators; 
:  dis(Sfifaine  in  high  schools) 

Do  you  personally  believe^ • • 
(thie  is  a  long  question,  with 

.    four  choices  as  to  the , extent 
to^^  which  students  should 
havo  elective  choices  for 
pe|*80nal  interest  or  for 
^,special;|Lzation)  / 
(Most  preferred  to  have  most 
courses  required  of  all»  with' 
some  room  left  to  itrursue  a- 
specialty)        •  , 


5      /  143-W 


/  7 


2 


-  ■/ 
/ 


1    \  '  ^  155 


156rl6^ 


165-166 


How  dpt.  you  feel  the  Glassjwra 
^  library  education  program  could  | 

'  '  better  contribute  to  improving  \ 
the  image  and  status  of  the  \ 
professional  librarian?  _  A— -9 
(Get  AiiA  accreditation) 


"T67^175 


ERLC 
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GREEK 


Should  Glassboro  teach  studentaT 
the  actual  prac'tices  found 

the  5ob  in  this,  area,  or 
should  the  college  teach  " 
ideal  principles?  V/h;sr? 
(lobst  favore^  teaching 
actual  practices) 

Do  you  personally  prefer  courses 
where  the  em|*)asi8  is  on 
textbook  and  lecture,  or  on 
•  class  disctissibns  .and 
projects?  i 
(leanirigHoward  discussions 
,  and  projects) 

.How  should  the  Olassboro  library 
education  emi*asis  be  divided . 
between  general  principles  or 
philosophy,  dnd  practical 
details  of  running  a  library? 
(emphasis  on  the  practical, 
without  omitting  principles) 

Should  ^all  Olassboro  library 
students  be  reqtJBred  to  take 
a  supervised  field  experience 
or  internship? 

(emphatically' yes,  except  when 
the  person  4s  already 
^  '  experienced) 


Number  of 
pages  in 
each  part 


Whole  no. 
of  pages 


8 


176-182 


183-190 


191-196 


197-202 


(16) 


PINK 


M^seellaneottg  Barb  II 


PINK 


Number  of 

pages  in  >lhole  not 
each  part      of  pages 


.  Are  there  any  skills^ 

abilities t  or  character^ 
Istlcs  needed  on  yotfr  job^ 
that  you  feel  cannot  'or 

should  not  be  taught  In  8  203«*2iO 

college? 

(everyday  routines; 
person^  relations  skills; 
how  to  teach  libraiy 
use) 

r 

As  the  professional  librarian 
wust  supervise  stiff  doing 
clerical  or  non-prof  esslontl^ 
duties »  some  people  believe  V  .  * 

the  graduate  curriculum  8  _  211*318 

should  include  leazning  how 
to  perform  these  duties « 
Do  y6u  agree  or  disagree?  ' 
Xraost  of  the  graduates 
•    '      agreed)  ,,  ^     '  z^^-- 

How  useful  do  you  feel  the  ' 
meld  tiplps  ar?!,  to  oth^r  ' 
^  '    libraries  and  to  book  6  219-224 

suppliers?  \ 


(very  useful) 


(17) 


GOLDENROD 

VI.    .  Hov  veil  did  your  Glassboro  library  courseg 
prepare  ydu  for.#« 


QOLD^OD 


Contents  for  this  section  only  . 

Dealing  with  oolleac^es  ^ 
(veiTS  well) 

Dealing  wl^bh"^  superiors 
(little)  V 

Dealing  with  subordinates 
(little) 

Dealing  with  suppliers^  salesman 
(som; 

Selection  of  recreational 
literatittre 
(sone) 

Selection  of  specialised 

noh«f lotion  ^ 
(very  weU) 

Selection  of  general  non- 
fiction  1 
(not  as  well)  - 

Acquisitions  and  ordering 
(very  little) 

Circulation  methods 

(yery  little)  1 

Understanding  prof <^ssional  books 
and  articles  in  llbrarianship 
(very  well) 

Outreach  services  to  groups  not 
usually  served 
(adequate) . 

lawsf  regulatloifs,  legal 
problems  of  the  prof;e8sion 
Uittle) 


Kumber  of  * 
pages  in  Vlhole  no* 
each  part  of  p^^es 

2  225-226 
*4  227-230 

if  231-23^ 

^  •   '  235-238 

*  '     ■  ■ 

^  239-2if2 

?     '    ■  -  ^ 

^  243-2^ 
^  24.7-250 

3  251-253 

25'*i257 
5  258-262 

2  ^  263-26** 

3  265-267 
3  268-270 


(18) 


:RIC 
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'  GOLDENROD- 


EvAltjiating  library  sendees 
(very  well)  \  ^ 

Handling  intellectual  freedom 
iseues/censlarship 
(very  well) 

Understanding  the  place  of 
libraries  in  society 
(very  well) 

Understanding  the  physiology 
and  psychology  of  reading 
(little) 

Understanding  major  problems 
in  education 
(little 


^bliotherapy 
(litUe) 


Cooperating  with  other  libraries t 
either  formally /or  informally 
(adequate) 


Studjring  your  users  and  their 
needs 

(adequate)- 

Abstracting  and  indexing 
(llttlfe) 

Confoltment  to  the  profession 

and  ethics 
■     (vexy  well) 

Ability  to  self*lrtprove 
continually  ^ 
very  well) 


Number  of 

pages  in  '  Whole  no. 
each  part      of  pages 


271-274 

275-279 

280-283 

284-287 

288-291 

292-295 
296-300 

301-304 

305-30S' 

309-312 
313-316 


.  4 


-  % 


,4 


.(19) 
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.0, 


'     .  /    .      ,  •  .  WHITE 

>  .  *  ■  * 

yXl*      Specifib  cdursfts:   ratlnga^  corgnentg^  criticisms 
j.ncludin£  tomtmntn'  from  other  parts  of  the 
Intenrie^te  id^lch  refiirred  to  units  vithln  the^ 
courses;    also  includes  all  syllabi 


Number  of 
pages  Un 
each  part 


Whole  no* 
|0f  pages,  - 


Table  of  contents  for  this  section  2 

501'.  Iiibrary  organization  and  - ' 

management  22 

502,  50j.    Studies  in  literature  . 

for  children;,  for  young  '  16 
adults 

5Qk^    !&itroduction  to  automation  and 

information  retrieraX'  10 

50$^    Bibliography  and  ref^srencie    ^  10 

506^   History  of  books  and      .    ^  • 

librariM  .  Q 

507i^l9>  520.   Multimedia  in     ^  — 
libraries;   preparation  of 
irtifexpensive  instruction^  18 
media;   investigations  into 
the  neuor  educational  media 

508|  511«.  Advanced  catiikloging  and 

classification;!  organisaticm  12 
of  library  materials 

510#   Selection  of  materi&ls  for 

public  libraries     '       ^  10 

512,  513»  51^*   literature  Of  - 

science  (  6f  the' hunahitles;  l6 
of  the  behavioral  sciences. 

600 i  601 ♦   Current  issues  in 

libraries  (thesis  seminar)  12 


357-366 
367-376 

■o 

377*384 
38:^-402 

m  ■  ■  . 


|1  opinions  atm  too  complex  to  give  briefly  here) 


(20) 
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VII^^  Appendices 


(In  varied  colore,  as  Aariced) 


Number  of 
pages  in 
msidfi  part 


Vhole  Ti6# 
pages 


Contents  of  tjiis  section  only 

General  cfbwmf^nts  by  the  graduates 
(comments  npt  easily  placed 
in  npecit^o  sections,  or      .  . 
submitted  separately;/ 

^/ 

Previouat  surveys 

(results  of  tvo  surveys^ of  our 
g]f*aduatj5s  made  earlier^  by 
mail  only) 

Survey  ^f  public  library        ,  l'^ 
directors 
.  (a  mail  survey  of  some  South^ 
Jersey  public  library  heads 
concerning  QlassBprd  graduates) 

Literature 

(annotatipns  od^a  few  selected 
*  items  that  wire  found  usisfML 
or  interesting) 

Survey  of  other  library  schools' 
trestits  of  a  letter  sent  to 
all  ALA-accredited  library 
schools  asking  if  they  had 
performed  similar  studies) 


Iftiions,  school  libraries,  and 
collective  bargaining 
(reprint  of  a  paper  by  two 
AFT  librarians  in  New  York 
City  listing  issues  related 
to  school  libraries  which 
were  settled  by  union 
negotiations) 

School  gjid  public  librarianship 
(the  official  description  of 
Glassbbro*s  tracks  In  the 
'   graduate  library  education 
program) 


mFF  ^53-^5^ 


12      WFF-  k55'^ 


Zk     PINK  Jl67-^0 


6    lELLOW  '♦91-'<96 


BLUE  1^7-502 


10     OREEN  503-512 


10     WHITE  :§13-^522 


if     WHITE  523-526 


(sections  of  appendieett  were  color-coded  to  provide 
easy  searching)  _  ^ 

22    ■  : 


♦  In  the  preliminary  report  I  gave  to  President  Ghainberlain  and  . 
'pie  faculty  on  February.!,  1975 td*  referred  to  several  early 
findings  that  were  50  strong  they  were  likely  to  rewain  valid 
for  the  study  as  a  whole*    They  were*   The  points  made  then 
were:  ' 

1«  our  graduates  perceive  our  program  as  vexy  practical, 
enabling  them  to  step  right  into  a  professional 
position  upon  graduation* 
'  ^  Zf  those  in  school  libraries  were  td.inost  unanljnous  in 
I  feeling  that  their  admiijistrators*  and  teachers-  did 
not  understand  the  library  or  the  librarian's  duties* 
(In  this  connection,  one  of  the  most  prized  items  in 
wjr  file  is  an  announcement  from  the  National  Asso* 
elation  of  Elementary  School  Principals,  listing 
issue?  of  top  concern  to  members:   included  is  one 
,  on  ••playground  facilities  and  equipment ••  but  NOWHERE  . 
is  there  any  mention  of  the  school  libraiy,  or  the 
information  needs  of  the  pupils*)^  Our  graduates 
asked  me  to  have  Glassboro  build  this  somehow  into  :  . 
the  curriculum  foy  teachers  and  for  administrators. 
,     3*\those  entering  the  program  without  library  experience 
must,  get  it  before^  graduation*    (We  aiP^oing  that  / 
'    .  now)'       '  ■  ^j^^  ■  •-:  — 

if*  personal  relations  are  the  most  importa^tt  part  of^  the 
-   job-.-  relating  to  library  users*  staff,  and  the 

governing  authority. as  well  as  general  public* 
5»  they  need  and  want  much  more  ••hands-on^- work  with  ^  - 

audiovisual  (^quipient,  including  basic  maintenance* 
6*  discipline  problems  in  high  schools  and  junior  high 
schools  are  significantly  worse  than  ten  years  ago^ 
such  that  in  many  schools  the  librarian  is  really 
^  director  of  a  disciplinary  study  hall*  ( . 

It  must  be  stated,  and  understood,  that  the  program  evaluated  in 
these  pages  no  longer  exis.ts,  in  a  sense;   many  of  the  teachers 
were  adjtjnct,  .or  no  longer  tdth  us;^  the  courses  are  different; 
and  the  content  haiii  been  revised  to  meet  new*  needs*    The  present 
program^  with  essentially  all  courses  tauejht  Icgy  the  same  five 
fulltime  persorts,  is  now  stable  and  ••has  the 'bugs  out#*^ 

Recent  cooperative  arrangements  with  the  Rutgers  University  " 
.library  school,  and  the  educational  media  department  at  Temple' ' 
University,  indicate  future  trends  as  well*    The  (State)  Council 
of  Library  Education  in  197^  assisted  in  agreements  between 
Glassboro  and  Rutgers  to  accept  certain  core  courses  for  equal 
student  transfer,  and  to  aim  at  faculty  exchange;    these  are  the 
only  two  institutions  in  New  Jersey  now  permitted  to  offer 
graduate  work  in  librarianship.    This  year  we  have  begun  a  joint 
program  in  educational  media  with  Temple*    Glassboro*^  courses  , 
are  accepted  by  these  universities;   now  we  need  to  obtain 
official  AlA  accreditation  of  our  quality* 


ERIC 


mFORMAmM  m  fHE  QRADPATES.  THEIR  JOBS.  AMD  COMMDNITIES  * 

The  folloMliJg  aectioft;  all  on  BEOB  paper,  glyes  detaUs  ori  the  ' 
/graduatei;the»8elve8  and  their  current  situations*  ,^e8tlon^ 
asked  are  listed  on  the  left. 

number  of  pages    Whole  Ite. 
question  .  in  eaeh  part         of  Pages 

•^d  you,  obtalji  your  undergraduate' 
degree  at  ^assboro?"  ■    "    *  . 

"Did  you  tike  th«  18-hour  undergraduate  ' 
Teacheri^XibrarSLan  progr«  at  CELassboroT* 

••Hw.wmar  staff  wwbers  are  there  in  «  - 

your  libraxy?  Ktease 'dti8erlbe*»*  / 

^Txi  your  present  position,  are  audio-  '  v 

iH.sual  Mterials  under  the  sane  18  3  to  20 

ttinagiMnt  as  the  book  colleetionT** 

^  (f Its  questions 
••If  jrours  is  a  sohpol  library,  how  jmeh  eoirered  in  one 

relative  emphasis  is  there  on  ,    '  numerical 
curripuluw-supporting  IteMs  v3*  sequence) 
general  "reading?   If  yours  is  a  public 
Itbrary,  how  about  fiction  vs.  non- 
fiction?   Children's  books  ts.  those 
for  adults?*'^  •.^^         •  ^    -  ^    ^  ^  / 

••Please  describe  the  uee^rs  of  your 
librae—  if  school,  the  trade  levtls^^ 

and  tbtal  enrollment;   type  of  '  8  21  tcj^^S 

jBOiinmity  (socio-economic  letels  and/or 
ch^ef  occupations);   reading  lerels; 
most  u^ed  types  of  books  or  other 

«^teri.|ls ;_  2.tc»!l  .  ^  . 

••H<)W  iMny  books  do  you  read  in  a 
typiekl  month?  Do  you  recaU  any 
^ific  titles?^"  '  ^ 

*Are  you  now^  tenured,  or  iSnder  8  29  to  36 

permahant  citil  sertice  status,  or 

similar  protection?  If  not,  do    ^       ^  * 

 ^ 

••What  professional  meetings,  Jjistitutes, 

workshops,  etc«,  have  you  attended  6     ^      37  to  42 

^  rec wtly ^••^  -  .  ^    -  1  -  ^    ^  ^  ^ 

••What  magasines  or  journals  do  you  v. 

l^^J^SI^l^l^I!*^  ^  ^  ^  ^3  to 

_  ,    (1)      24   '   ^       (continued  over) 


"Have  you  published  anything  recently, 
such  as  articles  or  letters  in  a 
prbfeffsionai  journalT*»  ^ 

ft  • 
•TIave  you  perfoyaed  or  planned  any  r  '8  to  56 

research  recently  (such  as  studies  of 
your  eoBODunityy  your  U8ers>  needs  ^ 
eiraluationa,jetc,^)7   \  ^  

•Wiat  are  your  goals  for  yoUr  library? 

jbr  yourself  ?  —  how  satisfied  are  12  .7  5?  to  68 

jpu  J£ithJiow_these_a»   

••In  your  current  job,  ^ei|  you  recoanend  ^ 
the  purchase'  of  books,  magasines  or 
other  educational  Materials,  how  often 

are  yotf  reversed  by  soMohe  else?  8  '  ^9  to.  76 

(except  for  reasons  of  .budget)   Are  .  r  o 

specific  titles  olri.tte]d?*«  _  ^  \ 


This  section  includes  questions  that  were  not  necessary  to  a 
narrowly^defined  eraluiation  of  the  progran  at.Olassboro,  but  I 
asked  then,  and  have  sunaarized  the  replies,  because  I  believe  it 
is  important  to  know  something  about  the  people  making  the  said 
evaluations,  and  the  kinds  of  job  fituations  they  are  in » 

I  will  not  comment  here  on  the  specific  replies,  as  I  have 
done  this  in  each  individual :part  listed  above.    Howeyer,  it  is 
a  good  ^idea  for  the  serious  readerCto  go  through  these  pages  as  a 
part  of  underitanding  the  library  education  curriculum,  At  least 
as  it  was  when  these  respondentsL  were  in  it« 

Other  information  about  the  graduates  may  be^discemed  as  / 
a  ))yproduot  of  responses  to  other  questions  in  this  loaper^    I  / 
h^ve  tried  to 'find  and  note. all  the  responses  that^wbuld  be 
applicable  to  these  questions,  no  matter  where  the^  came  in  the 
interviews,  bolt  have  certainly  missed  some* 


(2) 


"Did  you  obtain  your 
undergraduate  degree 
at  Glassboro?"  . 


**Did  you  take  the  IS-hour  under- 
graduate Teaoh^r-Librarian  pjrograra 
at  Qla3.9bortf?" 


^  -    NO   «  r 

YES 


.50  (6§^) 

2^ 


Year  degree  was  received, 
for  those  replying 


"Yes"  above 

-  1944- 

1 

-  19^5" 

\ 

.19^- 

1 

I955- 

1 

I958- 

1 

1960- 

1 

^  196^ 

2 

1 

196^= 

.'  1967-' 

2 

1968- 

2. 

1969- 

1. 

1970- 

1 

,  1971= 

3 

a972- 

unknown- 

6 

Of  persons  listed  at  left,  number 
who  took  the  l8-h6ur  undergraduate 
Teacher-Librarian  program  at  GSC. 


Degree  from  ejsexvhere  but  teacher- 
librarian  18  hours  here.  


>2 


(1)'0 

26 


\l 


2 

1 

2' 

1 

1 

\ 
2 


V 


D 


continued. . . • i 


•    .vV  '     V.  '  ./  .  •  ■  ..-^      ;  ;■  '  V 

'  The  tarbulati^vS  on  £he  other  side  gt  this  ^heet  indicate, propoi^ions  of 
'   our  master's  graduates  interviewed/ who  attended  Glassboro  for  their 

undergraduate  cJegree^s  anTJ^r  took  the  undergraduate  Cminor)  program  of'  ' 
*  '18  hours -in '"teacher-librarian".      The  latter  program  preceded  out* 

graduate  program  ^nd  is  generally  ^taken  by  ^education  majors  who  are -in  - 
^^^^ij^r  ejlementary  education  or  social-  studies /secondary  education/"  In 

ri=?feSht  years  both  6f  these  have  been  overcrowded  areas,  perhaps  a  factor 

in  encouraging  stude'nts  to  seek  additional  certifications,  but  the  main  * 

reason  has  always 'been  that  these  two  majprs  have  the  room  in  their  . 

major  prograrts  to  use  their'  electiVes  for  libra^ry  courses*    Other  majors 
.  have  rarely  .if  ever  had  suffiici^t  efleqtives;    they  would  have  to  go  over 

the  minimum  number  Qf- courses Jfea^    for  the  bacheloi-'s  degree,  which  few 

wish  to  do.  .'^auI^* 

It  might/be  thought  that  our  graduate  students  are  primarily  drawn  from 
Glag^^oro  graduates^  but  only  kji  are.*  Of  the  others,  many  have  degrees 
from/quiLe 'distant  areas^.,.,..-^  » 

It  might  also  be.  thought  that  those  who  took  the  18-hour  program  feiild 
'be  more  likely  to  "^tep  up"  to  the  master's  d'egree,  but  only  32^  of  the 
^  master's ^graduates  took  the  undergraduate  program  here.    (As  one  or^two 
.  of  .the^other^  tbok  undergraduate  library  Work  elsewhere,  wje  might  say:'- 
overall>  that  about  one- third -of  our  masteij's  graduates  took  any  underif^ff 
graduate  library  work.)         bguntervailing  point /i«  that  those  who  ha^e  . 
taken  undergraduate  library;  work  might  feel  it  would .duplication  \M 
taRe  a  master's  in  the  sam^  subject.    As  will  be^note(^  ^else^ere  in  this 
report*  4 'few  did  comment  on  duplication,, but  it  w^3  ^are*    %  and  large 
the  mastei3r*s  graduates  did  not  seem  to  feel- they  werec>repeatlhg  old       :  ' 
material.:  '  '       V    '      •  ^ 

\        ,        .  ,^     •  '    0    \    ■  V        ■  .  ' 

It  may  sli^em  ^PQCuliar*  to  speak  of  recruiting  students  at  a  time  wlien  the 
job^T^arJcet  for  almost  everyone  is  low,  but  th^re , are  some  library -jobs 
open  now.,  and  ift  the  long 'run.  there  will  be  many,  so  it/ is  a  proper 
concern  for  us  to  inve^stigate  where  our  "prospects'"  come  ff^)m.  In*viev 
of  the  widespread  misconceptions  that  exist  throughout  our  society  as 
to.  "what  a  librarian  does",  our  best  likelihood  for  graduate  students 
would  \be  among  those  who  haVe  already  discovered  that  librarianship  i s - 
MQot  composed  of  .^stamping  books  out  at  the  circulation  "desk—  i*e;,  'those 
.  who  have^  tgiken  courses  in  it  at  the  undergraduate  level.-    (Wi  often  ' 
find  that  the'se  students  are  self-recrul^ted  from  among  those  whp.  found  > 
it  interesting  'to  help  an^al^i:,  understanding  librarian  when  tMy  were, 
in  school,  or  In  the  local  public  library.)  '  . 


Note  that  Ve  have  a  small  scattering  of  people--  mainly M^men—  who  took 
their  tJndergraduate  degrees  manj^ years  ago.    Some  of '  these 'have  been  ^  ' 
teaching  in  the  m^aptime;    some  taught  iDrie fly,-  then  raised  a  f&mily,  and 
are  now  returning  to  education  via  the  graduate  degree.  .Without  fanfare^^ 
such,  programs  are, realistically  a  part  of  "wowieA's  lib"^  for  several  of 
•  ^  our  older  graduates  commented  to  me  iti  the  fhteryiews  on  ^ow  stimulating  * 
*  '     they  found  it—  after  years  with  the  children—  learning  new  things  and 
taking:  on  job  responsibilities..    In  the  same  graduate  classes  with  them  ^' 
.  were .the  young  women  who  had  worked. briefiy  or  not  at .all  after  their 
undeilgraduate  degrees,  going  directly  into  the  master's  pi-ogram.  Both 
glroups  have  commpnted  on  enjoying  the  contact .    This  is  "-a  va2,ue  we  do 
not  put  in  the  catalog*  .  -  -  ^  '  * 

'  ■         ■  ,  '  ■    ■  ,  Z7  /  \  ■     •■  ,  ■  .. 


Each  graduate"! was  asked  how  many  staff  there  were,  in  his  library,  and 
further  to  d,escri.be  fthera  as  to  levels  and  types.    This  resulted  in 
some  unclear  responses :    for  example,  in .larger  libraries  (college  and 
public)  the  graduate  tended  to  kno>Jlthe  numbers  of  persons  in  his/her 
own  section,  but  not  the  total.    taasJLn  all  types  of  libraries,  the  . 
respondent  was  generally  not  sure  of  the  exact  number  of  volunteers 
and  o^her  nart-time  aides,  even  where  the  respondent  was  the  director. 

The  term  *Qides*'  covered  several  possife^i&es.    Respondents  tended 
±o  use  ^it  when  tbey  were  not  sure  whetherHo  ofe^ribe  persons  as 
jclerkai  pr  .as  .volunteers,'  qr  as  student  help^r^s^ 

\lxl  listing  the  stkf f  "of»  a  particular  library,  I  h^ye  omitted  the 
responclent.  '  For  Example,  "one  clerk"  describes  a  situation  where  the 
respondent  (obviously)'  is  assigned, ^nd  In  addition  has  one  full-^ime 
clerk,    (personnel  are  full  time  unless  designated  FT—  part  time) 

ElementarySghools        '  *y 

X  ■ 

A.  Librarians  with  oni^school  -  . 

.  parent  voluntee^  ^ 
'  part-time  aide,  studehts  • 
parent  volunteer^  ONLY-    librarian  teaches  • 
part-l^ime  aides  \  , 

none  '  .  • 

.  ■     \  ■ 

•  f  ■   .  • . 

mothers  \  - 

one  full  time  aide,  students,  \  * 

B.  Librarians  with  tWo  schools 

none  ^  ■ 

.  aides  •  ^  ; 

C.  Librarians  with  three  schools 

'  .A  .  - 

none  a-        .  «  .  • 

\         .  aides  ^  5 

three  clerks 

]>.  Librarians  with  four  ^schools 

parent  ^lunteers 

three  fulitime  aides,  part-time  secretary 


E*  Librariar|i  with  five  schools 
.  parent  volunteers 


Exact  numbers  are  not  g4{ven^  because  the  respondent  was  not  sure  and 
answered  vaguely*       .         '    <  \  ^ 

(continued...) 


Junior  and  I^iddle  Schools 

none/  —  ^ 

If  .    .  ;■■       /  ■ 

three  parents,  students^  ^         *  , 

two' part-time  clerks         *  •  "  *  * 

seven  parents,  students 

part-time  secretary,  students  '  * 

D,E»  student.-^  time,  other  students  ^ 
fulltime  aide,  ^Jlents  "  V  ^ 

Vfulltime  clerk        •  .  «    '  . 

iM.ltime  aide,  students  ^  ^'  . 

fuHtima  aide,  part-time  student 

Hipch  Schools  ,     '  >    ^  .  . 

part-time  clerk         .  ^  '      ,    .     .  ' 

clerk,  eight  students  ... 
professional,  two<paraprofessionals^  clerk,  part-time  student 
Xlerk,  students    .  - 
clerk 

paraprof essional ,  three  aides 

students  / 
none  *       •         .       ^  , 

•aide 

secretary,  aide         ,       "  *  * 

professional^,  secretary,  two  aide^  3  students 
assistant,  students 

clerk,  part-time  technician,  volunteers,  Students 
professional,  two  part-time  students,  two  technicians 
professional,  clerk,  students '  (both  professionals  interviewed) 
secretary,- AV  engineer,  three^art-time  aides,  volunteers  ^ 

-  i_. '   y  -  ■ 

Colleges  .  ^ ' 

six  professionals,  some  parapro:^sionals,  etc.  ( interviewed* thi-ee 

members  of  v  the  s^t^aff) 
eight  professionals,  cl(?rks,  etc.  '  \  .  "* 

about  twenty  professionals,  many  clerl^^ '/(interviewed  two  members 

of  the  staff)         -  ^     .  ^ 

three  professionals,  two  secretaries,  seven  students  (interviewed 
two  members  of  the  staff)       V  1  : 


Comparisons  among  colleges,  and  from  colleges  t6  otfter  libraries,  are 
not  possible,  due  to>the  greatly  varied  nature  df  the  colleges  and  the 
number^of  students.    Similarly,  public  libraries,  tabulated  on  the  next 
page,  present  the  same  problems..  Therefore  the  reader  will  find  it  most 
instructive  to  dompane  school  library  situations^;  >;  The  others  are  given 
to  present  a  complete  picture  of  the  graduates''  job  situations i 

.*  ^  *  ^  (continued/..)  . 


Public  Libraries 


four  clerks    \  f    -     \  ' 

thv^e  ptofeasionals  fuUtime,  twenty-five  (otbers?)  partr*iP^e, 
^    many  voluntper£>.    (intejrviewed  two  staff  TnenjberglT 
two  professional^!  four  part-titne  clerks,  three  page&  part-time 

(interviewed  %wo  staff  members  V  - 
sixteen    (types  nop^  specified) 
seven  \ 


two  \  j/ 

ninety-one 
four 

three  professionals,  one  clerk  and  student^,    (interviewed  ^ 
two ; staff  members)  /  '    .  ^  '  / 

professional,  four  part-time  clerks    (interviewed  four  sta^ 
members)  .  ^  |    "  ^    ;  .     .  Sr^ 

three  professionals,  ,thriie  clerks    (interviewed  two  staff 
member^)  \  -         — .-'^''^ — ~ 

one  part-time  clerk  \  . 

twenty-three  plus 

one  hundred  °  ^  ^  .  "  o  J 


\ 


Unemployed  or  working  as'  teachers:    four  " 


The  information  given  here  helps  to  e^tplain  why  so  many  of  our  ^ 
graduates  "are  interested  in  learning  practical  routines  for  the  day 
to  day  job--   many  Pf  'them  are  clearly  snowed  undef  ' by  the  routines- 
of^  keeping  a  library  going  and  have  little  time  of  energy  for  anything 
but  "coping. The  situation  in  elementary  schools  Is  worth  notice.  ^ 
Until  recent/years,  thei*e  were  few  libraries  or  librarians  in  the 
elementary  schools  of  South  Jersey  ,  but  Federal  aid  is  credited  with 
changing  this,    (changes  made  this  year  in  State  Department  "of  Educa- 
tion standards  may  pUsh  the  change  further  and  complete  itO-  Is  it 
^really  much  better  to  have  one  librarian  dividing  ^er  .tinie^ong  five 
/schools,"  than  when  there  was  none  at  all? 


And  the  situation  is  worse  than  it  appears,  foc-ar-ni3f5%r^f  ^iSTuates 
said  the  '•si.des"  or  "clerks"  they  were  sup]^sed  to  have,  wefe" really 
shared' with  the  principal  (who  of  course  monopolizes  their  time)  or 
were  untrained,  or  were  rotated  so.  frequently  asJy5-4nake-ai^l«Lnd--^  ^ 
sustained  training  impossible*  ^ 


LibrariarA  are  still  spending  a  considerable  amount  of  their  time*on  ^ 
clerical^outiHes  that  could  1^  performed  by  a^persoh  at  a  much  lower 
salary.    The  fact  that  they  do  perpetuates  stereotypes  of  librarians 
as  super-clerks,  and  thuis  the  vicious,  circle.    We  at  Glassboro  must  do 
all  we  can  to  encourage  better  State  standards  and  wider  understandin 
in  the  school  districts;  and  to  prepare  our  graduat^^s  as  wellN^s  we 
can  for  the  realities  in  the  meantime.  <i  /  . 


"In  your  present, position^  are  audiovisual  materials 
undnr  the  game  mnnaffement  as  the.  book^eoliBctiQn?"'^ 

-■         "  ■     '  .        ■ . 

X  '■    ^        '         ■    ■    '  '  '  •  '      ^    •  ■ 

dirt  430i?ie  surveys,'  the  follow-up  phrase  ••please  doseribe"  was  added,  but 
was -really  unneeessaiy.    Almost  everyone  replied  with  more  than  a  simple 
yes  or  no*    I  will  present  the  individual  eomments  and  descriptions, 
because  they  are  valuable  for  understanding  the^etual  status  af  our 
graduates  on  the  job  in  relation  to  non-pri^t  "^material^.  '.  This  is' an 
area  that  come0  up  in  classroom  discussion  and  is  also  controversial 
in  the  profession-*  I  should  say,  perhaps,  both  professions,  for  despite 
the  new  State  certificate,  audiovisual  specialists  usually  think  of 
theirs  as  a  separate  pfofessiont   M5st  of  the  ones  I  have  talked  to 
have  little  interest  in  the  "book'*  ^rea.    On  the  contrary,  most  of  the 
librarians  do  have  an  interest  in      leasts  the*  software  of  AV,  and  as 
such  in  many  school  situations  are  do  facto  in  charge  of  the -software 
while  the  audiovisual  type  takes  care  of  equipment/   All  sorts  of 
gradations,  ad justm'enta>  compromises  and  historicail  accidents  are  found 
here,  which  makes  it  an  oversimplifipation  to  tabulate—  ]but,  for  your 
infoirtnation,  here  is  a  tabulation  anyway..  \ 


Yes,;  all  audiovisual  hardware  and  software  under  the  same  person  as- 

.  the  book  collection:      50     (6?^)  ,  .    /  \> 

(note;  this  of  course  includes  all  the  public  and  college  libraries,, 
which  are  headed  by  librarians,  though  sometimes  there  is  a 
separate  AV  section  or  specialist) 


\ 


Yes*  exceipt  for  the  big  pieces  of  equipment*.  2 

Yes,  except  for  equipment  for  classroom  use-.   1 ,  -  - 

.Yes,  except  for  t jj.tle  II  materials-  '  1 

Mixed:    some^Schools  yes,  some  no  (where  the  person  has  more  than  - 
•  '         one  scfibol)    i.-  3 

•  ■  •  "        •     '  ■    '.  » 
Mixed;    separate  AV  depp.rly[npnt,  departments  have  own  software,  the* 
library  has  some  of  both-^    3      •/  ' 

departments  have  software  but  library  is  taking  it  over 
-    gradually.    Equipment;  a  part-time  duty  of  a  teacher*  1 

,  Software  in  library,  equipment  elsewhere-;-   4  ■ 

■  -  .  *  '  -^^       '  ■ 

Both  kept  in  library  b^t  purchased  1^  others; 

V        Everyoife-i^  on  his  own--  departments  and  librai 


NO-     5       (includes  one  case  where  the  librarian  catalogs  the  software 
but  does  not  keep  it)  ^  / 

MOy  except  a  few  software—  1      Not  appropriate ; 


(6) 


Not  all  respondents  gave  details  ori  the- situation  (whether  audiovisual 
wateilals  are  under  the  same  person  as  the  library  books)  but  all  of 

those  .who  did  are  quoted  here  • 

/  '  .  <* 

,   '  ■  ■■      s  •  '  • 

*^YeBf  1  have  all  of  them/  The  big  items  of  equipment  are  still  separate, 
but  the  small  equipment'  is  now  and  increasingly  in  the  library- 
cassette  players,. phonographs,  8mm.  projectors—  they  may  be  borrowed 
oveniight.  "The  audiovisual  department  has,  the  l6mra  projectors,' etc. 
(high  school) 

.      '     '  '     ^  . 

•♦No,  the  audiovisual  man  has  995^  of  it.    I  buy  a  few  thipgs,  like 
cassette  tapes,  and  a  few  filmsta:lps."    (junior  high  school) 

•♦I' have  records  for  circulation,  cassettes  and  tapes  for  story  hour< 
There  are  cassettes  available  to  the  public  through  interlibrary  loan 
from  the  County  Library."    (public  library)  / 

Hlfes  and  no.  I*m  building  an  audiovisual  collection  to  prove  it  can  be 
handled  in  the  library.  Someone  else  Is  in  charge  of  hardware,  and  the 
software  is  in  the  departments."    (higK  school) 

"I  have  some  750  filmstrips,  viewers  totj  the 'carrels,  and  now  starting 
on  slides ;    125  transparencies,  some  records.    The  teachers  have  some 
AV  matefialdl  of  their  owni    Someone  else  handles  AV  part-time,  which  is 
a  relic  of  the  time  when  there^was  no  ^  librarian--  he  repairs ^d 
distributes  projectors,  etc#" 

"Print  and  non-pWLnt  are  handled  thi^ojigh  the  same  technic^al  services 
office—  all  are  purchased  through /the' ^ame  person,  but  there  are 
separate  catalbgers'.    Selection  of/ both  is  done  by  the  pr^pfessional 
library  staff  and  by  the  factilty-f*  the  faculty  get  half  of  the  book 
bu(fg«t,  including  non-print.    A^  'imspent  by  each  March  ^st,  the  library 
spends.    librarians  review  the  faculty  selections."    (county  college) 

>  .  •/  ■ 

"Audiovisual  materials  are  *  available  to  teachers.,  do  not  circulate  to 
students ^    ISie  principal^  at  some  schools  feel  that  as  3^  am  there  so 
little,  AV  should  be  under  others s    a  teacher  handles  both  equipmeht  and 
materials.    One  principal  is  cooperative,  one  antagonistic."  (person 
has  five  elementary  scHools)  ^ 

"Very  little  AV  here.    Disps,  film  projector.    There  is  access  yb  the 
Camden  and  Garden  State  films.    Records  are  cataldged  as  usual-4<.not  in 
^the  book  catalog  except  when  the  subject  is  relevant."  (publib/)\l^brary) 

"Yes,  we  have  all.    There  is  -an  AV  coordinatoJ^^who  haiKlles  orde^^M  anid 
distribution  of  County  films,  an<^  cares  for  the  machines*    Slowl3t^|I  am 
being  allowed  to  order  AV  materials.    The  principal  use4  to  do  it^" 
(elementary  school) 

"Separate  AV  division  but  the  library  cat a^Logs  them  and  has  them  in'the^^ 
same  card  catalog.    A  teacher  has  charge  of  AV  as  a  part-time  du^^y." 
(high  school) 


^•There  are  aome  records  for  the  first  time  this  year.    I  hope  to 'torrbw 
films  for  a  film  series.    Have  a  l6mm  pro jector,, slide  pro jeotor^'^ 
soreen,  record  player,  tape  recorder."    (public  librarjrX- 

"Item  for  our  own  use,  yes;  use  in  the  Media  Center.  ^We  lend  out 
cassettes,  players.  We  do  not  have  tl^e  p^jeetors,  etc.,  that  are  for 
elassrooin  use:  l6inm  projectors,  silent  filmstrip  projectors, -overhead 
projectors,  opaque  projectors. (middle  school) 

"Yes,  everything  for  this  school  except  for  imisie  records  which  the  ^ 
music  teacher  has.    We*ro  building  an  IMG  for  the  entire  school  system. 
When  the  public  library  moves  out  (to  its 'new  building)  we'll  make  their 

old  building  the  IMS.*»    (middle  school) 

■*  • 

♦•Decentralized.    Each  department  buys  its  .own  AV  and  so  does  the  library. 
Department  materials  are  not  qataloged,  though  Kiddle  States  and  the 
county  superintendent  both  want  it  done.    I'm  finding  it  impossible,  to 
catalog  *ven  with  extra  time,  pxid  Middle  States  is  coming  again  In  two 
years."    (high  school)  ^  ■ 

/        '     '  " 

"Some  cassettes,  filmstrips,  films,  transparencies;    Title  II  AV 
materials  are  with  others."    (two  elementary  schools)     (Noterl  am 
under  the  strong  impresoion  that  schools  are  told  Title  II  materials 
need  not  be  segregated  jrom  others,  that  in  fact  schools  are  encouraged 
to  handle  al>L  as  one  collection^  for  use.*  However,  this  is  not  the  ^/ 
only  school  I  have  heard  of  where  the  adrrdnistrlition  believes  these 
must  be  stdred,  cat^lo^ed,  used  separately.)  ■ 

"In  one  school,  I  havfe  the  equipment.    In  the  others,  I  have^the 
software/  Policies  differ  in  each  school.    The  collection  of  media 
is  veiy  y^cant.    One /school  has/ 600  filmstrips  for  the  whole  system, 
adrainisjbered  by  the/^  secretary/   These  and  others  are  gradually  being 
moved  mito  the  lil^/ary.*|    (this  person  has  four  elei^entaty  schools) 

"Yes,  mostly  for  adults i    Problem  with  who  eatalbgs  and  yho  orders 
materials  for  children  and  branches."    (county ^library)  ' 

"les,  the  software #    Most  of  it  is  out  in  the  departments,  belongs  to 
them*    It  will  b^5  merged /i  *  it  is  not  cataloged  now.'    The  English 
tejacher  has  2  p^^ilods  a  day  for/care  of  AV  |equipment."    (high  schbql) 

"Yesf    I  am  devfelotfingla  raultji 
aAd  Classified  jby  Sewe*- " 


'/have 


7\ 

ome  ;ree0rds,j  and 


•dia  resource  center,  all  cataloged 
elementary  schools)  ^ 

ordering,  slides."   (public  library) 


IXesff  asof  this  yeari   We  jikje  coming  upf  f or  Middle  Atlantic  evaluation 
put /it  was  pdstpcmed  one  ye^rt-.  we  put  on  &  drivq  this  past/ year  to 
aeei  the  standards.    Borne  4[Vwas  stolen-^-  all  equipment  is/in  a  pool, 
ain  responsible /  for  fall  of  j  |^ • "    (high /  school) 

"Yes,  entirety.    TV  |tud±€<,' 4v  equipment  room^  AV  materials  room, 


and  the  library  itaej-f*" 


sehoolO ' 
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/ 


es,  all  nn^^T  the  Dii^ec/tor» . \( county  college) 

•In  a  separate  adjacent  irea,  ? I»ra  hoping  for  a  media  center  n^ 
3ar.    No  one  is  ip  ehar/ge  of  W  so  I  handl^j  it  de^.fa^o.    Hav^/  had 
eonsultarft  from  ^  Trentdn  • "    ( middle  sehooi )  ^ 

*  I 

i"3CTV,  alliCt^s,  eompiulter,  microfilm, microfiches  bards,  tapeL 
the  library  ldnt.rols  all  of  thepe-»  radio ^  TV  studio  just  recejitly." 
(bollege)-   •  I  /  /'-'^  I      .      I  _^ 

^•les,  kept  mostly  at  /the  branch.  //Films  are  borrowed  from  the/Aroa 
iibraiy."    Cpublie  library) 

^•Yes,  the  software  and  some.hardvf^re./ There  is  a  separate  AJJ 
qoordinator  for  equipinent  used  in  th^ building,"    (elementaw  sehooi) 


^^fNo,^  they  krh  a  sejiarate  part  of  t^e  sehooi,  but  an  efj^ort  /Is  being 
made  to  inte^ratejboth,"    (middle -school)' 


•^es.    Ali  are  in/ the  same  cata^log,  rtarked  ^th  color  bands.  Items 
are  circulated  :fipm  the  AV  department  (of  tiie  libraiy)  but  special 
requests  can  be  mlled  through  the  main  desk.    Problem:  /not  enough 
attention  is  paidl  to  the  fact  tliat  ^customer  satisfactipn*  pby3  off  at 
the  circulation/^esk^-  getting  AV  ibformation  and  mai^e/ials  to  him." 
(county  collegej 

"Yes.    Only  books  are  classified  by  Dewey  decimal.    AV  is  colof-coded 
by  type,  classified  by  subject.    Hardware  AV  is  kept  and  distributed 
1^  a  separate* /pers^^  in  a^ separate  place*"  (middle  sohool)  ' 

'  ^-^  / 

"AV.  and  print/ Materials  are  housed  in  the  Media  Center.    Cards  for 
all  AV  are  also  in  the  card  catalog.    However,  the  buying  of  AV  is  Kiot 
the  responsibility  of  the  librarian*"    (elemei^tary  school) 

jf   "Complete  storage  here-:-  some*  department  collectionsi,  oricf  each  of.  1 
But  mostly  ihey  come  tp  the  library."    (elementary  sjohodlf) 

♦•Yes,  however  equipmenlb  is  loaned  out  by  another  off!ice.|  '  And  some  1' 
departments  /have  their  own  collections^    ^  AV  equipfnent  stays  in  the 
library. (junior  high)  /   I,      «         ,  ; 

"Yes,  was  jiist  starting  it~'each  school  at  a  different  stage.  One 
had  a  brand-new  media  center,  caipet,  etc —  I  hope  ;to  go  back  soon*" 
;(this  person  had  •^elementary  schools;    left  to  hfeiv^  a  bat^;  intends 
to  return  to  work  soon/  \  / 


"Yes..  Th*y' circulate  dnly  to  teachers.  Some  reading  kits  and 
learning  modules,  fllmsjjtrips  are  Jjept  by  the  reading  teacher." 
(elementary  school)  / 


'/ 


(9) 


.  ,eb|c 
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"EquipmonVete'.  in  a  side  room.    Software  in  my  own  office.    Each  roornlnf^ 
they  are  shipped  out  to  individual  sections;   it'^-done  by  thrchilSn 
'     o/l'^.t^  projectors,  tape,  etc.-.  in  all  *  three  sd^Sf  iSt  at 
of  the  schools,  materials  are  not  yet  centrally  cataloged.'-  Also, 
there^is  a  duplication  of  ordering  in  the. three  schools!   they  win* t 
let.ihe  .librarian  coordinate  it.    Teachers  insist  on  crderSg  and 
Wing  things  in  their.own  rooms."    (three  elomenyajy  schools)     ,  ' 

,  •"ires^-.housed  iii  an  inadequate  oversized  closet.  Mo  spade  for 
.  produation-.'»    (high  school)  /  " 

■     '       /•      ■■"'  ■■    .        '      '•    >       J  ■ 

'm  have.eveprthing.  Software  and  some  hardware.  The  AV  big  thinfs 
are  not  really  under  anyone  else;    just  stored  in  a  closet.  ^M.bra^ 

'  •  IZltZJ^^'liT^.^''}  T^^'t  projector,  listening  stations,  filmstrips, 
cassettes,  etc."   (elercentaxy  school)  ,  •  -  . 

«  ■  ■ 

^'Z^t:  ?S  r  under  the  library  director,  and  is'hoUsed  ^ 

in  -^he  ms,"    (high  school)  '  i  ' 

■  ■     •  '  ,\      "    '        .         ■  ■        .      .  .      ■  .  " 

'  -  "^y^^^ieJ^^Person  is  iri'dharge  of  both  'equipment  and  software.-* 

khig^  (School)  :  ,  ■ 

\  '  :  .       0       •     •      '   ^  /° 

••Yes^-  ail  in  the  library^- .filaig trips,  overhead  ,pro lector—  every 
classrpon^  has  an  overhea^i  -projector  and  filrastrip  viewdr."  - 
•    Celementatiy  sdjool)  "  ■ 

'Hfe  hay©  no  AV  yet."   (public  library) 

4s  far  a^  general  use— 'yeis.    They're  checked  out  by  teachers 
persojglly.    I  order  f.ofjfcware.  and  catalog  it.    Technically  I»ra  not  in 
chargh  of  it—  it's  kept  in  a  separate  room.  ^  Differs  in  each 
school,.?^  (four  elementary  schools)  ' 

"AV/naterials  are  centrallly  cataloged  with' the  books,  actually 
••  iSfJ  aewss-  the  hall.  <  Microfilm  is  in  the  libratr,  and  alsJ 
videotapes',"    (high  schobl) 

"T2S"!i^^  (both  reel  tt  reel  and  casse|ti),' overhead  projector,' 
s^a  i6ram., projector,,  resord  players,  fiimstrip  projectors  -.a:bout, 
oi|e  of  each,  more  on  ordsr."    (middle  school) 

afef'^^'^^f'^^A  fj-lra^jribs,  cassettes—  borrow  films  from  C&mde) 
Rjb^ional  Film  Center."  /(public  libraxy) 

"  2Sf  'a^^       ft^J^ff;       ^       libl-ary,  and  the  hardxfarb/in  the 
^edia  department i  but  both  are  under  the  library  director.^/ 
(county  college)    -  /      .       *       "  ' 


'  nfes,  I  have'all  the  software;    an  AV  coordinator /as  th/equipraerit, 
two- people  to  care  fo^  it."    (high  school)  /       /  ^     '  ' 

■  '   ■ .       "      ''^  /   I       "  .     .  /  / 

;  "The  head  of  the  aH  &nd  music  dept.  is  in  charge  of  Abe  audio- 
/  visual  collection."    (pmic  library)        •  ,     ^  / 


ERJC 


(lo),,-^ 
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^^Some  AV  here;    I  oise  Bome  funds  on  tapes  and  records.  BasicaiXy, 
AV  is  under  a  part-time  teacher ^  who  gets  one  hour  a  week  for  AV.  He 
has  all  the  equipment  and  moat  of  the  software '(junior  high) 

"I^took  them  over— -  the  software— 4ast  yeart    All  ordering,  cataloging, 
storage^.    But  not  hardware.    Music  teacher  keeps  the'^music  materials 
all  y^ar;    science  has  longi-term^loans.;"    (junior  high)  ^ 

■  c.:-  .  ..  -      '       "     ■ . 
The;  summaiy  tabulation  given  earlier,'  and  t'hese  Metailed  coinmenta'^ 
should  combine  to  ^ive  the  reader  a  good  picture  of  where  audiovisuals  / 
stand  fpr  our, graduates.    There  ave  problems.    14any  schools  still  feel' 
the;  equipment  belongs  in  the  hands  of  a  male  member  of 'the  staff  (some 
of  our  graduates  said  t^iis  wasr  unaerstood  as  something  'women  just 
donFt  get  involved  withO    while  phe  librarian  was  given  control  over 
the  I software.    Increasing  amounts  of  AV  expertise  taken  in  college 
courses,  and  gained  on'  the  job, 'would  s^4m  to  be  persuading  school 
authorities  that  it's  better  to  hkve  thej librarian  (education^  media 
specialist)  responsible,  for  all  materi'alls  and  the  equipment  for  viewing 
theral  than  to\have  a  teacher  (even  one  with  the  indisputable  advantage 
6f  being  male)  spend  a  couple  of  hours  a  week  on  a  closet  full  of 
machines •       -  ; 

before,  the  tendency  to  hire  one 
libraries  in  a  district's  elementary 
Under  such  circumstances,  the  librarian 
in -tWere  with  the  books.  'Other 
librarian  from  handling  all  the 
;rated  (service  collection  ai*e  outlined 
interfere  with  general  efficiency. 


One  definite  barrier  is,  as  notetj 
librarian  to  take 'care  of  all  th< 
schools—  ap  many  as  up  to'  five, 
deserves  much •praise  just  to  hani 
problems  that  ten^  to  prevent  th^ 
sqhool's  audiovisuals  as  an  ihte( 
elsewhere  in  this  paper,  as  they 


All  of  this  deals  only  with  school  libtaxdes--  in .public  and  college 
libraries,  the  person  in  chai*ge  ot  the  libpaiy  also. has  charge  of  any 
audiovisual  services?    the  only  questilon  is,^^  sometimes,  coordination 
between  book  and  AV  services. 


J£  yours  is  a  school  library 


is  there  on  curriculiam-suppo 
reading?   If/yours  is  a  publ 


vs.  non^fict/ion?  Children's 


I  Ife^an  tryir^^  to  tabulate  the  re 
^on  f dund  the  Variety  was  too  grea 
5up  of  categories/*    Here  are  pres 
fill  attempt  generalizations  at.  tijip 
specific  ones,  wit^  each  reply. 

Many  of  thef  libraHans  found  thi^/a 
may  be  thap  most  of  their  selectl^^ 
without  a /long-r^ge  ^ipian  and  wi;tho 
ai^praise  the  resu3jts  j^o  date 


low  much  Relative"*  emphasis 


%m  items  versus'  general  •> 


!c  library  t  how  .about  fiction 


hddks  vs»  those  for  adults?^' 


aes/to  this  set  of  questions,  but 
;&9  validly  puts-them  into  a  small 
ei^j^pd^  then,  the  actual  answers;  I' 

,  ancl' will  include  comments  on 
e^ms  appropriate. 


difficult  question  to  answer,  tt 
done  day  to  day  or  week  to  week,,- 
occasionally  stepping  back  to^.- 

-  y 


It  has  been  sa3.d ,  of  course  f  that  everyone  .^hpTil)^  occasionally  step  Mck 
to  cheek  his  work-p.  except  window-washers  •    I  ho;^  the  lack  of  this 
activity  is  not  tfie  reason  for  the  difficulty  o,f  the  question;  Pey-haps'^ 
most  practicing  librarians  don't  define  their  selection  in  the^e  terms. 
Draw  your  own  conclusions;   make  y|6ur  own  guesses. 


Public  Libraries 


"95^  fiction,  5^  non-fiction*    I'fn  trying. hard  to  reversp  this  ratio." 
(note:  explained  that  this -is  thq  way-$be  found  it)    "The  K-3  books  go 
out  quickly,  then' the  (grades).  ^  to*  6,  iLhen  teens;    Inhere  is  little  adult 
cireul'ation  despite  my  PR  efforts.  .The  stgiy  hour  has  sliinulated- "^Ife 
younger  ones.    Adults  use  the  fiction 'books  mainly."    (it's  interesting 
that  this  public  librarian  defines  usage  in  terms  of  school  grades. 
l.\  may  ba  that  in  her  eotrahunity,.  the  school  libraries  are  little-usted 
and  the 'public  library  fills  in.    The  librarian  is  not  a  former- teacher, 
which  might  otherwise  have  been  a  possibility.)' 

"Have  no  idea  of  the  b^ance."    —    "Ifeny  more/^6nfiction  than  fiction 
(in  the  collection)  —  we  use  McNaughton,"     (ith^se  are  quote's  froitn  two 
l^ersons  at  the  same  library.)  '  / 

"H^d  to  "say—  maybe  it's  50-50"    (referring  to  usage) .    "About  .one-third 
ichildren,  two-thirds  adult."    (circulation)     (this  librarian  was  not  * 
able  to  (?ive  the  proportions  in  the  <jollection) 

••Much  more  fiction  than  nbn^fiction.    Adult  mptr^  than  children,  by  about 
3  to  2.«*    (refers  to  circula;tion)  x 


"I-fore  adult,  pttrchases —  and  mpre  non-firetion."  ^ 
"More  fiction  in  the  collection;    i^ore  adv^lt*" 


••(thi&  person  in  charge  of  AV  raedi%K^tertainm^nt  is  th^  emphasized 
area,  as  to  use.    Art, is  well  represented;    NewyJersey  hi^story.  Not 
much  in  the  sciences,  but  a  good  bit  on  technical  ^bj  Possibly 
about  equal  in  children  v0*  adtilt,"  /    /  / 

/  7  ■/ 

"It/s  a  tossup—  faii*ly^  even  in  orders,  more/ on  fictidn  right  now0 
Heaviest  use  is -by  children." 

"Emphasis  is^  on  adult  fiction,  especially /45Naughto/..>Cft^^  the 
easy  readers  are  used  most*" 

"i  don't  know~  there's  a  nice  amount  0/ both.  '  liots  of  children's' 
books,  especially  in  the  Easy  section, /more  thai^ adult*" 

'  V  //  /  // 

"Fiction  is  in^the  lead  but  non-ficWon  is  reallt  growing,  especially 
in  curreint  interest  areas—  social  Miences,  history,  bl^clt  history. 
About  equal  between  children  and  adi^lts— ,  we /lave  much  in  the  way' of 
pietum  books  anq  coul/d  use  moire."/ 


'-iL. 


(12) 


"Fiction  is  tops>  3/4  of  use«    The  kids  don't  read  much,  don H  come  in* 

'••Twolthirds  fiction,  one  third  non-ifiction;    705^  adu1^.t,  30?^  children. 
^The  non-fiction  requests  are  usually  hobby,  home  improvement,  self- 
flielp,  travel.   Very,  littl'e  adult  reference  in  acat^emic  areas." 

"Circulation:  jiore  fiction,  Wt  notoinuch  more.    I'm  surprised  at  the 
large  quantity  of  non^fiction  circulation.    Fairly  close  to  even  on 
children  vs»  adults.'* 

"Our  emphasis  is  based  on  circulation;   50*-S0f  maybe  slightly  more 
non-fiction  in  the  eoUeetidn*"   (then  added)  "wo  circulate  more  ; 
fiction  than  non-fiction.    Heavily  adult--  300  «dult  to  50  children 
daily  at  the  main  library;  ;^  tvo  branches,  jjm  schdo3.5,  circulate 
(A)*  if, children  to  1  adult;    (B)  even.  ^  Branch  area  k  is  mainly  of 
tlack  population;    atea  B  mainly  Jewish*" 

"25^C  children,    (circulate)  lots,  ©f  fiction,  best-sellers,  what- V  , / 
.  people  want*  What, else?"*  .  '  :  y  .'. 


School  &  College  Libraries    *      ^  *  ^ 

"We  support  jthe  ^instructional  program#"    (county  college) 

"8055  curiipular,  20^6  general,  maybe  lowe;p#   We  do  have  the  County 
library  available  for  general  things.    As  to  periodicals,  we  carry  a 
large  number  of  general  ones— ^  sports,  cars,  etc»'*    (high  school) 

"More  on  general  reading.    Suoply  magazines  for  study  haH.  Science 
program  not  involved  at  all.    English,  for  M^bk  reports.'*  (junior  hi) 

"This  is  the  first  full  year  to  support,  general  reading,  mini-courses, 
3uch  as  in  English.    Added  the  9th  "grade;   means,  a  new  group  .used  to 
fiction.    Reading  levels  vary  quite  a  bitJ   1  have  some  items  Qn.tlie 
3rd  grade  reading  level."     (senior  high) 

"Curriculum  is  highest  and  they  are  more  expensive,  change  mpr*  often. 
The  general  reading  is,standard,  don^t  need  to  buy  as  much.    I :bu0d 
^p  the  short-story  collection."    (high  school)  -       *  .  ' 

"1  order  primarily  for  the  curriculum.  -  Try  to  integrate  actuai 
teaching  on  tlje  5th  to  .8th  grade  level Some  general  items—  "fiction, 
et<5.   Young  adult  jbooks  are  loved--  the'^Bth  grade  eats  them  up#"    ^  - 
(middle  school)    W  » 

0.  •  •  •  •  • 

^Non-fiction  is  emphasized.    Curiddulum  is  the  main  thing  plus„a 
generous  selection  of  recreational  reading (cotmty  college) - 

"5Dfi  two  schools,  they  tell  me  what  to  order  with  the  FederfuL  funds; 
Which  incenses  me  bebause  I  can  see  what's  needed.    I, generally  ask 
for  teacher  suggestions  tin  areas  of  need—  not  usually  titles.  I 
%  ha^  trouble  locating -German  language  books  at  the  elementary  level." 
(five  .elementary  schools)  . 


"AXmoat  entirely  curriculmn.  This  helps  Rot  teachers  into  the  librai^-- 
havinpj  the  materials  useful  to  them."    (elementary  school)  ■ 

"Almost  entirely  curriculum.    Selections  are  based  on  teacher  selection, 
the  curriculum.    I  add  a  little  .(Book  of  the  Month  Club,  etc.)  for 
general  reading."    (high  school) 

"X  tend  to  buy  non-print  for  the  curriculum'  (except  reference);'  buy 
print  mostly  for  general  reading,  but  some  for  curriculum,"  (middle 
school)  r,  ■ 

"Even  my  gener&l  re'ading  is  mostly  in  support  of  the  curriculum. 

Say,-  75-25  curriculum;   possibly  80^20. .1  try  to  order  general  reading 

that  will  support  specific  courses."    (middle  school) 

"I«m  trying  to  have  more  eorramdiieation  with  departments.    Teachers  get 
top  priority  on  requests—  anything  a  teacher  needs  for  classes  (gets 
ordered).    There  is  sf  good  bit  available  for  general  reading—  using  ' 
alraoat  all  of  Title  II  for  this—  they  get  stolen."    (high  school) 

"Unfortunately,  curriculum  supporting  things  get  the  most  use,  ve\ 
little  general  use*  Very  difficult  to  get  children  to  read  just  for 
fun.  We  have  good>fiction—  problem  is  getting  kids  ^o  try  them—  they 
tend  to  stick  to  the  same  things  and  be  satis J^d —  the  boys  to  racing, 
cars,  .jokes  and  riddles.  Both  boys  and  girls  3M*^agic  books.  I  do 
notice  that  when  I  present  a  program  on  (say)  po^t3g|p»=*^ey  do  borrow 
books  on  that  subjectji"    (two  elementary  .schools) 


"About  50-50..  Definitely  switching^^^^W^.  curri^.W support 
State  consultant  suggested  using  paperbacks  f^ir^jpi^on  and  general."  V 
(four  elementary  schools)  '  ( 

■       ■  ■     ■  -  '  r      ■    •  ' 

"About  half  and  half .  '  Probably  we  shooLd  be  heavier  on  curriculum." 
(hlph  school) 

"two-thirds  curriculum,  one-third  general."    (two  elementary  schools) , 

•»I»M  new;    vety  few  of  present  items  are' my  selection.    At  present  it's 
mostly  curriculum  oriented.    Fiction  section  is  ivery  bad.'  I  like  science- 
fiction.    Plan  to  change  the  emphasis,  feo  in  for  poetry,  ffctioni  etc.  ' 
I  plan  to  survey  %■  students  to  see  what  subjects  and  types  of  fiction 
they  like  most  to  read."-  (elementary  school) 

">fy  decision  on  allocation:  concentrate  on  curriculum,  though  trying  to 
liuild  the  entire  collection."    (high  school) 

^  ••SSlch  on  ourrlcuium-^  especially  now  with  mini-coursed,  using  books  as 
supplementary,  materials*"    (high  school)  '  .  - 

"The  AV  is  entirely  curriculum  supportive,  based  on  discussion  with 
teachers •    I  select  as  many  areas  as  possible,  «build  strength.  Depends 
x^n  companies  each  year--  is  the  information  not  outdated?    Problem  is 
that  prices  are  much  higher  than  for  books.   You, cannot  compare." 
(high  school)  '      .  s 


>90^  curilcultM."    (high  .school)  '  *  '  - 

"Qnphasis  equal ♦  I  keep  up  with  the ;cu^ricuijMn  through  "^teachers." 
Ctniddle  sehodl)  .  ^ 

■  ■  * 

*   ••Bsiaically  non^fiotion--  praeticfai,  for  student  raseareh,  although. 
V  Xjiv  of  circulation  is  .pleasure  reading,  on  current  topics." 
"  (juniar/ college  )o        ^  *        .  '  * 

H    ■     ^  *  '      .       -  '  •"•  . 

i'^^We  hav0  now  met  the'  curriculum  needs  as  well' as  we  can  with  the  , 
,  funds  we  have#    Have'  very  little  on  general  reading •    Maybe  it's 
?t)-30*  ^'Pd  like^FiOre  gener'al  reading- materials, >  maybe  to  make  the^ 
ratio  56m^O • "    (elemeniary  school)     '  ' 


'  '^I^uch  general  reading  is  actually  dgne#    The  .general  administration 
do0si}H  know  what  goes  on^,  nor  cares*    I  have  many  paperbacks  for  the 
V  '  5tli  gi'ade  and'up,"    (&-8)  '        *^   :  '     ,  ;  v 

*^Purchase»of  materic^s  is  curriculum  oriented,  and  is  foremost  in  iry 
thoughts/  Pleasure  reading,  comes  second,*'    (ittiddi^e  school) 


'  •'Completely  cur rictAum. supporting —  it's  all  direct',  as  ^requested  > 
or  needed.    We  get  rental  books  and  jpaperbacks  f or  exchange,  cover 
general  reading  that  way**'  '  (county  college) 

••Since  all  students"  come  in  to  gH  books  for  general  read j^rtg  purposes, 
the  majority  of  my  budget  does  go  for  this  purpose*    However,  I  try 
to  order  (mostly  AV)  materials  that  would  aid  in  teaching*  ; Anything  , 
'  that  teachers  rieed  for  tliis  purpose  I  try  to^'put  oh  ''top  priojrity** 

for  ordering,"    (middle  school)  -  v 

"Any  emphasis  is  done  by  me  and  I  stress  curricultuu  supporting  items. 
Of  course* good  and  current  fiction  is  also  important ♦••  (elementary) 

•  "Curriculum  in  both 'fiction  and  non-fiction —  strong  in  selection, ^  ^ 
^  ^        We  have  some  general  reading  but  try  to  gather  wide  materials  on  things 
they  are  .studjring,'   I  try  to  involve  teach^ers  in  selection  so  they'll ^ 
•      -know  what  there  is  (in  the  library),"     (K-8)^  - 

^    VTeachers  do  assign \a  lot  of  leisure  reading,  to  try  to  solve  the 
•      motivation  problem--  this  gives  me  wide  freedom  in  selection*    I  give 
weak  curriculum  ar^as  priority—  this  comes  first*    But  leisure 'reading 
,  .  '       is  very  important*"    (jtinior  high) 

'  ;         ■  ft,      '  . 

*  ,  ■•  -  f  •     ■         ■  ^  '  '  . 

"It  varied  by  school*--  I  tried  to  "do  both.    Get  k^ds  reading.    But  I 
'         .     did  more  directly  on  currictCtum*    Ccjiald  have  done  mo^e  if  in  school 

longer,  not  just  one  day  a  w^ek*"  .  (had  k  elementa^ry  schools now  * 
,         raising  family)  v  ; 

•  ■  ^    '    .  ■•  ■ .  ■  ' '  .  •  .     °' .  ■ 

"Probably  more  fiction  and'  Qasy  books  than  you  rai^ht  find  in  a 
'"balanced  collection"*    There  is  a  great  need  for  readable  books*  - 
Those  with  high*-interest,  low  reading  "level,    V/e  have  many  serious  -,  * 
^    reading  problems—  need  to  just  get  them  to  read —  hard  td  find 
'       suitable  items*"    (elementary  dchool)  \ 


"I  try  to  support  the  curriculum—  go  along  with  it—  I  know  what  the 
teachers  teach.    There  is  a  trend  to  football  -heroes-,  wodem  books; 
etc*,, which  I  tiyb  go  along  with.    Fainly  it's  the  curriculuni,  as  I  ' 
am  not  sjipposed  to  have  preferences."    (three  elementary  schools) 


J ' 


"Almost. totally  curriculum  supporting.   General  'reading  itels  are  on 
faculty  requests  or  gifts.    We  never  turn  dovm'-ga^fts.    Much  lighter 
reading  (that  way).    Popular  books  are  rented.    Thte  budget  was  increased 
*  so  add  the  very  popular  and  well-received  atems  there*  » Some  of  the. 
titles  can  be  purchased*"    (county  college)  ^  .  ".  „.':"'. 

^  ^Right  now  building  up  the  curriculum.   A  branch,  of  the  county  lilaraiy 
is  available  to  the  children  (nearby  town)  .so  I' don* t  spend  mudh  on 
general  reading.,  llist  of  them  can-get  to  (the  eousity  branch)  W  hike 

•  and  car."    (elementary  school)    "  . 

"Mainly  curriculum—  TV  has  cut  down  on  fiction  reading,  so  few  kids 
read  fiction  if  not  forced  into  it  by  teachers.    Kids  in  the  7^ grade; 
read  ^r;e  fiction  (than  the  older,  ones)."    (junior-senior  high)  ' 

"We* re  very  strong  on  curriculum,,  anxious, to  supp&rt  each  subject." 
(high  school)  '  • 

/•  ■-  '        -'■       ■     '    ■  *„ 

'  "Book  colletstion  needs  building—  we  have  more  fiction  tfi^  n6n-fibtion. 
A  wealth  of  audiovisuals.  Probably  superior  to  books—  all  kinds  of  tapes 
and  filmstrips."   (grades  1-8)  ; 

.  ■  '  .       *  " 

•♦Very  heavy  on  durrlcxilum—  'directly  of  supporting.    I  expect  to  have  a 
small  section  of V fiction  paperbacks."   t vocational  high  school) 

"  ■   ■  . .  •  •■  ■    ^    V  '  .  -  ■ 

**A11  curricul^um--  I  accept  donations  for  fiction  or  recreation j/but  do 
not  purchase  them*    Theii*  home  high  schools  are  supposed  to  supply 
general  reading—  they  $pend:part  of  the  day  i»  each  place*** 
(vocational  high  school)  >^  ^ 

'•Ciirriculum*  support  is  the  raai^n  emphasis.    Maybe  70-30 ♦  65^35.  General 
^  reading  at  the  elementary  level  is  still  no^.sp  voluntary--  fiction  is 
?   built  into  the  program,'*     Xf-our  eleimentary  schools)  >^ 

**ESnphasis  is  heavier  on  curriculum  materials--  "  /(high  school)  ~ 

'•Presently  all  curriculum—  th?  new  principal  may  ahange  this*  'The  old  - 
one  believeid  in  having  only  curriculum  materials,*^   (middle. school) 

""Curriculum  mostly— 'nonfiction.-  General  reading  supports  programs. 
Many  paperbacks!'  I  don ♦t  worry  if  they're  lost.   Many'^w  topics 
series  J.  I  avoidF^br  stipplement  Nancy  Drew,"    (middle  scli^ 

"Curriculum  60^,  general  W*    I^^'s  hard  to  septate  fiction, ^^^ature 
JIbetween  curriculum  &  general).    The  literature  section  is  the  largest 
in  the  librfiry."    (county  college)  ,  .  . 
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"Curriculum  by  far  t^e  Rreiter  part.    For  general  reading,  we  go  foT.^ 
paperbacks.    Very  rarely  do  thev  read  regular  hard-cover  books," 
(high  school)    .  \' 

■  ■  •    >  * 

"Muich  on  curridixlum--  almdjDt  all-*  some  put  aside  for  interest  levels 
.       recreation."    (junior "high)  * 

"basically  curriculum^-supporting;  very  Xittle  for  general  reading,^'* 
(college)  .  .  .        *  , 

♦'Gurrioulura  supporting--  about  60?S  to  405K/'*    (middXe  school)  ^ 
"Primarily  curricixltim;"^  (  junior  high) 


I  would  point  out  the  iwide- variety  of  emphases  shpvh  by  these  graduate 
commelitSj  even  among  libraries  serving  the  "same"  groups.    By  no  means 
are  all  elementary  schools  libraries,  or  all  publiq  libraries,  seeing 
their  responsibilities  alike  ^.     And  beyond  the  vide  variety  in  suchf 
emphases  are  tht  ^ddie  varietiis  of  policies  disclosed*    It  might  be 
more  accurate  in  some^ eases  to  describe  this  as  an  absence  of  policy, 
for.many  librarians  seem  to  be  carried, along  with  the  drift  of  day 
to  day  demands.  ^When  i  asked  the  question; oh  selection/usage,  to  a'  ' 
number  of  people  (and  this,  must  be  subjective)  it  seemi^d  to  be  the 
first  time  it-had  occurred  to  ihem  to'  wbn^j^^i^^^tl^     such  ratios. 

It  has  become  a  clichft  to  refer  to  public  librarians  as  buying  just 
the  New  York  Times  bestsellesrs,-plus  whatever  readers  demand  >Tith  ; 
enough  force  (the  rule  of  thumb  is  sometimes three  requests  and  " 
we ^11  buy  it  unless  it  V  dirty,)*    This,  is  not  necesjsarily  laziness 
but-  of  ten  .the  result  of  too  little  tim*?  'and  an -anxiety  to  avoid  . 
trouble.   As  to  the  time,  many  librarians  do  notj  know  how  to  budget  ^ 
their  time  and  organisje  their  work  (of  which  more  in  other  sections 
of  thi?  papej-)  stfid  as  to  trouble,  I  received  the  vexy  clear  impression 
that  they  talk  enthusiastically  of  intellectual  freedom' while  in 
library  school  (after  all,  everybody  knows  prqfessors  are  big  on 
that)  and  then  quietly  d6n*t  buy  whatever  Mrs.Grundy  wonH  like.. 

School  librarians,  sometimes  explicitly  but  more  often  indirectly 
gave  me' to  understand  that,"  their'*  principals  set  the  pace  on  the  ' 
collection  balance.    Some' of  the  comments  found  here  sound'  almost  " 
defiant:    "I  set  the  policy;    I  determine  the  balance"  but  this  is 
true  in  only -a  minority  of  schools^    Some  school  librarians  are 
fortunate  enough  to  have  administra^tions  which  neglect  them—  that 
iSj  we  can  call  this  fortunatjs  only  in  this  limited  sense*    The  ^ 
advent  of  mini-courses  in  high  schools  (I*m  told  there  is  some 
indication  this  permissiveness  in  now  djring*  out)  has  provided  much 
justification  and  demand  for  broadening  library  collections; into  *  ^ 
"non-curriculum"  areas.     It  has  also  served  to  get  the  tesjchers  more 
interested  in  what's  Jbi  the  library,  and  using  it  more-** *Which  almost 
automatically  gets  their  students  in  too.     Note  that  several  of  our 
graduates  are  anxious  about  this* 

'    '    ■  "         ■  ■  \     ,       '        ,  •    •  ■"■.■V 


''•^GettinK  the  teachers  involved"  (phraaed  in  mny  wayd)  ia  the  cry  of v  the 
librarian  from  kinderf^arten  to  college.  ^  Of  course  i  the  librarian  wants 
teachers  involved  up  to  a  point;    few  wish  to  haVe,  the  teachers  take 
over  selection  entii*ely,f  and  that  i?  not  merely  defense-of  one*s  own 
territory;    it^s  true  that  an  individual  teacher 'is  not  Un  a  position 
JO  select  to  fill  in  gaps  or  to  avoid  areas  already  well-covered  in 
some  way ♦    The  librarian  i«  the  one  person  who  can  see  the  collection 
of  resources  as  a  whole,  and  how  it  is  used.    But  we^re  a  long  way, 
in  almost  all  educational  institutions,  from' enough  teacher  involve- 
ment in  the  selection  of  library  materials,  v 
■  ■        '  .  -■  .  '  ♦    '  • 

floie  the  varied  attitudes  toward  genei^al  reading  shown.    Some  school 
librarians  almost  thought  it  was  iimnoraL  to  have  anything  on  the  shelf 
that  did  not  directly  support  a  course.    Others if  they  ever  got  into  ' 
a  face  jto  face  di^cu^sion,  would  clash  strongly,  for  they  dlreidy 
have  a  large  •^general v  section  and  build  it  continuously.    In  a  few 
cases  1  thought  the  graduate  was  responding  to  my  question  ^dth  an  ^ 
awareness  that  he  was  •'supposed**  to  have  both,  according  to  the 
standards  of  the  profession. 

And  What  is  general  reading?   No  one* really  asked  me  what  I  meant  'by 
it*    This  was  a  delibe'Jrate  phrasing  in  oWier  to  bring  out  iis  many 
different  replies  as  possible.    Some  defined  it  (implicitly)  as 
fiction,  and  then  were  brought  up  short  hy  realiainj?  that  some  fiction 
suppoHs  the  curriculum,  and  some. non-fiction  does.  not.    As  noted 
above,  this  was  for  some  the  first"  time  the  issue  had  occurred  tp^ 
■  them.    Some  6f  the  graduates  said  {elsewhere  in  this  report)  that  we 
did  not  adeqMtely  cover  •♦general"  reading  in,  the  library  school  '  > 
curriculum—  t^?at  we  had,  unduly  emphasised  the  ••good'!  nonfictionf  ' 
which  gets  used  vety  little  in  public  libraries,  and  mainly  gets  ' 
selected  by  the  teachers  in  a  school  library.  . 

County  libraries  are  regarded  as  a  backup  for  the  school  library  as 
well  as  the  public  library,  especially  in  the  general  reading, area;- 
I  know  the  county  (area)  libraries  expect  to  be  used  as  backup  for 
reference  and  interlibrary  loan  (assuming .this  means  nonfiction  for 
serious  p:urposes,  which  is  how  most  librarians  define  it)  but*  it 
appears  a;  nximber  of  librarians,  if  located  reasonably  near  a  county 
^library,  count  .on  their  patrons  to  go  there  for  ••light"  materials. 

School  librarians  are  still  running  into  motivational  problems}  the 
need  for  bobks  with  high-iftterest  and  low  reading  level  was  brotight 
out  in  several. ways*    In  one  school,  the  librarian  reflected  an  almost 
despairing  attitude  among  the  faculty s    put  anythinig  on  the  shelf, 
if  only  they'll  read  it*    1  thought  this  was  more  the  case  at  the  /  ; 
Senior  high  school  level  than  others.    Why  do  kids  who  are  avid 
readers  in  elementary  school,  turn  off  at  junior  high?    Is  j-t     '  - 
puberty?   I  think  the  impression  is  that  they^begin' to  read^^gain 
in  senior  high.    In  other  words,  it  is  not  oniy  those  who  are  behind 
in  reading  level  vAig  need  encouragement.--  Then  look  at  how  few  adults 
seem  to  use  the  public  libraries  and  you  see  we  have  a  problemi  We 
of  course  know  that,  everyone  should  read—  but  no  one  has  told  ••them*" 
The  librarian^  is  on  the  firing  line,  taking  the  l3lame  and  credit » 


•wr  ■  -         •           •        *  '  '  li 

ly  ■        -  '  ■     ■                               •            '                      "      O            »'  '  '  . 

V  V     V  ^^Please  describe  the  users  of  your  library*^^  if  schools 

*  ^  .  w      the  c^rade  levels  and  total  enrollment:-  type  of 

•    ?  .-a  coTnmunity~lsoclQ^economic  levefls  and/or  chief  occupations); 

V  '  reading  levels;    most**used  tvn^s  of  books  or  other 

.    •                 V      -  materials t  etc,"  ,  . 


This  question ^app«ared^iri  briefer  form  on  some  questionnaires,  but  a$ 

there  Vai^  always  follow-up  conversation,,  the  full  range  of  information 

was  always  sought.    In  some  cases,  the  librarian  appeared  reluctant  to  ^ 

talk  about  the  community  or  users,  and  then  this  point  was  not'  pushedi^ 

Sometimes  the  librarian  seemed  not  to  have  the  information*  Where 

this  was  clearly  so,  I  have  so  indicated*  ^ 


"(we  get  the)  traditional  media  users,  among  the  faculty.  Very  few  use 
any  sort  of  combined  media.  Ifost  come  from  high  school  positiofts  ^with 
very  little  AV  equipment  so  are  very  unsophisticated  usejrs.  students: 
many  are  from  low  economic  backgrounds*-  not  aware  of  what  is  available- 
onbe  aware,  they  jump  at  using  or  making  slides;  3ometim<*s' creates  a  - 
problem  with  'inventoiy  losses 'v.-  cassettes  and  film  stolen.  A 
(coxmty  college) 


ERIC 


"    "Grades  9^12,  1^0  students.    Number  is  stable  or  decreasing  slightly. 

-  (three  cojtoiunities)    About  koi'.  go  to  college.    Some  ■wftiite^-cpllai* 
families  but  mostly  blue-collar/ many  in  clerieal;or  sales,  work.  No 

'      real  industries  here.    Parents  travel  to  work.  .  Upper-lower  or  lower- 

•  middle  class.    Not  as  highly  academically  oriented  as  before*    A  big 
recent  influx  of  apartment  swellers,  so  mow  trsunsients  now.    This  is 
the  first  year  teachers  are  assigned  to  the  library—  one  is  in  when- 
ever there  is  a  class,  and  5  periods  a  day.    I  bad  quite  a  time  getting 
teachertdn  Just  during  my  lunch.    Discipline  is.  very- good,  pen  « 

wii^hout  •Mtachers.    I  can  evict  anyone  not  behaving."      .'  ' 

-  ^'Budget  0tO(y  per  year  for  library  books.    Three  years  junior  high 
acho^^agpa  12  to  15,  a  difficult  age  group,  grades  7-9.    Total  of 
90(rstudent3 ,  •  A; rural  area.    Senior  high  nearby.    There  is  a  movement 
on  to  'combine  the  libraries  of  both  schpols  with  the  public  library— 

•  .  <  one  new  building  for  all." 

"About  ^500  borr6wer8i>^  white,  middle  class,  it  was  blue  collar  now 
•  more  lAilte  collar.    Growing  area,  two  communities.    Originally  the  usage 
was  mostly  fiction,  so  I  Ifinited  borrbv^ers  to  two  titles?   now  we  are^ 
cultivating  non-fiction  more.    Also  children's"  use  is  up.    Now  1  see  the 
high  school  students  only  when  a  book  report  is  due.    Only  the  white 
collar  kids  go  to  college—  the  others  immediately  get  married^  and  have 
'  kids,  unfortunately."  .  ' 

"  "All'ages  come^in.  ^Population  13,500.    Typical  middle-class  suburbia. 
Reference  materials  ai?0  also^used  by  non-residents.   We  have  reciprocal 
borrowing  with  9  other  libraries  for  sp^ial  "collections.    Pee  for— r-^ 
non-resident  family  is  $12«50. per  year." 

'    .  (»  '       •  ■  »  ,  '     .    ■  ■  _       '  ;  • 

v.:       .    .       :    ■  ■  ■  ■      44.  ..  . 


•^Grades  9-12^  Jtist  added  the  9th  grade  this  year.    Enrollment  4000,  4fth 
200  faculty  and  staff.    A  plush,  cosmopolitan  community.    People  are 
active,  cultural,  don't  stap^ate,  go;to  New  York  City  quite  a  bit. 
Last  couple  of  years,  influx  of  Puerto^Rieans,  other  minority  groups^  ^ 
the  other  aide. 

"Grades  9*-12,  enrollment  18o0.    Covers  6  or  7. districts,  a  rapidly 
growing  area*    The  town  is  very  football-conscious,  sports—  there  is 
a  vp-teCh  high  school  for  the  area  which  co;jrer^  agriculture  and  the 
mechanical  arts*    A  nice  school  here,  well-behaved  kids.    One  sending 
toim  is  hifjh-incoirte,^ the  others  vary  xd-dely  down  to  quite  low.  More 
blue-collar  families  witir  traditional  parents  and  attitudes." 

h  '  f  ■  ' 

"Enrolltrient  9P0,  grades  5      8.    Really  supposed  to  )3e  6  to  8  but  we 
have  some  5tb  grades  due  to  overcrowding  there.    Ma;Jprity  of  students 
are  from  low  ^ocio-^ec  level,  mainly  not  professional  families; 
Treading  levels  have  Improved  greatly  since  the  library  became  available- 
(note:  there  was  no  library  of  any  kind  in  this  town  until  the  one  in  . 
this  school  opened)    use  of  book^  up-  I'v^  noticed  great  improvement- 
fine  circulation^  students  mostly  come  in  as  individuals V  I  feel 
strongly  about  this."    (i.e.,  feels  strongly  this  is  howr  they  should 
be  using  the  library—  not  as  classes) 

••We  have  both  termijial  and  transfer  programs—  majority  are  transfer. 
^500  day  students,  iSoOO  continuing  education  at  night.    This  is 
basically  a  bedroom  community--   2$  black,       fortotiican.    It*s  a 
high  income  area.*'  ^(county  college) 

- ' 

"Five  schools:    enrollment  290  ,  200  ,  260  ,  300,  400.    There  are  three 
principals  for  the  flve^ schools.    Includes  ten  classes  of  the  retarded 
and  learning  disability.    Many  teachers  work  with  book  reports;  all 
kinds  of  reade^s^.    I  teach  3  classes  a  day  in  library  skills.  The 
community  is  mixed t  it  used  to  be  all  white-collar,  now  mainly 
working  class."  '  ^ 

"I  get  preschool  through  age  80.    The  county  librai^r  surveyed  the  ' 
users  of*  this  and  other  libraries.    Slightly  more  womin -using  it 
than  men.    Average  age  35 f  more  fiction  than  non-fiction.    Local  taste 
mainly  for  .popular  materials    More  young  people  ar^  living  at  home- 
also/ college,  students  usllng'  the  library  at  night.    We  have  reciprocal 
agreements  with  pther  libraries  and  belong  to  tiie  county  library."  • 

"K-6,  .enrollmenir30a.^:^Book  budget  $1200  per  year  for  several  years; 
hope  to  get  it  to  $2000^nfext:  yes^f.   ¥e  draw,  mostly  from  two  apartment 
complexes,  broken  homes,  mothers  work  as  waitresses,'  nurses,  etc.—  ' 
fre.qiiently  at  night.    The  kids  are  frequently  left  alone  at  night. 
Many  parents  are  too  busy  just  getting  a  living  to  have  much  interest 
in  the. schools.'  Low-income  workers  with  heavy  burdens.    Plus  a  few 
upper-income  families  ^ose  children  are  poor  culturally.  Little 
fiction  used.    Parents  are  upset  about  things  like  Go  Ask  jD.ice.  Each 
school  got  a  call  from  the  supt.  to  see  if  they  had  that  book—  |reat 
parental  tension  oyer  much  current  fiction,  which  the  kids  want,  but 
it  upsets  their  parents.    Principal  and  I  have  agreed  these  younger 
children  amfot  ready  yet  for  such  problem  books.    "Are  you  there  Gocf* 
Is  given  to  selected  girls  on  teacher  recommendation.  Kids  complain  their 
^tion  is  «»not  true  to  life."  V  ' 

^  ^  .        ^         .  ^  (2)  "    *    '       ^  » 


"Grad^  7^-12,  on  same  sehedule,  quite  oVercrowded,  iising  libk-aj 
classes  IH  Latift  and  history;    Enrollmeiit  1^50  vs.  oapasity  bf 
Students  range  widely--  they  get  projects  done  without  earanfe 
Biuch  whethef  done  right.    Coveit:  three  CfbrmnunitUes."  t 

"Complete  eonmdnity  (nkes  meant  that  ii  includes  every^hiJigUJ  l^he 
population  is  about  1/4  Spanish- speaking.    Many. ethnic  grottipM  ijet'e  in 


'Bussiansi, 

oil 


a  lajge  area.  .More  PuArto-Rie'an  than  black.  ..Many  Germans. 
Italians.    High  unempl^ympnt.    Many  seadfonal  workers  such  ^s 
farms.    Industries s    food  prooessing,  clothing." 

"We  meet  all  State  standards  except  total  cbllection. "  Ma3<irity  of  • 
users  were  children  when  I  came.    Now  itJs  much  more  equal-i-  j^nlost 
50j50  adults.    Mostly  a  blue-collar  eoimnunity,  with  moj-e  profesejionala 
moHng  in  recently,  .all  working  class  until  then."  ]   t  -[ 

I  .  ■■;    ■    ,  ...  ■  ^     j  . 

"K-8,  enrollment  700.    Students  are  readers,  especially  the  ybiuiger 
ones."  .    (smaU  town  with  little  or  no  growth,  995^  whitei  little 
IJndustry.)  ■  '  1*  ' 

/•Grades  6^,  enrollment  775.    Students  come  „in  individually  from  study 
;hall.    Monday  is  Toy  bujqr  day.  ..Community  is' mainly  upper-middle  income, 
-almost  all  white."  ■     .  / 

/     -  ■  ■        ^  ,  ■      c  '         ■  , 

;..•>'--.-  .   •  • 

"Grades' 9-12,  l600  students.    Very  affluent  and  bright,  and  those  at.  • 
r  the  other  end—  very  little,  in  the  middle.    A, number  of  non-readers, 
metropolitan  pppulatiori,  large  black  and  Puerto-Rican  group,  many  first 
generation  ethnic  grouris  like  Newr  Xork  Qity—  also  migrant  workers 
,  .  from  the  south;    Latvis^nsT  Jews,  Russian  Orthodox," 

^Circulation  averages  200  pen  day.   .liots  of  adults  for  .pleasure  reading, 
children  for  school  work.    Maybe  more  adults .    Some  are  mothers  getting 
children's  books."    (same  town  as  4th  listing  this » page),  ^'  . 

•♦fwo  schools,  both  K-4,^about  250  students,  in  each.  ^  C^e  lias  90$S 
Spanish-speaking,. not  much  reading,  poor  homes,  little  encburagement  of  - 
reading  at  home.    Other  is  nongraded',  was  a  demonstration  p»*oject, 
more  reading  sthere.**  \ 

"Four  schools,  enrollment  375,  475,. 375 »  125  in,  grades  K-6.\;. mainly  rural; 
one  area  houses  people  directly  from  Philadelphia  and  other  centers  are  „ 
small  rural  towns.    Mostly  blue*.collar.    Study  for  lun6h  program  showed- 
a  low  percentage  of  poyerty,    I  am  the  first  librarian  for  elementary 
schools  here—  it  was  all 'parent  volunteers  before—  each  school  differed 
widely,  depending  on  the  principal's  interests." 

.   "Mostly  on  a  higher  economic  level  than  poverty—  not  urban—  students 
of  nearby  community  college  come  in  and  ones  from  Glassbbro  State—  .  . 

\  stoiy  hours  in  children's  department—  extension  seWices  for  schools- 
.No  public  transportation,  so  hard  to  get  atliendance  for  public  progprams- 
location'  is  out  of  the  way."    Ucounty  library)    ?  . 


♦•Grades;  9*^13,  enirollwerjit.  1E70>   Spv^r^  three  communities*  ? Const ruc^tion  y 
underway  for  an  |additi6n#    Parents  arfe  mainly  blue-collar-,*  even  in  the  / 
fast~g|^owinR  co!|mtimityi   Conservative,  mostlv  not  heavy  readers K  we  haVe 
a  new  progrjam  tM#  yeat  for  poor  readers*    Teachers  asaigri  lots  of  f 
books  m  curren|J?robl|ems>  etc*--  he|ilth,'  drugs,  abortion!   Heavy  use  ^f 
magazines. J  All  seniotjs  do  a  senior  essay  (social,  problem^)*   Big  areas: 
sports,  automol|ivri**' 


.♦•Two  schools:  ISradesl^S  and  K«3t  fOne  incl-^dGS  special jeducation  and 
perceptually  impa±rm  classes.  \  Towns  lower  and  middle  class,  mill  town 
and  q  rural  sending  district.    Reading  levels  K*,S.    All  iiaterials  are 
used  Je^ensiv|ly#  lUhtil  recently  I  had  5  schools*" 

♦•fprra(jles         600  students.    I  use  students  from  grades     to  6  as  aides* 


They ^ re 


ictive /readers*    Kids  want  books  to  read  but  oan^t  find  their 


own  inteirestlleveiA*  The  problem  is  to  match    (for  example)  a  6th  grade 
student  ,toith|  a  2M  grade  reading  level*    Probably  low^r  to  poor  middle 
cla^s*.,6i  sprinklaig  of  middle-midd^^^  class*   Host  qhlldren  are  biissed  to 
.the  seh^l>ol***l    //  .  _  i  /■ 


**Very  ybupgi children  and  teens—  teometimes,  rarely,  Barents*  Heavily 
used«-  starting  to  $et  more  adul'^s***    (public  librar^  branch  in  a 
sttall  shopping  center  on  a  main  highway)       i  / 


Gradeip  9-^2,  enrollment  1520*  /Fairly  wide  apcct3n?taj  of  students*  We 
'•^serv©  ja  wide  area*    The  great  bplk  are  colle{|e  bound,  range  from  Some 
'special  edi  to,honor0%    The  special  .ed*  is  service  for  (nearby  district)* 
Sti|ider|ts:.  include  some  heavy  readers,  some  fi'^m^  Great  fic"pion  readers#^^ 

♦•Srad^s  ^jlZ  oh  double  J  sei^sioi(s'|>  total  1900  Enrollment*    to^er  middle 
class t  low  reading  leve^U,  about  half' are  below  reading  level*  Main 
interests  for  reading  :^/motoKcycles/cars;    rdmahces.'*  ^  j 

••Users  of  AV  are        f ac\i$ty'*  ;A  very  littlej  hf  students  and admin*  j 
Difficult  to  characterize  studeritis;  typical  jublor  icollege,  possibly  > 
npt  as  academically  talented  %'s  a  ^year  college,  ljut  the  active  ones 
are  (top  level).    Ovjer  1000 'enrollment. ♦•    (county  college)    '  .  ^ 

■  *  ■  ■ ,     .  *"  .    '      ■  *•  ■      ,  ^  ■  - '  ; 

♦•Grades  4^5?  Mddie-a^^^ 


•♦Grades  7-12,  about  |l100  ei^rollmant*    The  State  classes  us  as  an  urban 
j  district  (questioned))  ^    Middle  arid  lower  middle  class,  mostly*  Reading 
jl  level  high  for  urban ,  but  low  for  suburban .    Most  used  books :  non-f ic-  ' 
•  tloni  but  this  is  [for*re.(juirements;    own  choices  are  foy  fiction  but 
not  much  of  that  ip'^he  collet  ^ 

••Grades  5^8,  enrollirtent  550; VBesidential. community,  very  little 
'business?   mostly  pmfessional  and  educated  families. ••  * 

.  ♦•students:  2000  day,:  arid -800  evening.    About  3/4  of  faculty  use  the  * 
libraty*    Cooperative  arririgement  with  two  other  institutions  who  , 
may  borrow  here*    Alumni,  outside  business  people  allowed  to  borrow* 
No  intetlibrary  loan  except  for  faculty  doing  research 
(junior  college) 


er|c 


47.  ^  • 


"Lpts  of  young  children  uoing.easy  books  includinG  many  pre- 

sehpol..  Not  Gojfnany  grades  k  to       ,  (publie  library) 

'i    •  ■  ,  ♦  . 

^•6ra)^es         enrollment  6 Upper  middle  olass  corounity.  Some 
apepial  ed;  ohildren,  sgqcial  resource  room  for  tliem.    Each  claso  ib  In 
to  literary  onoa  a  week*    Time  is  offered  after  school,  but  the  "block 
scheduling  prevents  flexibility 

■■.  '  '      ,  ~      •        #  * 

"K-S,  enrollment  i^?5•  J^iddle  income,  tol^C'-^iHsir*    Profesoionals  were 
here  vhen  the  developnent  opened,  &  but  they  moved  away,  replaced  by  blue 
collar  f^lies* ,  Reading  levels  normal.    Kuch/  recreational  reading* 
labraxy  is^  always  fupi  ©f  alfjsses  learning  theSuse  of  the  library, 
so  for  hom«(Mork  etc*  rnany  children  go  to'  the^  public  libraiy,  but  do 
thpir  recreational  reading  here*    Poel  the  public  libraiy  Is  a  good  one. 
liibrarian  there  is  not  profesoionally  trained  but  excellent;  county 

JLibraiy  calls  her -With  quest  ions p 

»  "         ■     •  «i  ■  • 

•^Grades  6-3 ,  enrollment  670.  p  Reading  levels  range  from  below  average  ; 
to  average;  /  Community  t   most  people  work  at  (two  large  nearby  plants)  li'* 

"Grades  8-9,  eprollmeht  1200;    factory  workers.**  / 

"College  transfer/terminal /adult  educatloh  programs.  ^Senior  citizens, 
worljjshops*    Don H  know  enrollment.    Being  used  as  a  community  library, 
not  heavily- but  growing.    We  don't  i^iind  supplying  reference  service .V 
Ccounty  college)  ^  / 

"*  '       ,  ■  I 

"K-i8,>  enrdllment  1000.    Low^r  middle  class.   Reading  leveljj  range  from 
pre-j^riraer  to  12th  grade.    Host  students  in  middle  school  are  below 
a?eading  level.    ELementaty  ones  tend  to  like  picture  bobks  like  Dr. 
Seuss  or  sports  or  monsters  or  dinosaurs.    The  same  holds  true  pretty  ^ 
mulch  ^dth  the  addition  of  cooking,  dewing,  the  martial  arts,  mystery 
, stories.  Science-fiction,  and  romanqps  for  the  middle  school." 

"Grades  K-6,  enrollinent  650.    tliddle  to  upper  middle  class.  All 
reading  levels.   Non-fiction ^^books  are  used  the  most." 

"Grades  K-8,  about  500  enrollment.    Another  school  is  supplied  from, 
here—  they  walk  over  for  classes,^  about  300  students  there;    they  have 
no  library.    Blue-collar  community,  low  to  middle  income;  students 
mostly  below  reading  level.    Non-fiction  most  popular,  of  all  sorts: 
travel,  science,  sports—  >and  we  have  more  non-fi6t4on»"  . 

"8th  grade  only,  enrollment  of  860.   Will  be  7th  grade  next  year,  and 
alternate  each  year •with  another  school  as  part  of  a  racial  balance  \ 
plan*    Used  to  have  9th  grade  too.    Large  Spanish-speaking  poptilation^ 
some  people  of  all  income  levels,  heavy  \memployment.    Many  refugees 
after  World  War  II.    Cosmopolitan  community—  all  levels  of  sopietjP,  - 
complete  cross-section. »•    ^      .  ,        ,  ,    ^  ^0 

"^Four  schools  ,^  K-5#    Aboilt  1000  altogether.   Mostly  they  saw  the?libraiy 
as  a  place  to  have  fun*   Most  of  my  time  was  devoted  to  teaching 
library  skills."  '(this  person  left  to  have  fei  baby  and  plans  to  retpim 
to  library  worK^  soon;   her  district  wants  her  back:)  ' 


and  ii^iir0logieally  impaired  class*    Enrollment  about  700  i  inelyd:^^, 
7  alacses  In  a]|,^ nearby  ehwcht    Quite  varied  group  of  students/^  in(/rea^ing^ 
ntsnber  of  iowf r  socioeconomic  level  children.    Traditionally  /a  factor^' 
town,  houstngvis  deteriorating.    Not  necessarily  lea©  intere.^t  inireMing^ 
Many  of  tire  ppprest  students  'are  so  starved  for  reading,  thev  are /mora  ; 
attentive--  excellent  teachers.    School  biildinp;  is  old.   E^dingf  levels 
seem  to  fcevfiafcreasing.;" 

••Tiirea  sehagld,  and  a  fourth  one  proposed.    Enrollments  K-o,  about7600, 
600,  and  SdiDS    Middle  to  low  income,  new  developnent  is  bringin|^/in 
more  profeasipnals,  but  ptill  basically  a. rural,  country  distri/ct. 
Changing  raipldly.    One  school  gets  more  of  the  new  children,  arid  the 
parents  thora  are  mora  involved  in  the  school.'*  /  ' 

'  /    "  / 

"Open  smce  school,  1200  enrolled  (high  school).    Town  population  i3  / 
18,000.   Manjr  students  are  nqn-readel?s •    Farming  area  near  large  city. 
Hot-Rod  njagaaJine  is^the  big  item.    School  is  only  2  years  old," 

"A  lot  of  usp  from  high-schoolers,"    (county  college) 

"?50  students),  K*»6«    Community  ia  like  many  here—  a  mixture  of  the 
©Id  and  naw*'  Rural  and  new  professionals.    A  "deprived"  area  is 
included.    Kids  take  day»  of f  f rok  school  to  h\mt  or  fish  (which  is 
accepted  %  community).    Many, incoming  groups  are  not  themselves^ 
well-educated.    Many  retired  people.    Ifeny  bought  homes  here  when 
they  were  very  cheap,  and  the' boom  in  population  with  more  schools,  . 
etc.,  has  hurt  them." 

/"Siory  hours  for  school  classes—  4th  and  5th  graders.  I  have  worked 
little  with  adults.  Even  with  adults,  the  questions  asked  are  often 
for  their  children,"    (child||en»s  libn.,  in  public  library) 

"Grades  9-12  in  the  morning,  enrollment  I50O.    Grades  7^8  in  the 

afternoon,  enrolljnent  900.>**    (suburban  area,  fasl-growing,  almost 

all  white)  *  ^  ^ "  . 

•  .       w  V  :  ■  •  ■ '  [ 

"Grades  9-12,  enrollraeht  730.    More  IxLue-collar,  mainly  mi<fdle 
income.  ,  Majority  read  at  leval,  some  below.   'Subject  area  books 
in  great  demand  for  school  work,  much  interest  in  current 
periodicals,  recreational," 

"Grades  1-8,  about  370  students.  Classes  average  each. 
One  Class  pei*  jjrade.    Students  come  from  a  wide  ar*a,  m  busses. 
Middle  class  families,  not  really  poor,  but  none  at  high  leval 
either.    Boys:  sports,,  space  and  geography,  maps.    Girls  are 
not  as  demonstrative,  I  don't  knovf  their  likes—  it •s -not  ixt^ 
magasjinejJ." 

"Enrollment  1000.    That^s  day  school,  I  have  no  contact  with  the 
night  program;    Students  run  the  spectrxim  in  aptitudes  and 
interests—  fairly  typical  sample  of  any  high  school,"  * 
(county  vocational  high  school)     (evening  program  is  adult 
education,  different  arrangements)  '  ^  ' 


ri- 


(6) 


•♦?|0/aiudenta;  Me/XM  only  to  day  students,  (there,  are  also  1000 
nipt /students)  /Ij?6XTidyihigh  school  juniors  through  adults  agef,  55» 
ineiudinig  •specliil  k&'jsAhj  gVoup, .  Our  collection  2200  ^books'.  Many 
a^opsfherev  no  (county  vocational  school) 

^Mostly  adults/*  tL^  o/f  them  bring  pre-schobl  children  vith  the»-- 
,/get  ibooics  f*r_/bdth/^«TGlwn  is  all  residential,  fast  growing  suburban,, 
fonnerly  rurau,.  a  ^onrt  see  many  young  people  unless  for  school 
wor^,  .and  in /the/sTarmer  for  recreation  reading."    -  ^ 

,///•/''■  ' 
"Pdur  elementary  aeho'ols,  K-6,  with  most  of  the  kindergartens  in  . 

vamus  ehuteheS.  /  Etirollment?  •  Qhildren  mostly  falrl;^  bright,  middle 

cliiss,  average  jsaMrybia,  rapidly  growing  suburban  area,  formerly  rural 

Wnservative.  /Al/l  \ihite.   One  of  the  schools  is  old  and  small,  hope. 

t6  stop  using  lit/ 8o,on."  •  •  - 


'/Grades  9tl2,/eiJi):*oilinent  I850  on  two  shifts.    Junior?  and  senior&.in. 
the -morning,  /fxpsraaen  and  sophomores  in  the  afternoon.    Covers  three 
isuburban,  comi)Mi)(it;tes.    Park,  country  club."  ; 


"Grades  5-81 
in  (no  libr^ 
new  school, 
large  but 

"T^ypical 
Ricans,  Je 
average 


Ailment  25O;   one  day  a  week  the  M  children  come 
their  school).    Town  'is  residential?   this  is  a 
(^iopulation  almost  entirely  black;    school  library  is 
((lifea  abnost  empty.)  . 

avekf  decreasing  population,  many^blacks  and  Puerto' 
Lett,  Italian  (in  different-  areas) ;    economically  low; 
ictiion  low."      (  '  ;  - 


"Grades  6^,, enrolltt«?nt  1500.   Will  add  the -5th  grade  next  year. 
Non-faction  use  is  big,  biographies.    Reading  is  encouraged  through 
reading  felectivesi*-  every  child  must  have  this--  free  reacling  in 
novels.   Language  M*ts  Dept.  is  getting  away  from  textbooks.!  (The 
librarian  is  a  member  of  that  dept.)    The  community  includes  sevei-al 
different  areas—  one  of  new  homes  selling  for.  $^,00p  to  $50,000; 
people  there  are  quite  j^al.    Another  includes  marQr  blacks,  used  to 
be.  quiet,  now  becominlg  militant.   A^iother  is  poor,  isolated;  One 
is  all  apariimontB  "and  townhouses.   Changing  overalj.  from  old  families, 
very  settled,  to  new  people,  increasing.  Italian jproportion."  .  , 

"Grades  9-12,  enrollment  I3OO.    Quite  varied  tyi»  of  .community.   One  ., 
area  is  very  poor,  one  very  many  professional,  people.   Beading ^levels 
•are  poor  generally-   teachers  are  demanding  a  reading  specialist. 
tor  use  in  the  library,  students  prefer  easy  reading  level  items*  aa  . 
they  use  the  library  as  a  social  meeting  place.    They  use  newspapers' 
'a  lot.    Students  Qari  take  out  reference  books  for  projecti.    I  did  • 
haye  some  student  help  but  eliminated  them  and  the  aides  because  they 
were  not  under  my  full  control."  * 

"tower  middle  class  factory  dommunity.    7000-6000  borrowers.  ^Mostly 
white-.  Just  beginning  to  ha^e  influx  of  blacks  and  'Spanish-speaking. 
Town  has  two  classes—  the  rich  and  the  poor." 
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••Urban  chrmxhltym^  all  typj^s  of  U3©rs*  I  mpJt  teachers  and  b^he^  l^<#l«f 
i^^eklTig  /information  on  their . occupations  or  |*urthering  t  heir  edji^ati^n. " 


••^Grades/  7-9 »  enrollmenf^  830 .    Old  school  building  *    Lower  to  middle 
clas?  i^pulation. '  Few  blacks  (about  2  or  3rin  the  BChool) .  Studen; 
are  ag^  12  to  15^    They  /run  the  gamut--  sipcial  ed  to  college  levi 
readiiigt   I  hAve  first-^grade  readers  through  college  books  ♦  Book 
BBlBctlm  is  ^eryl  difficult  ^ 

•♦Srad<is*6*8,  enrollment "120 ♦   Middle  class  to  upper  middle  class, 
mainly  Je?ri.shf  mostly  well-educated,  white  oollsi*.    Qreat  variation 
in  readin'g  level(i,  but /mostly  above  average  #    The  families  motivate 
children  strotiglyf'^     /  .    '     .  I     .  h 

I     :  — -  ., 

^  ^•This  year  almos^t  all/  our  AV  materials  went  to  the  high  school  * 
'  because  .of  graicte  changes--^  the  9th  grade  was  moved  to  the  high  school. 
We  have  the  7th  grade  only^  alternating  with  another  school-.*  each 
has  7th  on©  yea,r  and  8th  the  next  (as  part  of  racial  balance  plan). 
We  have  a  terrible  7th  gr^d'e  collection  because  it's  new.  Compete 
^  range  in  jstudents**-' top  to  bottom--  high  welfare,  rate  and  very  - 
wealthy  people*    Many/^lald  off  from  jobs.    A  very  diverse  community 
Interesting,  almost  like  a  big/ city  (in  miniature).    About  25^ 
Puerto-Eiean,  95^  black Cirot^ation  more  than  doubled  this  year,- 
going  from  a  9th  grade  student  body  to  the  7th  grade.    7tb  graders 
will  read  almost  everything.  /About  900  Students.'* 


This  section  of  comments  on  community  and  usera  is  well  worth  reald:|.^^g 
straight  through,  as  a  revealing  window  on  the  rdal  world  ♦♦out  there ♦♦ 
An  our  graduates  experience  it*    Other  sM^ions  of  this  paper  with 
relevance  for  this  area  are  those  on  collection*  emphasis,  <ilerical 
duties,  purchasing  control,  and  censorship. 


The  very  wide  variety  of  situations  makes  it  clear  why  X.  cd^ld  not 
summarite  or  tabulate  without  losing  important  detail.    Also>  there 
is  a  great .yailety  in^how  the  librarians  perceived  or  understood'  ^ 
the  question*    Som$  are  clearly        iMch  .aware  of  the  ^sociological  / 
milieu,  income  levels,  industries,' reading  levels  of  students,  and  - 
so  on*   CJtfters  wer^e  not.   1  did  not  press  for  details  if  the  person 
did  not  offer  them  after  one  brief  followup^  query/  Wonder  if  we  aije- 
adequately  teaching  sensittivity^to  the  community  in  bur  courses? 

Our  graduates  are  coping  and  functioning^  somehow,  with  budgets  of 
time  and  monej^  that  would  make  the  ALA  weep.'  Up  to  five  schools,  plus 
teachingj^sslgnmentls,  and  little  or  no  help!  '  There  is  -general  imi^licit 
consensus  that'  wbite^  middle  class,  suburban  families  haVe  children 
*^with  better  reading  abilities  and  interests,  which  agrees  with  the 
NAEP  data* .  These, towns  usually  support  their  libraries  better,  too, 
though  the  correlition  may  be  deceptive.    Discipline  is  seen  as  a  "  . 
ma,ior  problem  in  many  libraries,  exacerbated  by  administrative  prac- 
tices like  sending  problem  students  to  the  libraiy  and  using  this  as 
a  form  of  detention.   What  an  efficient  way  to  condition  young  people 
to  avoid -  libraries  later  in  JLife  J   There  does  seem  to  be  consensus 
that  young  people  today  are  much  x^tb  rebellious  against  authority  of 
all  kinds  in.  the  first  place# 


J" 
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Sn  a  few  early  qnevtlomaiveSf  this  was  phraaed,  "What  books  ? 
have  you  read  reoentlyV*  .Part  of  the  followup  questioning  iri 
conversation  always  involved  numbers,  so  there  is  comparability 
between  respondents.  \, 

However,  the  iiumerieal  results  reported  are  subject  to  a  large 
uncertaibty  for  other  .reasons.-  /   *  • 

First,  as  the  queotio^i  followed  those  on  attpngfeance"  at  professional 
meetings  and  professional  publications,  thfere  was  undoubtedly  a 
'mental  set  established  that  tended  to  bias  respondents  toward 
thinking  mainly  of  reading  professional  "book&M»  '  I  soon  realized 
this  and  specifically  tried  to  bring  out  both^rsonal'  and 
.  professiOTal  reading  in  my  questions,  but  probaKlly  failed  to  some 
unknown  extent.  '  ♦  ^  ^  v    ■  . 

Second,  sor.e  respondents  had  trouble  with  the  concept '"typical 
i?ion|h^,  pointing  out  that  their  reading  habits  varied,*  with  jrnore 
.personal ,  reading  during  the  suimer.   I  should  have  asked  for  the 
numbed  of  books  read^l^^st  month."     Then,  conversation  and  further 
informal  questions  could  have  brought  out  seasonal  variations. 

Third,  few  people  can  really  remember  very  well  the  number  of 
books  they  have  read,  even  a  week  ago,  except  for  those  who  read 
so  rarely  that  it  is  an  event  of  some  note  J    The  more  one  reads,, 
the  less V likely  is  he  to  remember  exact  numbers^  or  even  titles. 
*So  we  have  an  unknown  bias  for  poor  memory. 

Fourth,  it  is  considered  virtuous  in  intellectual  circles,  and 
surely  SO' among  librarians,  to  be  a  book-^reader,  so  there  is  at 
least  an  unconscious  tendency  ta  exaggerate  the  amount  of  book- 
reading  one  does.    Perhaps  our  graduates  are  possessed  of  an  even 
more  Tinusual  virtue—  honesty--  for  a  sizable  number  reported 
doing  little  book-reading  (see  table).    In  that  case,  we  would 
be  able  to  accept  the  reported  figures  as  nearly  accurate; 

Fifth,  comments  by  the  respondents  indicated  that  many  of  them 
take  quantities  of  books  home  to  "skim"  or  "scan"  in  order  to  be 
roughly  familiar  with  the  contents,  and  thus  be  able  to  refer 
them  to  appropriate  users.  '  This  is  almost  entirely  reported  by 
those  in -elementary  or  middle  school  libraries,  or  by  children *s 
librarians  at  public  libraries.    Here  is  a  problem  area  when  we 
try  to  get  comparability.    One  says  she  "reads"  80  to  90  children*; 
books  each  month  for  such 'i)urposes;    another  says  she  "scans" 
large  numbers  of  children'^s  titles*   Are  they  both  doing  the 
same  thing?   If  I  had  been  aware  of  this  problem  during  the 
interviewing,  I  could  have  tried  to  probe  in*  greater , detail,  but 
I  WAS  too  caught  up  ixi  the  daily  rush  to  get  to  a  given  school  \ 
and  talk  to  that  day^s  'person  or  persons,  to  take  time  to  look 
back  at  the^earlier  ^nes  and  begin  drawing  conclusions* 


Such  points  are  the  stuff  of  which  my  conferences  with  thesis 
students  are  made.    They  are  well-advised  tq  read  such  accounts 
as  this  in  ordei:^  to  avoid  as  many  such  problems  as  possible  them*- 
selvesl  ^  '  . 

'  ,  ■       .^^  '  ■  . 

The  attached  table  indicates  the  mfedian  respondent  reported 
reading  4  books  in  a  Hypical  month."   There  is  room  here  for  the  . 
median  to  be  taken  as  either  3 >  if  we  think  there  has  been  some 
exaggeration,  or  as  5,  if  people's'' memories  are  considered  too 
ghort,    I  tend  to  place  a  good  deal  of  confidence  in  the  nmber  ' 
4i  on  the  basis  that  the  various  factors  probably  tend  to  cancel • 

The  median,  as  a  measure  of  central  tendency,  is  relatively  in- 
^sensitive  to* the  extreme  measures,  so  it  matters  little  whether 
We  accept  the  few  very  high  indications  (50  or  100  volumes"  per  " 
^' month)  or  the  very  low  ones  (zero).    In  a  situa-^ion  like  t^is  one, 
_  where  the  upper  values  are  much  farther  from  the*  center  than  are 
tl^^  lower  ones,  use  of  a  me^  (arithmetic  average)  would  surely  ' 
'  liave  been  skewed  misleadingly  upward,  o  ' 

^  To  dispray.'-ahe  difference,  I  have  calculated  the  mean^as  well^  ; 
and  it  comgo  out  to  almost  exactly  9,     Obviously  it  makes  a/great  '  * 
deal  of  daSfference!    Only  18  of  the  74  perjsons  (one  did  hot  know, 
even  after  questioning,  hoi^^many^  books  she  had  read,'  and  wo^ld  not 
guess)  read  a  gr^Jater  number  than  9-  \ 

The  correlation  is  not  perfect—  not  complete —  but  there  is  a 
tendency  ^r  the  same  parsQhs  to  report  reading  few  books,  reading 
few  magazines  and  journals ^  and  attending  few  if  any  professional 
meetings,    1  cannat  go  into  detail  because  individual  identitie^s 
^  would  become  .clear*    This  is  a  combination  that"  we  , would  expect*^ 
Persons  who  are  alert  professionally  will  find  a  way—*  in  most    '  ^ 
cases—  to  get  to  meetings,  read  books,- read  journals*    We  must  be 
careful  not  tollabel  a  so«^gialledV%on-professional  group",  however. 
.Some  really  are  oo-snowed  under  with  work  that  they  have  no  time  or 
energy  left  after  coping.    Some  have  other  responsibilities — 
families  or  graduate  study.    So  I  repeat  the  word  tendency.    There  ' 
is  &lso  a  small  group  at  the  other  extreme,  who  read  a  great  deal  , 
and  get  to'' many  meetings  and  report  positions  of  leadership—  and 
whose  personalities  ghine  forth  in  our  interviews. 

Let  us  not  forget  the  part''  of  the  question  that  asked  for  specific* 

titles*.  (Some  responded  to  this  with  types  of  books,  when  they  could 

not  remember  titles.)    X  will  list  all  of  these  following  the  table ^ 

of  numerical  values*  ^ 
*  •  * 

To  the  greatest  extent  possible,  comments  referring  to  t^umbers  of 
books  read  are  placed  with  the  numerical  t^bl*e. 
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Number  of     ,  ,  •  ,  •    ,  •     '  i  ■ 

boeka  read  .  nuiniber  of  Tsegsons/eominenta  . 

-  .  1    ■  ■  " 

None         ^       2    ("not  roueh^-^I  ;]ust Tsktm  new  books.")    ("none  entirely— 

I  read  parts  of  rgjany*"  ■ 
■0  to  X       .      2    ("None  during  the  year--  one. in  s;uianer—  too.  busy  with^ 

'      graduate  work.")    < "Less  than  l-*„but  I  read  one 
.  "  chapter  each  in  a  lot  of  them,  fo|,,tay  students")  . 

5    ("Few  if  any— roostly,  briefs  skiinming4Sreviews--;n©  time. 
•        ■    ■  to  read,  entire  books.")-  " '  . 

1  to'^a    *         h   ("Recently  cut  down.")    ("Plus  soiae  e|i?^^en»s  books.") 

•  ■ .  ■  ■         ■  ■        ■  ^         <!#■      '         .'  ■ 

a     . ■  '       .      '9    p'Few—  I  skim  and  skip.")    ("one  plus—  not  iholuding 
:  ,  children's  books. iO-  ("X  do  a  lot  of  skimnihg,")  . 

("One  professional  plus  don»t-know-how-inany  personal") 

2  to  3     >  .  -  4  •      '  .  '     .  ,      •  ■ 


.  3  to  k    ,^  1  ■,'■■*  ■    ■  '-^  '  ■ 

%     '  3  ""("3  to  3  during  the- yeaib;  8  in  summer")    .  , 

4  to  5  °  ^   ("also  I  sean-vl5  to  ZO  for  the  library.")   '        '  ^ 

'5'  ^    ("don»t  isnow  exactly--  during  the  year,  just  children».s 

.    •     ,  and  r,eviews—  adult  books  in  the'  summer.")  v. 

.     ,  '5.t&  6-  -0  *  1         ^             V     .  "     .    '        •                '  ' 

'  ^      .  '    '  •"'  :         -        ":  •           .  .          •     .     /  ,  - 

■    /6  :,      ■  2 

.-  .     '       ■  .  ' 

6  to  7  1    ~  * 

■  e  toB  3    ("all  children »s^'bioks.".)  > 

5  td  10  3    ("Including  ehildrah's") 

.    6  to  10"  1    ("mostly  teenage  fiction*")  '  ^ 

3.0  \        '  6  .("including  children's.")     •  '^^'~\ 

'             .  12..      •     ■  ..  "l'    .  .     ■               '    '  *          '               '          '           "        '   ..  • 

fl^         •  '  1    ("ffur  personal,  ten  for  the  school,")                     ■  '; 

..'  \\  .       15    -''  1    ("half  children's,  half  adult^O     ■  ,      ■  ^ 

20         '  ii,  ("up  to  20—  3  to     per  week  children's")     "half  for 

■  children,  half  adult.")    \  .  " 

,  ■  ^  '25"  ■'3. .  f     ^  ■         : :  ^' 

'  ..  *      .f^  >■.•-■ 

'        '       50  (50+)  3    C"20+ aduT.t,  30+  juvenile.")    ("Four,  plus  12  children'; 

,    per  week.")  ■    .  .  -       ,        '     «  , 

100  1    (4»5  personal,  80-90  children's  K-3")          .*    «   "  ^' 


8 


-liniperial  Presidency-,   Slaughterhouse  Five,",        ,     ^  ■  , 

*  •      readihF  Gothic  romances;  they all  ^^yf^^f^J'S  uf^r,)' 
te\nSe^iction  boofe     they're  not  used  l^'^  patrona.  ^  (PL) 

wiialnly  nonfictionl:- historic^,  art,  antiques.^ 

wv,rles  «idely-.-;E<^ead  more  magazines  thaft  book..  Thomas 
/        -Sefferson,  Slaughterhouse  Five.V  .  ^  - 

.        .^tfoiow  the  best  sell^^^  Bjok^^^^ 

,  biographies;  nothing  sensational*       •        •  • 

«Ha^ds6rabble,  T)anish  architecture;  budgeting  and  personnel." 

^    uscott  Fitzgera;^  Thomas  TryOn,  Search"  for  Joseph  Tully." 
'       »i  take  kids*  books  home  to  k^ep  up."  '  . 

.«  wprivate'life  of  the  dog«"  .        '  _  .  "  ^ 

.,-^.W.eda^Tale3.of.l«er.-S|o.  -:    Tourtsti    Spanish  no;«ilS."  ' 


 i<i^' 


/■ 


"Centennial," 

•        •  -  ..I-t^ad,  childr.p>3  V«oks  a,:lot.   Dmm  Jersey,  T^dr-B?.r  habit, 
Aiiierica's  Christmas  hei^tage.     •    .  ,  • 

'•Vfatership  Down." 
"dandide;   Va?Jity  Fair, 

^  «IIbn^iction;    AH  Thirigs  Bright^ ^  Beautiful;    PearL  Buck's        ;  \ 

-       .      ^Joriralt  of  Marria|e;  "How,t6"  books."  <      ,  ^  V 

«Women»s  books;    aolden  notebook^"  v 
■      '  \     -,  X  4.0.1  1  i ttls  as  a  child—  watch  the"  best-seller 

■      .  .  ^=  -'^^--^  for  junior  hi^  a«.  . 

to  the  wcabul^riy-^"^    y      v         «         .         .     ^  ^ 

o .  ,   .-/.x  55       . ■:■  ■ 


"Bachelor-,  fatherhood ;  How  to  -play  wi*th  your  children;  ^  current  fiction. "  | 
"Odessa  file;    Taylor  Caldwell;    Testament  of  Two  Men."  - 

a 

v"Mystaries,  science-f ietion ,  current  history;    Gulag  Archipelago,  4  : 

travel,  world  affairs^" '  ^ 

^Plfysteries'to  go  to  sleep—  Gloria  Steinem—  Future  Shock,'^ 

"Victoria  Holtz—  Gothics,  histories,  biographies."  / 

"Nation "of  Stranger;^  (Packard);    VJhat  goes  ^on  in  the  school;  novels 

"Teenage  ones,  to,  decide  whether  td  keep  them  in  ^he  librai?y;    1^7  darling/ 
my  hamburger  (on  which  there  had  been  questions  as  to  abortion,  but 
it*s  OK;    John  Neufeld*s  new  book,  NOT  ok."  •     '  ^ 


••VJith  the  Woman  he.Lov^d;    Zelda;    A  Tirae^to  Remember." 

"Fiction  or  biographies."  /  ^ 

^"Gardening;    Ifegda  Townsend,  Diddakoi,' Ascent  of  Man,  CiviliVtion,  . 
V       travel."  /    ■  . 


"Generally  I  donH  read,  but  browse  through  quickly".  I  read  carefully 
any  title  with  a  possible  problem,  take  ^  t<?i  5- homeland  check  \ 
chapters;  'read  a  lot  of  Gothics  and  travel  books,"  \  A 

"  •  "  '    '  1 

"Fasf,  The  Crossing;    2-vol.  Eleanor  Roosevelt  biography  by  Lewis;      /  ' 

read  much  biography  and  children »s  titles.    Court  of  the  gtone_  \ 

Children;    Souths  Jersey  history;'  Along  Absecon  Creek." 

VTaking  of  Pelham  1-2-3;    Love  Child;    Making  of  a  psychiatrist; 

Three  faces  of  Eve;  Easter  Island;  5<Si-een  Mstnsions;  How  to  buy  and 
sell  a  home...  I'm  not  much  on  politics."  " 

"I  prefer  historical' non-fiction  and  sport  books. 

«"I  dc^^"^' do  much  fiction—  c3p  skim  through  new  books  to  get  a  quick 
/idea  of  content  for  reference-,-  always  trying  to  keep  up."  O 

>%steries,  ^hi^,tories."*  .  . 

"  "All  the  President's  Men  (quite  impressive)';  Upstairs  at  the  \i)hite  House."  , 

"Fiction  in  general.    I  re-rfead" Death  Be  Not  Proud^  Oliver  Twist.    Am  , 
taking  courfesiii  English  ■•&  Supervision,  reading  in  those  areas 


"Mostly"  fiction.". 


"  "I  read  excerpts—  sl^p^.start  some  an'd  put  tiieM^<lwn— '  prefer  nonfiction- 
ELeanor'' Roosevelt,  tr^dl';.  'husband^aHd-^^seM^try  to  travel  each 
■summer,  wonderful  way  to  bring  back  experiences  for  children'!  ,  Still 
■   consider  nrtrseli'  a  teacher,- so  s  trips  are  very  h°elpful  to  my 


"I  skito  a  lot  of  them—  hard  to  reraembf*r  titles--  Bom  to  be'  a^ing; 
Enperor's  Winding  Sheet;    Ain't  Nothin'  but  a  Hero  amdwich  (which  I 
decided  to  reserve  for  the  faculty);  Forgotten  Worlds  (which  I  decided 
not  to  put  out  for  the  childjjen  because  the  last  half  of  the  book  is 
devoted  to  debunking  the 'Bible  so  of  course  I  can H  have  that-*.  donH 
want  'trouble  like  in  West  Virginia?"    (junior  high  school)^ 

"The  Word;    rajrsteriesf"  ,       ^  .  - 

"Very  light  adventure  stories*"    '  \       -      \.  ■ 

"I^ra  too  busy—  you  have  'to  keep  on  the  move--  you  have  to  be  able 
to  converse  with ^the  adults  and  find  the  book  reviews — 1  do'read  • 
some  for  the  children*"     (K-.6)  '  ' 

"Gothic  novels;    historical  novels."  ^  . 

"During  the  year,  just  reviews  and  childrep^s  books..."  ♦  .  . 

"Chronicles  of'  Wamia . "  .    ^  *  f  '  ' 

"Very'iLittle  reading  for  myself—  do  it  for  the  stucjents*" 

"Duimoy;  -  Kissinger."    (added;  "blurbs,  excex^jts.") 

"Biographies."  .\  ' 

"The  Americans  (Boorstin);    mostly  magazines.**  ;  - 

"Anne  Boleyn;    The  Depression;  Winterkill." 

*  •         ^  ,  .        ♦        o  . 

"Needlepoint—  Sylvia  Sidney—  The  Complete  Cat." 

"Some  of  the- new  childreh*s  books— ^^leary- books —  and  'some  not 
so  new." 

•    *         "  ■  -       .  '    "        '    ■  '  .     .  ■  ^* 

"Upstaiijs  at  the  White  Housp."        ,  ^    ^    ^  . 

"History  of  the  US  Cavalry;    Insects  in  Shakespeare." 

"ARIST."    (Annual  Iteview  oi*  Information  Science  &  Technology)  , 


V Jef ferson  biography  ahd  4  related  books —  I  am  much  interested 
.  in  history—  I  relax  with  Gothics—  glance'^  ^^ience-fiction 
.  books —  they  do  teach  that  here  (SP)."  / 

"Philip  Roth."  '  '  \ 


"The  Eiger  Sanction*"        \    „  • 

"Mostly ^Yl*e ad  lots  of  reviews  for  schoo[l  booi^sr-  no  time  to  reado" 

.       ..      '  ^ 

"GJass  Menagerie—  V7ar  between  the  ta|?es—  Othar  men's- daughter s.^^ 


^*»BeYond*worfls\  bj^  J, J.Thompson;    In  one  era  and  out  anoth^^r,  by  Sam 
LevenGon;-  l-hy  your  oaiM  xb  hyperactive,  by  Feingol4^..J^sterieG_„     '  ' 
.'©£;pecially'%  Susan  Howatch;    how-to  books  (tennis,  chess,  etc.)" 

^•''•Many  of  the  jimior  high  school  novels,  to  keep  up  and  to  recommend 
"  to  chiljiren.    Hell  house  *       '  "^^^^^ 

/•All  the  President's  men;    Sovereign.  State  of  ITT.»» 

'  ' '  '  •  ' '  * 

>^Fan  Chxhf  by  Wallace,- which  was  awful;    Jaws  (great);    Gothics,  ' 
mjrateries,^ current  histoiy^  nature V 

"I  try  to  read. at  least  one  student^type  book  each  week.    ]fc^Clemfexi3  -.^ 
and  Twain;    LettSr^  from  the  Earth  (Twain).*'  '  ^ 


This  ebnCludes  the  listing  of  all  aqtual  comments  made  by  r0§|^nc[ents 
on  which  books ,  or  types  of  bc^ks,  they  read.    A  f  ew  otherswoH,  be 
found  in  the  numerical  listing,  where  they  were  placed  becau§e-tiBj^  ^ 
helped  tp  explain  the  numbers.    -      ,  ^*  o  ^ 

*    ■  •       ^  /  ■■  '     '    ■,  -  ^ 

(END  a?  SECTION) 


"  -  "Are  you  now  tenured  ^  or  under  permane 
status^  or  similar  protection? 
to  be?"  ' 

This  was  one  of  the  first  questions  asked 'on  the  questionnaire,  arte 
is  self-explanatory.    One  of  the  factors  we  need  to  know^a^to^LJdi^ 
graduates  is  whether  they  are  ^secure^in^^heir  positKniT^'^^Sa 
sense.-  •     "  '^^^^^    ^       ^  i"' 

Only  one  person  replied  that  tenure  hadNiot  yet  been  obtained'^d  it 
was  not  certain* to  come.  -Very  likely  it  would  be  something-. reluctantly 
admitted,  that  one  was  not  sure-of  his  jdb  for-'riext'jpar.    The  great 
majority  of  school  librarians  said  th^y  werc\ indeed  ,tenUr^d,  or  were 
certain  to  receive  it*    I  found  it  easy  "to  check  statements  about 
being  already  on  tenure,  because  a  prior  question  asked  what  year  the 
person  began  service  at  that  institution.    The  Wew  Jersey  law  sets  f 
three  years  service  (actually,  service  the  first  day  of  the  fourth 
year)  as  require.d  for  tenure.    (3h  the  ca^e  of  the  state*  college^, 
othere  has^beei?  a^odification  for  faculty,  to  an  option' for^^i^e  years; 
sta^'  ^  college . librarians  are  temporarily  in  limbo,  unless  awa3rded 
tenure  some  years  ago,  due  to  unilateral  state  changes  in  their  status.) 

The  variations  in  resmnses  ,f6;r  those  xcLthqut  regular  tenure  are  most 
.^interesting  (see  tabl^  on^nexi  page). 


Schools  and  ^olleg^eo 

on  ^tenure  .already*  •  •  * 
.tenure  expected  soon- 


not  on  tenure 


•3. 


coming  ^up  for  it  t^iis  year- '  ' 

not  sure  if  will'%t  it  • .  ^  • . .  •  1 
status  of  all  NJ  colOeg? 

,  .librarians  uncertain*  .TTlT 

private'  gpllege:  I  had  6  laos*  ' 
_  probation  am^ssume  that  .is 

sufficient.  * . . .  iTr.'r*,  •  ^  •  •  •  •  •  1 
tenure  unnecessaiy  (nun^  in  '] 

Catholic  -schools)  ^  *  •••• .  "2 

1  hav^  ^'job  security'*  which 

ip  rl^^ded  as  equal  to  it 

(lay  p^^juiil  Cath.  school)*.  1 
just  started  herjet::tt^a.jrear, 

no  way  to  tell  y^fTtv^^^^^ir^^ 
am  dtie  for  tenure  but  am  moving 

to  another  state  with  husband*  1 


37 
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Public  libraries- 

on  permanent  civil  service  status  already...  4 


/ 


such  'status  is  expected  soon.  •  .a.  «  2 


work  for  private  association  ^library 
.  where  civil  service  does  not  existi, 


'•...«  12^ 


18 


Housewife'"  raising  family 


i 


/ 


$he  significant* thing  here  is  tfiat  the  majdrity  of  thos^  in  public 
okbraiy  work  are  without  civil  service  pro teptioh*  ^  I  saw  no  sign 
Lina^t  these  librarians  were,  especially  alarm^  by  that  fact;    if  ^the 
job  market  'should  worsen,  this  might  chailge.    On  the  contrary,  our 
-school  librarians  were  acutely.  a:wafe  of  whether  they  had  te.nure  or 
notr^^M^^  wdtAd^ia  make  ill  their  attitudes  and  work? 


lM§i^J^?!}'^^^S§^P^^^^^  to  exl^^lta:: order  to  assure  the  employee  he 
can  do  his  best  i&Srl^'^^-wiih^^  someone;  will  ^sagree^ 

him, fired.  The  reader  is^^i&y^ised  to  check  the  sectibife^of^his  paper 
on ^book  selection, and' censo^  that  those 

were  most  obviously  limiting\materia"is  mT^£^^^ii:!r^ 
not  those  who  were  newly-hired. 
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(8)     (page  2  df  tenure) 


0 


**What  professional  meatings.  institutes.  vorkshops>  etc>> 

have  you  attended  recently?*^ . 


As  with  other  questions   thisyone  was  intended  to  be  interpreted  as 
broadly  as. possible.    The  rea|)pndents  did  not  often  ask  what  I^eant  ■ 

,by  •»rftcently»,  but  wheh  they^rfid  I  avoided  pinning  them,dowri  to  a 
^specific  time.    1%  turned  oui,  in  discussion,  that  most  of  them  who 

Itere  -aware  of  thr  problem  qif  definition,  thbught  Qf  the  ourjhsnt  school 
year  or  the  most  recent  calendar  year.    In  other  wowls,  "on'e  year" 
seemed  to  be  theoassuraption.    In  a  few  cases,  the  respondent  would 
specifically  say,  as  if  aware- he  was  exceeding  the  instated  bounds, 

^that  a  given  meeting  was  •♦more  than  a  year  ago."      \  / 

.  Aside  from  wishing  to  elicit  the  greatest  number  of  Asporises,  I  Wani 
'„to  establish  a  situation  in  which  respondents  would  n6t  f  eiel  they  coii 
not  answer  unless  they  knew  exact  data  on  the  meeting.    Indeed,  manj 
did  reply  with  such  general  answers  (see  followiifg  pages)  that  I  am 
.unable  to  identify  many- of  the^lneetings.  /  At  -ghe  time  of  the  origin^ 
"interviews,  I  did  try—  gently—  to  refresh  the  memories  as  to  the 
exact  name  of  the  meeting,  what  group  \S|5dns6red  it,  when  it  was  hel-, 
end  so  on.    Thos|,,wh^>  plan  such  iiieetings  aAd  workshops  .may  be  partly 
disillusioned  to  realize  that  so  many  participants  have  dLncomplete/, 
memories  of  what  theiplanners  perceived  as  tightly-organized  sfessi^ns. 
It  is  also  possible  that  jsome  of  the  vaguer  memories  are  not  accuffiite. 

The  method  of  presentation  hsre./rslgraents  the  replies,  in  that  th^ 
reader  canjiot  see  what  combinati(bn^  of  r<5Bponses  there  were  for  one 

•  "given  respondent.  -  That  might  have  been  desirable,  but  would  have  added 
what  Xconsi4ered  undue  length'.to  this  report.    The  original  interviews 

•  will  ^ain  available  for  possible  addition  of  such  data,  if  enough 
_r««(aders  WLsh  it*-  .  •  'i  -  "fsa 

-  •  '    ^    ■         '  '   ■     ■  ,  " '  '  ' 

As  you  will  notibe,  librarians  are  more  often  aware  of  where  a  certain 

.  meeting  or.  workshop  was  held,  than  of  who ' sponsored  it.    Even  the  / 

■  niain  topiiti  of  a  woiikshop  was  .less  well-remember44j^  the  locatiori. 

r  This  might  leada^ne  to  advise  the.  sponsors  6f  meetings  and  workshops 
to  hang  prominent  sighs, and  banners  around  the  work"  area  bearing  the 
group's  name,  so  lincbnscious  and/or  subliminal  fa'ctors  may  aid  theral 

...    '   •    "f./  "  )  ■  \ "         -    -.  .  . 

Obviously  tlier^.  is  a  "stigma  atts^ched  to  admitting  that  one  has  attendfed 
no  professional  meetings  of  any  kind,  so  it'is      recollection  that 
the""respondents  either  had  a  nujnber,  of  sessions  readily  on  recall, 
or  <ase  devotfe^  reai;toffoH  to  remembering  theid.    The  persons  «Slho  ^re 
nfP'x!*^^^^®  reeled  off  four  or  five  meeting,  veiy  quickly,  then  said 
"that a  fair  sample,"  and  went  on  to  the  next  item.   However,  these  . 
were  a'  small  minority, "and  may  be  balanced  by  those  who  stretched 
their  memoides  unduly;  ,  The  de^n  of  one  graduate  library  school  did 
suggest^ a  significant  factor  in  measuring  the  quality  of  our  people: 
their  leadershi-p  in  'professional  groups,  so  1  have  tried  to  show 

^his  in  the  fblloMng  pages.    However,  many  did  neglect  to  mention 
holding  office  unless  Ih^y  held  it  currently,  so  leadership  is  known 

;to  be  undirstated  here.  »  , 
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work^hnnf  22  professional  meetings,  /nstitutes'  or 

thSk  ^Sf^n  ^  P^;^'*^       non-verbal^suggested  they 

think  again,  but  the  answer  wis  firm.    t«         «4^*v>^  „4.a  ^      ''^  . 


TOOnK  again,  but  the  answer  wis  firm.    In  view  oT  th<«>  stiwna 

to'lSSr^^\ra  V *-^d'^tting"SS/i  JeJtlt^seftxL 
to  describe  th*  fiVe  here  ixi  some  detail.      /       -  : 

rjrgSt»KLJ^  ™*      «W,  a,  the  gre4t  majority 

One  is  a  circulatlioh  staff  member  in  a  publid  ItbraW'  v.->« 

One  is  a  young  c/hildren*s  librarian  in  a  public  library*    Thi^  \  n  ^ 
,  her  first  professional  position.    She  is  Siar^S.    ^s  2^^^ 

conducting  these  ^terviews,  I  have  seen  her  at  two  meetingf 

S  f  tScSr  >«r^k  f  ^^^^  librarian  in  the  same  school  where  she 
that  schoS  l«ilt  solely  .around 

^      S^^^^""         K.8  inner-city  sdhooi  of  about  1000  pupils. 

""""^^  °^  Young,  she  taught 

briefly  before  becoming  a  librarian.-  „       ""^f  . 

Th«i  last  one  is  A  staff  mfrt^er  in  a  public  library.  She  is  not 
many  years  away  irrom  retijeraent,  and  in  fact  retired  from  a  lob 
in  private  Ijiduj^try  before  deciding  .to  become  HlSaSan.  ^  . 

^hut  i^^*.  t^V.t'^k^  actually  be  eliminated  from 

settled?  meetings"  people-  it  just  took  her  time  to  get 

Th^  fourth  person  was  not  interviewed  personally   a«5  T  ran 
T^^^X^^^  j;;r^tio„naire,^^^^^^^^^ 
on,  exeejjt  for  the  fact  that  she  is  obvioUsly  overworked.  " 

The  third  person  may  exemplify  the  person  who  simply  eot  tired 

li^lrHr^^^^T       t^""^'^^       ^  years  and  S  inJo  W 
library  for  a  slight  change.    We  can't  be  sure. 

fLi*  i°        "J**^^*  °^       libraiy  school  when  its 

SousS  III  lo^r."'*^  ^  ^tten^ing-prof^ssJona?  meetings?, 

UDviously  the  school  has  some  effect  i  but  cireuni«5t anno-  V 


It  is  eertaiij  .that  our  faculty  set.  an  example  £tif  the  students  lasr 
being  active  themselves,  and  by  talking"  about  the  professional 
meetings  in  class.    1?his  is  clearly  a  more  powerful  teaching  method 
than  exhortation.   Aside  from  the  five  persons  noted  on  the  previous 
page,  everyone  had  attended  at  least  two  meetings  of  some  kind. 
The  groups  or  meetings  are  listed  in  the  following  sections,  with  J"., 
numbers  of  persons  who  mentioned  them.    The  "unclassif iable"  ones  ' 
are  last—  those  where  the  respondent  could  not  remember  enough  to 
identify  the  meeting.         •  ,  '  ^ 

National  groups 

AU     5  " 
.    AECT    2  •  < 

AECT  w6i;kshop   1      ■      .  ' 
.  ASCS  (curriculum)    1  ■  '  • 

AUmd-Atlantic   1,^.''.  ., 

Presented  a  paper  on  cable  libraries  in  Washington  1 

'    State  or  local  I  outside  New  Jersey  ^ 

Workshop  on  videotape,  3  days  in  NYC     1  j 
Photography  and  AV  equipment  shows  in  Philadelphia 
/"        -         and  Atlantic-City'  1  ' 

Catholic  authors  liujcheon  in  Philadelphia  1' 
Penna.  library  Assn*  meeting     1     y  • 

Drexel- workshops  1ft  labor  relations,  automation,  . 
government  documents   1    '  • 

Educational  resources  committee  of  D^'^ college   1     '  , 

.  ■  •         '  *^  • 

.'  .  -  •  .  ■  o  * 

.'  .  >      ■    -  ■    ■  ■       •  ■ 

New^Jeirsey  mxAXOB.  statewide 

NJLA  meetings  '13;  (one  ,is  on  the  board)  »  . 

NJIA  workshops  (not  otherwise. identified)    3  . 
•  NJLA  directory  committee,  chairman,  1         ,  ' 
:  ^  NJLA  PR  xrorksfhQp   1  \ 

NJLA  workshop  on  planning   1     ,  , 

NJLA  technical  seihrices  meetings   2       ,  '/ 
NJLA  legislation  committee  member  1-      '  "  ' 

"NJ  Libraries'*' staff"  1  „  '        .     '  ^ 

«,  '  NJLA  College  &  University-workshops   1  '     •     /  -  ' 

i  NJEA   9         .  "  '•  . 

,>  2  NJSMA  .7  •.     •       '  ,      '  i 

^  NJSMA,  conference  in  Vlneland  pn  new  standards  1 
•    »  ■        NJ  Educational' medii  consortium  1  • 
CAPTAIN  advisory  board    1  ^ 

\,  ^a'^.en  State  Film  Circuit--  film  selection  sessions  1 
•    •      •       Thomas  Bdison  College*  board  member   1  * 
Dept. of  Education,  V6-Tech,  AV  workshop  X.  •  ' 
■\  NJ  Assn.  ot  SeCoSchool  Principals   1         *  '  .        .  ''^^ 

"Meetings  sponsored  by  the, State  Library"   1     V  j 
.  '  '  Edison,  Occupational  Clir. ,  worksHop  on  occup.llt'.  1 


South  Jersey  t^i^cs  or  seBslQnn  (wider  than  one  county) 

South'JerseyjIdbrarians     l6   (including  the  secretary,  president 

and  o)ie  of  the  originial  organizers) 
UbrariiBs  Uniiraited   k  '  * 

Tri-Gouhty  library  Association  7    (including  the  president)  / 
alC  media  .advisory  board  2  .  / 

South  Jersey  AV  Association  (AECT)  1 

Workshop  on,f,ERIC  at  SEDIC  1  .  . 

Hollybush  njilsetings  (GSG  Idbraiy  Bdueation»dept;)  1' 
Gawden  Regional  Film  Center  1  .  . 

Gonyerition  ieor  county  presidents  1   (may  have  been  statewide?)  - 
I^ia  woiic^gops  at  Gloucestfer  Goiinty  College  '  k 

(some  of  these  were  sponsored      the  Area"  I^braiy,  and  may 
.    be  the  ones  referred  to)  ' 
Atlantic  City  workshops  on  'Copyright  law  and  structuring 

objectives  "1-  "  V 
Bicentennial  WQfrkshop  for  librarians  5 

(this  may  refer  to  the  one  sponsored  by  South'  Jersey 
librarians,  but  the  respondents  'didn't  recall) 
"The  one'  held  at  Glassboro  State  in  this  spring"  1 

(persdn  couldn't  recall  the  topic,  or-who  sponsored  it) 

■     ■       ■  \ 
Meetings  covering  single  counties  in  New  Jersey  \ 

■  .   '  % 

Gloucester  County  schbol  librarians   5   -    „       *     „  ; 

"  ,1     N  "      library- Orgn.    2.  (includes  mainly  pilblic 
libns*)  „    .   «  .       ^  »  ^  ■■]■'»■ 

Camden  County  school  librarians  -3  1^       '  •  ' 

"        "        library  orgn.  -1 
Salem  County  librarians   1             ^  ' 
Ocean  County  school  librarians   1                       ■             ,  ' 
"        "        librarians  1 
o  .  Burlington  County  school  librarians   1                        "  " 
-      '"  "   media  group   1         ^        '       ,  • 
.         ' "      •        "      work^Tiop  on  mending  'l     '        •  w  

„   "      -•      "      area. :i.ibraay  quaHerly  council  meeUngs  'it 
Warren  County  library  assocxation '  1  J^president) 
Morrift  Area  Ubrary  Advisory  Council   1   (chairman)  ' 
"area  ],lbrary  service  council"  (unspecified)  '4 
••Workshops  at  the  county  library"  1 
♦  vCourtty  library  program^_on  their  services  1 

%ie  only_  remaining  meetings  listed  are  thosi  "which"  I  could  not  put  ,2^---. 
clearly  into  one  of  the  above  categories.  -Rather  than  try,  iwssibly 
wrongly,  to  categorize  these  "miscellarieous"  meetings,  I  will  list  ^ 
theift  as  they  came,  leaving  it  to  the  reader  to  draw  his  own 
conclusions,    Ify  own  summation  will -follow  that  list.  ' 


^^MlScellaneous^  yieetlnm^  workahom^  etc. 

Nikon  photo  workshop  ^  '  ,  - 

PPBS  ^^orkshop  at  Rutgets  .  - 

Book-buyirig  trip*  2 
Story^hour  workshop  Z 

••Trenton*' workshop         ,  ^ 

•  Tech •services  workshop 

Mbricshop  in  budget /accounting  for  public  libraries 
Children's  Showcase . Gouncil|  -     .  . 

Trenton  workshop  on  media  tor  the  disadvantaged  '  '  ' 

Workshops  on  media        ,  : 
Rutgers  workshop 

Reference  workshops  at  Cherry  HLll  ,  ^ 

FiXm  previews  *  . 

Film  workshops  . 
In-send.ce  sessions 

Workshops  on  ''schools  without  failure^ 

••InformQl  meetings  to  discuss  problems  with  other  college  libns.« 
Workshops  on  puppet-making,  story-telling,  poetry,  and  media. 
^.  Bookmen's  exhibit  2 

•  tWbrkshpps**      '  .  \  ^ 
Reading  workshops 

Story-telling  workshop  , 
Medline  computer  searching  strategy  workshop 
Reference  workshop.  a,%  Princeton   2  - 
Meetings  with  other  literians  of  this  school  district  Z 
Conference  at  New  Brunswick  on  media  centers  in  elem# schools 
Visit  other  libraries  on  iny  own  to  observe 
.  Tech* services  workshops  at  Cherry  Hill 
Language  arts  workshop  at- Pennsauken  H$ 
Social  studies  workshops 

Workshop  on  processing  AV  materials-^  discussion  leader 
Social  science  meetings  c  ^ 


You  will  note  that  most  of  the  above  are  pluraijl^  so  there  is  an 
unknown  nuinber  of  actual  meetings  included.    3;t  had  been  my  ifitention 
to  tdtal  up  aai^meetings  reported  and  arrive  at  an  average  number 
,per  person,    ObvxSusly  that  cannot  be  done  now*    Also,  on  the  earlier 
*  pages,  respondents  frequently  mentioned  being  active  in  various 
organizations  but  could  not  recall  just  how  many  meetings  they  had 
attended,  so  the  uncertainty  is  quite  broad* 

.    Some  'of  the  "meetings'*  listed  above  would  not  really,  fall  within  that 
classification  by  any  reasonable  standard,  but  I  have  include^  every 
response  for  the  sake  oft  better  undersW^  the  reader,  \ 

Before  anyone  comes  ,to  the  conclusion  that  our  graduates  are  mo^e  6r 
less  active  professionally  than  those  ttdm  other  schools,  I  woulld  want 
.  ^    to  see  a  valid  comparison  ^tudy.    1  know  of  none.    Perhaps  this  paper 
will  stimulate  some,  \  ^ 

■  '  ".  .         .,  •••     '  '  .  '  ■  •     '  \'-    ■■'  '  . 

■  ■  ^  ■  \  \\  ■     V,  ■■,\: 

•  ■  »    .;  , 
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gumnary  cormnanta  on  "Meetinf^s.  Institutes^  workshops" 

The  first  point, (see  page" 3)  is  that  few  of  the-gradu&tes  seem  to  °  ' 
have  attended  rneetings  of  national  groups.    I  baVi  hear?  it  observed 
that  ndst  or  those  in  any  profession  who  go  to. the  national  meetings 
are  those  with  longer  experienee,  presumably  better  established 
in  their  positions,  with  a  record  of  service  in  local  and  state  ' 
groups.   Inasmuch  as  our  first  gradua,te  was  in  I969,  none  of  our 
graduates  have  had  much  time  to  become  experienced  at  the  local 
level,  and  ordinarily  that  comes  first.  ' 

Activity  at  the  state  level  is  somewhat  wider.    For  the  first 
time  we  see  evidence  of  leadership  positions,-  one  is  a  board 
member  of  the  state  association,  two  are  state  committee 
chairmen.    There  are  board  memberships  in  Thomas  Edison  Gollege 
Cthe  on-paper  state  college  which  grants  college  credit  by 
examination,  correspondence  and  transfer)  and  CAPTAIN  (which 
is  a  computerized,  system  planned  to  handle  state  college  book 
^acquisitions  and  processing).    Already  it  is  clear  to  those  who  • 
-  look  attentively  at  our  graduates  that  a  specific  few' show  the 
eapabilxty  to  move  on  to  national-level  actimy.    These  are 
also  people  who  replied  promptly,  accurately  and  completely  to 
this  question  on  meetings}    they  knew  just  what  they  had  done 

xJ^^f?"  °^         activity,  and  were  well-organized  personally 
so  that  they  planned  such 'activity  well  sOiead. 

The  trea  of  greatest  activity  by  our  graduates,  at  least  in 
numbers,  is  regional—   professional  organizations  which  cover  « 
more  than  one  county  but  less  than  the  entire  State.  Several 
of  our  graduates  were  leaders  in  the  formation  of  South  Jersey 
librarians,  and  two  are  currently  officers;    another  officer  is 
enroll^  in  our  program.    SJL  was  established  ve^  recently  in 
order  to  meet  the  needs  of  those  who  could  not  easily  travel  to 
^  xl?  ^^J^^  professional  meetings  and  workshops;    as  the  bulk^ 
of  the  State's  population  is  in  the  North,  that  is  where  the  ' 
State  organization,  and  its  committees,  generally  meet.    SJL  has 
been. very  successful  in  providing  opportunities  for  librarians 
in  the  southarn  counties  to  meet,  exchange  information,  discuss  ' 
problems,  and  hold  workshops.    libraries  Unlimited  was  founded 
m  1900-  and  covers  three  coiinties.    Among  its  officers  have 
generally  been  numbers  of  our  graduates.    Its  original  concern 
was  ijraprovement  of  reference  cbllections,  union  lists,  etc.,  but 
xt  is^now  involved  across  the  b6ard.    Tri-County»s  president  is 
one  of  our  graduates,  ,  ^  v 

Second  In^intensity  of  service  ar?  the  individual  county  gr^upsl 
Most  South  Jersey^ counties  have  both  a  school  library  erouo  and 
one  for  public  librarians,  as  theiy  interests  and  problems  differ-" 
^d  more  concretely,  the  hours  when  they  are  free  for  raeetinBs.* 

^'^^'^^  association  of  a  North  Jersey 
county^  and  another  is  chairman  of  the  Area  Ubrary  adviiSrv"  ' 
councxl  in  4  North  Jersey  county.   However,  the  great  maioritv 
of  the  graduates  are  in  the  sdithem  counties.  ■  ^'^^^  "'^^^^"y 
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**What  maytazlnes  or  .lournala  do  you  ra^ad  raeularly?" 

'      t         .    ■  "  ■  •' 

This  question  was  asked  in  smother  effort  to  get  at  the  factor  of 
how  involved  each  graduate  is  in  the  larger  world  beyond  day  to  day 
job  responsibilities.    Insofar  as  this  is  indeed  measured  by  this 
question,, the  replies  should  correlate  with  replies  to  the  question 
on  meetings  attended..    However,  it  turned  out  that  some  of  the  most 
^Ji^^^y%  P«?Pl«»  who 'obviously  ayo  do  a  lot  qf  professional  reading 

judge  by  their  conversation^  have  poor  memories  for  actual  titles 
of  oeurnalsjfeaa—  or  else  tMy  read  so  many,  they  cannot  easily  pin 
down  individual  ones.    A  coij^le  of  those  who  attencled  no  meetings 

2ix?^^         ^^^^       ^       professional  magazines  (indeed,  named 
no  titles  in  any  category),  and  to  that  extent,  the  hypothesis  migh'i 
be  thotlglTt  to  be  eonfiimed.  « 

.  Some  respondents  were  impatient  with  the  request  that  they  recall 
,    periodical  titles,  and  just  waved  a  hand  and  said,  "You  know,  the 
usual  ones,"  and  passed  on.    :&i  at  least  three  of.  these. Cases,"  I  am 
certain  they  dQ^read  widely,  "  ° 

,^  In  addition,  we  might  question  the  replies  in  that -no  one  likes  to 
"admit  h*  does  no  professional  reading  (or  non-professional  either). 
-Isn't  there  a  great  temptation  to  claim  to  be  a  regular  reader  of > 
something  that  every  librarian  is  supposed  to  be  familiar  with,  such 
as  lAbrary  Journal?   Even  if  one  actually  just  looks  at  it  briefly 
once  in  d  while?   Or  evjm  if  one  just  has  good  intentions? 


And  isn't  it  likely  that  the  titles  which  are  well-known  In  the 
profession  are  more  likely'  to  be  rememberMWLn  a  question  like  this, 
than  the  more  obscure  titles?   Given  a  bi^  wore  time,  the  respondent 
might ogo  to  the  shelves,  run  his  eye  ^ilong  them,  and  remember  yes, 
he  does  regularly  look  at  this  one...    but  asked  to  remember  op  the 
spur  of  the  moment,  titles  like  W  and  Wilson  seem  just  naturally 
likely  to  come  up,  ,        .  ^£  . 

Having  again  cast  doubt  on  the  data  reported  here,'  I  will;  again 
j?roceed  to  report  the  data  for  the  reader's  own  perusal  and  judgment. 
The  same  point  will  be  mide  as  in  other  sections  of  this  paper;  with 
all  its.  imperfections,,  this  is  more  than  we  finew  before  about  our 
graduates;   further,  it  is  more  than  other  schools  know  about  theirs. 

One  more'^point :   occasionally  the  person  would  ask  „t*hether  I  was  after 
professional  titles  only,.?or  those  read  from  general  categories,  and  1 
always  responded  in  such  a  way  as  to  encourage  listing  everything,  ^he 
bias  here",  of  pourse»  is  that  those  who  did  not  ask  may"  have  assumed 
a  more  limited,  sej-ection  was  being  ask^d  for.    Ideally  I  should  have  ^ 
asked  specifically  for  bdth  categoHes,  or,  secondarily,  for  only  the 
professional  titles.    It  does  seem  clear  that  everyone  understood  the 
question  to  include  at  Igast  the  professional  iournals  read,  so  that 
category  should  be  more  valid,  i  , 

On  the  next  page  begins  an  actual  list,  alphabetically,  of  the  titles 
reported,  together  with  the  number  of  persons  giving  it. 
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Administrative  Digest 
Advanced  Teehnol.  Wos^ 
American  Eduoation    -  " 
American  Libraries  (ALA) 
Aiaer^Publlahing  Record 

Antique^  ^  , 

Apartment  Life 
Architectural  Digest 
Art  in  America 

AV  Coinmunicatione  Review 

-  ^         ■  ■  ■'  •  , 

"*    .  «        ,  ■ 

AV  Instruction 

AY  Journal 

"AV  newsletters^ 

Better  Homes  &  Gardens 

Sook  Digest 

Booklist 

Broadcast    -  ,  . 
Bulletin  Of  the  (Midrens 

Center  etc# 
Cable  Libraries  . 
••Catalogs" 


i 

yiiiii 

\ 

nil 
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Changing  Times    '  / 
Choice 

College  .iStjResearch  lAbst 
Cricket 

Cue         ^  \ 

Drexel  Libraty  Quarterly 
Early  tedrs, 
.  .Educatic^  D^ilgesfr  ' 
JM%ati^  tl§A  - 

Sleraehtary  IJhgiish  , 
Family  Circle 
**film  journals'^ 
Foirtune 
,  Glamour 

Good  Housekeeping  • 
Harpers  .  ' 

"historical  journals" 
Ifornbook  -  ' 

House  Beautiful 

Instructor 

Journal  of  Llb^Autoraatidn 

Jerseyvisioit 

Kirkus      .  ' 

Ladies  jplctoe  Journal 


/ 
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learning  , 
Library  Journal 
Media  Sc  Methods 
Modern  Photography 
Ifotor  Trends 

Ms/ 

National  Geographic 
Network 
IJJBA  Review 
NJ  Iixbraries 

NJSTA  Journal 
Newsweek 
New  Yorker 

New  York  Times  Book  Rev. 
Peterson Photography 

Penna.Libraiy  Assoc.  B. 
Photog# Applications  & 

Science 
Photog.  Society  of 

Ameidca'  J*  . 
Popular  Hiotography . 
Previews. 

Psychology  Today 
Publishers  Weekly 
Readers  Digest 
Reading  Improvements  . 
Reading  Teacher 

Resources  &  Technical 
Services  J»  ^ 
Saturday  Review 
'School  library  J* 
School  Media  Quarterly 
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Soiije  dl*  the  respondents  made  additional  comments,  which  ai*e  hete 
reproducedi^         '  .  % 

^      -  ... . .  '  ■  ■  ^     ■  ' 

Several  specified  that  the  journals  triey  listed  w^re  perused 
"as  selection  aids%    '  "  v  — 

Others  said  they  i^immed  these  journals' in  order  to^  keep  aware 
of  subject  areas  for^  reference  problems •    Apparently  both  ^ 
these  small  groups  felt  it  important  to  specify  that  they 
did  not  read  the  journals*    Does  it  imply  that  one  Is  wasting 
time  if  he  just  reads,  even  among  librarians?  .|  - 

One,  who  also  attends  few  meetings,  also  reports  readings  only  one 
journal—  LJ.  .  . 

One  says  all  she  has  time  for  i^s  Wilson,  but  occasionally  glances 
at  LJ  for  reference  •  t  -  .  ^ 


One  says  she„ reads.  Instructor  for  display  ideas. 

Another  lists  only  non-library  magazines  < three  of  them)  and  . 
e^qplained  that  her  order  for  professional  journal?  for  the 
library  was  np€  approved.    Theife  ^s  nd  way  to  know  how  many 
of  our  respondent^  would  not;  personallir  subscribe  to  the 
professional  journals  if  their  own  libr^  did  not  pay  for  ' 
"  othem-—  this  might  be  a  topic  lor  another  survey* 

Several  mentioned  tl\at  they  peruse  whatever/looks  interesting  among 
^he  journals  and  magazines  that  cross  their  desks  routinely*  In 
•such  cases,  of  course  they  would  not  remember  titles*-  Knowing- 
thi^s  is  a  common  practice  among  librarians,  we  can; safely  assume"" 
that  a  lot  of  general  "keeping  up»»  goes  on  tbaf^s  no°t  reflected 

^   by  these  lists. 
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One  respondent  (head  of  a  libratV)  reports  that  she  covers  mostly  the 
"bdok"  sid9,  .and  her  a'ssistant  reads  'the  AV  journals-. 

.  One  person  /who'  menMons-no  speeific  titles  sa,ys  she  skims  through  . 

/fnany  of  the  250  received, /.indexing' .important  articles  if  they' are 
Anot  covered  by  an  indexing  service.     '        .  .  - 

One  said  she  used  to  read  LJ,  Hornbook,  m:^d  Booklist,  biit  reads  litUe 
'    now  because^  she  is  no  longer /responsible  for  selection.  / 

"      ,  •  "  //'         -      X.  -A.,.  '  . 

One  (who  reported  attending  nq  Wofe'si^ional  meeiings,  ment^ned  in 

another  section  of  this  repdrt).  jsaid  .she  tries,  to,  r^d  U  at  the 
office.-  I  inferred  that  ^e  usually  doesn't  fin^  t^e.  . 

■  A  persor^no  longer  employed  ^/ a  librkrianS"invol/ed  ih  rai^ini  a 
.     young  child*-  said  she^oriiierljr  hfead  SLJ,  Kirkus,  and  Bulletin^ 
of  the  Gfenter  f or  Child>BQ*s  Bpoks  while  employed;  , she  still 
reads  Hornbook  because  the  fo^ei*'  suljscriptiAn  has  iiot  expired  * 
X^yet;^  right  now  she  just  reads  Rjeader's  Dige'st.       '  ' 

Anotheif  says  "I  try  to  scan  almost  all  the  i*00  journ^(ls  we  get,  to 
fet^^familiar  for  reader  service  and  reference^rk."    She  did 
not' Mention  any  specific  titles  "regularly"  r^^ad,  but  based 'on 
our  ciihyersation  am  sure  she'' gets  through  a  number  of  them. 

One  comraenteoy that  "Elementary  English"  is  veiy  good  for  school 

librariails,  being  sitrongly 'book  oriented;    also  that  she  reads 
\        "Cricket"  for  story  hour  aid.  ' 

An  elementary  librarian  repor^  doing  much  reading  on  authors >  in" 
order  to  be  prepared  for  children ♦s  questioas.      .  ~  " 

Another _^id  yery  firml3t^;i"This  is  the  only  way  you  can  select!" 
(iiirS,  perusing  and  %immijig' many  titles) 


On©  ^aid  slje* reads  only  "school  things"  (i.e.,  educational  journals) 
I    because  "we  don't  get  libra^  things  here."  ■ 

0n6  said  she  doesn't  read  ^ny  prdliessional  magazines^  bit  has  several 
on  ord*r,  "the  usual  ones #"   ■  ^ 

One.  called  Wilson  Hhe  least  helpfyil"  of  1he  major  journals. 

One  (who  also  attended  no  professional  meetings)  said  she  reads  no 
professional  journals,  but  "jill  start  LJ".  -  " 

Cbe  librarian  said  she  reads  "everything:"  and  named  a  numbea*  of  non- 
library  catrigbries.  ^ 

Oh  the  next  page  is  a  bHef  statistical  summary  of  the  distribution 
of -Respondents  by  nupibers  6f  titles  mentioned,  which  (as  noted  before) 
has  to  be  interpreted  with  oai^t'ion. 


\ 


Number  of  periodical  . 
titles  mentioned  as 
**read  rfegular^v" 


number  of  respondents 


1 


1 

3 
7 
5 

16 
9 

7 
5 


1 

1 


7 


Median^ , 5  titles  ^ 
(note:  six\ persons  listed  no  b|jebif4c  titles) 


.  Suinmoiyi2ing\  this  tcftJic  airea,  library  Journal  is,raentioned  far  ahead  • 
of  any  others,  followed ^by  Booklist  and. Wilson  Ubrary'BiUletih. 

Hornbook,  .School  Library  Joum^,  and  se-«eral  journals  %l  the 
general  education  'area  follow.     Newsweek  will  be  pleased,  €d  know  ,/ 
thpy  have  a  slight  lead  over  Time «  with  both  well  ahead  of  U.b.Nevfe,  ' 

On^  is  tempted  to  draw  Conclusions  ^alDout  th^  effect  these  result^ 
shbuld  have  on  ptii*  instruction  jiji '  the  library  education  currieulum* 
On  second  thought,  the  temptatiW  quickly  and  easily  is  placed  \ 
behind  me.    As  noted  earlier j'  tSie  ilata  are  not  that  soundly  *^asfed. 
Then,  too,  if  they  were,  whatythen?   Would  that  mean,  on  the  ^ne  \ 
hand,  that  we  Should  teach  all  the  more  intensively  the  titled:  that  > 
pur  grad^^tes  really  read,  or  s4r  they  do?    On  the  other  hand,  should ^ 
we  attempt  to  broaden-  their  reading;,  and  try  to,  get  them  reading 
(say)  twice  as  many  ti^        on  a  :^egular*  basis^y  If  t^e  latlter,  then 
hovj  does  one  go  about  accomftlishing  this?   VJhen  J  wen"t  to  tibr^  \ 
schbol,  the  ^emphasis  was  on  leamihg.  to  skint-^read  quickly,  Vso  one  ' 
cou?ld  se^n  the  contents  of  Aany  publications  i|i  a  few 'minutes  *    li^  ; 
this  in  conflict  with  the  concept  of  ?!regularly  reading"  a  pertain 
^publication?   Each  of  us  who  teaches  will  feel  prompted  exatnine 
•whether  he  encourages ^arid/or  requires  students  to  actually  use  a  wide 
variety  of  resources  in  his  courses.    1  am  told  that  college  teachers, 
in  general,  tend  tQ  have  a  favorite  reading  list  of  articles  in  a  few  ' 
journals.    Undoubtedly  we  need  Do  escape  that*    If  any  profession  should 
consist  of  widely-read  people,  it  should  be  ours* 
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|Iave  you  publlslied  anything  reeently  (such  aa  artdcles 
V  or  letters  in  a  professional  .lournai)? 

Have  you  performed  or  lAanned  any  research  recently 
(such  as  studies  of  your^  coTmnunity»  your  users \ 
needs  ^  evaluations  ^  etc  ^ ) 7  T 

\  / 


In  tha"  questionnaire,  thes©  two  iterl^!i*  eame  togethei\.in  the  sequence 
shown,  and  they  wgr©  on  the  next  to  last. page.    I  ai^  considering 
the  responses  to  them  together,  because  they  cover  similar  and  in  , 
fact  overlapping  areas—  which  is  >rtiy  they  were  placed  together  inv 
the- first  place."  ■     ■  .   _-:  \^  j,^- 

Goraiiig  near  the  end  -  the  questionnaires^  thej^^  may  have  drawn  more 
cursory  responses  thanxJLf  asked  earlier^  while  each  person  was 
fresh.  'Twelve  pages  of^ questionnaire,  covered  in  about  two  hours, 
is  a  considerable  iask  through  which  i.o  pul;  even  very  cooperative, 
people.  (Whenever  I  w6uld  otfserve,  "Now  t^* re  on  the  last  pageT"' 
\  the  feeling  of  relief  was  perceptible,)       \  ' 

•    ■    ■  ■  .  -     .       ^     V:      .    "      \-     .      V'  * 
The  reader  THill  observe  that  the  phrasing  of  bothx  questions  i<i  such 

'as  to  cast  -a  wide -net.    Mahy' people  will  not  6onsi3:te^a  letter  to 

the  editor,  published  even  in  a  professional  journsQN*^  worthy  "of 

listing  as  a  •Wblication,"   However,  I  anticipated  there  would  not 

be  many  positive  responses  and  wanted  to  be  '  sure  to  recall  evej:^- . 

thing  to  the  respondents'^  minds.    On  that  second  question,  use  of 

the  phrase  "...or  planned  any. . ."   had /a  similar  effect..  It  did 

allow  respondents  to  claim,  if  they  wished,  research  in  progress 

.  .01*  in  the  thiiticing  stages.    The  examples  given  were  chosen  to  liatch 
/thtf^kijids  of  research  e)^ected  to  be  f(i|>mid,  basedim-^ previous 

/  Gonsul1^:|iais- with  graduates.  y  ^  ' 

Sometimes  a  respondent  was  about  to  s^  ^"^^^  or  a^ually  did  so, 
"dnd  unless  it  was'^JaiiOjLP^itive  "no,"  IV Would  qiiestipn  a  Bit 
/further.  ■  Ify  pflr^se  was  to/ reveal  any  and  every  activity  of  the,  , 

graduate  that  mi^t  jfali  jAto  these  categories.)     ^ -  ^^^^^^'x.^^ 

Some  graduates  did  in  fact /report  research  of  the  kinds  described," 
generally^  not  published     There  is  no  sharp  line  visible  to  rii  ' 
between  "res<5d5roh"  as  a  professional  activity  to  advance  the  state 
of  -l^e  art,  ancK^at  conducted  incidejitally  as  a  routine  part  of 
lifei^ary  service ;^^5tor  example,  becoming  aware  and  remainlaig  aware 
of  the  intere'sts  of%^  e^uhity.    The  latter  is  lik.ely  to.be  an 
ongoing  process  not'  coi^tted  to  paper  hy  a  busy  practitf oneiC/ 

This  leads  ffnto*^ an  import^  observation:   there  are  those  wh^  look 
down  on  libraHans  in  general,  not  specifically  ours, s because  they 
,  do  little "publication  or  resdardh  in  scholarly  terms.    Bat  this  is 
common,  and  t^r^good-jaBas^ai^yWong  all  practitiofters service 

■  pVofes1sion.-:--~-i-^<— -^^^^^ 


Vlhat  is  the  proportion  of.  medical  doctors  who  ^^ish  or  "do"  research 
of  a  scholarly  nature?  ^Of  lavyers?   Clergjlr?  We  j  are  not  surprised 
that  they^do  not,  for  we  understand  they  axje  projierly  devoting  their 
time  ahd  energies  altnost  completely  to  the  pi^actice  of  their  chosen 
profession,   powever,  every  service  professional  practices  research 
in  the  sense  that  he  continually  observes  the  effects  of  his  service 
upon  his  clients I rand  modifies  his  services  from  time  tp/time  to 
improve  them#    (Or  at  least  he.  should  be  doing  so*  X  He  notes  the  / 
.Changing  nature  of  his  clients  and  their  needs*  ,  ^    ,         '  • 

.  ■    '    ■  "  ■         ■  "  y  ■ 

And^so  with  librarians.    The  only  research  we  can  validly  expect  of 
the  busy  working  librarian,  involved  or  engaged  in  the  daily 
.struggle  to  co)pe,  is  that  described  above.  • 

^Nevertl^eless,  ^  tojal  of  ,26  peirsons 'replied  'Jno"  to  both  questions  • 
This  is  a  littlej^over  one-*thi^eOf  the' total  |    They  ,  were  distributed 
as  f oliowr,*^'"1io  l^ype  of  library  where  employed; 


Elementary  school;  -  8 

Mid6lle  or  junior  high:  5 

Senior  hi^h  school  h 

Public  library  :  k 

Collejge^library  ^  1 

Teaclifer               \  2 

Hous<*wife  .  2 


(31^ 
(19^5 

(  ^) 

(  Qf>) 

loost 


It  would  be  almost  certain  that  most,  ijC^t  all,  of  these  persons 
(except,  of  course,  the  ones  not  worl^g  in  libraries)  are  really 
conducting  the  kind  of  informal  daily  a 
as  ^research" ,  but  my  handling  of  the  q 
out.  ^Therefore  this  group  is  hot  mean; 
aifea  of  "publication",  however,  the  c?r 
Either  there  e3«;ists  a  /publication  fcy  t] 


tlvity  I  have  defined  above 
estion  failed  to  bring  this 
feful  as  to  research.   Ih  the 
lerion  is  much  more  objective, 
person ,  or  there-  does  not  • 

I  have  not  discussed  the  impact  of  thel^ord'  "recently*"   Only  a  few  ^ 
persons  asked  what  I  meant  by  it,  andiy  always  tried  to  be  vague, 
in  oz^Jer  to.  allow  for  idLde  •responses./ /In  such  cases  the  saiswer 
was  p.ways  dated.  1 1  .  , 

In  the  more  traditional  terms  of  fschblarly"  research--  such  as  these 
persona  did  when  they  perfomed  their  theses  at  Glassboro--  there 
has  been  next  to  nothing  done      these  graduates v   Let  the  reader 
condemn  this  if  so  min.d«*d.    It  ci^rtaijnly  does  not  indicate -a  lack 
of  interest —  informed,  intelligent,  broad-^bsfsed  intei/est—  in  the 
advancement  of  the^profession, 'for. during  Idiese  somewhat  loosely- 
at^hictured  intervi^s  I  was  frequently  stimulated  myself  By  the  \. 
observations  and  knowledge  of  , these  gradual^s.    Dear  reader, Hgke^ 
thought  of  the  points  made  above,  be  open-minded,  apply\th^  goldlen 
rule.  ■  r 
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Amftier -f^^ator  ,i^?hiok  must  be- c-onsidered  is  that  none  of  the'se 
.  persons  have  h^m       of  llbrajry"  school  more  than  five  years*  ^ 
The  early' years  are  the  busiest.*  getting- established  in 'the 
first  job  (you /Will  note  that  Very  few  of  our  graduates , -elsewhere 
in  this  report,  have  held  morej than  one  job  since  graduation), 
'leaminfr  the  day  to  day  practices-    Some  have  workloads  that  are 
^.at  least  objectively  impossible:  -  those  who* attempt  to  "cover" 
'  the  librarieo  of ^f©ur  elementatT'  schools i  ,for  example »  or  to  ; 

direot  a  pui^lic  library  with  nd  staff  # 
t,  ■*       .  ■     ■     .  /    '  ■ 

-    ^    i         ,  ■        .      ■  '     •  ■  -  • 

/111  these  points  now  eonsiderec^S  wha'fi  wero  the  actual  cormnients  of 

those- ^ho  said  yes;  to  either  publications  or  research? 


HJBLlGATIOKSi  •  ■        "  .  .    -  .  ' 

^nh^  participated  in  County  report—  spend  .moh^ti^e  learning- 
lots  of  time  on  eonmitttees*"    (NOTE;  this  person  was  appointed 

1^  the  County  Board  of  FreeholdeKs  to  a  eoinmittee  which 
reported  to  them  "on  the  desirability  of  establishing  a -county 
library^    There  was  a  written  x'eport  of  some  lengthy  which  the 
Freeholders  adopted,)  * 

<  "Directory  of  New  Jersey  college  and  university  librailans-- 
nothing  otherwise."  (NOJB:  this  person  was  responsible  for 
issuing  the  NJLA  directory  of  G  &  U  section  members) 

"I'm  "in  the  process  of  writing  an  article ^"^ 

"Have  submitted  many  items  to  libraiy  journals  but  all  V 
rejected*"  v  . 

^*Not  in  this  fields*,  illustrated  something  on  New  Jersey 
Indians;    cop^authored  a  pamphlet  on  19th  century  history; 
my  photographs  appear  in  many  bdoks  JLncluding  historic  houi^es 
and  specialized  medical  techniques*"         "  ] 

\  "Before  becoming  a  librarian,  1  wrote  sotae  articles  for 
Children's  Playmate,  and  a  short  story  for  Jack  &  Jill."' 

"Several  years  ago,  I  wrote  up  the  history  of  iihls  town)/and 
the  town  published  it*"  ^ 

"Articles  in  the  College ^s  newspaper,  newsletter  to  the 
faculty."  ^ 

\  * 

"No,  but  I  have  been  urged  to."  ' 

■   ■  -  ■  X 

«No,  but  iifonLd  like  to  do  something  on  how  so  many  of  our 
students  have,  reading  difficulties',  and  what  we  do  as  a 
result*"  _  . 

74.  • 
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"Article  in  New  Jersey  libraries  about  the  South  Jersey  librarians 
group— ►  many  ^^tters  on  specific  problems  $uch  ag  oi^vll  service 
rules,  testini;  'automation •    Small  book  being  published  now  on  ' 
public  library  and  cable  •'^ 

••Writing  now  for  the  newsletter  issued  by  the  county  superintendents 
office-v  have  a  student  doing  an  article--  and.  I  write  for  the 
^ local  paper  about  the  school's  activities* ••  . 

•♦Had  an'  article  accepted  but  not  published  yet-*  will  undertsi^e 
more  research--  more  materialize' dojjig  an  article  on  the  year- 
round  school  ^ 

• »  *  .* 

"In  1969,  I  di"d  a  bibliography  on  ecology  .which  was  noted  in  Lf." 

••Wrote  a  5-voltime  procedures  manual^  which  is  now  being  circulated 
to  other  libraries  too—  very  detailed—  for  secretaries t  students, 
professionals •    Write  articles  for  the  newsletter  issued  by  t^e 
college  library—   "Was  guest  speaker  at ^an.  NJIA  meeting.'* 

'•Article  once  in  School  library  Journal,   Also  NJEA  is  considering 
(now)  an  article  on  changing  the  traditional  library  to  a  media 
center. ,••    (NOTE:    it  was  published  by  NJEA  soon  afterward) 

°   ■         f'  ■  ■ 

There  are  I6  respondents  to  this  section^,    Five  of  them  are 
male,  and  the  male  ones  are  all  among  the  more  significant • 
If  we  consider  that  our  graduates  (as  well  as  librarians  in 
,  general)  are  include  many  more  females  than  inales  (see  the 
table  elsewhere  in  this  report)  there  areo obvious  non- 
representative  characteristics  among  these* I6.    Somewhat  In 
contradiction  to  my  previous  remarks,  some  of  these  people 
are;  vezy  busy,  but  their  personal  priority  systems  led  them 
to  somehow  find  time  to  publish.    Is  this  seen  as  a  masculine 
^  trait T   Is  writing  an  article  and  sending  it  to  a  Journal  ^ 
perceived  as  an  aggressive  act?   I  leave  the  reply  to  the 
analysts  among  the  readers.  \  •  \ 

I  have  hesitated  to  reproduce  as  eompietely  as  I  did,  the  ^ 
.  replies  to  this  section,  for  some  of  the  .people /can  now  be 
identified.  ^However,  there  is' nothing  given  which,  they  would  ' 
not  want  ki;iown— ^  this  is^not  a  section  on  expression  of  opinion. 

■  \    "         ^  ■  ■    .        -         **  \ 

Note  that  almost  all  of  the  publications  are  "applied**,  as 
opposed  to  theoretical  or  advancement  of  the  art;   also  that 
many  are  outside  librarianship.    It  will  be  interesting  to 
'   observe  future  publications  by.  our  graduates  as  they  gain  more 
experience  and  confidence  about  communicating. 

Oh*  the  next  page* of  this  section^ begins  a  similar  review  of 
replies  to  the  question  on  research. 


iSEARcm ;  -  .  "  '..^  .  -  .    .  ;  ^  . 

ist  spring,^!  surveyed  junior  college  media  programs t  what 
services  they  pm>dde  to  their  own  staff  and  to  the^  community-- 
hours  of  operati^dn^  budgets,  staffing,  enrollpont,  etc*—  had 
res^pondes  ^jpm  13  of  \l6  colleges* ••    (NOTE:,^this"  person  is 
_einjflLDyed^  a  community  college.  .There  was  no  indicaiion  the 
survey  will  be  published;   it  was  probably  for  d|itemal  use*) 

"Made  analysis  of  the  area  served  from  the  1970  census*" 

♦•About  1966-6?!  made  a  study  for  a  school  district  on  12^month 
school  feasibility*   The  school  board  accepted  it,  bound  it, 
etc***  ■        ■  '  ■  ' 

**There  was  talk  of  combining  our  public  libraty  with  the  school 
library-**  I  did  some  research  on  the  subject  for  a  few  days-- 
on  adult  use  of  the  public  library—  also,  I  keep  an  eye,  on 
wlfio  uses  what,** 

**Ke^ping  attendance  records-^:  reference  questions  asked  and 
peopli^  in  the  library—  all  sorts  of  activities^-  other 
crit(9ila  ot  use  than  circtaation—  I  will  be  working  it  up*** 

\  ^'kiseping*  reference  questions  file  up  to  date—  categorize  by ' 
telephone,  in-person — ** 

**yone  per  se—   I  am  in  the  6th  year  program  at  Rutgers, 
which  is  loosely-'Structured  and  heavy  on  research*** 

••None  on  my  owri^-  I  Helped  with  the  procedures  laanual*"  (see 
next  to  la^t  itert  under  FOBUCATIONSJ 

**I  went  through  circulation  usage  of  our  libraries^  to  get. a 
comparison—  interesting  notations #  *•    (NOTE t "  this  person  is 
elementary  librarian  for  five  schools*)  ^ 

,**Just  did  study  of  the  libraxy^s  needs  in  carder  to  a:^coramend 
to  the  town^s  |>lanning  board—  directions—  the  report  was 
lengthy  and  detailed  for  updating  of  the"  master  plan—  one 
raust^  learn  writing} *»    (NOTE:  1  would  like  to  convince  some  of 
our  students  of  this  lattjsr  point—  some  of  them  feel  that  it 
is  not  really  important  to  l^am  how  to  wilte^  reports,  for 
example.    Previous  educational  experience  seems  to  have  taught 
tbem  that  writing  is  just  something  painftuL  you  do  to  please 
the  teacher,  but  once  out  of  school,  forget  it#) 

**N0^  except  that  for  a  course  some  years  age  I  wrote  a  paper  ^ 
'on  setting  up  a  library  with  unique  design  of  building  and 
•grounds— have  30  hours  beyond  my  master 's*** 

••Publications  in  the  newspaper  on  our  program*** 

(5> 


^Set  up  statistics  sheet—  categoilze  users—  types  of  things 
u^sed— •  where  they  are  used—  etc*    The  principal  and  1  decided 
on  ^*icb  things  to  evaluate.    I  will  compile  the  tJata  and  settd  to 
the  fdcn^ty^^  *  / 

••^foric  utilization  study  for  the  Eutgers  workshop*    Jn  1975j  X 
plan  to  check  on  what  my  aides  spend  their  time  on>  to  present 
the  results  to  the  school  board  as  suplort  for  more  paid  help— 
fretting  it  down  in , black  and  white*"  \ 

'•Preparing  for  ongoing  evaluation  of  needs^-  .what  people  are 
doinf;—  things  that  come  across  the  desk..  It  basnet  been*  ^ 
traditional  to  involve,  the /iibrarian/in  curriculum-— ,  they 
don/t  invite  me  to  curriculiam  meetings,  though  I  do  get  some 
feedback,  from  teachers."    (NOTJE:  high  school  librarian)  , 

•^No,  except  for'^ Bna]ypjnf^  referenoe  questions." 

''"Study  of  schopM  and.  liWari^^s  in  North  Rhine-Westphalia^, 
West  Germainy."    (NOTE:  this  librarian  was  ;Just  away  on  a 
sabbatical  and  may  be  referring  to  work  done  i^hen. )  ' 

/"iianning  to  survey  students  to  see  what  subjects  and  types 
.of  fiction  they  like  most  to  read*"         ,  ^  _  > 

0  ■     ^  ■  *.  ■ 

-PNot  yet--  I  %  working  int!i5  it..."   (NOTE:  just  graduated) 

«|Not  formally--  infernally,  in  my;  own  head,  rearrangement  of  the 
facilities  and  sharing  sez^ces*" 

'^Doing  a  study  of  enlarging  the  ^library—  drawing  up  plans." 

.  "Not  since  planning  for  the  new  facility  fell  through."  "(NOTEj 
at  this  institution,  there  had  been  well-advanced  plans  for  a 
new  building,  which  were  cut  out  completely  when  the  budg^it  was 
drastically -cut;    the  librarian's  morale  was  obviously  low) 

"Did  study  on  use  of ,  the  library  at  night—  we  had  evening  hours 
la3t  year—  also,. use  of  the  copier  by  teachers." 

"Did  a  survey  of  reading  levels—  went  through  recoirds  of 
national  tests  on  reading—  to  support  my  wanting  to  spend 
Title  2  money  on  reluctant  readers—  the  results  supported  my 
feeling—   3856  were  reading  on-level  2  years  ago." 

"Last  year  we  had  a  self -improvement  study—  1  was  ohairman  of 
the  unit  on  instructional  materials—  feel  it  did  a  good  job 
because  it  convinced  the  teachers  our  (library)  service  needed 
a  change."  (NOTE:    I  was  given  a  copy  of  the  approx.  30-'pagc  report 
on  instructional  resources,  including  the  report  of  the  Visitation 
Committee;    it  appears  well-doctimented  and  presented,  and  "Uie 
committee's  recommendations  are  in  line  with  what  the  librarian 
had  stated.)  ^  . 


••Survey  now  on  users—  to  show  that  enrollment  decrease  is  combined 
..with  increase  in  use  of  library.    AI30,  5-yeat*  plan  for  libraiy 
extension^  more  space  and  materials.  -  Annual  evaluations,  needs:  / 
arts  collections/  etc ••-'purchased,  obtained  student  reactions # 
Also,  have  collected  historical  items  for  the  Bicentenniaa,  some 
5000  voltimes--  rare  books,  pictures,  maps, -items  left  hy  the 
founder*  s  family-^-  involved  much  work  on  rare  books  at  the 
?ree  Library  of  PhilaJ*    (NOTE:    librarian  at  a  junior  college) 

"Studying  the  needs  is  an  ongoing  process 

•♦Involved  in  testing  the  6th  grade  pupils 

"Interviewed  56  teenagers  about  Toung  Mult  literature— 

we  are  revising  the  collection  on  the  basis  of  it*~  most  of 

them  didn^t  know  the  YA  collection  was  there— ."  (NOTE: 

publi6  library)  ^     ^     ^  ^ 

"Actively  involved  in  the  advisory  council  to  the  Area  library 

"Ibing  some  of  these  things  on  a  running  basis— trying  to  get  a 
list  of  community  resource  people-^  it's  slow  but  going  along 
steadily*"    (elementary  school  librarian) 

"Compiling  reports  aimed  at  getting  more  help—  tried  to,  publish 
when  I  was  a  teacher^but  articles  were -rejected*" 

"I  wanted  to  do  some  research  on  the  community  for  the 
Bicentennial,  having  lived  here  for  many  years,  but  this  was 
not  supported #" 

"tes—  trying  to  research  a  Children's  story . I  ain  writhing •" 

"Library  needs —  evaluation  of  our  services— -  I  do  this 
constantly."  ^  - 

"Survey  of  students,  of  teachers,  and  {of  teachers  in  the  sending 
districts."  ^ 

"Keeping  circulation  statistics--  book  use  in  the  classrooms 
does  not  get  counted  toward  the  total #"     /       '  .  / 

"Trying  to  get  a  PR  piogram  underway-*  planning j  cloing  much 
reading  and  reswch."     (public  library)V  v 

"Research  preparation  for  Middle  States—  visit  coming  in  January- 
much  work."  I  „ 

"  .     .     /  ■  ,.  ■  ■  -1  . 

"I  intend  to  make  reports  on  the'users,  needs,  and  evaluations." 
(^lOTEt  middle  school  librarian;  the  phrase  is  a  re^)etition  of  my 
question?    collection  is  very  weak.)  , 
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"Many  sttidies  (with  one  of  my  staff  raember^s)  ©n  a  newspaper  index; 
cooperating  with  others  in  other  states  on  the  use  of  the  computer 
for  such  indexes^-   there  are  al^o  many  research  problems  on  the 
iohf  such  as  use  of  bookmobiles  >  questionnaires  for  the  community • 
Working  with  Rutgers  to  measure  library  use:    surveys  and  interviewing 
patrons.   When  setting  up  the  iSudget,  checked  other  places (head 
•©f  a  large  public  library) 

'^Doitig  paper  on  jChomaa  Jefferson  for  my  own  interest-^-  it  might  be  • 
in  print  in  time  for  the  Bicentennial.    Studying  the  community— 
studying  the  6thTgrade^-  services  and  research  on  what  the  5th 
grader^  are  studj^itig-'*  they  will  be  coming  in  to  this  school 
next  year.**  J 

"Very  informal  reports  on  reference  questions." 

h  ^  ~  -  ■  "      "  "  . 

"I  would  like  to  analyze  the  makeup  of  the  coliection  more 
thoroughly . M 

"Jbr  ir^y  own  persorifr^pui^        I  have  made  an  evaluation  of  • 
library  needs  and  sei7i6e&  t^^^         be  peiflformed,  in  Oorinection 
with,  ideas  for  ei^arging  th^H^  still  working  on  lt#** 

(high  school  librarian)  . 

"No*.-  the  director  does  that--"    (thiq,  person  is  very  active  in- . 
the  regional  association  of  librarians,  mentioning  the  devoting 
of  much  time  to  the  administrative  problems  of  it.) 

"Did  some , research  for  New  Jersey  Libraries.    Also,  together  with 
the  head  of  the  art  and  music  dept.,  wrote  a  brochure  called 
"an  introduction  for  teachers*"  " 

"  (referred  to  the  very  large  procedures  manual,  noted  here  under 
publications);  worked  on  a  committee  two  years  ago  on  developing 
library  cooperative,  involving  trip  to  New  Yoric,  etc.  Much 
research  connected  with  being  delegate  to  thj©  state  association 
•on  legal  problems  of  status  of  academic  librarians." 


IV B  interesting  to  observe  how  often  a  school  staff  seems  to'think^, 
of  the  librari^  as  the  person  to  write,  edit  or  coordinate  a  non- 
library  publication.    It  •s  impossible  to  tell  how  often  this  hapjpens 
with  the  active  encouragement  of  the  librarian ^  but  it  does  happen. 
As  noted  before,  the  research  engaged  in      our  graduates  is  almost 
entirely  job*-connected,  not  intended  for  publication.    Our  own  GSC 
faculty  may  need  to  consider  whether  we ,are  imparting  sufficient 
skills  in  this  area  to  meet  the  need.    Everyone  should  simply  read 
through  the  above  listing  of  activity  areas  to  get  a  realistic 
picture  of  what  our  graduates  are  doing  or  trying  to  dq^.    Most  ' 
of  them  are  in  charge  of  their  respective  librstries,  so  .  they  bear 
overall  responsibility  and  in  many  cases  may  not  be,  clear  on  what 
to  look  into  personally.    Getting  free  of  the  daily  grind  in  order ^ 
to  plan  at  all  is  the  first  struggle! 


"What  ate  your  mnln  for  your  library? ,  For  yoursftlf?" 
■"  '      CafAer  reply,  followed  by)  .  • 

v  v  "Hqw  3.ltl3fifld  nrft  you  with        t.Viftwh  arw  praKrfi««ini^7r 

■  These  questions  elieited,  from  most  of  the  respondents,  eviaense-'Of  _ 
cohsidprablo  thought  and  planning  about  their  current  situation  and 

•  where  they  were  going.  I  had  eonsidered  separating  the  replies  for 
"library"  and  "yourself"  but  eoneluded  it  would  be  wore  informative 
for  the  reader  to  see  these  together, 'though  thef.  result,  is  a  rather  ,  ^  - 

■    long  paragra^i  in  most  oases.  '■"  ,         ■  .;.  - 

As  noted  elsewiiel^e  in  this  pa^jftr,  one  of  ny  general  goaXs  was  to  get 
responses  ©f  tlie  kind  Eoot  diffioialt  to  get  in  ordinary  auryeys  made 
by  mail--  that  is,  to  take  advantage  of  the  faqe  to  face  sit^iatxoA  to 
allow  respondents  more  latiiinde*  ■    ^.    ,  "  '  , 

•♦Cannot  continue  in  present  foollities  to  meet  the  needs*.-  now 
considering  moving  to  (another  building  on  campus)--  the  administration 
understands  this,—   VA^ht  go  into  new  airea  in  the  spring  semester* 
Too  much  power  in  the  handa  of  the  Business  Office,  which  distracts 
-  from  satisfaction,  but  ift  ^general,  coming^^^ along  OK.—   I^m  interested 

.    in  relocating  to  New  England,  interested  in  winter  sports.—  still 
looking i  jobs  are  rare.    Your  lack  of  ALA  accreditation  is  a  problem 
(with 'acceptance  of  the  degree  elsewhere).    I*m  very  jparticular  about 
having  the  power  to  run  my  own  operation**^    (county  college,  media) 

-       *  ■  ^  .  ^  •  '  ' 

"IJeed  much  more  space—  eo^to  for  reading,  non-print  materials.  The 
book  collection  is  excellent,  but  packed  quite  tight.    Want  more  VF. 
Want  more  of  an  area  fbr  microfilms,.  browsinfS  through  phono.records— 
•  ^  I  can't  display  things  well.--*  I  need  more  patience;  hiiVe  to  keep  in 

mind  there  has  been  much  progress.    No  prospect  now  JEor  space.  It's 
frustrating  to  know  all  your  abilities  are  not  being  used.«^  CHS) 

"Would  like  to  get  more  AV  into  it.    Really  hard,  it's  a  separate 
entity.    Would  like  to  have  the  AV  man  and  his  fuUtime  assistant  in, 
to  never  dose  Hbhe  libraxy?   have  recpramettded  this;    like, to  get  his  ' 
AV  catalog  into  the  library  catalog.    Expand  in  size,  up  or  into  the 
open  area  on  side.    School  is  still  under  full  capacity.    I'd  like 
to  move  into  something  else—  been  here  too  long—  prefer  something  ^  . 
like  college  work.—  AV  area  is  not  progressing.    1  sent  out  a 
questionnaire  on  mateilals  kept  in  the  rooms,  was  no chelp.    I  need 
clerical  assistance  (has  none  now); :  can't  start  on  a  lot  of  things 
idthout  it^"    (junior  High)  . 

•♦Increase  circulation  drastically,  open  more  hours,  have  more  AV  in 
a  bigger  building,  get  munlcipalijsed,  get  the  teenagers  to  read  more*  . 
I'd  like  to  be  a  cataloger—  prefer  that  "to  the  front  desk.  The 
State  report  shows  our  reference  questions  doubled;  interlibrary 
loan  more  than  doubled.    Trying  to  meet  Stat^  requirements;   we  meet 
all  butane:  number  of  staff.    I  feel  coming  along  very  well;  Board 
president  says  he's  very  pleased  with  me,  praises  me  when  I'm 
despondent--  the  public  seems  pleased  at  all  the  services. ♦•  (public 
^  library  director,- small  town >  on  the  job  ab?|Ut  one  year,  first  job) 

°  '      •  ^        (1)    SO  '  " 
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"to  f^ive  1:1  service."       '  (these  two  pei:^sons  W6re  somewhat  hurried 

and  pre3sed  for  time) 

"Give  more  service."    '  . 

"Will  be  opening  a  new  school  in  September  1976/       presfettt  goals 
pertain  to  that/ (grades  9*-10).    Sme  goals  as  anywhere:  to  get  enough 
materials  •  .'We  do  J  lack  money  for  professional  materials  to  serve 
Hbe  teachers— Our  buSget  for  materials  this  year  $18,000,"  (HS) 

"Separate  classroom  needed;    I  have  to  close  tha  library  when  classes 
^ome  In,    Heed  another  librarian,  more  space,  a  separate  reading 
.  room*    Would  l^ike  to%Kave  a  couple  of  people  under  me-  at  least  X  ' 
have  two  free  peridSs  now,  which  has  helped  a  great  de?!.  iL  like 
better  the  administrative  side :   managing,  working  with  department 
heads,  planning,  budget.—^This  year  a  new  principal  and  assistant 
principal,  1  like  both;    also,  I  was  in  this  summer,  made  progress; 
basically  (things,  are)  OK >'  '(high  school)  , 

'"To  become  a  media  center,!/ irffeiude  all  items— ,  maybe  get  it  in  3-^ 
years.    To  keep  up  with  what's  going  on,  take  more  courses.—  Doing 
quit*  well,  book  collection  up  to  70Op,  over  700  fxlmstrips,  over 
100  "transparencies ;    I  f 6^1.  very  optimistic,  energetic;  .,\  reference 
collection  being  built  up ,v etc,"    (middle  scT:^ool) 

'  "Provide  more  materials  and  services  to  meet  course  work  needs;  meet  ' 
community  needs  in  the  evening  courses;    better  e^fipiency  in  managing 
funds.--  (own  goals)  same  as  for  library;    work  wi^tjhin  that  frjame- 
work:   learn  accounting  for  funds.    I've  been  successful,  it's 
reflected  in  thi6*  budge tj^  no  cutbacks."  ^  C^^ 

"We  keep  planning  and  changing  from  day  to  day,  improving  our  methods 
and  procedures,  we  have  future  plans-*  more  space  to  process  items, 
more  staff :  the  workload  is  too  heavy.    Self:  stay  here  another  6 
years,  then  retire.    Well  pleased  with  progress;    I  enjoy  ray  job, 
it  Ijeeps  changing,  is  not  deadlyj    the  only  Uncertainty  is  * 
Trenton."    (state  college,  catalo^er)  -  \    .  % 

"To  have  a  good  eelecliion  in  all  areas  far  the  students,  a  balanced 
collection.—  To  have  just  one  library,  with  adequate  help,  so  I  can  - 
give  my  full  attention  to  the  students.    Interested  in  medical 

librarianship.    Satisfaction:    Vm  notl"^  (five  elementary 'schoolis)  '  " 

^  ■*  . 

"A  larger  library, ^more  adequate.    One  that  everyone  in  town  knows 
about  and  uses,  profits  hy.    To  serve  everyone  in  some^  way;  films, 
books,  meetings:    I  hadnH  planned  to  be  a  library  dii;'ector,  now  very 
satisfied  with  it.    I  like  administration  and  children's  work.  Would 
like  td  maybe  head  a  children's  section  (of  a  public  library)  or  a 
college  library.    We're  moving  toward  the  library  goals.  Personally, 
OK,  I'm  happy.",   (public  library)  ; 

"Get  teachers  and  children,  to  use'^'lT  more ;  have  the  time  to  do  more;  v 
if  only  I  had  more  aides  or  volunteers.    Would  like  iq  work  more  with 
teachers.  ^  Coming  along  aLowly,  I  can  see  more  pjrogress  now  that  I'm 
here  fulltime."    (elementary-  school) 
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"To  expand  this  librat^-^  have  s  separate  ^unxbr  and  senior  high  sch»-- 
could  use  both^'but  mainly  separate.^  Storage ^rea*    I  enjoy  library 
work;    no  present  conneotion  with  AV';   would  like  to  go  back  and;get  ^ 
a  science  degree.   V/aiting  to  soe  if  a  new  bond  issue  pase'es^  this 
year;    if  not,  there's  no  hope.    J  like.  Senior 'High  work  better  than' 
junior  high,  or  public (grades  7-12)  /  -  « 

"Need  a  new  building J    The  land  is  available;  Spanish-speaking 
group  needs  to  be  reached.    I  v;ant  to  reach  all  groups.  '  Not' coming  ^ 
along  as  fast  as  I  hoped.    More  help  is  coming  in;    Spanish  language 
materials,  vdisplays#,V    (public  library)  .  '  - 

"A  new  building.    Want  to  be  able  to  see  the  growth  realized.  Th^ve 
has  been  progress:  $10,00X)  to  $72,000  in  6  years  (annual  budget);      '  '  . 
opened  a  branch.    Fear  the  town  fathers  may  not  want  a  new  building. 
..Doing  4>retty  well^    We  went  munieipal,  giv^s  us  a  better  financial 
base^'\>  (public  libraiy)       ^  . 

•♦Usual  aimi^  for' growth  of  collection;    make  it  a  place  for  kids  to 
come^to  (that's  being  done);   make  it  physically  attractive;   needs  , 
vary  and  change i    Reaching  these  well;  have  achieved  sopie*    I  want 
to  try  different  things,  maybe^  the . high  schopl  when  the  present 
librarian* retires.    It  would  be  a  challenge.    I|iybe  a  children 
^ librarian  in  a  ^mblic  library.    I  was  tempted  to  take  a  college 
program  (recently)  in  cultural  histoiy*    Haven't  started  y^t  to  raise 
0  family-*-  feel  a  conflict 'in  this--  would  ^like  to  leaiin  inore  but 
alSQ  to  start  a  family  before  I*m  too  old."    (middle  school) 

**BUild  it  into  more  of  a  medi^  center.  '  ft^  to  get  back  a  side  room,  ; 
how  used  for  remedial  reading.    More  carrels,  more  filmstrips,  etc.- 
Mhen. classes  come  in,  we're  jarripacked.    I'd"like  to  try^reference  ' 
work,' but  basically  am  interested  in  school  l^Lbrary  work.  I  lB:e*this 
age  level  best--  have  spent  so  many  years  >?ith  it.    Coming  along 
•fairly  well.'"    (grades  6-i3)  -    •         •         *  ^  * 

"To  get  the^  AV  stutff  cataloged  (in  departments  now)  .    Get  the  admin, 
to  approve  centralization.    The  principal  favors  passing  eyei^thing 
^through  the  libraxy  but  1  don't  havfe  the  ^staff  to  Only  have 

'one  librarian,  not  two.    But  I  made  a  deal  to  get,  ti^O  aides—  I  prefer 
aides  (instead  of  another  librari^^n)  as  it  means  more  Mnpower.  Own 
goal:  to  survive  J    Considering  more  courses :  get  a  doctorate  or  a  n;^,^ 
certificate  in  advanced  librariansbip*    ProgressJ  Moderately  OK.    I  \ 
do  have  administration  support.    Am-  called  "the  resident  npodj'!  by  thfe 
assistant  principal.    There's^ great  potential,   things  here  got  started 
off  on  the  wrong:  foot  when  -        (her  predecessbr)  let  kfds  get  used 
to  messing  arotind,  they  bu^fjed  her,  she  had  to  leave."  (high  school) 

"Build  up  the. reference  collection-  provide  better  service.    To  do  my  -  ' 
job  as  well  as  possible.    Progressing  vei^  well*"  public  library 
staff  member)    .  •     "  . 

'  '         ■         (3)  .  •     /  ' 

*  n  *  #   .       .  • 


'•Generally—  would  likB  the  kids  to  like  bookft,  like  the  library 
want  io  be  there,  be  curious #    I  want  to  show  them  how  to  find 
^  answers--  the  library*  is  a  comfortable  place  to  be*.-!  not  absolute  , 
^  silence,  be  excited  aboUt  bboks*  .  Later  I^d         to  try  other  * 
.    levels--  junior  high  and  senior  high t    Really  very'satisfied  now.^ 

(emphasissed  the -very)     (two  schools i  K^W^^^^^^^^^^^^^  -  r^^^^  • '  ^ 

**Inte^]^e  th^  libraries  into  media  centers-^.-  get  the  media  cataloged-. 

•  central  collection  is  not  best* way;   have  a  central  catalog  but  not 
one  colleetion.    One  in  e^ch  school.    As  of  now,  the  filmstrips  are 

vail  in  one  schools    I  want  to  keep  up  with  what's  gotng^on ,  remain  . 
•  •   active  in  county  and  state  organizations,  see  my  present  libraries 
through  the  next  3  or  k  years,  though  my  husband  Is  looking  for 
another  j<5b  and  we  mipfht  have  to  move. '  ;I*m  -very  serious  about 
staying  a  librarian.,  but  might  start -a  family  in  another  2  or  3  yearls^ 
Maybe  i^et  an  advaribred  degree  or  courses--  DroxeL?  Progress;  OK,  doing  ; 
/   well*'^    (four  schools  K-6)      /  .       .  *  " 

*  "Provide  more,  have  pepple  use  it  more  as  an  entertainment  center,  to' 
accept  it  as  a  regular  part  of  „  their  livesi   we  shoiild  (e#g#)  sponsor 

j      children's  activities.    Personal '; \  lAke  what  I'm  doing  now;,  not  having 
^    administrative  responsibility;    somediay,  would  like* to  work  in  a 

medical  or  industrial  library*    Progreess  OK,  after  all,  I've  only  . 

been  working  a  short  time;  •  lik^  my  current  -job  but  not  to  stay  -there 
:^  permanently*     (county  library,  media)     <  -      .        ,        ^  . 

"Difficult  to  look  ahead  very  far.  'i?o  build  an  AV  collection  using 
the  standards.    Definitely  progressing:  new  cepter^under  construction* 
Will  have*      times.,  the  areaTand  another  staff  mei?oer,  "more  of  every-* 
thing.    Have  a  slight  pref^jr^nce  for  the  elementary  school  level 
but  satisfied* where  I  am#-  It's 'too  late  in  life  to  make  changes, 
I  was  a  hosewife  for  l6  years  before  going  b-^ck  for  courses.  Am 
satisfied  where  "I  amo**    (high  school)  . 

^  '  .  : :  ■•■  ■* "    '     ,.  ■'     ■       '      ^  V 

"To  get  ray  media  specialist  certificate;    to  set  up  3  media  centers 
and  be  fulltimer  irt  pne  school  with  an  open«  librae  besides  regular  ^ 
classes.    Things  a^  going  very  wftll."    (three  s<;hools  K-5) 

. '"Bi;oad<en  the  fiction  collection;    have  a.  reference  media  center 
jaipstatrs  (have  two  floors);    I  have  begun  to  te^ch  equipment  use  tb  - 
'     some,  skills  for  4th  graders;-  will  try>:|o  have  students  so  the  ^ 
upstairs  can  be  lised  for  independent  work.    Vfent  to  stay  at  my 
present  level,  I''m  not  an'  admiriistratQr>  don't  want  to  work  with 
adults".    I'm  a  vety  impatient  personj    Not  at 'all  satisfied  with, 
gradual  nrogress-   very  anxiduS  for  progress  now."    (K-6y     '  / 

...'..'<'  '    ■    \,  o  -  ■  '  .       •         ■■   .  * 

"To"  expaT(jd  it  much  raore,  serve  coraoletelv  the  nc^eds  of  the  area#  ^  . 
I'd  like  to  serve  this  community  well.    JProgress:  very  well,  both 
library  and  myself.    The  director  le^s  me  do  quite  a  bit,  there's 
much  room  to  .jwaneuv^r*"    {heaid  of  branch  public  library;  ^ 

••Continue  increasing  quality  of  the  collection-  enlarge  the  AV  collec- 
tion- more  individual  >^tudent  use- make  bur  own  slides-  more  .of  a  media 
center- have  fewer  things  we  can't  handle-  I 'i/ probably  content  to  stay 
put,  family  responsibi^lities.    Like  the  setdup,  not  able  to  handle  more. 
^Pleasant  atmosphere,  good  job  for  my  ego,  much  Wspect  shown  here  f^ofr 
Qj^":)fessionals,  principal  is  fine,.  I'm  autonomoue^"    (high  school)  ' 


••To  involve  more  teenagers  in  reading— help,  them  learn  •    Build  up 
image  of  the  3,ibrary  a»  part  of  the  school*    Become  familiar  with  all 
aspects  of  media  service  to  the  school.    FairlyiVell  satisfied^- 
nel^er  completely  satisf  iisd   of  course  J     (high  school) 

*The  college  had  planned  a  IJRC  at  one  time-- would  Save  had  a  TV 
studio,,  etc* ;  '  we  had  formal  goals*    But  were  cut  back  deepl-y  (due  to 
drop  in  planned  enrollment)  and  ^  now  re,-thinking  goals,  but  theire  is 
no  hurry*    Soon  I  will  complete       requirements  for  a  second  master's  ' 
and  aift  tempted  to  go  for  the  doctorate*    Personally^  I'm  satisfied 
with  nqr  present  graduate  wox:k;   professionally >  quite  disappointed  on 
the  job  because  fantastic' plans  were  csbicelled,  and  I  have  no  interest 
in  the  new  goals  (of  the  institution) *••  (college) 

••As  to  AV5   trying  to  expand  thb  AV  to  support  the  curriculum  of  the 
school;   closely  relate  the  print  with  non-print;    recommend  things  tp 
teachers,  comi^ementary  materials;    get  students  more  aware  of  the 
aateris^  we  have*    I'd  like  to  do  more  AV  prpduction—  move  more  into 
AV-  some  teachers  are; still  hesitant*    Need  space  and  help*    Get  more 
on  videotape*   Also,  want  sufficient  equipment  fox*  all  rooms:  screens, 
several^  types  of  projectors,  at  each  teaching  station*    As  of  now, 
they  must  keep  borrowing  (back  and  forth)*    Progress  has  been  fine  in 
the  last  ^  years*    Old-time  teachers  say  there  has  been  a  great  positive 
change  in  the  library  and  AV—  have  integrated  it  into  the  courses--* 
added  a  film  rental  service*    Problems  with  the  county  film  service 
(to  schools)  *,••    (high  school)  . 

••Trying  to  support  the  curriculum  well*   Secondarily,- supply  plieasurf 
reading*   You  have  to  master  the  primary  goal.   We  are  really  a  media 
center.    To  accomplish  these  things,  «o  from  a  plain  print  libi^giry  to 
a  real  media  center*    Progress  OK  in  the  last  If  years,  a  new 
principal,  moving  ahead,    I'm  very  satisfied;   lost  a  year  because  of  * 
a  poor  administrator*  had  to  tread  water,  actually  moved  backward    '  •  r 
then.**   (high  school)  /  -  / 

••Hoping  to.have  a  media  center—  work,  with  the  teachers---  change  . 
objectives,  open  up  the  library'.    The  7th  A  8th  graders  now  can  come 
in  as  individuals  but  not  much*'  Almost  all  use  it  some*    Very  good  to 
work  here  but  the  program  is  not  satisfactory?  in  that  scheduled 
classes  come  in  to  give  teachers  the  period  off  <i   X  can't  teach 
library  skills  an  year*    Too  much  time  as  a  babysitter.    I  have  so 
told  the  administration,  and  consultant  has  agreed*—  I  can  walk  "in 
and  talk  to  the  principal  (easily) ;  very  dfine  people***  (grf5-8) ' 

••Circulation  and  periodicals  now,  want  to  extend  the  library,  have 
more  facilities  for  students*    Thfey  can't  study  well,  there's  no 
lounge,  need  to  be  more  relaxed*    Self:  to  develop  in  areas—  more 
personal  contact,  small  library,  more  interaction,  use  the  whole 
collection,  learn  njore  that  way*    Well  satisfied* *•    (college)  ^  ^ 

••Hope  to  fajnd  a  position  in  new  area**  (moving  with  husband)  ••Need  to 
build  confidence  in  dealing  with  children.    I  will  stay-in  the  children' 
field* ,  Progress:  »dK;    I'm  building  confidence***    (public  library) 


•♦V/buld  like  to  be  in  one  school  onXy-^-  qan*fr  do.real  justioe  to  3# 
Ideally,  more  money  to  weet  th©  needs*    Evehtuaily,  \*en  my  own 
children  are  ©Ider^  i*d  li]<re  a  high  school  position  •  ^It^s  very 
frutftratingt  there's  no  hope  to  be  assigned  to  just  one "school; 
I^recomiKend  it  each  year  and  not  approved ♦    At  least  there  are  now 
two  librarians ♦  each  of  us  with-i^OlK|  40^,  20Sf  of  time  in- three 
schools^o^'we  cover  4,  between  us.'^   (K»6)    «    ^  ' 

'^To  overcome  ihe  .lunior  high  school  negativism  among  the  students  r 
I  cannot  seem  to  overcome  it*    Would  like  to  find  another  job* 
No  progress  on  the  goal;  -  am  ve.ry  pleased  with  inclusion  of  AV 
materials  into  the  main  collection, /teachers  can  use  thejm  now, 
am  reaching  out  to  the  faculty  with  library  proj^rams,!*  (K-8) 

"Ta  have  a  complete  media  center  with  all  materials  integrated 
and  to  make  myself  knowledgeable  in  all  areas  ©f  library  science  # 
Progress  slow  but  in  4ue  time  maybe. my  goals  will  be  achieved," 
(grades  6  to  8)  -r-  '  - 

•'Meet  the  needs  of  all>  not  just  the  sQ«»called  highly  intelligent  • 
So  we  csyrry  things. tfeat  are  not  worthwhile*  A  certain  class  comes 
in,  you  serve  them  too,  as  others*  Self;  to  stay  here;  it's  a 
pleasant  way  to  live,  I  have  no  amibitions."  (public  library  staff 
member)  (the  reference  seems  to  be  to  a  newer  element  in  the  town 
that  is  seen  as  poorly-educated  and  poorly-socialized,  despite  the 
contradiction  implied"^  the  first  sentence*)   ^    /      \  .  ^ 

•'I'd  prefer  to  be  in  a  school  libraiy;   will  be  interested  in  a 
job' when  my  child  is  older;   would  not  go  away  from  children;  - 
desire  to  be  an  elementary  school  librarian  or  a  children's  lil^* 
in  a  public  library* (was-  staff  member  >dth  a  public  library 

until  left  to  have  a  baby)  "  a 

'  ■  »» ■ 

"Continue  to, grow  and  serve  more,  take  a  eurrixsulum  oriented  view# 
The  college ^should  be  the  plac^  for  the  whole  community  to  enjoy* 
Wish  I  knew  more  on  automation^  (didn't  take  the  course  while  at 
GSC)    "would  like  to  see  CAPTAIN  developed"  (tbi?  is  a  proposed 
automated  system  for  statewide  computerized  acquisitions  and  t 
cata^loging)  "want  automated  circulation  control*    I  like  my  job, 
it  allows  me  to  get  into  coikputer  searching*    How  satisfied  am  1?  ' 
I^m  never  satisfied >"   (college)  \ 

"At  tbi§  point,  my  main  goals  are  to  completely  re-eatablish  this 
library*    It  was  allowed  to  run  down  to  th§> point  that  it  almost 
ceased  functioning*    It  has  improved*    Hopefully  this  will  be 
completed      September*    I  tend  to  feel  frustrated  at  times  since 
the  backlbg  of  w6rk  is  difficult  to  get  to  while  at  the  same  time.- 
keeping  up  with  the  day  to  day  routine  and  the  processing  of  new 
materials.-  Although  I  work  a  ten-month  year,  I  did  quite  a  bit  of 
work  lastr  summer  and  hope  to  complete  the' backlog  this  sununer^** 
(K-8)  *  ,  , 
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"to  bpen^^  able  to  reach  chilt^ren  on  : a  one  to  one 

basi«^r^1BSSf5gr6latively  new  to  the  school  I'  can  only  say  that  I 
am  satisfied (K*6)  .  ' 


"To^  l^isfiome-iatr^tive  losirning  center  ^  involvcj  teachers  |in^  greparing 
mterials  jier^ ;    I  TiaW  equipient  f  or  sealing ,  etc  •  "To  guidir  arid  ^ 
inspire  along  thepe  lineai  hope  some  day  to  .piok  up  a  few  courses • 
I'm  satisfied-  yes,  it's  a  slow  process •    Having  received  the  ^ 
Special  Purpose  Grant  this  ^ear.  is^  quite  a  boost  ,  it  brings  in  more 
students  and,  teachers.    I'*m  trying  to,  get  -them  involved  in  . 
$eleetion^7   (K«8)  ^  /        -  ; 


"Support  the  curriculum  and  intereaias"'^  children,  motivate  them  to 
read,  t©  take  their  place- in ^the  woijdj^ -include  non-print  media. 
Need  .another  librarian,  cannot  do  the  job  with  only  one  professional. 
I  need  time  to  work  individually,  want  to  work  ©ne-fo,jQne*^^^r®£^ 
satisfied,  needs  still  open..,,"    (junior  high)  ^ 

"I'want  .to  go  ^feae^.tO'  the  saine  job«.-  or  ^©mething  similar—  maybe  • 
the  County  library.  (Ijhan  the  kids  get  olde^)"  They  d©  want  me  Back  ^ 
at  ,        if  the  funds  are  available..."   (formerly •elementary 
school  librarian^'  h  setootoi  until  left  to  have  children)^ 


like  the  librat^  to  be  a  more  integral"  part  of  the  school  and 
learning— -would  like  to  be.  more  involved  in  planning,  wprking  with 
teachers-^  I  dp  teach  reference  and^ library  skills,  but  sometimes  \  , 
am  scheduled  at  times  when  the  kids  are  not  using  the  skills.    Card  / 
catalog  and  reference  skills  should  be  coordinated  with  research 
pap&rs~  I  should  get  some  feedback  on  how  the  kids  are  using  their— ~ 
skills.    I  never  see  the  final  book  report.s,  for  example.     Content  ,  \  * 
to  finish  my  working  career  in  a  school  library^--  wquld  be  challenge^ 
*to  set.  up  a  new  one—  have  long  had  a  secret  desire;  to  do  referenci'^ 
work My  present  situation  is  pretty  fair-r-  good^    New  contract  fol^-^=.,,,^^ 
teachers^ias  them  released  from  library  period,  so  I  have  problems. 
I  have  open  periods  frequently  when  kids  don't  get -herded  iii  and 
out.    Don't  always  let  them,  charge  books^out,  so  I  can  work  with  ^ 
-them.    This  miay  be  cheati^^i  though  it  seems 'the  best  way;  -I  have 
open  ]&eriods  before  and  after^hobl."    (K-.6)  ^  '  \^ 

...      »  ^  ,    ^'     ■  , 

<*To  be  in  one  schQol-  one  library--  show  \rfiat'  kind  of  program  I 
could  present.  „  Would  like^to  find  out  what  1  could  do- if  given  the* 
onportunity.r   Not  satisfied-at  all—  it  dpesn*t  look  good—  getting, 
worse— ;in  one^  school,  they  have  put  all  the  fictigxL books  into  the 
classrooms;   now  they're  going  to  move  the-reference  books'' out 
(three  schools  K-.6)  '  - 


"Further  strengthen  it"  to  meet  currici^um  ne^ds,  reference  collection 
is  good •    Feel^strongly^about  this  hrea  for  student  support,  curriculum. 
Have  achieved  own  personal  goals;    started  with  all  duties,  eliminated 
parts.  -Notf^oing  the  thii[igs  I'm  most  interested  in.    Doing  .very 
nicely.    Can't  get  the  cie^ricai  help  needed--  greaj.  backlog  of  mate- 
rial to  type.    Problem  is  budget."  (college) 


"I4ke  to  see  a  well-rtev^opedi  library  in  all  areas—  with  students  ' 
.  competeiit ^  mak.^^  ofVit.    Lil^e  t^o  become  as  ejood  a  librarian 

as  possjible  an^  TContinue  mv  education  so  I  can  bei  coordinator  (o^^all 
'  school  libraries  in  the  district)  if  they  set  one  up^    Working  toward 

an  Admin*  certificate.    You  have  to  take  courses  out  of  your  field. 

One  of-  w??'  library  science  teaehex!^  at  I^ntclair  was-,  eomplstaly  ouf  ' 

♦of  touch*         fairly  well,  satisfied."  '-  ^ 

"ImiRediate  goal-  to  split  my  story  hour;    the        group' has  -35. 
Adding  the  5th  grade.    Woujd  like  ^o  break  it  into  K-E,  3  to  5  to 
h$lp  meeC varied  iis^^erests..  Mainly,  'K&uld  like  to  get  exporieneat 
J^o  bank'  on.   %ike  children-^s  work;'  i^ight. eventually  like  to 
paBll«fe^lildren»s'>work:    Have  triod  writing  children -books,  .  / 
none  pubirshed^  have  haU^  ^[lay  produced.    Have  a  good  theatrical' 
background, '^which  wa^ld  bo  good- for  children •s  librarian  to  take;  '  • 
Progress?   Can*t  say  yet,  too  soon.'^    (ehilBren's  librarian  in  a  ^ 
public  library)  ■  ' 


^•Develop  a  real  reedia  cento  r.  Vfe  have  a 
out  the  oollGjCtion.  Lpng  way  ,to  goVyet. 
college  level  some  day. '  Will  try  40  get 
history?  ^Started  out  in  social  studies, 
to  yeaebor-Librarian,  liked  it  and  moved 
a:ttitude  changed  during  student  teaching; 


software  room,  balancing 
Hoping  to  move  to  the 
a  second  master  •s--- 
was  persuaded  to  Qhange 
into  librarianship.  .  Vfy 
Progress:'  fine. 


'beautiftil;    I  made  the  transition. this  year.    Growing,  adding  more, 
som^s  wet  carrels,  rooms  for  students  to  view  AV,  big  change  this  year.* 
Personal:  slow  but  OK.    Spent  ^  years  at  thee  elementary  level, 
will  spend  ^  to  5  years  here—  s*e  how  the  job  situation  %s  then, 
(high  sehoc/1)  ^  /  V 


"To  have  students  want  to^come  to  tie  library—  not  that  it's  a 
problem  nqiw;    Just  to  have  students  know  I'm  hera-^d-^^^vali^lSte" 
f or  thera.^'  V6j3Lsatla^ 

-l^^^JiOffet  into  a  library  position  soon,  in  a  year  or  Jtwo.  I'm 
committeS^  to^  b^  here  another  veax%    ?eel  sure  I  will  (get  a 
library <posit ion)."    (currently  a  teacher) 

"II*  11  give  you  a  popy  of  our  goals."  (this  peraon  did  indeed  give^.  . 
■  .  .itfe  an  official  5-P$ge  formal  listing  of  the  goals  and  objectives  of 
^     thje  media  center,  too  much  to  repeat  here)  "Progress:  Not  as  well 
as^eotild  be.'  Taking  long  time  to  establish  contacts  to  develop  the 
media  center.    Have  to  go  look  for  salesmen  and  sources.  Takes'' 
much  time.    The. faculty  had  high  expectaftions  an4  there  are  no 
^"-•^^aterials  yet."  ^(a  new  county 'vocational'  school)  j 

"Like  to  enlarge  library^-  more  books—  we  acquired  Auch  AV  last 
jj^year,  now  open  all  day  including  lunch,  making  steady  progress. 
^I^m  very  highly  satisfied.    Taking  more  courses  at  Glassboro-; 

want  administration  degree."  (c^ounty  vocationfil  school)  •  *  , 

■ ,      ...      ■ .      *■  . 
;  "Increase  the  collection  to  match  growing  pbpulat ion,  get  a  PR 
*| program  underway,  need  to  do  much  researjih  and  reading,  increase  .  * 
J  preschool  collection  (already-  starting  storyhours);    try  to  keep  up, 

with  what's  new—  I  can't  go  back  fir  more  courses.    Budget  increasing 

w*  do, some  fund  raising?  puch  in^e  ioui^jals  does'-not  aiSplv  to 
^  fsmall  public  libraries/'    \  ^  . 


"To  have  only  two  li&raripo,-  nht'  4;    |'  make  reports  to  the  principals 
a  couple  of  tirces  eaeh'.^rfjtir,  s®pieo"t©  the  ouperintendent,  though  not 
asked  to.    These- .are  vesy  well  received.    I  send  notes  to  the  supt. 
on  what  I  could  dof,  Qa©H  uqvo  far  into  reading  guidance,  for 
example,  thouf!hI*d, like  to:   such  as  science-fiction,  adventure,  , 
the  standard  lists.    The  supt's  view  is  that  it  works  well,  not  to 
have  the'  wofessional  doin^  clerical  work.    Also  I  am  now  doing  the 
ordering, for  the  new  school  that  will  be  occupied  when  the  old  middle 
school  is  vacated.    Ever^vthing  I  do  is  ©n  professional  level,  ny 
aides  do  all  the  clerical  work.    Progress  OK,-  conanunieation  good, 
a  pleasant  situation.    There  was  go  elemen|aiy  librarian  when  I  came, 
and  only  the  laiddle  school  had  a  librarian ^ who  ordered  books  for  all. 
(four  schools  K«6) 

•"Well  satisfied  but  could  do  better;    we're  on  split  sessions,  rigid 
scheduling,  cannot  make,  good  use  of  isgr  time.   Younger  students 
especially  have  no  time  for  libraj^?    classes  come  in  frequently, 
the  sophoBiores  are  doing  term  papers.    Ubraiy  not  getting  used  the 
way  it  should.    Would  like  to  enlarge  the  area,  I  have  plans  drawn, 

-There  is  room  to  go  outward.    Can  us#  ame^ia  area.    This  year  for  the 
first  time  we  have  department  resource  centers—  fouiT' centers  with 
teacher  aides,  in:    science /math; -social  studies,  En'glish;  fine  arts; 
and  business. ,  Very  satisfied  with  what  X»m  doing  now,  trying  to 
improve  the  resources.  Trying  to  convert  the  next  room  to  reference; 
Middle  States  is  coming  up."    (high  school) 

"I»d-  much  prefer  to  be  a  reference  librarian—  there  was  no  place  to 
go  therefore  am  doing  ray  present  job—  it  won't  happen  here,  not 
Enough  budget.    However,  this  is  giving  me  useful  experience.  I'd 
love,  a  part-time  reference  position  (have  three  children)."  (general 
circulation  staff  member  in  small  public  library) 

"To  get  more  books,'  build  up  positive  image  in  the  community,  open 
the  libraiy  after  school  ihd  in  the  summer.    I'm  basically  happy  In 
this  kind  of  worit  (but)  not  satisfied- with  progress  toward  goal 
noted. tl    (middle  school) 

"To,  get  a  new- builcling,  increase  use  of  present  materials,  add  more 
diverse  services,  emphasize  information  to  people  to  fill  personal 
needs,  suooly  all  materials  requested  and  needed;    I*d  like  to  do  it 
with  less  money,  emphasize  economy,  especially  in  local  situations, 
librarians  need  to  learn  to  serve  with  economy.    When  I  c^m  here,  no 
one  ever  asked  me  what  I  l^lieved  about  things--  the  personal  inter- 
view is  vital—  is  the  person  stable?    Get  frank . evaluations .    See  the 
profession  as  a  whole^."    (public  library  director). 

'^To  maintain  and  improve  our  program.    I  was  a  veiy 'disciplined 
person;    librarian  needs* to  adjust  and  understand  the  changing' role 
with^ children.    Thinking  of  going  back  for  a  master •s  in  social  ' 
studies—  I've  needed  to  learn  to  be  more  tolerant  while  not^  lowering 
standards.    Satisfied  with "^progress.**    (middle  school)   \  • 

"pove  to  expand  the  reference  collietion-  has  been  done  some—  very 
weak  in  some  areas.    Tor  now,  Ifm  very  content  with  reference  wotkl" 
(public  library  staff  member)     ^  o' 


//ant^to  ke^p  on  .-advancinj?  myself  professionally,  keep  knowledgeable; 
know  I'm  doinf?  ray  .iob  well;    want  t<j  help  students,  help  the 
•libra t7  do  that  more;    would  like  to  analyze  the  msikeup  of  the 
eolleetion  more  thoroughly.    Am  satisfied  but  not  thoroiighlv  so; 
always  striving  to  do  better."    (college)  ,       b   j      ,  . 

»%afs  wry  difficult  to  answer.    Tiding  to  enlarge  the  libraiy,  it 
only  seats  56.    And  that's  tight,  back  to  back.    Frequently  paekid 
full.    Not  raueh  chance  to  use  AV.    To  ti^  to  give  wore  service,  but  • 
need  something  to  work  with.    Progress:    will  be  able  to' answer  ' 
after  a  decision  is  made  on  spaceJ    They  are  trying,  but  they  are 
not  library  oriented  at  all  (the  school  administration).    Hope  to 
have  the  ability  to  offer  inore  services  to  students  and  teachers." 
^high  school)  '  , 

"To  provide  the  best  possible  service,  make  it  a  cultural  center  for 
the  community.    Become  the  best  professional  person  I  can,  within  ' 
limitations  of  education  and  knowledge.    I'd  like  to  take  another 
degree.    Moderately  satisfied  with  progress."    (public  librai^jr) 

'"^K-.f°"J?-w^®  working  here.    Progress:  fine."    (staff  member  at  large 
public  library)  .  '    ^  »  . 

"Weuld  love  to  educate  the  staff  and  administration  to  importance  of 
libraries,  get  a  bigger  facility,  improve  circulation,  be  helpful; 
get  people  to  epjoy  the  library.    I-kch  personal  satisfaction"  in 
■staying  here  if  only  I  could  see  some  improvement.    Willing  to 
move  where  things  are  more  library  oriented.    Now  feel  thwarted 
professionally—  too  involved  in  picky  things.?    (junior ^high) 

"Meed  larger  share  of  college  budget  to  adequately  support  programs. 
Better  rapport  with  faculty  for  libraxy  orientation—  curriculunj 
committee  to  have  the  necessary  materials."    (refers  to  curriculum 
committee  aporoving  ^ew  courses  without  library  having  materials) 
"New  building  needed,  more  functional  one.    Not  coming  al^ng  very  well 
with  these  goals,  not  weir  satisfied.    I  plan  to  return  to  school,  • 
need  |nore  time;    was  accepted  into  a  doctoral  program  but  the  cost  was 
too  hi^h.    Maybe  get  a  s&cond  masters.    Rutgers  will  not  accept  a 
masters  from--a  non-ALA  accredited  school  for  the  Ph.D.-  program.  Ti»e 
problem:    I'm  involved ^now  in  college  and -professional  service  that 
leaves  no  time  for  more  formal  education."    (college)        ■  - 

"Get  kids  to  know  how  to  use  the  library-  reference-  have  a  good 
feeling  about  using  libraries.    I  want  to  jro  to  the  county  college  in  • 
a  year  or  two;  keep  current  in  the  profession.    Fairly  well  satisfied." 
vmiddle  school)  ,  ,  - 

"Right  now,  short  term,  just  to- keep  up..  Jt  was  a  9th  grade  library, 
now  7th  grade.    Have  no  materials  at  that  level.    Desperately  purchasing 
to  meet  the  need.    Long  term:  to  make  it  a  better  7th-8th  gradfe  library! 
ro  be  a  librarian;  serve  students  and  teachers,    kti  unhappy  over  it- 
book  orders  are  slow,  teachers  don't-  tell  me  what  they're  teaching; 
department  heads  won't  or  can't  tell  me  next  year's  curriculum;  don't 
know  how^tc*»order;    very  frustrated.    At  least  they  hired  me  last,  summer 
to  work  6  weeks  on  the  transition.'"  ,( junior  high) 


Most  of  our  respondents  defined  their  goals  narrowly,  in  terais  of 
getting  more  material  resources^    The  most  frisquent  statelnent  among 
these  is  "I -want  mare  spaee."   The  librarians  then  go  on  to  detail  • 
what  they  want  to  do  with  more  space—  add  more  seating,  more  books j 
more,  audiovisual  media  (surprising  how  many  of  these,  apparently  book- 
oriented  nepple  want*  more  ,AV)—  and  also  more  staff.    The  addition 
of  staff  is  then  detailed  in  two  waysf   most  often  to  relieve  the 
professional  of  clerical  detail ,  but  also  to,  keep  the  library  open 
more  hours.    „  For  sehdols,  this  sometimes  means  wanting  to  be  open;  , 
in  the  evenings  and  in  th*  summer. 

Another  category  under  ."more"  might  be  considered  the,  wish  for  making 
the  library  more  physically  attractive j  better  organized,  with  a 
more  balanced  collection. 

Not  many  librarians  went  on  to  define  their  goals  in  terms'  of  what 
the  "more"  would  do  toward  accomplishment  of  ultimate  goals.  -What  wil 
more  X  allow  you  to  do,  that  you  can't  now?    And  what  good  will  that 
do  for  our  institution?    These  are  questions  administrators  will  raise 
with  librarians  "and  the  latter  must  learn  to  be  prepared  to  answer 
them.    Some  went  on  to  intermediate  goals.    For  ex^ple,  haring  more 
space  will  allow  them  to  seat  more  people  and  to  have  more  books. 
Fine.    Now,  why  is  that  desirable?  '  ... 

Respondents  were 'usually  very  frank,  surprisingly  so  because  they  knew 
our  interviews  wfere  being  taped.    Of  course  they  were  promised  their 
^replies  would  be  anonymous.  ■ 


Some  of  them. come  through  as  quite  frustrated  because  of  limitations 
on  their  abilities  to  function  fully.    If  the  jqb  market  we're  to 
improve,  I  can  identify  a  few  who  would  probably  move  on  immediately. 
Others  express  frustration  too,  but  seem  to  have  adjusted  to  it,  and 
are  likely  to  stay.    Not  many  want  to  change  the -"type  of  position, 
though.    Probably  a  majority  are  sufficiently  satisfied  that  they 
will  remain  on  the  present  job  no  matter  what  offers  \:ome. 

Those  who'-raust  cover  more  than  one  school  do  not-se'em  less  satisfied 
than  the  one-schffol  librarians.    Perhaps  this  is  due  to  circumstances 
havirfg  forced  them  to  lower  their  sie:hts.    Certainly,  if  anyone  can 
be  said  to  be  limited  in  the  exercise  of  professional  skills it-^  is 
a,  person  who  must  divide -herself  among  several  jobs,  not  giving  full 
attention  to  any.  >    *  . 


Note  how  many  of  the  respondents  wish  to  Ijaprove  themselves—  to  t.ake 
more  courses,  get  another  degree,  study  on  their  own,  learn  through 
practice.    Some  of  these,  .are  tied  in  to  the  prevailing  desire  to  have 
mora  time  (and  training)  to  engage  in  one-to-one  work  with  library 
users,  intensively,  instead  of  more  shallow?^  with  large  groups. 

A  different  kind  of  goal  expressed  is  thatt  of  wanting  users  to  like 
the  library,  to  like  books  and  reading;    a  psychologist  might  interpre 
this-  as  a  desire  for  users  to  like  the  librarian,  growing  out  of  an 
unsatisfied  need  for  appreciation  and  gratitude  for  the  hard,  work  the 
librarian, devotes  to  the  job.  *  .. 


Another  frequently-pexpreased  pjoal  is  for  more  involvement  hy^  and 
oooperation  from,  teachers  and  administrators.    To  some  extent  this 
may  be  tied  to  the  last  item  mentioned,  but  it  also  reflects  much 
frustration  over  poor  communication,  relationships,  and  roles  in 
the  s^ool  situation*    Whenever  librarians  get  together  (whether 
school  or  public)-  they  eventually  comment  on  the  perverse  tendency 
for  teachers"^  to  make  assignments,  develop  new  units,  and  set  up 
projects  -(that  will  impinge  upon  libraries  of  both  types)  without 
informing  librarians*    This  applies  from  kindergarten  right  through  ' 
to  graduate  school.  <i 

A  minority  of  librarians  mentioned  things  like  increasing  circula*^ 
tion$  getting  readers  to  read  more.    One  librarian  wanted  to  see 
the  book  reports  produced  by  students  as  a  result  of  their  work 
in  th*  library,  to  get  some  feedback  on  how  the  library  resources 
actually  got  used.    Why  not?    Teachers  might  go  along  with  this 
'if  it. were  mentioned.  ^     .  ' 

Female  librarians--  the  gi*eat  majority  of  our  graduates—  have 
certain  irestrictions  placed  on  them  due-  to  the  husband's  job.  Some 
have  had  to  leave  good  positions  because  >he  inoved;    others  hope 
to  find  a  good  position  later..  Those  with  children  need  to  adjust 
th^ir  working  hours,  or  to  retire  from  a* job  altogether  for  a  few 
years;    those  who  hope -to  have  children  are  already  thinking  more 
of  getting  that  family  started  than  of  planning- ahead  with  the 
;  present  job.    1%  would  be  strange  if  supex*visors  were  not  aware 
of  this.    Some  would  like  to  find,  part-tine  jobs  id. th  flexible 
-hours;  *  some  libraries  do  set  things  up  this  way.    Why  cannot 

others?    .    ^  ^ 

.  «  *  ■    •       ,  •  <> 

Public  librarians  want  their  libraries  to  have  higher  visibility 
in  the  community—  positively,  of  course.    They  lack  the  constant 
sense  of  being  an  integral  part  of  a  large,  active  organization, 
one  that  impinges  Upon  the  library  evexy  minute  of  the  day^  that 
a  school  librarian  has.    This  is  replaced  by  a  more  diffuset  weak 
awareness  of  the  larger^  cotranunity  ••out  there",  including  awareness 
that  the  community  is  not  vjsry.rauch  aware  of  the  library!    So  the 
librarian  has  no  captive  audience,  as  is  the  c^se  ih  schools;  she 
has  to  actively  go  out  and  get  them.    Sometimes  school  librarians* 
mic?ht  wish  they  did  not  have  that  overwhelming,  omnipresent  sense 
of  the  school  -community. 

School  librarians  are  in  a  basic  and  possibly  unresolvable  conflict 
role.    They  are  taught  to  work  with  students  directly, 'and  for  them 
indirectly  through  teachers,  but  their  job  success  and  satisfaction 
depends  really  upon  their  relationships  with  the  principal  of  the 
school;    Most  librarians  are  female  and  don't  like  administration; 
most  administrators  are  male,  do  like  administration,  and  don't  know 
much  about  libraries.    The  hdppiest  librarians  I  met  were  the  ones 
who  said  they  had  good  rappbrt  with  their  principals,  whether  they 
realised  the  implications  of  this  or  not.    No  wonder  teachers  have 
a  hard  time  acceptin'g  librarians  as  colleagues.    Not  too  many  of 
our  graduates  are  succeeding  in  meshing  with  both  groups.  7 What 
'  (if  anything)  can  we  do  in  the  cur,ricultim  to  help  future  students 
with  this?        -  '  ^  '  ^ 

O  (12) 


^3ji  your  current  .iQb»  when  yoU  recommend  the 
^  T3urchase  of  books/  magaglncv^^  or  other 
,    Cx       educational^  materials,  how  o:^ten.are  you  . 
referaed  by  someone  else?    (except  for 
reasons  of  budpet)    Are  specif ic  titleg/ 
Quitted 7^ 


In  some  interviews,  the  phrasing  of  this  question  wad  slightly 
different,  asking  'how  much  of  the  purchasing.* •is  within  your 
control?  Do  others  change  or  overrule  your  decisions,  W  have 
^dependent  funds  ixnder  their  control?'     I  soon  changed  this  to 
^the  wording  given  in  the  heading  because  it  bettpr  suited  the  ^ 
actual  way  in  idiich  the  graduates  perceived  and  responded  to  the  " 
question—  furthermore,  it  sharpened  the  attention  of  the  person 
on  the  main  aspect  I  wanted*    The  aspect  was  that  of  oeniorsbip# 
Therefore,  the  reader  will  also  wish  to^Vead  the  section  of  this 
paper  that  a«ks  the  graduates  about  how.  dealing  with  censorship 
was  taught  at  GJ.«s8borot  .       \     v     ^  . 

...  '  »  '  ,^ 

.  .  .   ■  ■  ■  ' 

71  im  vetoed  on  naintenance^agreements  by  the?  Business  Office.;^ 
Otherwise,  on  specific  purdhases,  I  am  never  stopped  (within  budget) • 
Sometimes  the  Msiness  Office  asks  why,  but  they  always  get  wimt  X 
haVe  asked  for.'^X  (college)  ~ 

\    *  *  .    *  « * 

•♦Theprincipal  always  signs  ay  requests-*  acoepts  them.   Br>    : , 
used  to  cut  titl.es  from  the  list  on         HeM  question  ^ine  on  thew 
and  then  put  them  back  on  the  list  wheE  justified      (the  litearian 
was  not  cleaz*  on  whether  this  "previous  prlmip^l  a€©ppfced  fegg 
definition. of  justification)      (high  scte©l) 

^'•Always  my  oym  choice, ■  never  ^toedo  fenly  groMems  X^m^t  My 
AV  materials  from  the  librai^  budget  because  the  state-  system 
accounts.        (high  school) 

^Never , reversed-  by  my  Board,   they  are  less  pfudish  thm  I       \  ■ 
perhaps*    The  kids  need  the  stuff 0    The  Board  President  alea^ed  a 
book  I  had  -doubts  on--^  m  se^'ond  dinigs®**  .  (Isn^t  that  interostlng'  ' 
as  to  .the  bsatd  attitnides-^  mi  on  tho  librarl«fi'  |elng  willing  t^- 
say  sol)  ^  .  ; 

••t  selecis  childroB's  ■TOteriaXs-^  ''m  mo  ^Qmw&bs  m&^^  (pifelie  lifeo^)  * 

■     do  arder  items««  BngQQQt±on&  ii^^-^^  the  staff  are  rarely^  aire   „  . 
never  questioned %os©'^  fi^m  faaBltyaEd  ^tuimts  a^ao  -  Bie  (^ii^ot^i? 
send*  in  the  order's ^-'^  -(IhiGlii  sclnd©!)  ' 

^Ho  overruling-c^  all  titles       teioigHto"    (higifh  seliml) 

9Ub  ;vet@  on  tijt4®8-«=^      tadget  onlf^ "     CnMdle  mkml) 

••Not  overruled  m  deolsioiis^-  op/  ms  ©f  three  imaging  drntDMihs)  - 
■;and  the  direatoi^  does  ii^t  ©ver-^l0o.  Baete  pmi^m%mBl  ' -hBB  a  Sm^/  ^ 

hahd«-<»  Ga©h  m^As  amigmi  m  cima----,lm  g^os^ilaateo' i?efJiBSto 
'  avoid  gapso^^-  ^  C^allege)         '      'o9        /  ■• 


♦'Cnoe  in  a  whilo,  rarely^  a  title  is  quer.tidne(3,  '  On^e,*' a  professional 
pariodieal  was,    I. don't  always  knoy  how  much,  nioney  ia  alloQ^ited^to  • 

.each  school  ^  the  inain.offioe^-  'What  io  allocated,  I  have  the  privi- 
lege of  spetidingt    I  am  very  aaroful  with^  i^y  selections!,  so  IVexpect 

"m  selection  problems  and  have^  none*  I  Piake  sure  everything  Iq  highly  ' 
reeoimnended.^*    (K«.'6)  \  .    \:  -  V 

"Not  overr^le^  by  -thft  Board-^  1"  make  W-  own  choiceD-^  we  work  .as  a  team 
(refers  tQ  iier  otaff)^^  the  ultitnate  decision  ia.^ine.''  (public) 

^•Never  reversed .  (K*6y    "  *  ' 

•♦Nothing  questionable  io  allowed,    Xf  the  '^uperintdhdent  sees  somethinc 
mentioned  in  the  papers ^  as  a  probleMf  we  cannot  have^  it*    He  doesn't 
go  throB^h  ra^  ©rdbrs,  but  qne3tions  lue  on  .whether  X  already  have  a 
dnestionable'item#    If  so,  he  requests  I  remove  it  froia  the  shelf. 
(she  does  j5d)  "Book,  of  the  I-bnth  Glu^  books:  with  7th  graders  in  the 
school,  I  must  consider  what  their  parents  would  say#    Ifeinly,  it's 
sex  that  lea'ds^ to. problems i  ^ce>  it  was  a  book  about  PW's,    X  do  have 
bpth-side0  of  controversial  issu^^"  (the  last  sentence, was  added  when 
" -respondent  realized  the  picture  being  presented  was  a  bieak  one) 
♦♦I  do  tiy  t^.  cover  all.  areas  df  religion  o'^    (?«1E  high  school)  ^  ' 

"  "In  itsy  special  field,-  I  dm.occabi«ally  .©vair^r-uledo  ■  The  funds  are  not  " 
. '-undeF  Kiy  control.'*'  (publlcyiibr^ry  spoeialist) 

<  ■ .  ' 

"Somplete  controlr-  no  reversals    -Tiio  B^ard  used  to  have  avthreo.**  ■ 
•f^erpm  bdbk  selection  comiidtteG  which.  didnH  og^og    thoro  x^ere, 
.  ^  hos^iresi^o^o  battlesf  Caron^  therE)  5  .  the  provious  libs^£ri;"^ii:i?]i  insisted 
m  QiiiMQ  the  ©brrMttee#^^    (public  l±hvar^} 


"tfe  vet©  vlrlXo  2  an  within  budget 0..  1  use  faculty  suggGotionsg  base 
oi^Sqto'ou  ti^oir  vcmto*^  '  (middle  sctooX)  '  •  , 

/.^OMora  Qq.in^aG  plaoeti  (mbjoct  to  budget)  0  ^  fho  assistant  auper« 
iifjitoEdoifit^ specif ieally.  said" orders  are  not  questioned «    1  got 

■  .$2800  pel?- year p  mt  back  £mn  $^300-^.   X  raust  order  in. the  fall 0  ' all, 
at  .0BOOo^^  At  first they  didia^t  tell  m  tha  total  available?^  '  (this 

.  was  02splnii.i:cd  as  -.xcqv&i^lns  i^^os^  '^6  ■  ©rfer  blljiid--  no  idea  ©f  hor  ■  ' 
allm-jaMo  total |    tbin  has-  el:iain!gG4)     (Mddle  school) 

'  -         ;  ■  '     .  .  ^     ^'  ^ 

"Ife  one  hao  0V02?  votGcd  WtW^-Mk  SQlectionG*>"  gguigggt  is  often 
oaBcelledoj        ifGStifiGticDn  ©la  coftt-^a^Go",  (high -^choojb)  ■ 

little  Mtc==:.  yooj,  Ovor-ruled  on  p^c©  ^  ^but  riot  •'on- title •  . 
Cpiblic  litea^  staff' r-Dbsr)        '         -     ^  r 

'-    ■ '         '   •  '■>*••'      ■  ^  " 

•       feel  the  req^Gots  ■  t-rlli  g@-  throinighb .  'fc  e'jtpariQnoe*  yeto^'^  -  (^ust-  ^ 
Bev7ly  appointed)    ^^1  foel  ttey  t-jill  givdva  a  budgets  l©ax7G  .the 

.  titlGO      tr.©^    I  plaB  tG  „gGt  a- -quGsttemairG  out'-t©  the  t^mhem  -m 
Medoo-^^  .CK^^)  -     '    ^  •■  .        •  . 

■^^I  al-^j^ays  Qhe(3k-.%y  ©irdGM'^uith  thG  principals o    Only -one 'of ''the  ' foB!?  - 
qmesti©0Q-«  ho  is  -mm  activG  &m  reviet^ing  roy  choices "X  bava  haiil  ^ 
E0thing-Mg  foi*  bin  t©  Imli  ato  '  Isi^the  other  3  sphoolej,  no  q^estidsio^ 
Cf©^S'  -0Cfo0lG  t^G)      ^  '  •    "  ^  •  V  ^  ■  ^  . 


erIc  . 


"Overruled  only  as  "to  budget,  not  on  titles."  <cpunty  library) 

"Never  overruled—  sometimes  things  are  questioned 'after  I  get  the*. 
For  example,  Jonathan^ Swift's  'modest  proposal..*'  "  (high  school) 

"I  usually  reeeive  -what  I  order.   If  w  orders  must  be  out,  I  do  it., 
(anything  on)  sex  education  is  omitted.    I  purchased  the  Follett 
seiles  on  reprodujJtion  and  sex  for  myself  and  the  nurses  J  the 
principal  would  not  allow  it  on  the  shelf;   he  gave  it  to  the  class 
for  pregnant  students  in  the  Gr*6-8  school.   I  am. not  .consulted  on  ;  ; 
'    purchases  in  iwo  schools,  only  one."    (three  schools*  IU5)  (IsnH 
it .interesting  that  some  of  the  5th  grade  girls,  denied  access  to 
sex^ education  materials,  became  prefpiant  when  they  got  to  the  6th 
-and  7th  grades—  and  that  the  principal  was  then  willing  for  them  to 
learn  about  sex?)  .  ' 

"1!he  superintendent  overruled  my  order  for  professional  journals.. 
%  orders  are  cut—  they  send  the  order  back,  with  word  to  delete  so 
many  dollars.    Titles  .are  not  cut."  iM) 

"Only  if  I  accidentally  order  a  duplicate.    1  read  several  reviiews 
and  reeommendatidns."    (public  libraiy  staff  member) 

*    "Umer  on  titles—  budge.t  is  njy  only  control."   (high  school) 

"E0=c  ©laly  Mdget.  '  No  questions  ever  raised.",  (high  school)  ■ ■ 

"Ifet  iijx/olvGd  is  ocloetion*"'  '  (college)'   -  -         m'-  -    .     '  /' 

"Z  trj  to  ©rdc:^  hrj  Btcito  RttideXines,  but  the  school  board  cuts  every  v 
yGQPo ,  iln  E©fc  ■^a^Qvccd'^^  m  proMem  while  within  the  budget.;-  I  have  .: 

filio(sS)vai?Gsl  a  Qs^oaton:' uecd  In  A¥p  and  got  the  board  secretary  to     ^  ' 

iT-cmoSor  fwMa  fesn.feooho  to  Mo."  '  (high  school)      ■.  -  ■ " 

"Es  vo-fc@==  2  do  cll  w  ©viH  QQlcatlifflgs,  m  ,one  else,  checks  it....  So 
vjosif  ciGaciHco  QEd  hnnlxbnmi  am  tho  kiEtl  ^on  used  to  get  in  a  iSLain 
Issma  m&,  ■^jarha-^^Q  t©  ha-^e  thono"  CwMd  q  sigh)  (high  school) 

"i  rcEiBoo'&  oeggoo&i@ao,  f5?oa  the  fneialVD  gi'vo  tiisa  f iE'ot  ■  consideration*. 

Vislicf  tho  fiscal  dc3iDi©ii  nyoelfo    Tto  ompor-iB-feGE'JGjife  afuM^^xfes  the. book 
"  .     oirelGirQ        m  4^a'6iGjiio    I  cm  t@M  the  rmie]/'^  c:rJ, spend  it; 

ES).p?sblcnoo   1  do-mt  piaor  MirT^dao  tcadiGE^o  aoq^Dat  thio  dis-ectly 
■  «    fimn  'ihc  OBpto    SiiG  GlGP-aitaE^  3©li®©l  lifear-iaa  assl  1  -mis  tegother  ; 
©SI  3GlcG'&i©ao^'    CaiddlQ  sekGol)  '  ■  -i' 

'  "Ka^as-lSGDo.  all  drdering,  ard  QamelUm      W  hmtmlo    Essls  mjQirO 
ia^all  airGaSo  B@t  vobocdo    Tm ':phmo  libraFicina  do  i-feo  ^atecelo.  Cao 
iGiig -as  xjitMa  ,tesl(3G"6)      .(ealiGgG)  -  ^  ' 

"Eat  raielii  B®x-7  irrvolv^Gf  'in  oGlGGtioao    Ifet  ovQE^ralGsl  olthoi^-hv^o  ©s-^ 


■ ;  (3)- . 

o      •  .    •        •        •  S'i 
ERIC 


"Ctoiy  as  to  budget.    Orders  are  suli!nltted  for  orinoipal^o -signature, 
which  is  automatic*    In  one  sehooX,  the  prinoipal  uaes  my  aeoount 
for  other  books—  .orders  books  or  eneyal'opediag  he  prefers.    He  / 
d©es  tiQt  vetp;R^  ^h©i<3es"   (just  spends  her  budget? )'  "the  principals 
doijH  B.eeu  t©;Under^tand#*^  ,(K*p6) 

have  a  problem  right  now#    The  sohool  board  is  protesting.    The  - 
previ©i!ss  librarian  avoided  any  e'ontroversial  items,    I  allowed  the  - 
kids  t©" request  so^e  items, ^ such  m  VIAD  magaaine*   One  of  the 
pocketbook 'MADs  was  taken  home  by  the  child  of  a  sohool  board  member 
(wh©  became  vei^  upset )^  and  the 'Board  voted  to  remove  all  MAD  books* 
I  pi^tested  it  was  ^a  violation  of  their  own  polieyt-^'  I  am  going  to 
their  ne^ct,  Keeti^ig  to  bring  it  up^    T&e  principal  told  me  he  wanted 
nothing  in  writing  (no  policy /  that  is)  but  the  policy  had'  been 
adopted  year^  ago,  everyone  had  forgotten  about  itt"  '  (K-8) 

"Nevef  overruled.    The  teachers  only  complain  when  I  don *t  have 
the. RJaterials  they  want  but  then.  I  put  them  on  the  spot#"  (refers 
^to  teachers  not  cooperating  in  selection,  so  they  are  vulnerable  to 
the  liferarl^'s  redrponse)  .  (gr#6-8>  , 

"I  have  nothing  to  do  with  ordering.    The  director  discusses 
everything  with  the  staff (public  library  staff  member) 


,♦^1  had  pomplete  control  in  the  area  of  books  but  not  cHildren's 
magasihes.    Due  to  lack  of  space,  I  could  not  always  spend  the* 
money  allotted #"    (foraer  public  library  staff  member,  lef t  tq 
-raise  family)       -  '  « 

"Very  rarely  vetoed  and  then  only -for  budget,"  (college) 

"Never,    As  long  as  mgr  budget^aty  funds  hold  out,  I  may  purchas 
anything  I  want,  ,  Of  course  I  personally  would  tend  to  omit 
titles  which  would  be  inappropriate  for  my  particular  library*" 
(K-8)  '      ^  . 

•♦Have  not  befen  reversed."  (IU6) 

".Never  any  problems  such  as  that,    titles  are  never  pulled,^  Once 
I  ordered  two-bodks  with  the  same  title  and  a  school  board  member 
..questioned.. it.    It  was- Alice  in  Wondarland--  one  edition  with*  the 
' Tenniel  illustrations ,  one  a , cheaper  edition , "    ( K-S)  ' 

"Titles  are  not  questioned*    All  go  through.    No,  problem  with 
p]?incipals  at  alio"     (middle* junior  high) 

'  ■-•     "        '        .  ^  .  ■'^ 

"Ife  vot©  mi  titl^s^-  thoj^  mtched  carefully  for, "complaints,  \  If'  . 
ainiy  raro  reeoivecl^  tl^oy  uould  automatically  take  it  from  the., 

.  Gtelf  o    I  had  ©HG . i;i!n;0ii'  ps^oblemc"^^  '(formerly  librarian  of  four 

"IJoi"  (rvGr-ivdeAo    E^a.rd  sots  budgeto  psr.-capita^    Sometimes'  the-. 
pi^inaflK^al  rosor-N/ca  pnV-fc  of  mi  M  ^cmlpo^  for  classroom- raat^erials-p  , 

'      TOoi  .ts>  'd0  nil  ti-'  r}r-lorf,iii![  Mi    ir-or,  ,3ts,my  judgaont^^'^^  \ 


"Never  reversed/  Only  thing  taken  oSf  voQentlft   witeheraft  hooks. 
These  were  taken  off  the  shelf  in  the  ,       Goiioalr   Can't  have 
the  oeoult-«  the  pietures  are  not  desirable—  it  said  the  deVil 
looks  for  womeni?.#"    (th^ee  csahools  IU6)  . 

^Selection  is  divided-^  eve^bady  selecto-^  f aeul%3r  requeoto  are 
hon©t!ed  insofar  as^  pdasible--  we  me  Choice  a  great  dqal^^  one^of 
the^  staff  speoia^liaes  in  uiusio  &  qrtt    Pve  never  been  .vetoed  ©n  ^ 
selections ,  (college)  !  ^ 

"No  overrule-  I  don't  even  go  through  the,  prinQipal-«  .1  give  him 
a  cop7  of  ujgr  orders  so  ha  knows J^'  no  reversals.  %  first-  .  - 
principal  didn't  even  -mnt  to'see  the  list;"  (iU6) 

"I'fy  suggestions  so  far  have  been  ordered.  Have  evei^  reason  to  ' 
feel  (future  ones)  aljpo  will 'be (public  library  staff  member) 

■  '  -  '  '         ,  "  . 

"I  am  not  reversed'^  on  titlea^."  (this  high  sehool  library  staff 
member  then  added  that  th^  eiiperintendent  wrote  a  letter  to  the 
staff i  that  they  would ^ 'pay  the  :priee'  themselves  if  they  chosB 
anything  offensive  to  parent^o  or  children  •  Jt  ^/as  stated  to  md 
that  some  titles. had  therefore. been  withdrawn  from  the  shelves  _ 
for  f uHher  consideration  •  I  asked  ,to  see  them  and  made  a  list  % 
^of  titles.    These  quest^iohable  items  were:  ►  ;  , 


Love  and  *ex  and  growing  up 
Your  legal  rights 
Time  of  changes. 
,  Fidel  Castro  - 
Deliverance  ' 
The  subordinate  sex. 
Left  turn 

Why  wait  till  marriage? 
Qo  ask  i0.ice 
«  Teenagers;  ask  more  questions 
Talks  to%teenagersJabout  sfex 
Please  touch  -  "  , 

The  poetry  -of  rdek 
Voices  from  tfte  ghetto . 
Sexv-  telling  it  straight 
S«ix  before  twenty 
The  panchataktra 
A  doctor  among  the  addicts^ 


Love  <^^hd  sex  JLn  plain 

language  *        ^     '  - 

lovcf  sejc  and  being  human  '  . 

Aie  alternative  •  (on  ^ 

\  .  C9feftunal  living)*^  , 

S^ex  4nd  the  youpg  teenager 

Attica  V  ' 

' The  blessing  way  '  • 

R^m^'^e  protective  coating  a' \ 
little  at  a  time\  \ 

Girls  md  .  sex 
'  Single  parent  experience 

I'll  gat  there—  it  bettei* 

\  ,    be  CTE^b'  thB^'tttp- 
■  tend  ©f  lost  ^  cos^teBt 

■K0  Qasy.©iiralG  .... 

Lattors  to  a  neu  gGimomtion^ 

artielG  hi  pottlnQ^-- 
■smbsis-ieiptioiri-mo .  ©aim^Gllcsl 


"Seldom  .'(overruled) . 
their  needs,^  '(l«p|) 


I  know  X'Amt  the  toaetnopB  naed  §  .  tiif  t©  HGQt 


"As^of  now,  ail  b^.  rdconHiiendatlons  havo  .teGE  ©rdoifGdo  ■  l^^'^rnqnoQlQ 
go      the  prineipalii  .  SoirJtiKGS^  t©-  bio  adiiaiiraistratlTO  d^i?a  tQ©c^^ 
1  h^^t^_not  -yef  witten  a.  book  selQetioiii  •poll^  Taut  id3Ao^^  (nmnt^. 
WsatioJfeS^higb  school)  '  ■       *       •  ■  / 


V^X  rny  decisipnt  Suggestions  are  solicited  from  teachers*—  record 
^  kept  of  these-*-^  budget  is'  small***    (high  school)    .  * 

^ITd-  veto*"    (public)^  '         ,  -  *  . 

^•N©,  not  cutr   Vfsr  budget  comes  from  the  sliperintendent.    They  do 
look  the  order§  over,  but  no  reversals."  (K-6) 

o 

"I  pick  the  books f    Never  turned  down.    Teacher  suggestions  are, 
taken  serio^usly  but  are  not  required."    (high  school) 

"All  control--  no  veto."    (middle  school) 

"JDepartments  make  final  decisions.    Director  can  reverse  fcut 
own  philosophy  does  not."    (public)  _  '  * 

'"No  reversals;    only  budget."   (middle  school)  '  ; 

"I  make  a  few  recommendations,  not  many."  (public  library  staff  ^ 
member)  >  ,1,^^^ 

"Don't  recall  any  veto  except  on  budget."  (coU,ege) 

"It  has  happened  a  couple* of' times.    It  has  not  necessarily  been 
my  own  selection.    Generally  titles  are  recommended  by  teacijiers, 
which  I  purchase 0    I  have  always  managed  to  ke^p  th*  titles 
*(deapite  parent  objections.    There ^s  a  problem  with  sex  •education: 
since  1968  or  I969,  tlfe  language  has  become  vety  frank,  (also) 
had  a  problem  tdLth.  a  Course  on  the  supernatural—  we  have  an 
encyclopedia  on  it—  some  of  the  ideas  are  far  out."  (high  school) 

"i  am  not  overruled..."    (public  library  staff  member)  . 

*  "Wot  usually.    Sometimes  I  am  encouraged  to  order  hardbound 
rather  than  paperbound/V  (public  libraiy  staff  member)  . 

"The  principal  has  a  hands.-off  policy.    She  scans  books 
carefully  herself .    Parents  do  take  things  out  of  context*  It 
would  be  nice  JL^f  someone  took  an  interest."    (junior  high)' 

"Only  reversed  a;3  to  ^udget."    (college)  • 

"Never  reversed."    (this  librarian  of  a  gi'ade  6.^8  school  said  in  a 
separate  part  of  the  interview  that  "I  have  to  ^yensor  at  this  age 
level*    There  were  several  books  purchased  and  circulated  which  ha<i 
very  graphic  descidption  of  sex—  alsp  1  had  to  remove  a  filmstrip 
on  Easter,  as'ffiis  16  a, heavily  Jtswi^sh  community.") 

"No  vetoes  on  titles-'-  never— -  I  use  booksale  funds  for  things  not 
in  the  budget."    (junior  high)  *  ' 


Stairanary  "and  eSrament  begtitf  on  the  next  page. 


It  may  be  that  a  reader      this  sQction'will  be  mbla,  throiigh  * 
personal  knowledge  of  tl)^  gx^aduates^and  their situations,  to  make^v 
a  close  guess  as.  t6  the  identity  of  some  pf  the  foregoing.  With 
all  anme^tMBB  possible  v  I  urge  that  reader  to  keep  that  guess  \  * 
qr  identification  to  ^himself •  JJot  only  tjid  I  promise  respondents 
'anonymity  and  priyacy  for  thelir  franlc  replies,  and  revealing  it.     ,  j 
would  break  that;  ^  it  might  v^ll  in  many  cases  he.  embarrassing 
and  hannful  -^o  the 'person^  in  the  »job  situation.    I*have  tried,  \  ^  J 
throughout  this  paper  to  .conceal  identities  by  T5mltting  details, 
even  though  the  information  would  be  more  .useful  otherwise »  and  1 
I  beg  you.  to  cooperate  in  preserving  the  privacy  of  ou^*  graduates  ^ 

.Wy  .question  to.  the  graduatqs  .was  not  phrased  with  the  word  I  was 
aiming  at—  "censorship"^-  because  I  felt  that  is  so  loaded  a 
word,  that  resporfses  would  be  inhibited  and  skewed*    However,  they 
all  got  the  idea  and  1  do  believe  most  answ^ed  f  rankly •    It  seems* 
to  work  b(Ktte.r«to  raise  the  general  sul^ject  of  Beiection  and 
controls  on  it.    The  fact  tl^at  so  many  were  reminded  of  specific 
problems  they  had  inust  make  us  wonder  how^many  had  problems  mid 
either  did  not  remember,  or  felt  it  wiser  not  to  tsdk  aboirfc  them. 

It  is,  apparent  that  most  censorship  prolxLem^  arise  not  as  a  form'kl 
part  of  the  selection  process,  but  in  two  other ;ways:    first,  as  a  . 
general  awareness  of  the  liWariai^  that  she  will  **get  in  trouble" 
if  she  selects  certain  things;  .  second,  hy:  pressured  removal  of  ^ 
things  from  the  shelves  later.    It  wptild.  al^;o  be  inaccurate  to 
picture  the  librarians as  necessarily  opposed  philosophically  to 
the  control  attitudVs  of  community  and  administration.  ' Some  wef e 
ej^licitly  in  agreement  that  there  are  some'  things  children  should 
not  see/* and  that  among  these  are....     With  others*,  this  was  a  / 
less  explicit  attitude  that  nonetheless  came  through  to.meiif^So 
difficulties  often  'do  not  arise  simply  because  .the  librarian  and 
the  community  are  in  substantial  agreement.    This  ife  certainly  the 
case  in  the  f ew  ^Catftolic  schools  I  visitfd,  where  the  collectioi%$ 
were  more  bland  than  in  most  public  schools,- but  no  one  involved 
wanted  anything  different,  ^  • 

There  were  no  discernible  problems  among  the  cc^llege  librarians  I 
interviewed  i  and  this  might  be  ^j^ected  because  of  the  prevailing 
attitudes  in  college  communities.    Public ^librarians  reported 
little  in  the  way  .of  <!mrrent  problems.  '  So,  it  is  the  public  schools 
where  we  find  the  greatest  tengjLon  and  conflict  between  the  basic 
attitudes  we  try  to  teach  our  students,  and  the  role  they  are 
expected  to  play  on  the  job.    The  graduates  have  all  adjusted  to 
this  in  varying  ways,  and  it  is  important  for  us  in  the, College  ^ 
to  be  sensitive  to  their  problems. 

Over  two-thjLrds  of  the  graduates  claimed  to  have  no  problems;  ^ 
most  of  the  rest  descidbed  few,  sort  of -a  "what,  never?  Well, 
hardly  ever"  kind  of  situation. 

Purchasing  only  from  teacher  recommendations  or' from  very  wellV:/ 
i^eviewed  lists  is  a  standard  means  of  protection  from  pressures; 
librarians  need  to  be  reminded  that  it  is  also,  in  today's 
slang,  a  cop-out*  98 

(7)      •  ^ 


■  '.  ■  ■ 

'Undoubtedly,  the  area  of  greatest  sensitivity  is  that  of  sex. 
Too  many  parentis  and  educators  seem  determined  that  student* 
below  puberty  shall  not  learn  of  its  existence,  and  that  if 
they  do-leaitj  of  it  later,  ''at  least  it  won't;have  been  my  fault." 
Certainly  the  school  library  shall' remain  pure'. 

Every  year  I  have  ray  classes  simulate  a  censorship  situation,  with- 
students  representing  parents,  teachers,  school  board  members,- 
and  the' school,  librarian.    The  area  in  which  they  themselves  "lose 
their,  cool"  most  readily  is  that  of  sex.    Even  members  of  the  younger 
(supposedly  liberated)  generation  get  highly  nervous  when  they  think- 
of  exposing  "kids",  only  a  few  y^ars-youiiger- than  themselves  to  "the 
fapts."     On  an  abstract  basis,  most  professionals  accept  the  need 
for  sex  education  in  the  formal  school  setting,  but*  when  you  place  a 
consfete,  explicit  bit  of 'material  in  front  of  them,  the  tension 
level  rises  perceptibly 1  , 

Other  issues!    politics,  race,  religion,  etc.:    are  much  more 
easily  handled,  and  ray  interviews  indicate  there  is'littj-e  in  the 
communities  on  this.    I  found  brief, mention  of  witchcraft,  for  ' 
example,  but  this  may  be  m^re  a  problem  in 'sex  too,  than  religion; 
the  layman  has  an  image,  pi-obably  due  to  recent  scandals  in  the 
press,  of  witchcraft  as  teaching  people  to  engage  in  orgies.  (If 
the  advocates  of  witchcl-aft  can  only  cultivate  that  Unage',  they  will  ' 
be  very  successful!)   My  "offensive  b^x**  contains  many  areas..  This  <. 
is  a  box  of  materials,  mostly  books,  that  I^ave  accumulated  oVer^ 
several  years,  which  are  offensive  to  some  group  in^some  area. 
use  it  as  a  laboratory  collection  when  my  classes  are  stimulating  / 
censorship.    Fojj/exarapie,.  there  is  a  jokebook  of  some  30  years  ago\  * 
which  (by  today/s  standards)  degrades  ethnic  minorities-^-  the  usual 
Polish,  Italian,  Jewish,  Irish  stereotypes.  '  " 

Perhaps  it  is  wrong  to  concentrate  too  much  on  the  Schools  with 
prbblems.    It  may  be  accurate  to  say  that  in  more  ftchools  thsmi  not, 
the  librarian  i»  free  to  select  whatever,  in  her  professional  ' 
judgment,  is  needed—  and  her  professional  judgment*  is  unbiased  by 
personal preferences  in  religion,  politics  or  sex* 

pe  *  reader  will  profit  by  reading  the  individual^  comments  I .  have 
made  next  to  certain  graduate  comments,  in  light \of  all  the  abovje. 
Other  points  are  made  about  tbe  selection  proce55\and  budget 
'limitations,  worth  considering.    Some  librarians  are  not  really 
allowed  to  participate  in  budgeting  (s.efe  that  section  of  this        '  • 
paper)  and  others  do  not  know^  how  much  they  may^  purchase ;  others 
must  spend  it  all  at  once,  quite  early,  with  no  funds  left  to 
meet  sudden  need?  arising  during  the  year*  ,    \ _ 

And  finally:    X  for  one  am  not  pi^pared  to  condemn  those  librarians 
who  have  compromised  in  some  way  with  absolute  selection'freedom. 
Sometimes  half  a  loaf  today--  and  hopefully  tfte  whole  loaf  next  year- 
is  better  than  a  ringing  pronouncement  of  principles  with  no  loaf . 
But  this  must  not  be  uded  as  a  rationalization  foi^  cowardice i 
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There  are  three  sections  of  this  papei*  ineluded  here,  all  on 
BUFF  paper  for  the  sake  of  convenience  in  finding  them  from 
the  main  table  of  contents.     '  \ 


They  are  not  on  a  corriraon  topic  (thus  accounting  for  the  lack 
of  a  general  title  above)  but  are  grouped  because  they  were 
written  at  about  the  same  time- and  the  printer  had  little  paper 
of  other  coloira  on  hand! 

First:  ^ 

"What  barriers  to  professional  and/or  personal  aceompltshAent 
have  you  encountered?   Could  Glassboro  have  done  something 
to  help  with  them  in  the  librax^dueation  courses?** 

Second:  ' 

'  ^  / 

"How  did  your  attitudes  toward  librarianship  change  as  a  / 
result  of  your  library  courses  at  GSC?"   "  (10  pages)  / 


Third:  •  ^ 

"The  faculty..."    (this  section  contains  ratings  of  the 
Glassboro  library  education  faculty  in  a  number  of 
categories!  including  those  no  longer  in  the  program 
and  adjuncts)  _  (24  pages) 


I  . will  not  attempt  to  suramariM  these  sections  in  detail; 
the  "barrier"  most  often  mentioned  that  is  within  our  power 
to  change  is  the  lack  of  'aLA  accreditation  for  the  Glassboro 
program.    Even  this  is  dependent  upon  the  College  finding  fundjs 
to  support  the  application  and  the  process »  which  is /almost 
impossible  at  a  time  when  radical  cuts  are  being  made  in  the 
State  funds.    Attitudes  changing-  I  would  say  the  chief  one 
is  that  the  graduate  did  not  realize  "how  much  there  is  to 
being  a  librarian"  because  of  the  stereotypes--  these  often 
prevent  people  from  entering  the  program  in  the  first  place. 
Faculty:    many  of  those  who  taught,  in  the  past,  as  adjxmcts 
-are  felt  to  have  been  poor  teachers,  though  probably  good  \ 
practicing  librarians.    The  present  fulltime  faculty  are  seen  i 
as  both  competent  in  the  subject  matter  and  concerned  about 
their  students.  ^ 

The  "barriers"  section  begin^  on  the  reverse  side  of  this 
page.  /'  ^ 


^'-'^      **What  barriers  to  larofessional  and/or  peraonftl 
'  -aGQompllshtnent  hava  you  endbuntered?  Gould 
GSO  have  done  something  to  help  with*  thfts# 
^n  the  library  edueatlon  courses  • 

•         :-  .       .    8     _    •    ^  ^ 

In  some  Interviews,  this  question  Was  phrased i  **«««Co]udd 
Crlasaboro  have  done  something  to  help  with  these Replies 
Indicated  in  every  case  that  the  persons  understood  the 
library  education  program  was  meant,  though  they  sometimes 
also  Preferred  to  other  ^rea8# 

» 

••None-  I  have  been  fortunate  and  moyed  well.'  The  •on^.y  problem 
on 'one  occasion,  that  I  MdnJt  have  an  JH-S  from  an  ALA-. 
-    accredited  school;    this  came  up  when  I  appllmi  for  a  iob 
In  New  England  /     .  - 

••No-  lack  oJr  ALA  accreditation  with  some  people,  but  it 
Has  been  no  problem  to  rae  yet.    Dr»         was  the  superint- 
endent hei^e  (when  I  graduated)  and  tiled  to  gtet  me  here  * 
for  2  ye^rrs*^.**  (ex|>lalned  Ms  knowing  her  sJlnce  the  days 
when  she  was  a  teachw  made  her  formal  qualifications 
less  lmportant«^) 

••ALA  accreditation-  we  need  l€-  ^a  couple  of  jobs  I  applied 
for,  I  was  shot  down  on  that  basis*    Also,  important  to  ^ 
te^h  to  meet  job  needs*  •• 

•^Not  knowing  board  du|ies  and  relationships;    the  laws  of 
*  New  Jersey*   Maybe  you  could  have  case  sttKiy  exsaaples*^* 
.(director  of  a  pwbjlc  library  who  stepped  directly  Into 
it  with  no  experience) 

**  ■    ■      •  • 

••ALA  accreditation  i^s  needed.    Fortunately  this  llbf^ry  ' 
does  not  require  it***  ;  * 

••Nonei^^  ^        '  1 

"  •        "     ■     ..  ■ '  ■  ■ 

••The  other  education  courses-  not  library  science-  should  \ 
let  teachers  and  admlnlstratprs  know  that  librarians  are  \  - 

panofesslpnais*^^    (high  school) 

••None.^*    (then)    ••So  many  (professional)  meetings  are 
far  away.^^     (this  high  school  librarian  Is  In  ap  - 
isolated  rural  atea) 

"  •  '*  '  ■  .  •  «^ 

.••None^**  "  0^  ^    -       '      \  - 

•     ■    ■/       —  :  ^ 

••ALA  accreditation-  not  a  personal  barrier  yet,  though  pthers 
Mo  mention  It.    Some  librarians  think  of  It  as  the  absolute 
need«^    I've  worked  In  t^  places  where  the  lack  has  not  been 
a  barrier*    Graduate  schools  probably  think  of  it.^r.  nould 
like  to  havie  a  twt  fo*  ALA  membership.. •••  (college) 

^  .  ^     ■  lOi 


"The  degree  is  not  ALAMpproved-  I  tried  elsewhere  but 
was  told  they  hired  only  ALA  grads..*"  (college) 

"Once  I  requested  paid  help."    (this  person  operates  5 
elementary  school  libraries  with  only  parent  vplunteers; 
no  clerks  or  aides)    "The  «ply  said  I  am  not  a  "supex^visor" 
so  they  would  need  extra  supervision:  to^  have  paid  aides 
in  the  libraries,    (They  said  it)  would  make  problems- 
only  supervisors  can  have  paid  help.    Something  should ^ 
^  worked  out  with  the  library  master •s  degree,  to  qualify 
librarians  for  supervision  too.    I  had  some  v^ry^  good 
administrative  course  work."    (this  sounds  like  her  school 
system  is  reaching  pretty  far  in  order  to  economize  -  thay 
already  spread  one  librarian  across  five  schools I  No 
other  system  that  I  know  i)f  has  any  procedural  .problem 
with  assigning  paid  assistance  to  librarians—  if  they 
want  to.) 

"I've  been  very  fortunat,e-  my  career  advanced  qtiickiy- 
the  only  barrier,  a  minor  one,  has  been  lack. of  ALA 
accreditation..   It  is  at  least  socially  a  problem  in  the 
public  librarytarea.    Nothing  else' has  ever  been  a         -  ^ 
problem."    (puplic  libraiy  director)  .  ^ 

"Lack  of  knowledge^  on  patrons'  paCrt,  wfiat  the  library  is 
for.    People  don't  turn  to  libraries  io  the  times  it  could 
help  (here  at  this,  school)  .    Glassboro  could  not  help  with 
that  but  tell  students  to  get  to  know  their  community- 
how  to  reach  the  people*  •  Need  to  know,  how  to  get  help 
f rem' the cState  . library-  and  the  county  library-  things  are 
/all  snafued-  the  teachers  are  disgusted.    I'd  like  a 
workshop' on  storytelling,  booktaljks,  chalte  talks,  hand  - 
puppets,  thingb  to  interest  young  children."    (I  suggested 
she  contact  the  county  library  and  ask  that  a  workshop 
be  held  in  this  area  but  she  hasf  apparently  had  a  bad 
experience  with  them  and  is  reluctant  to  see  them.) 

"Understanding  of  the  profession  py  the  administrators.  ^ 
When  this  library  was  built,  I  was  ^lot  asked  to  consult 
on  needs.    For  example,  the  workroom  has  solid  walls,  so 
I  cannot  see  the  students  from  there.    And  there  are  two 
doors  into ' the  libraxy--  cannot  supervise  books  going 
out.;."  '  'J 

"The  civil^ service  deal  is  a  problem-  we  were  told  the 
llLS  would  mean  we  did  not  have  to  take  the  ,civil  service 
test,  but  1  did/liave  to.*"   You  coulS  prepare  students  for 
ihe  test:  "I^^  well  on  it  because  I  was  fresh  out  &£ 
Glassboro's  dlbrary  school."    (public ^library) 

"None  (personally)  though  I  understand  some  libraries • 
won't  hire  QSC  grads  because  you  lack  ALA  accreditation." 
\  X  public  libraiy  director)  — 

•  '       :        -  '     (3)  •  - 
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^       have  not  been  tn  a  position  to  encounter  barilera*"  (Q) 
••I  have  not  changed  positions,  have  fine  relations  ^th  all 
involved;^  am  president  of  (a  professional  group)  and  I  wozic . 
well  with  county  superintendents. (this  middle  school 
librarian  has  also  been  dejsignated  1^  her  school  superintendent 
"  'to  be  his  permanent '  representative  on  the  1oq£L  public  library 
^ .  *  boarS)  ■  •  •  ■    •  A 

••No;    the  only  thing  is  lack  of  help*    Glassboro  did  tell  us 
about  justifying  your  job.    The  budget  gets  cut  and  I  spend' 
'      too  much  time  on  non-professional  work,    (also)  I  applied  at 
the  county  library  and  they  said  they  would  not  hire  anyone 
.  with  a  non^ALA  dei5ree»*^  (middle  school) 

••No.    The  kids  would  be  testing  me  if  X  were  new,  but  they 
know  me  as  an  ex-teacher  here^    I  visit  all  the  English 
classes  and  read  the  library  code  to  them.    Glassboro  might 
cover  this*    Ten  minutes  each,  so  the  kids  know  the  rules ••• 
(high  school;    this  librarian  told  me  her  predecessor  was 
driven  to  resign  by  being  unable  to  control  the  students) 

••No-  not  personally*  •• 

••ALA  accreditation*    It  hasn*t  been  a  problem  to  me  yet, 
but  I  would  like  it  cleared  up*^' 

••Budgets         canH  do  anything  about  it*'* 

"ALA  accreditation.    I  have  never  applied  for  a  job  requiring 
vjlit;  though  I  was  told  people  often  waive  it*    People  do  tend 
to  look  down  on  those  with  a  non-ALA  degrle.,^*  (I  urged  her  io 
go  ahead  and  apply,  even  where  the  ad  says  they  want  only 
ALA  grade ,  but  pretty  clejarly  this  person  Is  convinced  she  is 
permanently  barred  from  most  jobs*) 

••N6  barriers  yet**^  .  "  , 

j        ••Lack  of  space  and  funding-  too  heavy  a  class  load.    I  have 

"three  libraries,  one  of  which  is  a  media  center,  and  am  ^ 
expected  to  develop  the  other  two  into  media  centei^s.^^ 

••Not  aware  of  any*^'. 

••No-  not  at  all*    Actually,  they  like  people  here  ^rtio  went 
•    to  Glassboro* ••    (staff  member  of  oublic  library  vdiere  the 

director  is  a  Glassboro  graduate!) 

k  *         "  *  ■ 

••No  bgit^ers  (but)  for  example.  Cherry  Hill  public*  library  ^ 
requires  MiA  degree*. *••    (has  applied  there  with  no  success) 

••Job  hiring-  they  require  more  than  the  Glassboro  degre'e- 
another'^  New  Jersey  State  college  will  not  accept  tiie  Glassboro 
degree-  I  applied  there.    Lack  of  AI^Ji  accreditation  is  a 
barrier-  also  just  plain' Glassboro... ••    (implied  Glassboro^ as 
^        a  whole  i5  regarded  as  •just  another  teacher  college*) 
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"Not  yet,  not  at  this  point;    I  have  not  tried  to  wove  yet. 
Maybe  some  later.    Evaliiation^^^o  far  indicate  the  admin, 
here  feels  I  am  very  competent, >o  this  reflects  well  on  *  ' 
Glassboro.    It  has  been  an  asset  to  have  ^aught- college 
courses."    (this  person  has  occasionfilly  been  assigned  to  . 
teach  adjunct  courses  for  us,  with  Vomitive  student  response) 

-^I'm  not  sure  why  there  are  few  jobs  here  and  why  I.was  not^ 
chosen  for  the  middle  school  media  ^ob  (three  years  ago  they 
hired  a  woman  from  Gla'ssboro  and  it  was«  said  to  a-.big 
mistake)  and  this  year  the  resignatipn  bf  the  high  school 
librarian  opened  a  slot  for  someone  who-  I  heard  doesn't  have 
a  degree!?"   (this  person  graduated  from  our  program  in 
1971  and  is  still  a  teacher  in  the  same  school  sfystem;  says 
three  library  positions  have  opened  up  there  sirice  and  that 
they  always  go  outside  to  fill  them.)  \  , 

"No-  the  only  barriers  are  those  in  the  district  itself-  I 
feel  the  school  board  has  been  jaore  helpful  than  most."^ 

"How  to  cope  with  a  system  that  is  not  library-oriented. 
Many  new  things  going  on  here  in  the  schools  but  they  are 
frosting  and  no  cake-  not  integrated  into  the  information 
program-   Need  to  reach  teachers  and  administrators  on  the 
library  message.    Teachers* are  nbt  likely  to  share  materials! 
jarefer'to  keep  them  in  their  own  classrooms." 

«The  Glassboro  (college)  library  was  used  for  projects; 
maybe  have  students  use  their  own  library.**** 

"DonH  Icnow** 

'  "I  am  accepted  as  a  peer  by  the  teachers,  not  like  in  some 
schools.    I  try  to  visit  classes,  get -involved  in  the 
program;    80  librarian  is  OK." 

"Not  personally,  not  yet.    But  later,  lack  of  ALA^ 
accreditation."  '  • 

"I  have  been  fortunate  in  this  area.    I  get  a  sizable 
budget,  but  whatl  I  need  most  is  some  clerical  help."  J 

"None."  ^  ' 

"None  (yet).    Lack  of  ALA  accreditation  has  not  been  a  ' 
barrier  (but)  I  fear  it  would.** 

••None.**^/ 

**None#"  ^  '         :  , 

"None.**  • 

104, 


(5). 


"I  tried  to  institute  the  learning  center  idea-  the  barrier  , 
is,  the  teachers  were  used  to  scheduled  classes  which,  gave 
thew  a  period  off  for  preparation But  I  feel  the  library 
is  more*  effective  when  not  tightly  schediiled-  Glassboro  ' 
could  not  help  with  this;    maybe  in  the  teaching  bourses***  ^  ^ 
(other  librarians  have  mentioned  the  teachers  getting  their 
preparation  periods  off  by  hsivlng  their  classed  sent  to  the 
library  for  •babysitting*  by  the  librarian.    Pai^  of  the 
reipedy  may  be  for  the  librarians  to  get  active  enough  in  the 
teacher  organization  to  spealj  up  against  this  when  it  is  -J 
^  offered  as  an  item  for  negotiation;    the  other  remedy  may,  as 
this  person  suggests,  lie  in  reaching  future  teachers  when 
they  are  in  Glassboro  classes*) 

••Nothing  not  mentioned  before; (this  person  had  already 
noted  a  number  of  Job  problems) 

.  ••No  barriers •••  (Q:  none?)    ••ALA  accreditation.    The  librarian 
from         (town)  cut.  me  down  in  conversation,  and  in  efforts 
td  cooperate,  because  my  degree  lacks  ALA  accreditation. •* 
(I  naturally  wondered  if  this  might  be  imagined,  or  an 
exaggeration,  but  this  respondent  seems  to  be  armature, 
^Jlfe6ure  person)  /  • 

••Lack  of  teachers  and  admjjiistrators*  understanding.  Also 
need  to  convince  administrators  you  need  a  clerk  or  an  aide 
of  some  kind.    I  would  like  to  work  with  children  but  have  to 
be  at  the  desk  to  check  things  out-  also  I  have  to  keep 
control  while  busy  at  the  desk,  which  is  hard.^^ 

••Not  too  pleased  with  having  to  share  my  library  facilities 
with  the  Learning  Center  (a  special  education  facility)- 
.  they  take  oVer  big  parts  of  the  library  and  keep  the  rest 
of  the  children  from  using  the  full  area-  I  can*t  teach 
classes  inyself  in  the  library •  7  (in  spveral  schools  I 
visited,  the  special  education  group  had  taken  over  part  of 
the  library  for  individualizea  instruction,  usually  by 
ereating  partitions). 

••None*^^  ,  .  /  ^ 

••Trying  to  get  more  help-  maybe  I  could  have  been  taught  how 
to  justify  more.    Ki^  ^  years,  i  have  had  3  principals; 
tha't^s  Itart  of  the  problem*'* 

••Too  early  to  say***    (recently  graduated) 

*  »  ^  ^  . 

••Problem  with  obtaining  a  better  budjget-  like  the  previous 
school-  how  tQ  convince  tiem.    All'  efforts  are  blocked.  They  } 

-    built ^ a  new  school,  including  a  library,^ but  a  poor  budget; 
nothing  for  new  booksl.^^    (detailed  a  situation  where  ^the 
board  could  see  they  had  to  have  a  library,  but  not  that  it 
had  to  meet  certain  standards #) 

(6)  .    .       .  ' 

er|c        '  loo'- 


"None."  '  .  ' 

*  « 

"Haven't  met  any  (yet)  but  ALA  accreditation* 

"Not  yets  raayfe«  later,    UttXe  bit  (of  problem)  with  faculty 
not  accepting  the  librarian  as  not  understanding  their  area# 
It's  not  personal,  but  they  don't  'trust  the  librarian  tS" 
evaluate  materials.    I  need  to  work  into  this.**  (this* 
librarian  of  a  vocational  high  school  was  nat  a  teacher 
before) 

"tfot  AlA  accredited,  that's  ?till  a  barrier.  It  hasn't  hurt/ 
here  but  it  would  on  some  jobs." 

"None." 

"Most  administrators  really,.don»t  know  much  about  libraries-. 
all  librarians  know  this-  they  don't  know  how  to  superv^^se  a 
library-  I  don't  get  to  curriculum  jaeetings-  it  doesn't  occur 
to  themj-  I  don't  push  because  am  so  busy?   have  asked  for 
copies  of  curriculum  guides.   It's  pleasant  in  a  way  to  be. 
left  alone,  but  it  would  be  good  to  haTe'weil*-infonied 
supervision." 

"I  was  not  a  classroom  teacher-  found  some  barriers  connected 
with  this  lack-  1  prefer  a  liberal  arts  education  to  one  that 
is  purely  education-  see  no  need  for  education  courses." 

"No-  make  me  20  years  younger!" 

«^Where  to  go  for  help  and  advice-"  the  county  schools  office  . 
is  not  helpful-  the  county  library  is  some  help  with  book-* 
Italks^  programs.    Need  special  help**^  (this  middle  school 
librarian  is  in^a  poor  community  "that  does  not  support  the 
school  library)  ^      -      .       ^  "   '  ^ 

^'Very  little.    I  immediately  became  director  here  upon  gra- 
duation*   The  only  barrier  nowt  fn)m  Glassboro  education,  is 
the  lack  of  ALA  accreditation,  (mhough,  as  I  have  degrees^ 
fxom  both  types,  I  feel  there  is  no  difference)    X  have  two 
degrees  from  ALA  schools  and  one -frOTi  Glassboro,  two  who  are 
under  the  grandfather  clause  on  my  staff#"    (this  public 
library  director  has  master's  degrees  from  both^  Glassboro 
and  Drexel) 

"Einphasis  should  be  put  on  joining  professibnal  associations. 
You  (the.  author)  did  that.    ALA  accreditati^on  has  been  men- 
tioned by  some  bUt  I^eel  Glassboro  was  Just  fine.  Never 
found  any  barriers  myself 

."ALA  accreditation-  the  chief  thbm#.#" 

••None.**         •  ' 

•  "None." 
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"We  need  ALA,  accreditation,  but  am  pessimistic  about  the  prospect?." 
•  •  '  .  ' 

^  ,  f'When  I^first  started  applying  for  jobs,  several  people  said  that 
some  libraries  (So  hot  consider  graduates  non-ALA  accredited* •♦"  ' 
(staff  member  of  a  large  public  library)  • 

"School  system  does  not  feel  libraries  are  that  important-  laelt 
.  of  support-  Nothilfig  GSC  could  do  ^on  this#"  -  ^ 

"ALA  accreditation-  the  only  barrier."    (college)    .  * 

"Several  teachers  don't  really  feel,  library  science  is  a 
profession.    Not  easily  remedied. ,i." 

"Nope.    I  like  my  J©b*"  '  ' 

•  •  .  -  ,  » 

Overall,  283b "of  the  respondents 'felt  they  had  no  barriers..  Of 
the  remaining  55  persons,  44^  said  lack  iof  ALA  accreditation  / 
was  a  barrier  to  them,    (this  would  be  3256  of  the  total,  if  .  • 

we  include  those  with  no  barriers)     This  single  item  is  l^r 
far  the  largest,  and  it  is  confirmed  elsewhere  in  this  paper. 
Without  a  doubt,  a  large  number  of  our  graduates  desire  that 
Glassbdro  obtain  ALA , accreditation  because. their  career 
sidvancement  is  held  back.     ^  ' 

Next,  we  ^lave  ^2^  of  those  with  barriers  stating  that  the 
barrier  is  lack  of  undferstaryding  by  administrators  and 
jbeachers.    (this"  would  fee  16^  of  the  total  respondents,  if  . 
those  with  no  barriers  are  included)    As  this  response  always  " 
comes  froW  school  librarians,  the  percentage  among  thefm  is      .  ^ 
higher.    Some 'suggested  i&Aat  we^could  do  about  this  barrier: 
re'ach  future  teacTOrs  and.^dmitilstrators  while  they  are  still^ 
in  training*        *  /  .  '  ^  . 

Another  15^  of  the  respondents  with  barriers  named  budget  or 
lack\Of  help  as  the  barrier.  (I  group  these  because  we  can  •  ' 

presume  there  would  be  adequate  help  if  the  budget  were 
"  larger.)   Olassboro, is  in  no  position,  to  do  much  here  except  ^ 
.    by  possibly  wor^cing  for  better  public  supports  though  this 
item  might  also  be  a  reflection  of  poor  understanding 
administrators^,  when  they  allocate  requested  budgets.  o 

Two  librarians  idshed  fSSr  better  success  or  better  avenues 
for  getting  help  and  advice  from  their  county  librailes  and/ 
or  the  State  library.  /Inasmuch  as  other  librarians- seem  to 
'  be  successful  at  this",  perhaps  these  persons,  have  not  tried 
directly.  .  Glassborb  can  help  here  by  informing  those  agencies  ; 
that  ?8ome  people  are  not  reaching  thett. 

^\    •"  ^  «        •       ^:  •  ^ '  .  ;  • 

"-\:'  :K  public  librarian  had  been  ignorant  of  board  duties  and  their 
e      relationships  to  her;    one  is  too  far  away  from  colleagues  and 

professional  meetings;    one' found  the  civil  service  test  a' 
;    surprise.  .  r        /  /  , 

;  107 


How , did  yQUs>>  attitudes^  ioyard  llbrarianshlp  change  ^as  -a  result        /  / 
of  your  library.' courses  at  G3&1  \  • 

•     . -  ;  ■  ,     /  ■  '      »  .'If''-* 

♦  This -queation  was  suggested  tp  mo  tgr  iDr.Stantoh  'Langworthy,,  4s 
l¥of essor  in  tha/ Foundations  of  JSducation  department.    (Fonnerly    •  - 
Dean  of  the  College;    I  was  .his  assistant  foi*.  grants,,  FederaH  / 

*  relations,  and  dthor  matters  from  I968  to  1971.)    It  covers  an  area 
that  would  .not  have  occurred  to  me  otherwise,,  /^d  turned  out  to  be  , 
helpful  both  directly  and  indirectly.    Directly;  of  epurse,  it/is  • 
of  interest  and  value  ^to  kaow  the  graduates' "i'esponsds,  but  it  was 
unexpected  that  this  question  seesied  to  act  effectively  as  a  soi^" 

.pf  stimulant  for. better  responses  on  other  questions.    It- started • 
pebfle  thinking.    M^t^  thanks 'to  Stan —  th'at's  'how  evei^qne  on 
csanpusr  knows  hiai—  that's  the  kind  of  Dean  he  wals  and  the  kind  of 

•  person  he  is.       '  i ' 

1  will  epimaent.  on  the,  spedifia  responses  during  and  after  the-  actual 
reproduction  of -the  graduates'' prords.  -Interpretation  may  be  more* 
1  .clea^'^if  the  reader  understands- th^t  h  few  respon(3ents  raiqunderstood 
'  the  meaning  of*  ^attitudes'*-^-  they  took  it  ir^  the  everyday  popular 
"  uS^e  hf  ",are  you  for  it  or  agin  it".    Where  I  realized  this  was  the  . 
case,  l  extilai^d.    Aiso,  it  is  very  difficult  to  describe  in  writing 
J^h'e  non-'^jCTbarrosi^^nse  to  this  (and  others  too)  question*  Some 
suddenly  "^p^t  it  ^  together"  and  went  pn  * at  some  length  about  what  ' 
the  profession  has  come  to  mean  to  them. /  Others  reiliairied  on  the  \ 
surface  completely  despite  an  occa|sional  gentle  pirad.    .       ?  ' 

,  ■ '  -       '*  *        3     '  ^      '      '       '  • 

'"Gave*  better  realization  of  what  lil^rarians  do—  your  responsAbili^ 
ties—  someone  *going  into  a  program  often  doesn't  know—  many  of 
my  fellow-students* dropped  out    (NOTE:  refers  here  to  the  under- 
graduate  levels    this  student  went  through  both  our  graduate  and 
\mdergraduate  programs)  because  they  didn't  want  to  do'  it*    It- goes 
back  to  high  school—  people  are  not  well-prepared  to  choose-A 
many  switch." 

^*^Becam*  Interested  because  field  was  changing--  no  longer  just,  a  ' 
keeper  of  Ijooks—  both  school  and  public—  so  I  switched-  from 
/teaching."  ^   .  '  ,        ^  ' 

"Moare  'esprit  de  corps more  feeling  of  belonging  to  a  profession-^-' 
a  special  bree^—  especially  in  the  education  field  ^jhere  you''re'    .  . 
separate—  makes  a  closer  identity." 

"So  ,many  things  involved—  I  didn't  realize-^,  now  I'd  lijce  to  take 
laorQ  courses—  realise  the  things,  I  missed—  various .  skills  are'  • 
needed,  various  tools  necessary."  .  « 

"No  change."  -  ^ 

g. 

"None—  %  cotirses  coincided  with  work  on  the  job."    ("NO'irai:' means 
this  grad.  interpreted  question  as  relating  to  loss  of  illusions 
about  the  field) 
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"Enjoyed  , the  cott'raes—  found  it  interesting--  being  able  to  compare  with 
other  people  and  the  Drexel  content*-  One.  school  that  is  very  bad  is 
Pittsbttrgh."    (NOTE:  this  person 's-^pouse  is  alSo  a  librarian,  who  went 
to'Jft'exel)  .    *  1^ 

"Didn't  like*  Kutattown.    No  change  at  GSC-.  I  liked  it.    It^  fitted  in 
well  idth  ?Bgr  education  at  Mil^ersville—  GSC  helped  me  advance  and  v 
cope- idth  *f eal  job  probleiris.**    (NOTE:  this  person  is  h^iad  of  the 
county  library  association*  where  situated)  ^  ' 

••ifctual  wo?k  is  vei;y  ijitere sting-.-  lucrative,  demanding,  very  good. 
When  I  first  started  courses,  I  had  some  idea  of  the  -job,  which  was 
not  accurate.    I  find  it  much  more  involved, \jmxch  more  interesttog, 
more  challenging;  has  mbrfe  i^^esearch/-  jW^en  a  teacher 'conies 'in  with  a  " 
.curriQulura  problem,  jshe  ^bs  amazed  to  find  we  cotdd  help;    I  have^ 
become  quite  aware  of  the  stimulation  and  demand^  of  the  job.  You 
must  know  a  little  bit  ab6ut  everything.    Kids- come 'ki" with  the 
damafe^t^  questions.  ^  It's*  been-  a  really  good  expferien^e (NOTE: 
,this  persofi  Is  serving  in  an  area  where  the  elementary  schbbls 
previously  did  not  have  libraa^ies--  was  th^  first  fulltime  certified  c 
librarian  in  this,  school  district— )  ,  * 

"It  changed--  was 'at  GSCL one  year—  on  vComing  out,  reality  on  what  was 
being  faced--  there  Was  no  disillusion  (upon  starting  work)—  I  got^ 
^a  goodi  optimistl^c  attitude  as  well  as  realism—    I  had  seen  soine 
reality  when  I  was  a  clerical  ttbrker  before  taking  libriry  courses, 
but  at  that  time  perceived  librarians  as  privileged,    I  learned  that  .  ' 
there  are  definite  t^spqnsibilities  beyond  the  so-called  -    ^  '  ' 
"prof esslpnal"  duties."'   (NOTE:    this  p^irson  was  one  of  the  first  - 

■  graduates  of  pur  program;'  is  now  a  college  librailan). 

"Not  rauoh  cl^^nge^    I  had*' several  librarian  friends  over  the\yea^Si( 
<NOTE:  roean5|ng,  understood  the  profession),  Howisver  I  wst^^  artazed^at  . 
the  amo^mt  of  detail—  also  that  it  was  not  as  exact  a  science  as  I 
had  tlibughti    I  had  worked *ag  a  volunteer  in  4  chuttsii  library—  ^ 
r^aiied  the  ttK>^^      bought^he  books,  manned  the  desk."  ' 

^•When  I  decided  to  take^ano  MA,  I  was  inr  a^qxilkdary  over;  choosing  smiong; 
3  tb  ^  areas—  had  broad  enough  background  for  several--  I  almost  \ 
wondered  \Aethet*  the  libi^ary  area  wasn't  a  st.ep  down  academically— 
I  tio  longer  tft^l  that^ay—r  there's  so  much  to  it, that  I  was  not 
aware  bi*  beforehand—  so  f^sw,  people  are  aware.    Ify  feelings  changed 
qjaifstcly—  it's  not  a ^tep.  down--  it's  frustrating  beqause  so  f ew^ 
other  people  understand  what  you  do--  the  cdUrses  were  an  eye^^opener." 
(note:  this  person  is  a  school  librarian—  went  on  at  some  length  to 
criticize  the  lack  oJT; understanding  by  principals) 

■  .  ^>  ■  .  -         ,  -  .  '^"  V  -  ;  ' 
"1- had  practically  none  until  I  started.  .  Wanted  to  go  into  it—  this 
inade  it  a  reality—  I'm  a  bookish  person—  can't  say  my  attitudes 
changed."                         ^  ^ 


"When  I  first  started  (the  program)  I  didn't  like  it—  first 
course  was  cataloging--  I  had  no  \inder standing--  was  a  teache'r  at  - 
the  time—  the  cataloging  course  gave  the  impression  all  the  work 
was  d\fll,  ^routine,  nmbers,  etc,--  I^had  no  idea  of  getting  an 
M.A.  at  firsts-  just  started  to  take  the  18-hour  (teacher^-librarian 
endorsement)  to  be  doing -something—  took  a  lot  of  education  courses 
firpt,".  ^  "   ,  , 

•^Undergraduate  courses  interested  and  enthused  irie—  I  had  bpen  an 
English  major —  the  Seller^  course  was  the  key—  she  made  it  so 
interesting 9  I  decided  to  eontinue  and  later 'took  the  master's — 
(but  then),  all  thfj  faculty  made  it  interesting—  I  then  realized' 
I  liked  librarianship —  originally  took  courses  to  help  myself 
in  the  English  field  but  got  to  like  librarianship  better." 
(NOTE:  this  school  librarian  had  alj-eady  written  sf  detailed  letter 
of  comments  on  the  program,  and  on  actual  job  problems,  to  give  to 
me  when  I  arrived  for  the  interview.)  • 

"Made  ^e  feel  prouder  to  be  serving  in  the  field—  serving  a 
broader  segment  of  tXe  public,  and  interests,  than  as  a  teacher. 
More  feeling  •.of  poise  in  facing  the  public.    Humility,"  (NOTE: 
this  person  was  a  teacher  for  many  years  and  is  now  doing  active 
•extension  work  with  a  larg#  public  library)  '  ' 

"I  always  had  good  feelings  about  libraries--  always,  happy —  no 
change-i- 'discovered  there's  a  lot  more  to  the  job  than  I  had 
thought."    (This  .pers9n  had  been  a  teacher,  then  a  housewife, 
then  took  our  program,  and  is  now  director  of  a  good-sized  public 
library.)  .       /  ^        '  ' 

\     .•  .  ^  .  , 

"I  felt  the  library  education  teachers  were  veiy  professional, 
qualified,  dedicated—  I  was  impressed—  I  just  did  not  get  this 
feeling  when  I  was  an  undergraduate  at  Paterson  State  College — 
I  gained  aVmore  posijbive  attitude  toward  the  field  and- many- ojf 
the  people  I  was  working  with —  also  my  fellow-students  were  . 
impressive  as  to  their  own  dedication,  interest,  professional 
attitude —  the  kind  of  people  I  like  to  see  working  with 
youngsters."  (NOTE:    this  younger  librarian  was  a  teacher,  now 
heads  a  school  library;    is  also  a  public  library  trustee  and 
an  of ficer  of  a  local  professional  group.)  , 

"Didn't  realize  how  muoh  librarians  had  to  do —  how  much  clerical 
work  is^^lvgd  in  rjmning  a  library—  didn't  realize  how  the 
attitude'^fVteachei^affects  a  library:  they  don't  relate  to  the 
librarian- as|  a  peer:    I  seldom  go  to  the  teachers'  room." 
(NOTE:  this  person  was  an  elementary  school  teacher  for  many 
years  before/ beconjing  a  librarian) 

•ICourses  mad^^  me  thinfe  librarians  are  more  important  I    I  thought 
it  Would  be  much  duller  than  it  wa$ —  found  it  was  veiy  varied — 
more  interesting —  of  course,  'hany  librarians  arerduilj" 
(NOTE:  this  person  taught  Ehglish  for  several* years  in  the  same 
high  school  where  now  head  librarian;    when  I  arrived  for  interview 
she  was'  serving  rum-and  other-flavored  cakefe  to  staff  members  who 
dropped  into  the  library  from  time  to  time—  including  the  principal 
« it  was  the  last, day* before .Christmas  holidays) 

or.  lip.'    •  ■ 


I  Would  pause  here  a  lapment  and  ask  the  reader  to  note  the  previous 
tw^  quotations.    Portrayed  here  are  the  extremes  in  on-the-job 
re^tibris.    One,  despite  a  long* teaching  career,  is  obviously  alienated 
froin  the  teaching  staff  of  he!r  school;    the  other,  likewise  a  former 
teaoher',  is  on  friendly,  close  terms  with  the  staff,  incl\iding  the 
administrators./  In  the  latter  situation,  the  library  was  really  the 
cent€^r  of  the  school,  no  rasttter  i^at,.it  -was  geographically.    I; will 
not  insul-t^  the  reader's  intelligence  by  supplying  a  simple,  easy  ^ 
reason  for  the  different  situations.    Instead  I  will  hope,  with  some 
reason,,  that  the  totality  of  this  evaluation  will  contribute  to  a 
better  underst^ding  of  the  librarian's  problems.   ]      <  . 

••No  charige.** 

"I  felt  \t  was^stodgy,  the  old  stereotype--  now  I  see  there  are 
some  pretty  sharp  people  in  it»"    (NOTE:    an  elementary  school 
librartaik  covering  two, schools;    only  previous  position  since 
college  wis  as  ah  hourly  part-time  aide  in  supplementary  ^ 
instruction)  * 

.••Actually  I  started  on  a  master's  in  Early^  Childhood  at  the 
University  of  Il@Lnois~    switched  to  library  science  here 

because  Glassboro  had  no  master's  in  Early  Childhood  now  I 

m  actually  better  satisfied  in  library  science  than  I  was  in 
*  BCE.    Now  I  am  much  more  excited  about  school  libraries  in 
general--  the  old  stereotype  of  librarians  is  not  tirue*** 
(NOTE:  thi^^ung  librairian  covers  four  elementary  schools; 
the  rural  community  never  had  an  elementary  librarian  before.) 

••Much  more  impi^ssed  by  what  a  librarian  does—  I  was  an  aide  in 
the  library  as  a  high  schobl  student  but  never  really 'knew— 
you  have  to  be  d^icat€|d»*'  ' 

••I  thought  i|^  was  a  lot  easier  than  it  turned  out  to  be.— 

more  about  it  as  a  profession,  rsither  than  clerical.    I  had  been 

a  voXurtteer,*? 

••There  iai  a  lot  more  J^echnical  knowledge  involved  in  library 
work  than  I  thought,?        '  *  \.-  ■ 

••I  started  as  a  volunteer  and  originally  did  not  see  why  it  ' . 

required  a  college  education.    Now^  I  have  made  a  complete  about- 
face—  feel  it  requires  college,  internship,  etCi,w-    it's  so  easy 
to  turn  kids  off.    Realize  that  principals  shoiild  have  courses  in  / 
what  libraries  are  supposed  to  bp  and  do—  it's  the  main  problem—  / 
but  It's  not  their  fault,** 

••I  started  out  interested  in  teaching—  library  courses  pulled  me 
the  other  way--  now  I  am  grateful  for  all  the  things  I  learned-- 
so  many  people  (hel^)..,**  , 


r 
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"About  the  same  (as  originally)—  went  into jt'^ because  I  felt 
librarianship  was 'an  interesting  career—  X  still  feel  that  way—  . 
had  a  iSretty  accurate  picture  of  libraries,  but  not  the  details— 
I  was  sure  it  would  suit  my  temperament."     (NOTE:  this  person  is 
librarian  of  a  CatholiQ  high  school,  ;with  a  little  prior  work  as 
a  teacher  aij^part--time  public  libi;aty  aide.)  ' 

••I  was  already  pretty  familiar  vath  the  field—  had  ^  realistic 
picture  of  it."  -    "  *  ' 

^  ■  /'  ,  ■  , 

"I  am  no  longer  really  a  librarian—  don't  feel  my  attitudes  changed  . 
that  much—  I  was  already  interested  in  being^a  librarian  when  I 
went  to  college—  had  been  a  library  aide  in  high  school,  so  knew 
the  work  well—  it  was  a  veiy  positive  experience."^  (NOTE:  this 
person  has  moved  almost  completely  into  the  area  of  audiovisual 
media  at  a  C6}le^ef  and  apparently  perceives  this  as  not  within 
librarianship^,  though  organizationally  it  is  under  the  head  of  the 
libraryy)  '  '  ^ 

^^1  had  a  very  general  interest-^  didn't  realize  the  amount  of  work 
f   or  all  its  aspects—  now  have  a  much  greater  respect  for  the 

profession—  didn't  really  feel  competent  to  go  into  the  classroom— 
the  profs'  attitude,  dedication,  had  a  definite  effect." 
(KOTE:  this  high  school  librarian-held  no  other  positions  before 
'becoming  a  librarian;    since  graduating,  has  occasionally  been 
called  upon  to  teach  courses  in  our  program  as  adjunct.) 

"?"    (NOTE:    this'  elementary  school  teacher  graduated 'from  our 
program  in  1971  and  has  been  xmable  to  obtain  a  library  position;  - 
other  comments  indicate  (this  quesJiionndJ.re  was  sent  sii  hy  mail)^ 
that  she  is  g^hetally  dissatisfied.) 

"I  had  absolutely  no  idea  of  becoming  a  librarian--  used  libraries 
a  lot—  but  no  intention— .took  one  course  in  "kiddie  lit"  to  help 
in  some  writing  for  children's  magazines,  to  keep  up—  started 
wrkiyig  in  the  local  library  for  something  to  do—  so -got  into  it-.- 
am  shocked  now  by  how  lit^^le  I  knew  at  the  staVt."  , 

••More  self-confidence—  more  professional —  keeping  in  touch  with 
other  people  in  the  profession —  tob  easy  to  be  isolated—    I  do^a 
lot  of .reading  in  all  areas—  aware  of  the  educational  goals  of  the 
system—  have  my  own  goals— ^  greater  self-awareness—  the  courses 
helped  me  to  grow."    (NOTE.:    this  elementary  school  librarian  was  a 
registered  nurse  before  marriage;  has  held  no  other  educational 
.  position..)  <^ 

"I. intended  to  be  a  librarian—  was  disgusted  with  the  negative 
V  attitude  of  some  librarians —  wanted  to  learn  how  to  help  others 
better—  be  able  to  serve,  give  answer?,  etc.—"  I  learned  from  every- 
thing I  did  and  heard—  you  really  have  to  be  dedicated,  enjoy  your 

.  work—  th0i*e"s  lots'  of  walking--  you  meet  ail  kinds  of  people- 
have  to  cope--  I  like  it—  chance  to  see  What  people  are  like.'' 

.  (NOTE:    this  ypung  librariaij  worked  briefly  in  a  public  library  and 
is  now  in  charge  of  the  library  at  a  small  college.) 
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^'I  didn't  anticipate  goii^g  into  children's  librarianshipl  Ihere'were 
\o  many  people  in  the  courses  already  in  the  profession,  as  they 
discussed  their  work  it  gave  me  confidence."    (NOTE:    this  Hbrariari 
becaite  a  children's  libr^irian  in  public  library  area,  apparently  to 
-her  surprisei)   ^  ,  / 

'  ♦ 

"J  became  increasingly  eager  to  into  it  (as  the  courses  prd^jressed). 
heard  about  the  vacancy  hex*  durilg  a  summer  course— p  " 

"I  already  had  a  very  good  background—  excellent  libraries  (that  she 
used),  so  no  change.    !  already  knew  whft  it  was.^i 


"I  was  petrified  by  the  first  prof  at  Glassboro  (iloTE:  .an  adjunct 
teacher)    who  thought  we  should  know  as  mich  as  sthe  knew,    I  almost 
gave  it  up,  but  things  changed  ^en  I  began  to  take  courses  from  Mr. 
Boltz,  Mr. Potts  and  Miss  Sellers.    These  3  people  helped  turn  me 
around. "  Thanks! i"  ^  (this  male  librarian  was  a  teacher  for  many  years 
and  took  both  our  graduate  and  undergraduate  programs.    Upon  finishing 
the  undergraduate  18  hours,  he  became  elementary'  librarian  for  five 
schools!  at  onop;    became  a  middle  school  librarian  upon  getting  the 
master's.) 


"Favorably."  *     *  '     V  / 

"No  change—  I  already  had  a  good  idea  what  it  wgis." 

"I  feel  attitudes  c^  be  taxight^-  teach  courses  with  a  service  attitude- 
even  the  technical  processes--  should  teach  "library  service"  not 
•♦library  science."    (NOTE:  a  teacher  for  20  yearar,'  former  special 
librarian,  now  a  college  librarian  and  officer  in  professional  group*) 

"I  came  to  the  profession  by  accident  and  had  tl|p  stereoty^ 
impression  of  librarians,  doing- nothing  morre  th^in  stamping  out  books. 
I  discovered  however  that  it  is  q\xite  a  demandi)fig  job,  especially 
if  you  work  alone."  .(NOTE:    this  librarian  is  fhe  only  staff 
member  in  a  middle  school  library  in  a  large  ur)iari  area.) 

"Didn't,  realize  SO  much  was  involved."  . 

"I  felt  strongly  for  librarians  before  taking  courses--  didn't 
understand  , there  was  so  much  to  it—  just  seomed  pleasant  with 
children  and  books—  didn't  realize  how  involved  with  cataloging, 
etc rf—  now  positive  already—  feel  the  profe^sjion  has  a  strong 
place  in  the  school  system-i  it's  the  hub  of  the  school—  they  all 
come  herey "    "  -  , 

••Was  riot  aware  before  of  the  complexity  ari^  extent  of  'the 
pi^ofession's  challenges—  I,  enjoy  this—  i3^t  is  so  varied—  I  was 
not  aware  6f  the  business  side — nor  are  ^he  administrators  aware— 
I  was  not  awkre  that"  the  librarian  is  iStill  a  teacher— i  it  is  so  ' 
important  ti)  be  a  teacher  first."    (NOTE?  this-person  has  been  in  the 
same  school  over  20  years,  first  as  a  teacher  of  English  and  Latin, 
then  as  librgirian)  / 
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"Motiier^in-law  .got  me  interested  in  librarianship —  has  an  I4A  f roiu  . 
GSQ  in/Reading^..  I  never  had  any  background  in  librarianship,  only 
what  you  pick  up  in  high  school  English  courses./  It  was  ^  whole  new 
wdirld.    I  had  taken  librarians  for  grafted —  they  sit  baclc  and  lefnd 
you  books —  I  had  no  idea  of  what  really  goes  om—  there's  a  lot  of 
work  to  it--  back  in  offices—"    (NOTE:    this  young  librarian  3^as  : 
initially  in  a  district  with  ^  elementary  schools,  all  hersj;  she 
left  to  have  a  baby  and  has  been  asked  to  return  whenever  possible) 

"Hecame  more  interested--  I  had  started  half-heartedly—  I  wanted"  to 
g^  back  to  college  for  something,    I  soon  liked  it  and  the  people  I 
at—  thought  it  was  a  great  thing—  helping  people  with  information- 
is  a  teacher,  I  didn't  have  an  accurate  idea  of  what  librarians  do- 
lt would  help  to  give  librai^'  courses  to  future  teachers ••••  E.g^, 

teacher  taking  career  education  was  told  to  see  me  for  materials, 
lelp  in  planning  units—  she  had  never  thought  of  the  librarian  in 
I  that  connection."  ^ 

"As  a  teacher,  I  felt  this  was  the  place  to -be-^  children  doing  ^ 
research —  didn't  realize  there  was  so  much  work  involved it's  a 
responsibility,  you're  more  involved  than  a  teacber—  you're  a 
teacher,  i^resource  person,  etc^-.-  it's  certainly  not  boring— .it's 
great ♦    I  was  a  classroom  teacher 'In  a  class  with  librarians--  wai^ 
shy  abo^t^  expressing  it  (in  class—  especially  reference  books— 
so  exjjielience  has  taught  me  much."  •  * 

"Didn't  affect  attitude—  knew  what  I  wanted  to  dp  and  did  it." 

"No  ch^jjge —  I  already  had  courses  when  I  came  here —  the  library  is. 
one  of  the  most  impoj^ant  places  in  the  school."  ^ 

"I  came  in  with  only  experience  as  a  volunteer  in  elementary  ^nd- 
high  school  (library)—  came  out  knowing  what  k  librarian  Jidea  ^nd 
qan-  do—  I  realized  there  was  a  lot  more  to  it  \than  I  thought- 
there 's  a  great  deal  more  papeivork  than  I  thought."    (N^^:  this 
young  librarian  went  immediately  *  into  a  public  library  as^children's 
librarian)  -  .  ' 

"Don't  know  if  any  change—  my  work  was  stretched  out  quite  far, 
*many  years—  can't  recall  original  attitudes." 

"I  leam.eH  a  great  deal  about  it —  the  fact  that  details  and  care 
are  needed—  ihere  are  so  many  things  involved."    (NOT?:    this  ' 
librarian  is  a  nim  whcT^aughl^  the  same  Catholic  high  school  for 
16  years  before  becoming  theirlitara^rian) 

"Great  respect  when  finished!    A  lot  of  peoplS^^tbiVik  librarian 
just  stamps  books  and  puts  them  on  shelves^  '  Gorre^St-  the 
stereotypes!"  % 

'"Hard  to  separate  from  experience  on  the  job—  I  i^as  also  beginning 
to  work  in  a  library  (when  taking  cour^ses) —  the  greatest  changes 
really  came  from  the  job."  - 

"Old  stereotype  of  librarians—  now  much  more  favorable--  am  quite 
fond  of  the  profession—  had  graduated  from  a  small  women's  liberal 
arts  college  in  English  and  happened  to  get  interested  in  this — 
now  I  have  a  very  good  job."  ^  •    l  l4  ' 


"(V/hen  I  graduated)  I  tfas  very  idealistic  at  the  start-tvgoi^^g  to 
have  the  perfect  library--  then  you  discover  you  make  iriiljtakes  in 
PR,  in  administration—  you  become  more  realistic —  it  wqMd  help 
to  make  sure  everyone  (without  experience)  has  a  practicum^^.gets 
to  see  real  sxtuation0#»."  A 

^.  \  -  . 

"No  change —  I  was  vety  certain  this  was  what  I.  wanted—  'Knew  what 
-wa^  involved--  didn't  anticipate  working  in  an  elementary  school, 
planned  to  go  into  reference  or  public  library  work* •*  (NOTE:  this 
librarian  has  4  elementary,  schools  in  a  growing  rural  area) 

"Change?    I  came  in  cold  to  it*    It  wasn't  my  original  ambition • 
Had  no  original  attitudes—  now  I  wish  I  had  done  it  sooner*"     '  ' 

"I  didn't  know  whether  I  rdally  wanted  it  or  not —  the  AAUW  book  ^ 
sale  got  me-  interested  (NOTE:  volunteer  menibers  collect  large 
quantities  of  books  throughout  the  coirnty  for  an  annual  sale; 
many  pf  the  books  are  valuable  and  must  be  reviewed  Igr  members 
to  assign  a  suitable  price)    I  majored  in  zoology  at  college-- 
never  considered  librarianship,"    (Now  works  in  a  public  library) 

,  "Positive  attitiides  now  and  then— *^tio  change." 


"More  interest  in  librarlanship,    I  had  no  intention  of  becoming 
a  librarian.    Never  con#idpred^:it.    Had  no  plans,  so  I  started 
teaching— p  taught  how  to  u)ae<tne  library*-  heard  about  the*  GSC 
program—  fell  into  it--  realized  it  was  the  field  where  not  many 
people  were  truly  professional--  most  librarians  were  super- 
clerics--  I  saw  it  as  an  opport\inlty—  felt  I  could    Identify  with 
information  concepts--   you  of  cjourse  are  the  one  who  got  me 
interested  in  ray  present  specialty.'*    (this  person  now  heads  a 
public  library  with  many  staff) 

*'  - .  -  .       ■  ,  ^ 

"Everybody  thinks  librarians  just  stamp  books—  I  was  talked 
into  it  1^  the  daughter-in-law  of  a  high-school  librarian,  who 
told  her  it  was  a  growing  fiald-^-  the  courses  gave  me  more  in 
oliterature—  literature  not  covered  enough  especially  *at  the 
elementary  level—  many  don't  know  what  to  read  in  class •" 


"I  had  no  previous  experience—  was  very  anxious  to  practice-- 
dldn't  know  what  it  entailjbd--  after' a  smattering,  preferred 
reference  work*"    (NOTE:    iihis  person  is  a  reference  librarian 
at  a  public  library)  |  '     ■  ^ 

"Didn't  change  at  all —  I  w$s  always?  very  enthusiastic  about  ^ 
the  profession—  still  ara."'^^ 

"Tfy  opinion  has  increased—  previously  did  not  know  there  was  as 
much  to  it  as  there  is--  A  great  deal  morel    Even  my  part-time 
clerk  has  commented  on  the  great  number  and  diversity  of  things 
that  happen*" 
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**In'th©  beginning,  •!  knew  nothing  of  it.  ^JJo  attitude,  but  this  ' 
changed  to:   there's  a  personality  typet    ^st  be  the  ail-round 
type.    Still  has  to  do  the  jpb--  fit  people;  into  their  best  areas- 
you  must  find  your  niche— .  relate  with  people—  library  service 

*  is  a,  s^r<rice-«  »  if  J^ou^re  not  service-oriented,  you  should  not 

•  be  in.tiie  field (assistant  director  of  a  pubiio  libyaiy) 

'"Ify  opinions'-^and  attitudes  have  not  changed  since  .my  Glassboro^ 
library  science  courses . 

attitude  wa&  upgraded  in  the  courses —  I  realised  it  was  a 
much  bigger' field,  more  involved,  more  professional 

worked  in  a  high  school  library  and  helped  start  our  local  j^,^ 
public  library,  so  already  had  a  picture  of  thjs. field/  The  ^ 
equrse^  provided  more  depth .    I  had  no  idea  of  some  of  the  areas :  ^ 
bibliotherapy,  selection  techniques,  etc,** 

"I  founS  that  a  lot  of  people  looked  down  on  us~  they  didn't' 
know  what  we  do°—  many  kids  didn't  know  I  needed  a  d^jgree  to  do 
this  work/'' 

* originsil  attitude  wa^^^feo-^t  out  of  the  'classroom--  I  liked  to 
rpad—  I  Soon 'discovered  librai^ns  don't  have  that  mud)i  time  to 
^  •  readjj  'Becaice  quite  impressed  wrbb  tKre  profession.--  not  sure  I 

Could  sui^ve  the  courses— .  so  muAh  detail  i^as  required-- "the 
'    '  sheer  amount,  of  reading  and  clerical  detail  ywork  was  overwhelroing- 
The  desire  tb  become  a  librarian  became  stronger," 


1  should  have  said  at  the  beginning  that  the  telegraphic  atyle  of 
many  of  these  comments  was  not  in  the  original—  this  reflects  my 
handwritten  notes/   Of  course,  the  person  spoke  naturally,  ^d  I 
have  'occasionally  restof^ed  the  omitted  articles  and  pronbtin^  where 
tljie  result  is  too  awkward.  *  , 

'There  Is  no  effort  here  at  putting  these  comments  inti)  anylsorib  of 
categories.    It  would  be  useless  to  tty.    The  reader  is  best  advised 
\  to  juat  read  through.    These  are  the  opinions  of  almost  half  of  all 
*  the  toaster's  graduates  of  our  program--  they  should  ^e  taken  very 
cseilously. .  ^  '       *  !     .  , 

!  Common  threads  that  run  through  a  large  number  of  th0  respondents' 
statements  include  riot  realizing  how  hard  a  librariai^  wqrk^;l  how 
vgiried  the  work  is;    how  much  clerical  detail  there  lis;    arid  also 

^^'not  realizing  that  so  manjr  other  people  still  think  a,  librap^an 
is  at  best  a-  semi-professional  who  stamps  out  books*  The  gjr^at 
majority  feel  their  library  courses  at  GSC  prepared  them  fob:  \ the 


real  world  realistically.    This  is  heartening,  for  we 
^  •    .        avoid  the  ivory  tower. 


do  try  to 
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It  mx9t  also  be  a  pleasure  for  the  departmant  members  to  read  how 
often  a  graduate  says  it  was  the  faculty  who  made .him/her  really 
interested  in  the  profession,  and  imbued  the  person  with  the 
respeet  for  it.    This  is  one  of  the  noeessasy  functions  of  any 
ach&ol  that  prepares  a  person  to  praetiee  one  of  the  professions — 
though  it  is  impossible  to  test  for  it.    A  recent  letter  to  the 
editor  in  librai^  Journal  said  the  writer  wanted  the  library 
schools  to  send  him  people  witfi  "fire  in  their  bellies*"'  None  of 
our  graduates  are  charismatic;    you  would  think  many  of  them  the 
very  embodiment  of  the  meek  and  mild  stereotype;    but  in  the 
course  of  a  two-hour  interview  I  often  found  an  inner  person  who 
was  willing  to  fight  for  the  integrity  of  her  profession. 

Also  nQte  how  many  people  came  to  the  profession  by  accident, 
and/or  after  getting  started  in-  another  career.    This  has  been 
mentioned  before  in  the  literature,  and  is  still  true.    Very  few 
people  deliberately  set  out  in  high  school  to  become  librarians. 
What  does  this  imply 'for  recruiting?    (Of  course,  in  the  present 
tight  job  market,  no  one  may  be  interested  in  recruiting,  as  we 
were  a  few  years  ago)    But  we  should  be  seriously  interested  in 
where  our  new  blood  is  coming  from.    Notice  the  many  people  in  thid 
section  who  got  into  our  progrsan  by  word  of  mouth.    Others  got  to 
the  point  in  another  career,  generally  teaching,  where  they  were 
bored  and  decided  to  go  back  to  college  and  ;*take  something."  How 
many  switched  to  sopiething  else?   Ifeybe  we'll  know  after  all  the 
other  programs  have  done  surveys  like  this. 

The  many  references  to  administrators  and  teachers  not  recognizing^ 
libritdans  as  full  peers  are  eloquent.    V7e  need  Very  badly  to  reach 
school  administrators,  ^^I  have  in  n^jr  files  the  program  for  a 
conference  of  elementary^rschool  principals,  listing  sessions  at 
which  they  will  learn  all  the  many  areas  they  need  to  know.  Among 
these  important  ^eas  is  that  of  "playground  equipment."  However, 
no  session  on  how  to  use  the  schooi^  library  to  best  advantage  I 

In  this  cynical  age,  the  reader  may  raise  ah  eyebrow  at  the  many 
expressions  of  idealism  foiind  in  this  section.    Are  they  genuine? 
I  think  so.    You  can't  sit  and  talk  intensively,  to  a  person  for  as 
long  as  I  did  and  not  get  a  pretty  good  picture  of  basic  attitude. 
A  few  are  just  time-servers,  as  in  any  field.    A  few  so  shine  with 
enthusiasm  and  energy  that  the  spirit  leaps  out  of  their  eyes.  But 
even  the  ones  in  between  reveal  the  kind  of  dedication  to  service 
we  all  hope  to  find,  the  kind  we  faculty  like  to  take  the  credit 
for,  whether  rightly  or  not. 

One  of  the  useful  points  noted  hy  the  young  librarians  was  the 
prSftsence  in  their  classes  of  people  already  actually  ^^orking  in 
libraries.    We  do  have  a  wide  mix  in  most  graduate  classes,  and 
the  older  ones  enjoy  their  role  too.    The  class  discussions,  as 
problem  areas  arise,  profit  everyone. 
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The  Library  Education  ^  department  eurrently  has  five  fulltiiTje 
meBjbers.    (Charles  Boitz,  Irying  Cohen,  Rinehart  Potts,  Florence 
Sellers,  and  Harold  Thompson)  *  In  the  past  there  have  been  two 
other  fulltime  persons  and  a  large  number  of  adjunct  instructors. 
This  has  made  it  difficult  for  f^raduates  to  remember,  often,  just 
which  professors  they  had.    Some  of  the  adjiuicts  were  members  of 
the  college  libraiy  staff;    some  were  members  of  other  teaching 
departments  here;    and  some  were  practicing  librarians  from  nearby 
libraries.    These  are  now  usSd  rarely;    for  example,  whei?  I  went  on 
sabbatical  leave  to  undertake  this  project,  the  dirqptor  of  the 
Glassborb  State  College  Savitz  Learning  Resource  Center  (Dr.Sandor 
Ssilassy)  came  in  to  teach  one  of  my  courses,  and  the  director  of 
the  Atlantic  City  Public  Libraiy  (I^.Richard  Sweeney)  took  another; 
the  librarian  of  a  local  school  media  cej^ter  (Miss  Carole  Haro) 
took  a  third;    and  the  fulltime  faculty  covered  the  rest  of  my 
teaching  load. 

The  teaching  of  library  science  at  Glassborp  began  with  the  college 
librarians  taking  classes  in  their  appropriate  fields  as  oveflbald. 
The  di^e^tor  of  the  college  library  (Harold  Thompson,  thfen)  was 
also  chairman  of  the  teaching  department.    Charles  Boltz  came  to 
joiij  thei  department  as  coordinator  of  the  teaching  program  and 
became  chairman  when  the  teaching  department  was  split  off  to  be 
a  separate  organization.    Shortly  afteivards,  Florence  Sellers 
left  the  library  staff  (where  she  had  been  associate  director  and 
vhead  of  technical  services)  to  teach  fulltime;    Harold  Thompson 
transferred  from  the  library  directorship  to  the  fulltime  teaching 
position;    Irving  Cohen  was  transferred  froft  ELeiuentary  Education; 
and  Rinehart  Potts  transferred  from  the  college  administration, 
having  been  a  member  of  the  library  staff  before  going  into  the 
administration. 

Short  biographies  of  the  current  five*  follow: 

CHARLES  H.  BOLTZ.     Associate  Professor  and  department  chairman. 
BS  19^,  Kutztown  State  College,  Penna.  (major  in  library 

science ,  minor  in  biological  scienceX 
MS  1956,  Lehigh  University,  Penna.    (histoiy  and  secondary- 
education) 

60  s.h.  1958-70,  Temple  University  (toward  doctorate  in 

curriculum  and  instruction) 
19^-51,  librarian  at  Union  School  Dist.,  Honesdale,  Pa.. 
1951-55,  librarian  and  social  studies  teacher.  East  Strdudsburg 

junior  high  school.  Pa. 
1^55-59,  librarian.  Pitman  High  School,  N.J. 

1959-63,  librarian,  campus  demonstration  school,  Glassboro  State 

College,  and  instructor  in  education* 
1963 —     library  staff  member  and  teacher  of  library  science, 

GSC.  , 
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Served  as  department  ehairinan  since  I969.    Member  of  (New  Jersey  ' 
State)  Council  on  Libraxy  Education,  appointed  by  the  Chancellor  of 
Higher  Saucation.    Served  on  CciHaittee  o«  Faculty-^Administration 
Relations,  and  as  Graduate  Advisor.    Member:    ALA,  AASL,  New  Jersey 
School  Media  Association  (Vice-President  196p.63;    President  1963-65); 
NEA,  NJEA.    Courses  usually  taught:    thesis  sei^inar,  multimedia  in 
libjraries,  organization  of  library  materials,  advanced  cataloging. 

IRVING  COHEN.       Assistant  Professor*    Eorrl  Frederick,  Maryland  1925-  ' 
AB  1,962,  Glassboro  State  College    (social  studies  teaching;  cer- 
tified in  social  studies,  English,  science,  mathematics) 
MA  1966,  Glassboro  State  College    (science)  ' 
Bd^D.  1973,  Temple  University  (Educational  Media) 
1962-66,  teacher  of  chemistiy  and  electronics;  audio-visual 

director;,  at  Oakcrest  High  School,  Npw  Jersey. 
1966-^   at  Glassboro  State  College,  teaching  AV  media', 
(prior  to  I962,  in  industry)  '  >  ' 

Served  on  GSG  curriculum  committee,  and  media  committee.^ 
Courses  usually  taught:   multimedia  in  librg,ries;  introduction 

to  educational  media;    preparation  of  inexpensive  instructional 
media;    investigations  into  the  ne^er  educational  media; 
workshop  in  educational  televis* 


RiNEHART  S*  POTTS.     Assistant  Professor. .  Bom  Philadelphia  192?. 
AB  1953 >  Temple  University  ( psychology /pplitical  science) 
.  MLS  196^>  Rutgers  University  (libraiy  service) 
1953-58,  Aero  Service  Corp.;  production  control,  operations  & 

planning,  sales  forecasting. 
1958-6'f,  Aero  Service  Corp.;  chief  librarian/researcher. 
1964*-      Glassboro  State  College. 

196^68,  library  staff,  head  of  curriculum  laboratory  and 

government  documents  departments. 
1968-70.,  college  administration  %b  coordinator  of  grants 
and  Federal  relations. 

1970-  71,  coordinator  of  special  projects 

1971-  72,  administrative*  assistant  to  the  director,  Savitcs 
Learning  Resource  Center. 

1972-  «-    teaching  library  science  fullttoe  (taught  part-time 
on  overload  basis  since  196^^) 

President,' GSC  Faculty  Association,  I967-68;  Secretary-Treasurer, 

Faculty  Senate,  I968-7O;  various  committees  including  chairmosi 
College  Committee  on  Faculty  Recontracting  &  Tenure. 

Courses  usually  taught:    Introduction  to  automation  and  information 
retrieval;    selection  and  evaluation  of  non-print  materials; 
literature  of  science/technology;    literature  of  the  behav- 
ioral sciences ;    thesis  seminar. 

Elected  to  Glassboro  board  of  education  1970;    served  to  1973  (vice- 
president  1972-73) •    President,  board. of  trustees,  Glassbolro* 
Public  library, ^1972-74.    Secretary,  Camden-Gloucester  Area 
Library  Service  Council,  1973-75-    Secretary,  Libraries 
Unlimited,  1975-77-    In  IJho's        in  the  East. 
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FLOREMCE      SEIMS.     Professor  and  Graduate  Advisor. 

?Bom  Eoimd  Brook,  New  Jersey. 
BS  1935  J  Trenton  State  College  (English  and  history) 
MA  19^,  Ifeiiversity.  of  Pennsylvknjta  X English) 
BLS  1944,  Dre>tel  University    (library  science) 
1935«^j  librarian,  Woodbury  High  School,  New  Jersey. 
19^4"69j  assistant  librarian,  Glassboro  State  College.  « 

(included  heading  of  technical  services)        *  * 
I969--.    fulltime  teaching- as  associate  professor; 

proBioted  to  professor,  197^. 
Siuniaer  positions  at  Trenton  State  College, 
Ifoorestown  Public  Library,  Ocean  County 
liibrat^.  Library  Service  for  the  Blind  in 
•     Philadelphia;    Gloucester  County  Education 
office.    '  .       •  . 

President,  Glassboro  State  College  Facility  Association, 

197^75*    Secretary,  1975-76. 
Chairman,  College  Coirnnittee  on  Coirauittees,  1972—-. 
Member,  NEA,  KJEA,  NJLA,  ALA',  AAIM. 

Courses  usually^ taught :    Studies  in  literature  for  ehiViren; 
studies  in  literature  for  yoting  adults;  bibliography^ 
and  reference!;    literature  of  the  humanities;, 
referen'ce  work;    cataloging;  book  selection  for  media 
centers;  eicm 


HAROID  V7.  THOI-IPSON  JR.     Associate  Professor  I    Bom  Trenton  1923  • 
BS  1947,  Rutgers- University  (education) 
MA  19^5^9^,  New  York  University  (education):  / 
MS  19^,  Columbia  University  (libraiy  science) 
'SSWf'^  teacher,  Matawan,  New  Jersey  High  School. 
1947-^,  teacher-librarian.  Central  High  School,  Hopewell  N J 
19^-52,  librarian.  Junior  High  School  #1,  Trenton,  flJ 
1952-5^ J  librarian,  Trenton  Junior  College. 
195if —  Assistant  librarian,  Newark  State  College.  ^ 
1955-59 J  librarian,  Lafayette  College,  PA.  (director) 
1959-71 J  library  director  and  chairman  of  the  dept., 

Glassboro  State  College. 
197I— '  fulltime  teacher  of  library  science,  Glassboro  . 

State  College. 
Member  of  Evaluation  teams.  Middle  States  Associatibn 

and  NCATE. 
Member,  ALA, ^NEA,  NJEA,-  NJU^  AAUP. 
'  Former  President,  Faculty  Association,  GBLassboro  State  - 
College,  and  member  of  state  executive  committee. 
Courses "tisually  taught^    Library  organization  and  management; 
selection  of  materials  for  public  libraries; 
organization  of  l^braiy  materials;    studies  in 
literature  for  young  adults;    history  of  bookg  and 
libraides;    advanced  cataloging;    introduction  to 
J-ibrarian^hip;    administration  of  media  centers. 
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In  the  sabbatical  leave  pariod,  for  the  first  time  I  asked  the  master* 
graduates  what  they*  thought  of  our  faculty.    I'he,  results  are  listed  . 
and  commented  upon  on  the  following  y^geSt 

First,,  may  I  caution  the  reader  not  to^  be  misled  by  the  Fallacy  of 
•the  liDne  Ccinmenl^er,    No  matter  how  sophisticated  you  are  in  reading 
research  results,  beiJig  human  you  are  bound  to  be  tempted  to  give 
greater  weight ^*o  ofte,  articulate,  dissenting  respondent,  than  to  ' 
twenty  who  simply  cheek  a  box  or  Say  "y^s".    I  have  found  this 
tendency  to  be  almost  irresistible  in  myself  aniin  others;    If  we 
are  to  be  fair  to  the  twenty  who  agreed  on  one  response,  w^  should  • 
not  depreciate  the  value  of  their  opinions  1^  giving' midue  attention 
to  the  one  dissenter.    Having  said  jbhis^  I  must  acknowledge  that  it 
is  very  useful  to  know"  that  the  minority  position  on  a  given  point  • 
is  so  strongly  held,  /at  least  by  a  few,  .that  they  take  the  time  and 
trouble  to  present  i/t  at  length.    Dear  reader,  take  that  ^ibfito  account 
by  all  means,  but  n6ver  forget  that  ^  much  lar^ei^  n^feer  disagireed. 
Also  remember  that/our  graduates,  like  the  genemXvrK>pulation,       .  ^ 
include  people  idth  a  veiy  wide  range  of  artieulateHess.  on  paper. 
'  Being 'inyself  one  of  thc>5e  who  f  ind  it  ^ery  eas;^  to  exppmd  at^-^^^ 
great  length  on  paper,  I  can  validly  warn  the  reaSer  against  us.  p 
DonH  forget  the  less  articulate  people  who  jdo  take  the  tj?Quble  to  , 
respond  by  checking  boxes  or  entering  one  word.    Ohe  last  caVeat: 
as  is  the  case  with  all  opinion  surveys,  we  hs^ve  to  be  careful  not  'f^- 
to  assume  those  who  responded  are  representative  of  the  entire 
group:    in  this  ease,  all  the  master's  graduates  of  our  program. 
Those  who  did  not  ask  to  be  visited  may  be  less  articulate;    may  be 
less  successful,  in  their  own  minds,  and  thus  reluctant  to  have  their 
former  professor  visit;    may  be  different  in  some  unknown' way. 

All  these  cautions  are  made  because  the  question  of  rating  people, 
and  especially,  ourselves,  is  a  sensitive  one.    I  am  very  much  aware 
of  the  weaknesses  of  my  surrey  and  will  do  my  best  to  reveal  'them  ' 
to  you.    Beyond  that,  I  tiy  to  make  sure  you' understand  the  / 
weaknesses  Of  all  such  ^surveys .  ^'     ,  ] 

1  did  not  ask  the  graduates  to  mention  names  of  specific  faculty 
during  these  interviews.    Occasionally  they  voltmteered  names,  and 
J-  then  told  them  informalil^'^that  I  was  not  seeking  such  da^ia;  'in 
some  cases  *I  did  ask  whether  a  person  they  were  describing  had  been 
a  regular  member  of  the  department,  or  adjunct.    Sometimes  the  person 
insisted^ on  telling  me  just  how  excellent —  or  how  lousy—  a  given 
professor  had  been.    I  then  made  carefxxl  notes  on  the  reasons  forV 
the  evaluation  and  have  tried  to  include  them  in  this  report  in  such 
a  way  that  the  person  cannot  be  idejitified,  if  the  evaluation  was 
negative.    Hopefully ♦  n6  one  will  be  able  to  recognize^an  individual 
but  thl5  individual  himself.    As  to  positive  comments,  I  have  in  many 
cases  identified  the  professor  involved,  as  assort  of  balance  to  the 
specific  negative  comments  quoted  On  the  program.    I  have  not  listed* 
^ any  of  the  positive  comments  on  inyself,  feeling  this  would  be  at  least 
Tijisunderstood  and  thought  immodest.    (This  of  course  allows  the  reader 
to  assume  there  were  hundreds  df  encomia  for  me.) 
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k  general  problem  vAth  these  ratin^;s  of  faculty  is  that  each  of  the 
graduates  is  rating  an  unknown  *|fix"  of  faculty.    The  staff  changed 
rapidly  in  the  early  years-—  see  the  first  page  of  this  section-- 
and  included  a  large  number  of  adjunct  teachers.    I-Iany  of  .our 
graduates  cannot  accurately  remember  the  names  of  all  their ^teachers. 
Even^lf  they  could,  of  course,  we  would  ^still  be  comparing  oranges 
with  apples:-  the  graduate  ^who  ss^rs  the  faculty  were  "A"  is  stj.ll 
'ifiot  necessarily  speak^iig  of  %he  same  faculty  memberof as  the  graduate 
who  says  the  faculty  were  "C".    The  adjunct  staff  cqme  f rom  three  ^ 
main  sources:    librarians  on  the  staff* of  the  Glassboro  State ^ 
College  library;    professors  from  other  teaching  departments  at-     .  , 
Glassboro;"    and  practicing  librarians  from  the  community,  including 
some  from  two  or  more  counties  away.    Some  of  the  graduates,  iA  thei^ 
responses,  referred  to  only  the  last  group  as  adjunct,  <jr  soBjetmes 
the  first  and  last.    1  tried  to  assure,  by  re-questioning,  that       .  v 
f 3jially  understood  the  category  in  ^nich  the  teacher  fell  who  wafe  ^ 
being  deseidbad.    '  .  '  / 

Other  graduates  complieated  the  proceedings  further  by  specifying  . 
(often  after  giving  ma  all  the  detailed  ratings)  that,  of  course, 
these  applied  only  to  X  and  T,  "because  those  are  the  ones  I  s&w  the 
roost  of."   Others  said  they  were  unable  to  rate  the  adjuncts- at  all, 
or  that  they  could  not  rate  someone  with  whom  they  had  only  one  ^ 
class.       ^  '  P 

The  reader  may  gather  from  this  that  I  am  not  ebinpletely  satis^Tied 
with  this  survey  of  faculty  i^atingst    That  would  be  an  accurate  ,  - 
reading,  with  this  comment:    it»s  better  than  n<>thing,  and  nothing 
is  what  we  had  untTL  now^;    nothing  is  what  the  vaat  majority  of  all 
college  department's  have.. 

The  ideal  solut^ion  would  be  to  ask  each  respondent  to  rate  each 
Individual  faculty  member,  period..    We  would  still  have  the  usual' 

^  prolblems  with  lack  of  objectivity,  varying  standards,  and  so'oij, 
but  we  would  have  ^  improved  measure.    (ft>viously,  this  was  not 
a 'realistic  alternative,  nor  is  it  likely  to  be  in  anj:  surve^Nof 
this  tjrpe,  made  by  anyone  .    Not  only  would  the  persons  being"  rated 

^object;    the  graduates  themselves,  I  am  convinced  from  their 
comments,  would  be  unwilling.  . 

It  will  be  obvious  from  the  biographies  and  short  history  earlier 
in  this  section  that  most  of  our  graduates;  especially  those  in  the 
early  years,  saw  more  of  Florence- Sellers  and  Charles  Sol tz  thaff  of 
any  oty|er  professors.    Two  other  fulltiine  staff  members  taught  many 
of  the  students :    (Mrs.)  Pei-^fhia  Kung  Foo,  and  Mr* Manuel ^Tubio. 
These  covered  only  two  years,  however •    Mrs • Foo  specialized  in  'the 
'  audiovisual  area,  and  Mr*Tubio  in  information  retrieval,  reference  ' 
bibliography,  etc.    A  sizable  number  reported  hot, having  any  courses 
with  Harold  Thompson,  Irving  Cohen,  o"r  myself as  we  came  along  more 
recently.-  %  status  as  a  fulltime  teacher  is  most  recent  of  the. five 
though  I  taught  liart-time  (overload)  since  coming  to  Glassbot^o  in 


1964. 
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The  questio^^put  j:o- th   graduates,  as  it  appeared  on  the  written 
.qu^sstionnaire^  was'  a?  follows:    ^'Please  rate  the  GSC  library 
education  faculty  as  a  whole,  on  the  following  items:  assign 
letter  grades  (a,  B,  C,  etc.)."    Some  of  the  later  interviews 'had 
a  slightly  chsoiged  wording  which  specifically  inelud(St|it£lea3e  ^ 
^ot  name  individuals ...  .please  indicate  which  (of  t^fc^seht 


faculty)  you  did  no^^ take  courses  with.... If  y<^  took  courses  with 
anyone  who  is  not  now  ph  the  faculty,  please  indicate  who -they  were, 
if  possfible."   This  was  due  to      discovering  that  unless  I  actively 
structured  the  interview  to  say ''these  things,  the  graduates  went.  . 
astray. '  As  was  pointed  out  ii^i^e  'brief  report  (3  pages)  I  made  to 
the  President  and.faculty  at of  my  sabbatical  leave,  I  did 
not  regard  the  written  questidmiaire,  by  any  mean^,  as  a  fixed  and 
unvarying  instrument;    I  never  hesitated  to  engage  in  conversation' 
to  explain  the  meaning  of  a  question ,^  what  I  was  trying  to  find  out, 

Now,«»letter  grades  were  requested  for  the  faculty  as  a*  whole  fbt^ 
.each  of  the  following  questions: 

■  I      •  -  ^       \      .     -      ■  *       ■  :  ■ 

V  Competence  in  £he  areas  taught.  ♦      ^  a^.^ 

^Positive  attitude  toward  students.  \  '  ,  :  : 

Organization  of  the  course  work.    (  explained  as  meaning  the  vi? 
professor •s  preparation,  outlines^  istructure'^'for  the 
course.)  /  !^ 

Actual  management  bf  the  classroom  (referred  %^;,the  teacher's  | 

'    speaking,  leading  of  discussion,  etc.)\  5? 
Ability  to  e3qplain'difficu^  \- ^'  -j-;. 

Assignments  clear  and  reasoriable.     V  ^  \.  -  d, 

Accessibility  to  siudertts.  .    \  ^' 

TOl^rance  for  disagreement/.  ^ 


At  the  end  of  this  list^  the  graduates  were  asked  if  they  had  any  / 
other  characteristics  th0y  wished  to  rate  (none  suggested"  any)  or 
if  they  wished  to  make  any  other  comment  on  the  faculty'  (almost^ 
everyone  did).    These  comments  are  reproduced  in  full  late"?. 

A  v^fery  small  proportion —  possibly  five  percent^-  of  the  graduates  . 
did  not  respond  on-one  or  more  items  with  letter  grades.  Some  said 
they  found  it  others  were<,  just  unwilling.    Howe^af,  thefy 

were  willing  to  describe  the  rating  in  phrases,^  after  some  urgjjng 
from  me.    I  have  tried  to  trai^slate  these  into  letter  grade?  in  most 
cases,  using  the'  context  of  th€j  person's  other  I'esponses,  meanings 
of  thfe  words  used,  tone  of  *voice  (I  have  all  intervfew^ taped),  and'  , 
^so  ori^.    This -probably  introdu^s  some '  error,  but  the  in^beT  of  cases 
is  small,  and  I  am  convinced  I  translated  accurately.    For  example, 
••Fine J**  said  with  a  great  deal  of  enqphasis  and  feeing,  is  hard  to  ' 
call  anjrthing  but  an  ••A".'  (  ^     A  ^ 

The  characteristics  questioned  werJe  chosgn  (byJme)  after  a  review -of 
existing  teacher  rating  ^orras  and  articles  in, the  literature.  Any 
suggestions  for  different  ones,  toc^be  used  late^;  will  be  welcomed. 
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On  the  page  preceding  (7) 4f  ^  tabulation  of  responses  to  all  the 
characteristics.    Please  be  careful  to  readi  the  two  footnotes  to  the 
table.* yM^  comments  hereaft^ir  in  this  section  will  refer  frequently 
to  the^able. 

^otnote  #1  refera  to  the  weighting  points,  listed  at  the  top  of  each 
vcolumn^    These  were. assigned  to  allow  for  .calculation  of-arerages* 
Some  are  fractional  because  the  step  they  represent  would  fall  £n 
the  gap  between  two  natural  steps.    For  example:    I  have  defined 
natural  steps  as  A,  A^,  Bf-,  B,  B-,  and  so  on.    However,  the  rating; 
"from  A  to  B"  is  ^between  A-  and  B+.    Assigning  it^  whole  number 
of  itap  own  would^ifipvalidly)  stretch  the  continuum  of  ratings  at 
oxiXy  those  point^^here  such  mid- ratings  occurred.    I  could  havei  " 
assigned  potential) whole  numbers  to  ^very  mid-interval  rating, 
whether  it  occurri^d  or  n6t  ,^  bqt  that  woipLd  j^v©  complicated  the 
computation  and  tabid.ation.  *4 

^ Footnote  #2  refers  "to  the; heavy  black  ovals,  one  on  each  line  of 
the  taKLe.,"^niese  are  placed  at  the  position  where  the  average  for 
that  line  wotild  be  plotted  (see  the  averages,  listed  in  the  column 
on  the  far  rightK   tn  other  words,  a  sort  of  profile  can  be  seen 
fortre  departmeni.^    If  the,  process  has  been  valid,  these  should 
indicate  the  characteristics  felt  by  Dur  graduates  to  be  strongest 
and  weakest •       .  ^         \-':  . 

The  careful^  reader  of  the  table  will  note  that  the  c&imittr under 
7  paints  includes  ra!tings  of  two  kinds:  ^B",  and  ^A  to  C»».    He     .  ^ 
will  naturally  be  curious,  in' view  of  the, large  numbers  in  this 
column,  to  know  how  many  were  .of  each The  answer  is  that^J^  of 
these  ratings  ►were  '•A  to         This  column  can  be  interpreted,  then, 
\ilthotit  much  "inaccurate,,  as  a  rating  6f  "BJ** 

It  is, very  pleasing  for  a  ir»ml^r  of  the  department  to  observe 
sfuch  high. averages.    However" (surely  a  word  that  must  be  used 
heavily  in.  any  research  paper)  jthe  reader  must  consider  that  this  ' 
is  a  ^rvey  of  people  who  graduated  from  the  master^s  .program; 
at  Glassboro,'  only  the  grades  "A**  and  "B"  are  really  acceptable. 

^.An  occasionsuL        in  a  course  is  tolerated  butM^student  whq  has 
more  than  one  or  two  "C'^^s  is  In  dif f  icultgr^    So  we  must  look'  at 

.  the  high  ratio  of  A^s  and  B^i  with  this  in.  mind:   that  most  of  ^he. 

'  graduates  probably  see  a  "C"  as  unsatisfactory.    If  we  were  rating 
ap  undergraduate  program,  I  would  expect  to  see  the  grades  spread 
more  widely*   Hopefully,  the  process  has 'been  good  enough  that  at 
least  the  relative  'positions  ,0f  characteristics  would  be  the  samev 
That  ie,  'the  top  rating  should  still  go  td,  •^positive"  attittxde 
toward  students'*,  followed  very  closely  l:gr:  '•competeftde  in  the  - 
areas  taughtv**  / 

Subjectively,  my  perception  of  the  comments  made  by  the  graduates 
wo]^d  confirai  the  ranking  shown  in  the  tabl^.    They  do  see  our 
weakest  areas  as  organization  and  assignments^^  the  latter,  because 
they  are  seen  as.  too  heavy* 
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Turning  now  to  the  specific  characteristics  on  which  graduates  were 
questioned:  T 

■      •     ■  •    ;  ■  -  '    ^  '  ■     ■    '  ■ 

Competence  in  the  areas  taught      -      "  \  '  ' 

■  The  tabxilatidn  shows  this  •area  was  ra^ed  second  highest  of  the 
eight.  vCoinments,  both'  those  li^ed  here.;and  those  heard  from  the 
graduates  infong^lly,  confirm  this'  high  rating-    VAth  one  or  two 
exceptions  (and  those  were  adjunct)  the  faculty  are  perceived  to 
know  their  subject  areas  ve^  well. 

^  Arabng  thode  rating  the  faculty  "A"  in  this  category,  these 
coiranents  were  made:  -      ■■  ^ 

"Except  adjunct."    *    "Except  for  one  bad  (adjunct)", 
ti  -  , 

"Extremely  competent."  ^-^     "Except  for  one."  . 

"Fine —  all  wire  competent."  "Fine." 

^    Those,  rating  the  faculty  overall  as  "from  A  to  B"  said: 
"Two  Very  poor^'* 

Itecompanying  a  rating  of  "B+"  was  this : 
g  "Couple  of  wealc  ones—  others  extremely  strong." 

Those  rating  this  as  '•^B'L  Said:  * 

/  "One  pdor  one."    ^  '^Varies       person;"  "Good*" 

"Very  hard  to  evaSiate—  not  an  A."     "Half  very  competent." 

The  lowest  rating  in  this^  category  was  an  "A  to  D"  on  which  the 
graduate  did  not  comment. 


Positive  attitude  toward  students  "  • 

The  f^lilty  were  rated  highiest  in  this  category,  of  all  the  eight. 
It  was  slightly  ahead 'of  "competence"  (see  above).    Comments  confirm 
that  our  students  perceive  the  library  education  faculty  as  strongly 
concerned  about  them*    The  smallness  of  our  department  may  assist  in 
maintaining  the  feeling  that  students  are  not  l^t  in  the  crowd;  that 
the  professor  knows  all  of  them  and  cares;    ancfeio  on.    I  have  heard 
people  from  other  department's  say  this  category  is^irrelev^t:  \diat 
matters  is  only  the  teacher's  subject  competence.    I  am  violently 
opposed  to  such  a  picture  of  the  teacher's  responsibility. 
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specific  comments  from  those  graduates  who  ratsd  this  category  "A": 

"Really  great—  everyone  agreed."         "With  one  exception 

\  (adjunct)" 

.      "Great."  "Fine."     .  - 

♦ 

"Never  anything  but  encouragement."         "All  OK." 

"Couple  not  so  nice—  rest  "were  very  warm,  professional." 

"Very  positive*"  "With  one  exception  who  was  not  fair.** 

'  "The  library  group  really  cares  about  their  student?--  fellow 
stu^nts  ±n  other  majors  don't  always,  have  this." 

"After  all t  their  jobs  depend  on  giving  students  what  they  want 

"OK."        "Very  good."     "All  made  yo\^  feel  wjlcome-^-^  they 

were  there  to  lielp.2^' 

Those  rating  the  category  "A^":  "  ^  ^ 

"Except  for  one  (ad  junct)  who  was  E  or  F." 
"Fine  except  one—  personality." 

One  person  rating  this  "A  to  B"  said:  ^ 
"two  very  poor." 

Those  rating  it  "B"  said:    ^  -  ^ 

"Mostly  very  good."  "Mostly  OKf  some  poor." 

And  one  who  rated  if  "A  to  C"  said: 
"Present  staff  all  A." 


Or|ii{anization  of  the  course  work 

t This  category  was  defined  for  the  respondents      how  well  the 
teacher  seemed  .>to  have  prepared  and  organized  the  rnVterial  to  be  , 
taught.    Its  rating  is  the  lowest  of  the  eight,  a  hiteh  B+i  while 
that  is  not  a  noor  rating,  it  does  reflect^ the  gradul^es*  opinlonis 
that  some  of  the  faculty  are  not  well-organized  (or  pirhaps  "were" 
not  so).    It  may  be  disputed  that  the  student  in  classXis  not  in  a^^- 
good  position  to  judge,  and  in  fact  one  graduate  said  However, 
it  is  valid  to  .obtain  the  perceptions  of  those  on  the  receiving  end ^ 
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Those  graduates  who  rated  this  categdxy  "A"  said:\ 

"All  well  organized  and  prepared "Very  good." 

^'Always  very  well  done—  you  knew  exactly  what  was  expected^" 

•  "One  person  C+."         "Almost  all 'had  outlines." 

■  ^  "  .  . 

^'     "Peel  fine  about  this."       "Vety  well  organized." 

.  "All  very  organized."  ,  . 

One  who  rated  it  "A  TO  B"  said: 

"two  very  poor."     (NOTE:    this  respondent  made  the  one  comment 
and  said  ^t  applied  to  all  categories;    the  reader  will 
notice  it  being  repeated.    I  would  attribute  this  to  a 

'      negative  ••halo  effect",  guessing  that  this  person  was  very 
much  tumed  against  two  memoers  of  the  staff.) 


Two  who  rated  it  "A  TO  C"  said: 

"Pre3ent  staff  all  A. "       '•V/ide  range  from  A  down. " 


One  person  rating  it  a  said:. 
"Some  did' not  prepare." 


One  who  rated  it  as'  "from  A  to  D  or  F"  said : 

/  ^       ,  ■   .         ^  i 

^  "Regulars-  A;  adjuncts  D  or  F."  ^7 
One  lAiO  rated  it  "C"  said:  > 


1/ 


"Too  much  student  participation."  .  (NOTE:    I  have  found ^sin  my 
own  collection  of  student  evaluations  at  the  end  .of  jpach 
semester  that  always  one  or  two  members  of  the  clas^lvery 
strongly  opposed  any  structur^^  except  that  where  th^;4ieacher 
lectures,  questions,  and  examines:    they  are  repell^  "  ' 
student  discussions.) 


General  comments:         '  ^ 

"How  can  I  judge?"        "Most  OK."^      "One  always  well-organized.- 
So  were  the  others-    sometimes  didn^t  f.ollow  plan,  but  it 
worked  out  OK."    For  these  three,  no  grades  are  assigned.  * 
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OlassroQtn  management:    Bj^eBklm^  dlsoussion^  etc,  / 

Those  who  graded  the  faculty  "A"  on  this  item  aaid:  ^ 
"Fine,  fantastic."        "OK."         "Fine."  •W.^ 
"Never  a  problem  with^  the  raiexpected,,"  "Fine." 

Those  who  assigned  the  grade  "A^'*  said: 
"One  sometimes  disorganized*" 

"Fin0««  except  those  who  let  students  do  all  the  work." 

5ne  who  graded  "A  to  said: 

"Two  very  poor."    '  ^  ^ 

Those  who  graded  "B"  said^  *     ^  ' 

;  -    "Too  often  a  student  was  permitted  to  take  over  and 

monopolize  the  time." 

"Good."  . 

•♦One  is  a  poor  lecturer." 

"OK  except  ori6~  disappointisd  id.th«.r  we  were 'not  doing  the 
work  of  tfhe  course—  mostly  side  issues." 

■  I 

Those' >rfio  graded  I  "from  A  to  C"  said: 

"Regulars  A      adjunct  bored,  just  read  notes." 

"Wide  range  from  A  down.^*  i\ 

"Varies  widely—  some  very  high,  some  put  class  to  sleep." 

^' 

One  who  graded  "B-".  said:  ' 
'         "One  poorly  managed!"  . 

V      Two  Who  graded  "C"  said: 

"Varies  widely."  "Weak  area." 

'i'"  '  (12)  ' 
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Ability  to  explain  difficult  points 


ThQS^^  who^ated  the  faculty  "A**  on  this  point  said: 
•^No  difficult  points."  "With  one  except  ion* 


"OK."  "Very  good;"  "Veiy  good*"  '^^ 

"Except  one,"         "OK."  '  ^  m  '\(^ 

"For  example,   persisted  on  difficult  points  until 

all  did  get  it." 

One  who  rated  it  "A-"  said: 

"Mostly  tried  hard  to  give  you  an  answer." 

Two  who  rated  it  "from  A.  to  B"  said: 

"With  one,  no  difficult  points."       "Tro  very  poor." 

Those  whp  rated  the  faculty  "B"  on  this  point  said: 

"Sometimes  not  clear  to  all  students."      "Very  good." 
"Had  a  couple  who  were  only , fair."  "Good." 

\        '  '  - 

One  who  rated  this  -"C-"  said: 

"P]?oblems  in  this  area--  maybe  questions  were  asked  thdt 
didn't  have  answers--  frequently  a  lot  of  hemming  and 
hawing—  left  us  confused." 

.   -  1- 
As  noted  on  the  overall  tabulation,  the  faculty  were  rated  Very  high 
on  the  characteristic  of  "explaining  difficult  points/  which  may 
be  interpreted  as  a  reaction  *to  the  classroom  techniques.  -There 
were  relatively  few  comments,  lending  more  weight  to  the  actual 
number  of  "A"  i^esponses.    Some  graduates  downrate  the  importance  of 
this  item,  feeling  that  difficult  points  are  not  that  frequent. 
I  find  this  is  a  function  of  the  student's  experience:  obviously," 
those  already  working  in  libraries  will  less  ofteirj  encounter  a  pointy  ^ 
on  which  they  need  help.    The  teaching  problem  is  to  adjust  our  ^ 
methods  to  handle,  in  the  same  class,  people  aged  20 'with  no  library 
experience,  and  those  aged  50,  with  many  years  of  it. 
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AsslCTtnents  clear  and  reasonable  ^  . 

This  item  rated  second  lowest  of  the  eight.    From  comment it 
is  c^Lear  that  it  should  have  been  two  questions,  separating'  the 
-clarity  of  assignments  from  their  reasonableijiess,  for  it  turns 
out  there"^  a  strong  consensus  rating  us  high  on  cla,rityi  and 
low  as  to  requiring  too  lauch  in  assignments.    Graduates  are 
inclined  to  mention  that  one  teacher  in  particular  gave  them  a 
'  very  heayjr  load;    then  they  split  into  two  groups;    those  who 
are  atill  indignant  about  it,  and  those  who  believe  it  was 
necessary  and  has  been  of  great  value  on  the  job.    There  seems 
to  be  no  way  to  get  away  from  the  fact  that  librarianship  does  ^ 
require  the  mastery  of  masses  of  facts  in  a  number  of  fields, 
for  the  successful  librarian  knows  something  of  a  number  of 
subject  areas.    Success  in  some  disciplines  involves,  as  the 
old  saying  goes,  learning  more  and  more  about  less,  and  less 
(until,  the  joke  goes,  one  knows  eveirthing  aboi^t  nothing)/ 
The  librarian  must  learn  more  and  more  about  more  and  more. 
Graduates  s^id  (as  noted  in  another  major  section  of  this  paper) 
that  the  major  thing  which  surprised  them  once  they  got  a  job, 
was  that  there  is  smch  a  great  volume  of  things  to  know  and  do. 
The  heavy  load  of  assignments  may  help  adjust  them  to  this,  and ^ 
make  their  picture  of  the  profession  more  realistic. 

Those  who  rated  the  faculty  •^A"  in  this  area  had  these  comments: 

"Definitely  clear —  one  very  hea^  on  work,  necessarily  so—  we 
resented  if  at  the  time.".  "OK." 

"One  per  don  very  clear  but  gives  too  much  homework 

••Always  felt  free  to  ask  for  explanation." 

^•Very  reasonable--  some  students  felt  at  the  time,  there  was  too 
much  work  in  the!)  reference  course,  but  I  cannot  see  an 
alternative "Had  plenty  of  them!"  \ 

"Very  well."        "Some  were  hfeavy  but  necessaiy." 

1^   "Fine-*-  seemed  too  heavy  at  the  time,  but  now  I  think  it  fine." 

"I  guess,  (laughed)    lots  of  work  hy  one,  but  I  guess  that's 
.   ^  what  is  there  "for." 

"A  lot  of  work  but  all  iMoesSSy*" 

"Sometimes        (   assignments  heavy  but  necessary #" 

"At  the  time,  didrnTlike  all  the  work." 
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Those  grading  "A^"  said:  ^ 

"Some  not  clear  at  first-«  all  reasonable." 
"0|C,.  teit  one  was  very  thorough!" 

/tod  graded  "A  to  B"  eoimnented: 

*  '  \,         ^li    ■  '* 

"Clears  yes,  but  sometimes  unreasonable  foi'^hose  working 
fulltime..."         "Two  very  poor." 

Those  assigning  the  grade  "B"  eonnnented: 
"Very  heavy  workload  from  one." 

"One  reasonable  but  not  very  clear^"  ^ 

"One  perJion's  assignments  not  reasonable--  too  much,  especially 
in  the  summer—  shou!jLd  be  redjaeed."^  / 

"Some  assignments  too  heavy—  this  is  gradtiate  level—  most  of 
the  students  hold  foLltirae  jobs—  could  space  out  the 
work  better." 

"Clear  OK—  one  was  unreasonable  at  times —  assignments  heavy." 

"Sometimes  assignments  were  c'hildish  and  burdensome—  some  just 
repetitive—  could  be  done  by  high  school  students."  , 

"One  teacher  required  more, time  in  looking  for  books  than 
reading  them." 

"Mostly  clear'laid  reasonable." 

Those  assig;ning."B-"  commented:. 

"Some  gave  you  plenty  of  practical  woric;  others  no't  enough.'? 

"Lower  because  of  one  AV  course." 

"Too  much  work  for   !  (five  hours  a  night)" 


"Had  some  pretty  strange  Assignments—  not  v^ry  relevant. 

Grading  ''B  to  0"  and  commenting  as  follows: 
"Some  not  clear." 
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One  student  who  graded  the  faen^iy  "A  to  D"  on  this  point. said! 
"One  idth  veiy  unreasonable  assignments."  .  ;     <:>  ^ 

Reported  with  a  grade  of  "C"5  / 

"•^.as  to  reasonable—  one  loaded  on  too  itmch  work»" 

i 


This  is  mlnly  self-explanatory,  but  explaijied  to  graduates, 
when  they  brought  it  up  J  as  including  how  easy  it  was  to  get 
to  the  faculty?   how  appiroachable;"  Jiow  easy  to  get  to 'them  in 
offipe  hours;    and  so  oni    The  average  rating  for  this  point 
is  exactly  the  same  as  the  average  for  all  the  eight. 

One  graduate  who  rated         said:  ' 

"Always  made  time—  talk  about  problems." 

Those  wh^  r^ted  the  factaty"A"  on  thiB  point  said; 
^  "All 'OK."  "Except  one  very  hard  to  reach." 

"Didn't  ne^  access."         "Fine.^^^  "Fine." 
"Sometiipes  had  to  wait  a  little  for  one—  very  busy." 
"OK—  ny, phone. calls  always  answered."  ' 
"Fine—  cbuld  call  theirf  at  home."^  * 

"We  had.no'  problem-*,  always  running  to  them  with  questions. 

"Don't  kno«f-.-  always  OK  when  I  trled^-  distance  a  problem— 
they  adw^ys  wanted  to  help. "  . 

"aways  accessible."     '       "All  OK." 

"I  had  the  problem  ?o  many  students  have —  because  working, 

we  have  odd  ho%s;    but  can't  expect  faculty  to 
'  .    wait  for  you."  , 

Those  rating  the  faculty  "A-.": 
*  "Always  could  get}  them.", 

"Mostly  A,  some  B.    Sipme  students  said  one 'was  hard  to  see« 
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And  rating  "A  to  B"  said: 

■  ■  (I  ■    .  f 

"Two  veiy  poor*"     (see  earlier  eonmientt  page  11,  for  moare 
details  ort  this  person's  reactions*) 


^ose  rating  the  faculty  "B"  on  this  item  said: 
\     "One  person  poor--  n6t  accessible  due  to  (another  activity)^**. 

"One  sometimes  not  toerewhen  supposed  to»" 

"Sometimes  hard  to  reach."  "Good*"  - 

"OK—  one  was ,  f oi:getf ul~  udssed  appointments •"        "Ctood  # "  * 

"••Some  bupy—  difficult  when  you're  a  part-time  student*"* 


"OK  except  one#" 


Hating, it  "A  to  C",  one  said: 
'     .     "It  variedY", 

.    One  i-ati'ng  it  "B-"'  saids  * 
"Never  enough,  staff*" 


Rating  it  "G",  one  said: 

"Some  always,  siDroe  never #" 


♦♦the  type  of  activity  is  omitted  because  it  would-^  identity 
the  faculty  member. 
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Tolerance  for  disablement  ^ 

On'this  characteristic,  too,  the  graduates'  average  .rating  was 
exactly  equal  to  the  average  for  all  points.    In  view  of  the  numerous 
very  positive  comments  made,  on  this  survey  and  on  individual  class 
evaluations,  one  might  expect  it  to  be  one  of  the,highe^  (though 
"AU"  is  not  really  poor)..  I  would  guess  the  rating  fs  pulled  down 
because  the  few  occasions,  or  few  individuals,  where  tolerance  for 
disagreement  wa*  a  problem,  so  affect^ed  the  graduate  that  this  was 
strongly  influential  in  rating.    All  of  us  are  more^  sensitive  to 
inhibitions  placed  on  our  e5q)ressioa  of  opinions,  probably  more  so 
thanxwe  are  to  (for, example)  heavy  workloads. 
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Those  rating  the  faculty  "A**  in  tolerance  commented; 

"Very  few  cases  wher^  this  came  up."  "No  problem." 

"For  present  staff :  A.    One  (adjurtct)  was  not.** 

••Don't  recall  any  disagreements."        "OK*  fine." 

"Can  come  to  agreement  after  discussion." 

"No  occasions  to  disagree."  "OK."  f 

^Always  open  for  discussion —  you  could  always  bring  things 
up —  it  never  got  out  of  hand." 

"Pretty  good—  one  had  some  very  clear  notions;.^  I  didn't  like 
onei  of  ^         favorite  books,  and  accepted  this.** 

"It  never  came  up~  maybe  this  is  because  they  handled  it  well 

"Didn't  really  occur—  I  had  no  trouble  with  though 

some  did*" 

"Never  saw  any  disagreements.'"       "N^t^-ffluph- came  up." 
> 

Those  rating  this  ••A-"  said^ 

"Except  for  much  turmoil  In  one  (s^^^c^^lass..^'"^ 
••Except  for  one  ykio  lowered  my  grade  ^one  point  f j)r  disagreeing;^ 
"Couple  of  minor  exceptions--*-  one  Wt  on  the  staff*" 


Rating  "A  to  B":  i 

"Two  very  poor.^    (see  page  11) 


Those  rating  the  faculty^  "B"  on  this  comiAentedj 

"Mostly  OK.    One  individual  didn't  wan^  disagreement." 
••Good.*'  . 

•♦Onljr  one  would  not  tolerate  disagreement--  , we  were  told  exactly 
what  was  what,  with  no  discussion. "\ 


Rating  ••B-"  were: 

"At  least  one  time  when  riot  tolerant--  someone  who  is  not  there 
now."  . 
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Farther  comment  tgr  one  who  rated  "B«"; 

"Mostly  A,  pulled  down  bjr  one*"  , 

Rating  the  faculty      to  D": 

"For  the  most  part,  very  good:    one  in  particular  (adjunct) 
didn^t  like  disagreement  at  all,"  ■ 

"One  not  tolerant—  did  notCLikgr^isagreeroent , " 

"Cannot  generalize:    some ^ very  bad,  some  very  good*" 

"One  prof  with  none««  maybe  two—  one  wo\ild  never  give  more 
than  4  B  because  I ^disagreed."  ^ 
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This  Concludes  the  section  on  replies  tpjv  the  eight  specific  points. 
The  readfer  is  again  referred  to  the  stiiranliry  tabulati^^n  (page  7) 
for  a  quick  picture  of  the  ratings.- 

At  the  end  of  the  eight  pointcs 4  *you  will  remember,  was  a  general' 
section  where  I  asked  for  the  "other"  opinions  of  the  graduates. 
These  arel  difficult  if  not  ^possible  to  categorisse,  so  I  am 
simply  giving  all  of  them  here,  exactly  as  in  the  originals. 
Those  who  are  deepLy  interested  in  the  program  will  find  it 'of 
hiLgh  interest  to  read  through  them. 

"Hated  the  course —  way  it  was  ts^ught  was  terrible — 

[adjunct)  was  a  very  sarcastic  person." 

assigned  too  much  busy  work^" 

was  rotten."    (adjunct)  c 


"Enjoyed  Mr. Williams. (adjunct) 

"They  all  seemed  so  enthused I"  -  ^ 

(.\  ■ 

"Sellers  very  good."  ^ 

if  ■  -        .  ^ 

"Cramer  excellent."  ^ 

"1  only  had  Boltz  &  Sellers  of  those  there  now--  both  were 
excellent—  former  people:  .         was  awfpi." 

"Make  the  students  work  harder."  ^ 

"Sellers  terrific*"  ;  • 

"Visiting  teacher  was  OK  for  those  new  to  the  field,  but  not 
for  the  experienced.^" 
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*I  planned  my-  courses  so  /as  to  avoid 


(aa^unct)  was  disorganized." 


knew  his  subject  but  changed  requirements »  assignments 
nnr6aliSti6,»  '  ^ 


••m  quite  interested  i/i  what  thej'  afe^teacjiing—  there  to  help--/ 
'   \:   veiy  cooperative—  for  the /most  party  love  ;f or  their  prof es^ion— 

"    many  years  pf/ experience, /Which  shows—  instilled  me  With  a 
\  >     Ipod  outlook  /on  the  prof  e^ssioft—  the  faculty  Were  up  to  'date. 


aware  of  ch^pges  in  the  field." 


"Faculty  ve;ry  obifedtive— had"  the  expe  overall,  a  yery 

pleasant  dfcpeVience—  all,  i^aculty  and^  students,.  Joined/in.  *^ 
making  it//a  woi-king  practical  esctoerience—  presented  a /  \' 
„  realistic  picture  of  what^^o  eacptect  on  the  job—  \ie,f«ishecl  • 
^  '"'Withottt  the' id0a  wei?*ere  aupr^e  gift  to  the^orld- 

have  found  some\librarians  \frWother  schools)  j*o^^ 

twelves:."  ''      '  J  ■     y        ■   ,  :   T"  '  ■ 


tod  naci^  of  themi^eli 


i^^floltz--  blfss  his  heartw-  such  a  ^tiysnt  person,  .  J' 

^"One  form*r  teacher  was  fine  on^efte  subject  but  lost  if  k  questi/bn 

raia(ed,'or  the  topiech^iged.  Sometimes  1  ha^the  fefling/ 
(adjuncts)  were,  not  wB^l^ualified,"  - 

^L^ew  their  mat erisill-  fine..." 

••Wiil|^j5;  yei7  go^^^  V 


"Sellers  l^ine  a|tel  thorough. " 


••All  basically  e>i^ellent^ 

/  '■ -  ^  ■  •  ■  "  ^  ^  \  ■  ■  ■■"  -  "-jX  ■  "■  •  ■'■^■''.  'b  . 
^InstrvLdtoT  was  ten?  ;busy  elsewhere--  we  j^nffer^ 

"  ^      Xadiunet)  cotild  have 

••One  person  not  very  good ;{ of  the  5)--  drag  ddwn  the  aVeragd^ 
if  Included--   much  "too  we5dte--  th 

indifferent  air--  very  lackluster—  1  jf^s  Wiy^  and 
bored.**--                   ''^  ■ 

v  v  \:  ■       .  '   .V  ^  .  "■•    y  .  ■  . .  ' 

••Didn't  feeVCone)^  was  well-organiied* /'On  the  whoi^^a)osit 
-\  A4,together,  satisfied,    l^iey  w^ 

person  leetweds^so  fast  I  toolc^aNtape  jBporder  to 
couldn't  write,  fast  enoughs-   hothib^^^t  lecture. •• 


••Whoever  taught  _ 
his  name. 


was  such  a  poor  teacher,  I've  foriotten; 


••One  person  (no  longeje^there)  had  a  ve^y  gre^t  coinmunication  gap-- 
it  waa  an  ertotionally-ch^ed  semester—   feel  the  instructor 
knew  the  subject  but  not        to  get  it  over.*'^ '  /  " 
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VBolta  well-prepaT&lt    Sellers  f  antastixj,  covered  awe1?SF^hing* 

•  ■  ,  •    ^:  '         '  ■   ■  •  :  '  ■  \  .-■ 

••As  to  ad jiihdt  p??(5f s—  level  o£  performance  was  geyii^ally  low-.-  • 
a  public  librarian  who  taught  reference  went  fat^  too  f ast~ 
.confused  students—  however,  Lynn  was  ex^^ell^t--  quite  m 
V   honor  to  learn  from  him—  the  faculty  s"^ikes  a  reasonable  o* 
balance  between  theory  and  prac£i<ie*^.  Show^  consideration 
for  the' student '       .  '  1^ 

9Tubio , excellent  ^     :  '  'y"^"-  ;    '  '  V 

"Good  staff  I"    (with  exceptions— .Usted  adjunct) 


•♦iQne  teacher  was  terriliLe— r  no  longer  there~  ha^as  v^ry  negative 
;  -   oil  ai^  question--  it  was  way  out - 


"Real3.y  feel  they  did  well  by  us," 


was  excellent  (adjunct)    I  may.  be  the  only  one  who 


like^  him:" 

"I  was  veiy  veiy  satisfied." 

•"S^lerg  gets -all  A's/" 

,"The  class  complained  a?  lot  about,  but^-tbe  notes  are^eful." 

**Mr •.Bolt Was  roost  "helpful.    His.  patience  and^ understanding  will 

always  be  remembered  ^d  appreciated.    Miss  Sellers  malde  us- 
•      ;work  BUT  WE  LEARNED."  ^ 

•^I'd  rather  not  grade  anyone--  all  are  0K~^  all  ^e re  willing  ; 
to  help."  _  '  '       "  ■ 

"All  courses  were  well-taught.'*  '  y 

••One  really  kept  us  busy —  often  feit  it  was  too  much-w  busywork^i- 
not  always  the  maximum  value." 

'"One  (fidjunct)  was  terri^e —  he, didn't  teach  anythinj^  related  to 

the  library  at  apt--  it  ended  up  being  a  cours^  in  philosophy 
"wasted  time—  ^disaster."  '  " 

"Cannot  rate—  too  difficult."  /  ^ 

:  ••Gtrazian  was  excellent  in  Mass  Media,  and  Jensen  in  Educational 
.     Supervision  &  Administration."    (non-library  courses)  , 

"Cme  (adjunct)  was  terrible,."     '  •  -  . 

••One  (a4^nct)  didn't  know 'how  to  teach."  ^  / 

"One  (adjunct)  bad."'"  .  \   "  \  .  "      "  ^ 


••Hewsen  Was  "excellent.**  .     ^  '  ^ 

■  "       *  ^  ■',*■■.■■ 

"(one)  teacher  yas  lousy,"  ^(adjunct)  •  '    ,  , 

"Excfellent  teacher—  MrtWilliams."    ^  , 

'  •  •    ■       .    .  ■  •  '        .'  • 

"All  fijrie  except  two  people,  very  pd"or;,    One  paid  no  attention  7 
r  while  the  class  worked  on  "." 

"One  AV  teacher  was  fine,  the  other  was  awful#**       '  \. 

"Too  much  voliame  to  the  work."-^  -  1 

"One  course  ^s  a  loss  due  to  the  instructor."  (adjunct) 

"Boltz  is  excellent  in  all  his  courses."   *  ^ 

"Really  impossible  to  grade.    I  was  satisfied.-    VJhan  you^re  a 
-    student  with  no  experience,, you  can't  appreciate  it. 
.  There  were  gripes,  sure,  but  tetter  looking  back-p-  a  very 
-       warm,  open  atmosphere^-  felt  welcome. to  question  and 

raise  problems  J' 
.    •,  <i 

"|dne  teacher  arid  I  clashed."  (adjunct) 

"One  person  not  too  good  as.  compared  to  others  *i" 

"ftie  was*^not  my  favorite  instructor —  not  too  good." 

"Young  fellow~  his  first  course--  was  good." 

?One  was  very  exacting—  too  tense—  no  longer  there." 

a  '  ■  .  *  ■ 

P>  •  •  • 

"Miss  .Sellers •  courses  were  excellent  and  have  proved  invaluable." 

"Mr.Boltz  inspired  us  to  be  librarians,  pointing  the  way." 

"Hewsen  was  tremendous.'"  ,  "  ^' 

iiM^e.4j^^fthem  know  their  subject  matter  very  well —  some  better 
able  to  put*  it  across—  some  pJLanned  it  out,  put  it  over- 
some  off  the  top  of  their  heads." 


"One  really  laid  it  on  us~'we  read  thousands  of  books!  Excellent. 


^"Really  en  joyed' it— 'most  classes  were'  small  ^  homey-^  teachers 
.  were  all  good."  ' 

"As  people,  the  faculty  are  wonderfxil.    Very  nice,'  warm,  willing 
to  help."  ^ 

"Too  many  courses /called  more  for  memorizing  than  for  cha.llenging 
your  intelligence •" 
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••I4nguage  problem  with  one  instructor--  hindered  progress-- ^ 

instructor  put  into  embarrassing  position—  students  i^ere* 
*  ,Tude.'''  '  ' 

••Ijistructor  made  (6ne  course)  difficult-^  ridiculed  students  in 
/class.?  * 

••j^jajtincl/ people  somatirtes  unexpectedly  low--  youM  think 

practicing  librarians  wpuld  ISb  good  teaqhers-^  (cited 
exaitiples)"       •  ^  ^  ^ 

"Adjunct  teacher  philo£?Qfmzed  but  did  not  cover  things."  ^ 

h  ■•  ,  ,     ^         .    ^      .  ■  ^ 

•|Busy-wprk--  good  but  unreasonable!"  (in  one  course) 


^•Woricload  extremely  heavy  in  some  ct)urses,  espjftcially  in  the 
^  ^  o  sumiMr^  why  so  many  books  to  look  up^"  ' 

"EnjoyedTthem  ali.'J       '   ;  '  ,  . 

"One  made  a  gre.at  impression  (op  me).        '      brought  irf  lots  of 
materials—  articles —  purrent  .data*^  many  in  class 
didn^t  read,  but  I  did."  ' 

"A  pleasant  experience."   -  . 

"Language  barrier— »   ^  might  have  known  business,  but  not 

teaching." 

"One  took  own  courses  too  lightly--  paid  little  serious  attention 
to  students'."  - 

« 

"FViend's  and  I  actively  resent  paying  a  lab  fee  to  the  instructor; 
also  it  seems  too  high."  '  . 

"Some  instructors  seemed  not  interested,  assigned  to  courses  at 
the  last  minute—  interest  was  lackinjg." 

"Ify  negative  comments  refer  almost  entirely  to  others  than  the 

regular  profs.    Feel  quite  satisfied—  it  was  excellent."^ 

"C^e  pro:^.  not  prepared—  students  could  see  didnH  know  facts." 

"Vfo\ild  not  rate  any  really  low.    One  is  OK  but  always  disorganized! 
Taught  one  course  without  any  notes." 

'^e  instructor  thought  asking  questions  revealed  an  inatJility  to 
create  the  instructional  materis3.s...  knew  the  subject 
but  often  found  it  hard  to  exrf^n."' 

'    ' ,        ■  ■       '  •  .•  &  , 

"TeacMng  prepared  me  very  well.**,       ^     "  ^ 


•*One  did  not  know  enough  about      cataloging.*'  _ 

"I  cussed  ^  many  times  but  appreciated  the  coverage  of% 

materials  and  preparation--  Oh>  those  late  evenings  . 
of  hard  work J" 


Tbi^.  is  the  end  of  the  graduates*  comments.    I  hav^  been  unsure 
*in  many  cases  li^ether  ^a  given  comment  belonged  under  ♦•f acuity** 
or  under  the  specific  courses.,  Where  there  has  been  any  doubt, 
I  haye  placed  them  hera#  \- 

I  have  tried  tabulating  t,he  individual  comments -about  which  of*  the 
instructors  each  one^had  or  did  not  have,  but  the  effort  proved 
to  be  unproductive — ^  the  matter  is  too  complex  to  show  usefully. 
As  I  sal4  at  the  beginning  of  this  section^  three  of  us  are  too 
recent  to  have  many  comments  apply  to  us. 

-  r 

The  most  obvious  point  that  stands  out  in  reading  through  the  ' 
comments  is  the  problem  with  adjunct  teachers*    Some  were  praised 
veiy  highly  but  mentioned  rarely--  e.g.,  Hewsen,  Williams,  Cramer. 
Therefore  it  is  hard  to  know  whether  their  entire  classes  would 
have  agreed  with  the  high  evaluations,  or  >*iether^the  few  iwho  did 
mention  them  here  are  the  exceptions*    Others  were  almost  universally 
condemnetl^,  and  I  am  using  no  names.    If  we  take  it  for  granted  that 
the  department  would  not  deliberately  choose  a  poor* teacher  to 
cover  a.  coui^se,  then  it  would  seem  (as  one  graduate  pointed  out) 
that  a  successful  practitioner  is  not  always  a  good  teacher^  and 
in^many  cases  allows  have  to  go  on,  is  the  person ^s  track  recojrd 
as  a  practitioner;    A  recent  article  in  Library  Jonmal  noted  that 
library  school  faculty  tend  to  favor  scholars,  as  students  and 
a§  teachers,  whereas  the  successful  teacher  has  abilities  not 
necessarily  correlated  with  research*    Especially  in  an  area 
where  we  are  teaching  people  how  to  practice  a  service--  not  how 
to  do  advanced  research  in  a  subject  discipline—  the  criterion 
for  both  students  and  teachers  has  to  be  different. 

I  found  our  graduates  to  be  mainly  very  happy  with  the  work  they 
learned  at  Glassboro.    They  felt  the  faculty  had  prepared  them 
realistically  for  the  kind  of  jobs  they  were  t<^  occupy.  They 
(the  more  recent  ones)  seemed  to  feel  the  department  has  now 
settled  down  tb  a  maximum  of  teaching  l^jr  regklar,  fulltim* 
teachers,  and  a  minimum  of  adjimct  teaching:    and  this  pleases 
them.    Any  weaknesses  they  wish  to  pinpoint  among  the  present 
fulltime  staff  csm  easily  be  discovered  by  each  individual  teacher 
by  using  the  anonymous  evaluation  fonhs---  asking  students  to 
fill  these  out  at  the  end, of  each  semester,  for  one^s  personal 
use  only.    Our  present  strengths  are  well  laid  out  in  the  talxLe. 
The  indications  are  consistent  with  those  in  the  two  earlier 
(mail)  surveys,  so  are  probably  valid* 

■  -  ,  ■, 
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bplniona  on  tha  Program 


n>a  XoUowing  saotloiit  all  on  OHBEH.papar»  ia  davotad  to  tan 
araaa  of  aora  general  coneam  about  tha  library  education 
program*   The  page  numbering  ia  In  one  'overall  aaquence 
becauae  it  v|as  the  firat  time  I  vaa  able  to  plan  for  one 

part  of  thia  paper  and  gat  the  printing  done  in 
1>rief  period  (instead  of  a  bit  here  and  a  bit 
iraa  all  wMtten  between  August  30th  and  September 


entire  major 
a  relatively 
there) »  It 


Xkih  and  printed  between  September  2nd  and  September  15th  • 


Introduction  and  eontenta  1-2 

^at  areas  were  covered  in  your  courses »  that 

you  have  found  little  or  no  need  for  on  the  jobt**  3*7 

**>ftiat  areas  were  NOT  ooverad  (in  your  couraea) 

that  you  now  feel  the  need  f or?**  '  S-l^f 

"Mhat  problems  or  types  of  situations  were 
described  or  pointed  out  in  your  libraxy  science 
courses,  that  you  have  NOT  found  on  the  job?**  15 

'^What  problems  have  you  encountered  on  the  Job, 

that  you  were  NOT  prepared  for  by  the  couraea 

at  aiassboro7«  16-24 

**Do  you  persbnilly  believti^«««**  >  (this  Is  a 

long  question,  giving  four  choices  as  to  the 

extent  to  which  ostydents  should  have  elective  - . 

choices  for  personal  Interest  or  specialties)  25*26 

••How  do  you  feel  the  QSC  llbraty  edutjatlon 

program  could  better  contribute  to  Improvli^ 

the  image  and  status  of  the  professional  \  * 

librariant"*  \  27-35 

••Should  Grlassboro  teach*  students  the  actual  •  ^ 

practices  found  on  the  job  in  this  area,  or 

should  the  college  teach  ideal  prlnclplesT 

Wiyt»*  35-^2 

••Do  you  personally  prefer  courses  where  the 

amphasls  is  on  textbook  and  lecture,  or  on 

class  discussions  and  projects?**  ^3-50' 

••How  should  the  QSC  library  education  emphasis 

be  divided  between  general  principles  or* 

philosophy,  and  practical  detail?  of  running 

a  llbraty?**  ,    /  51-^6 

(continued  over) 
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••Should  all  GSC  library  students  ba  required 

to  take  a  supervised  field  experience  or 

internshlpT'^  ...^  ••  57-^62 


There  is  a  certain  amount  of  overlap  among  these, questions » 
and  this  was  mainly  deliberate.   Ebccept  where  tlie  questions 
are  the  reverse  of  one  another  (such  as  the  first  two)  they 
„  were  asked  at  different  points  in  a  long  interview,  atid  it 
^s  my  plan  to  cross-check,  in  this  way,  some  fairly  basic 
attitudes  toward  the  program  and  the  department,  in  addition 
to  getting  the  factual  lists  of  items  omitted  or  unnecessary • 

.        i  '  ■    ■       ^  • 

the  individual  replies  are  generally  givem,  to  aid  the 
reader  in  interpreting  graduate  attitudes.    In  general,  the 
complete  reply  as  noted  in  my  copy  of  the  questionnaire  Is 
what,  appears,  not  the  complete  reply  given  on  the  tape*  The 
taped  replies  are  not  usually  more  informative  than  what  I 
^ wrote  down  at  the  time,  but  have  been  useful  to  check  where 
I  am  now  not  entirely  sure  of  the  respondents*  meanings  or 
the  context  of  a  reply,    (my  personal  fqrm  of  shorthand  is ' 
sometimes  cryptic  or  ambiguous.) 

We  find  the  Glassboro  graduates  strongly  in  favor  of  a 
practical  education,  rather  than  a  theoretical  one,  and 
indeed  they  feel  this  is  what  they  got.   Many  are  in  job 
.    situations  where  they  were  Immediately  plunged  into  various 
problems,  not  mtidpated,  such  as  having  to  place  a  book 
order  a  full  year  ahead,  or  running  between  four  or  five 
different  schoole.  ^ 

They  are  very  sure  that  we  need  to  obtain  Ahk  accreditation, 
in  order  to  help  them  qualify  for  better  pbsltions  as  they 
gain  more  experience;   many  employers  ask  for  applicants 
from  ALA«accredlted  schools  only*   They  are  also  sure,  based 
on  wox4cing  with  graduates  of  ALA  schools,  that  Glassboro"^  Is 
already  turning  out  equivalent  quality.   Unfortunately  it 
appears  it  will  be  some  time  before  we  are  able  to  obtain 
this  status f  due  to  the  expense.  / 

A  number  of  specific  areas  were  listed  as  needing  more 
^      coverage,  and  these  deserve  the  attention  of  the  faculty, 
though  many  have  already  been  taken  care  of  as  the  program 
stabilised.   I  am  sorry  to  have  to  feel  that  only  making  our 
program  a  two-year  one  would  provide  time  for  all  the  things  ' 
our  graduat^lf  want  Included  ^  this  might  well  be  a  good  idea 
but  we  must  question  iriiether  many  people  would  wish  to  enter 
the  program  if  it  were  that  arduous.   Do  we  dare  tzy?  ^Hbuld 
the  State  ^»rmit  us  to?  The  idea  should  not  be  written  off 
wlthouft  further  thought^  One  result  of  this  study  is  that  It 
is  forcing  me  to  realise  how  much  our  students  need  from  us, 
and  to  face  such  questions  as  the  possible  augmentation  of  the 
program. 
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"What  atdts  were  covered  In  your  coursftSi  that  you 
have  found  little  or  no  need  for  on  the  job?** 


In  asking  this  question,  I  vas  careful  to  speciJPy  that  hy  ♦♦areas'* , 
I  meant  to  Include  individual  topics  covered  within  a  course,  not 
;)ust  entire  courses*   This  was  nectssary,  because  I  found  that  again 
and  again,  this  question  was  interpreted  as  applying  only  to  entire 
courses,  and  I  vantjed  to  get  into  course  content.  ^  As  the  reader  will 
see,  this  was  only  partly  successful •   Perhaps  this  is  because  it  is 
more  difficult  for  a  person  to  remember  parts  of  a  <sourse,  especially 
years  l4ter#  Sometimes  I  asked  if  we  should  stop  teaching  the  areas 
mentioned  as  ••not  needed  ••• 

••Cataloging.   Even  back  on  the  school  Job,  X  never  used  it#**  (said 
that  pre-processed  books  made  it  tumecessary) 

••Everything  has  been  useful  sometime  ••• 

••Advanced  cataloging  {Ui)^   We  don^t  really  do  nuoh  with  IXi^  and  are 
not  likely  to*^» 

••All  were  beneficial*   History  of  Books  &  Libraries  not  useft£L  yet* 
though  interesting*   You  can  learn  something  valuable  from  any 
bourse*'^ 

••Don*t  eliminate  anything  b^ause  nothijng  is  wasted*   It*f  all  useful 
for  seld^<»lmprovement*   Host  graduates  will  be  a  staff  of  %i   must  know 
the  whole  picture*** 

•»Speciaii«ed  bibliographies,  to  some  extent*  Audiovisual  not  used  / 
yet,  but  I  expect  to,  and  it  helps  to  know*** 


••History  of  Books  and  libraries*  I  enjoyed  it,  but  it^s  not  necessary 
to  job  success »•• 

••Don't  know  of  any*^' 

••Kof   I^ve  used  everything, •• 

"Hone.    It  wta  «11  practical," 

"Nothing.   I  can  apply  everything.   But  aoae  areas  are  not  as  relerant 
to  this 'Particular  job.    Some  are  much  too  spec^.aliaed  for  a  swill 
public  ?.ibrary»  such  as  literature  of  science,   Multlaedia  in  libraries 
would  hAre  been  gocxl  but  poorly  taught." 

"Of  couirse,  the  sore  advanced,  areas  are^not  needed  in  an  elementary 
school  library.  ^  Maj^  you  need  a  research  course  for  eleiientaty  li.^ 
rarians#   The  probleu  are  so  different  from  high  schpol--  for  e3caiqpl*» 
the  very  young?   or,  the  great  variety  among  5th  and  6th  giradersi  with 
some  quite  mature,  sane  still  childish.   Design  courses  just  for 
ele«ent*xy  librarians,"  " 
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"Histot3r[of  books  and  libratles.    Everything  else  was  useful;  even 
children ts  literature  is  a  necessary  background.   You  never  know 
>rtiere  ym  will  work  in. the  future.**   (high  school) 

••I^ve  us^|i  about  everything  in  some  way.** 

**Reproduction  of  rtediat  only  because  I  don*t  have  equipment  yet; 
do  hope  ik^l 

••History  ^  books  and  libraries  was  not  useftfl.;   can^t  be  sure 
whether  thkt^s  due  to  the  subject  matter,  or'the -poor  way  it  was 
handled.   Otherwise  I*ve  used  everything.** 

'•Mo;   have  used  about  everything.    A  teaching  background  is 
necessary**    (to  be  able  to  use.it). 

•*The  computer  course,  though  it  might  be  useful  in  the  future. 
Our  Guidance  t)ept.  has  a"  terminal  connected  to  ____  under  some 
kind  of  grant.    The  public  libraries  course  not  relevant  yet 
but  might  be#*^ 

*•  Automation—  interesting  but  not  applicaKLe  here.  Catalioging-- 
not  part  of  my  duties.   Of  course,  all  librarians  need  to  know 
it.**  •  : 

**Mone,**  ^  V 

**Qenerally,  the  public  library  things.   Reference  course:  "so.  much 
„  was  covered  >  X  didn*t  retain  much«->  and  it  was  mostly  at 'advanced 
/    levels.**  ' 

*nfriting  the  thesis.   All  e^se  has  been  used  somehow.  Anything 
that  opens  your  mind,  helps  form  philosophy...** 

**Automation«— '  but  keep  on  teaching  it.    Give  it  only  for  those, 
who  feel  a  need.   The  Course  is  very  interesting.** 

r  ■ 

••IC  system* 

**Can*t  answer  that.   No  need  yet  for  computers.** 

**No;   every  day  something  gets  applied;  it*s  all  useful.*^ 

**None.**  4 

**Computer  technology.   All  else  has^  some  application.  Yes, 
continu*  to  teach  it  but  don*t  require  it.** 

**Have  found  use  for  mbst  of  the  material,  and  the  others  are 
of  great  interest,  though  such  courses  as  elementary  are  not  used 
yet.**   (refers  to  elementary  school  selection;   this  \s  a  college 
libraryv staff  member)' 

.    ■    ■      .•  ■     •  •  • 


••Ih  iny  Qira  parfcicula/ situation,  computer  modernization •  Don't 
drop  library  planni/g:  setting  up  new  quarters:'  it  has  not  been 
useful  but  will  be  neoessary  sometime*  We  spent  quite  a  bit  of  tine 
on  it.  As  to  non-prints  what  we  covered  was  OK  but  we  spent  most  ' 
of  the  time  on  transparencies,  t>ien  made  a  moviet**  ^ 

•* Automation  probably  wonH  reach  our  areai'  for  some  time,  but  continue 
it  since  larger,  richer  or  more^iversified  places  may  need  it." 

"Every  course  has  been  used  in  some  way.    History  of  Books  and 
Libraries  was  one  of  the  best  courses:   1  was  so  tired  of  mechanics 
and  routines,  the  course  was  a  pleasure,  and  intellectual  challenge. 
It  gives  you  some  scholarship;   keep  it." 

"Automation  will  probably  be* useful  later."  ' 

"It's  all  used."  '  ' 

"AduXt  things  (as  I  am  a  children's  librarian)/  Nothing  else. 

I've  contacted  almost  everything . "  , 

p.  •  .  ■ 

"No  automation  use  so  far,  though  the  knowledge  is  very  interesting 
and  will  be  useful."  . 

"It  has  all  been  used." 

'     ■  '         .  .        .  o 

"All  courses  that  I  took  had  some  value  to  me." 

.( 

"Ordering  materials;    dealers."    (public  library  staff  mpmber  who 
does  no  orderingT  ^  \ 

"Depends  on  your  experience.    For  myself,  no.  Rdwever  the  more 
specialised  reference  courses  are  not  necessary  to  elementary 
school."  - 

"None." 

"Nothing  that  I  can  think  of  except  the  Baking  of  a  budget.  The 
fact  that  I  don't  (ttake  a  budget)  is  just  something  unique  to  ngr 
school  system.    It  should  still  be  taught  since  many,  librarians  do 
have  to  make  a  budget," 

"History  of  Books  &  Libraries;   Automation.  They  were  interesting; 
don't  stop  teaqhing  thism  as  electives."  ; 

^One  was_a  waste  of  time.   We  had  to  listen  to  a  l6t  of  discussion 
on  (the  instructor's)  personal  life.   We  had  to  spend,  a  lot  of  time 
looking  for  things.   We  paid  a  fe.  to  him  personally,  not  ethical. 
The  course  was  very  bad.     Also  perh'aqps  the  automation  course  was 
(unnecessary)." 

"That  science  course—  which  was  the  fatilt  of  the  prof."  (adjunct) 
(this  person  described  it  as  the  time  the  course  was  taught  as  a 
"philosophy  of  science") 

(5)  "  • 


••las,  but  you  can't  prapiw  for  Just  one  narrow  Job  in  the  courses; 
nust  cover  all  areas#   I  didn't  want  to  be*  In. the  elementary  lib** 
raxy  course^ but  discovered  I  liked  it.**   (this  person  took  a  Job 
at  the  elementary  level  after  graduation) 

••Autonation  not  used  yet,  though  it  should  be  taught*  *• 

••Wofklng  vith  the  computer*   But  then  you  never  know  what  you'll 
need  to.  know*-^  keep  lt«>«  it  night  cone  in  handy*  •• 

•  ■*  ■  « 

••Only  that  long*dragged  out  thing  on  History  of  Books  and  Libraries; 
it  should  not  have  been  a  full  senester*''    '  ^ 

••!lone*''  • 

••Autowatlon  and  media*  They  should  be  taught,  of  course;  Just  that 
theV're  not  used  here.**  * 

•^Day  to  day  things  $  you  get  so  bogged  dom  in  details  jovl  don't 
get  tine  to  go  into  the  fine  points  of  cataloging.   So  much 
depends  on  the  school  philQso|Aiy#*^ 


••All  used.  •• 


••Autonation  course*   Fro^bly  I'll  never  run  into  it,  as  an 
elenentary  school  person*   Others  all  OK*** 

••Have  used  Just  about  evexyttiiQ|*^»  (has  woxked  in  both  public  and 
school  libraries)  ^ 

••Children's  literature  idght  be  used  later*  Those  stupid^^^catlon 
courses,  I  will  never  use* ••     (high  school) 

••History  of  Books  and  Iiibraries--^  least  useful  but  interesting* 
Not  needed  on  the  Job*** 

••Anything  other  than  elenentaryt  such  as  advanced  reference* 
Mostly  used.   Didn't  have  nuch  on  AV  (then)  except  cataloging**^ 

••LC  cataloging  maybe  useful  later—  I  don't  like  it*'^ 

••As  of  now,  I'm  not  using  certain  things  (such  as  cataloging) 
but  hope  to*   AV  materials  will  be  useful* •• 

••History  of  books  and  libraries  not  used  now,  maybe  later*  I 
cbuld  have  looked  it  up***  ^  ^ 

••All  of  It  used*    A  lot  of  them  griped  about  .the  work  but  it  was 
good  discipline*    Should  force  them  to  go  into  the  library,  the 
reference  areas,  to  use  the  materials  under  real  conditions*'* 

••Media  e'ourses:  don't  regret,  but  no  need  jiere*    Children's  lit*: 
fine  but  not  used*   AV  hardware;  no  two  projectors  areAlke*** 
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•Cataloging  and  ciaseificttion:        not  doing  that  work  now. 
Thare  was  graat  anphasia  on  cataloging  rules  but  ynrj  little  on 
classification.   Also»  I  needed  W  and  was  taught  Dewey.  Not. 
enough  on  subject  headings.   Work  seeaed  poorly  organised  too. 
Rigiy  systm,"  (college) 

|*Found  sons  TiuLue  in  eTerything,  eiren  If  not  all  of  It  used  yet* 
Also,  sons  of  the  things  I  didn't  need,  others  did.**  „ 

'*Not  one»** 

** Automation  St  Information' storage  and  rett^leyal.   Adranced  catalo- 
Tging.   Miatlnedla  in  the  school.   Preparation  of  inexpenslTS 
teaching  materials.   No,  you  shouldn't  stop  teaching  then,  because 
they  would  be  useful  in  schools  or  specialiced  libraries*^  (public) 

** Automation:  very  interesting  and  Valuable  but 'not  applied  here. 
Don't  eliminate '"anything--  though  many  things  were  geared  to  larger 
libraries.** 

r  »  0  ^ 

^ETerythlng  has  been  of  sone  use.   Some  of  lees  use  due  tq  liisr 
9|)eeiali£ed  job»  but  all  has  been  useful  ae  background*** 

**U8ed  eTerythlng  I  took*    All  useful »  especially  as  t  an  thinking 
about  changing  Jobs*" 

** All  has  been  of  some  use*** 


There  Is  no  doubt  as  to  the  tm  courses  deened  not  useful  on  the 
job  bgr  the  Majority:   Automation  and  Infoxnation  RttrieTalt  and 
History  of  Books  and  Libraries*    Similar  contents  viU  be  found 
elsewhere  in  this  paper »  under  specific  courses  (nhite^  pages)  and 
in  general  eTaiuationse   HoimYert  very  few  of  the  respondents  are 
in  faror  of  dropptog  these  courses*   They  are  perceived  to  be  at_ 
least  Iji^optant  as  px*ofesslonal  background  t  and  likely  relevant  to 
one^s  Job  in  the  future* 

Some  graduatee  took  this  question  as  the  opportiinity  to  complain 
about  how  a  given  course  was  taui^ht^  which  I  did  not  intend*  Only 
a  few  commented  on  individual  units  within  a  course*   ferhapis  the 
only  way  to  get  such  responses  Is  to  present  them,  in  future  t  with 
^  checklist*  " 

There  Is  also  no  doubt  that  the  great  majority  of  graduates  answer  ' 
this  section  with  the  feeling  that  they  usst  right  liowt  on  the 
present  Jobt  either  all  or  tiost  of  what  they  learned  at  Qlassbpro* 
Again  confirming  replies  given  in  other  sections  of  this  paper »  they 
rsee  their  education  as  having  been  highly  practical  and  relevant  to 
day  to  day  Job  needs*    Almost  all  of  the  exceptions  (other  than  the 
two  noted  above)  are  due  to  the  person  working  at  a  different  type 
of  position^*  but  most  of  them  concede  they  might  well  be  at  another 
type  of  library  position  later. 

148  • 

•  (7).: 


*^What  areat  vera  HOT  coYered  (in  your  courses)  t 
that  ymi  new  f#el  the  need  for?^ 


I  ■  - 

During  the  Intfirvievsy  this  question  was, asked  imnediately  after 
the  one  tabulated  on  tht  picedlng  pages «    As  the  respondent  did * 
not  generally  know  this  one  iras  eo»ingt  some  of  the  replies  to 
the  preceding  question  actually  oterlap  vith  thif  one,  as  the 
griiduatt  (haTing  had  the  topic  brought  up)  tried  to  answer  both# 

There  was  nore  success  vith  this  question,  in  getting 'people  to 
respond  as  to  individual  parts  of  courses,  not  just  entire  courses 
thenseltes^   t'erhaps  experience  with  the  first  questl^  prepared 
then  better  for  this,  one;   pextiaps  the  essence  of  searching  for 
something  oKitted  is  Biore  condubi^e  to  analysis,  than  the  process 
of  considering  things  already  done* 

In  sons  cases,  X  also  asked  (after  the  above  question,  when  the 
person  had  na«ed  sonething  specific)  "What  would  be  the  best  way 
•£o*teacli  theM?**  However,  this  produced  few  replies*  ' 

^^Selection  of  non^print  naterialsi,  and  use  of  them*    Media  in  ' 
general*   Must  know  equipnent«»«  how  to  evaluate,  t|se^>and 
produce  materials.   This  was  not  covered  at^all  Mhen  there*** 
(graduated  1970> 

••Types  of  supplies  you  must  order  for  the  library--  the  practical 
side-*  budgeting  for  them*   Could  pick  this  up  in  internship,  no 
need  to  do  it  in  class*   Maybe  in  the  adfiiinistration  courseT^* 

••More  psychology  of  the  reader;   how  to  handle  discipline  problems 
in  the  library;   idiat  areas  to  concentrate  on  in  allocating  your 
daily  time;   what  areas  to  attack  next;   how  to  evaluate  the 
collection;   book  reviewing;   publiq  relations  and  the  conn«Uf)ity; 
how  to  get  it  across  to  the  administration  that  you  need  an  aide, 
more  helps   communicating;  using  clerical  help*** 

••Public  library  administration*   New  Jersey  state  laws  and 
^regulations*   Millage  rates*   Relations  with  the  State*    I  was 
able  to  find  answers  in  books;   need  them  in  notes  for  quick 
reference  •*•   (public  library  diiiictor) 

»  ■ 

••Building  plans  and  problems*** 

**I4brary  fumishingt,  equipment  purchasing,  catalog  drawer  units* 
More  on  book  selection*   Hbw  to  evaluate  the  collection  you  have*** 

••Administration;   budgeting  is  vitals   So  many  schools  prepare 
librarians  to  be  one  ojp  the  teachers,  but  you  are  really  an 
administrator*^  Learn  to  work  with  principals;   how  to  educate 
him,  get  him  to  listen*  '  State  funding,  grants*** 

*  •  ■  .     '  •  .  •■  •      "      '  ' 

■   -        '   (8).  '-• 
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^Bqc4c  repair  course:  actual.  !itthod8#   Book  selection:  need  to 
handle  wore  book8»  on  more  levels;   know  publiehera;   they  of ten 
make  grade-leTel  claime  BXid  librarian  needs  to  be  able  to  eraluate 
these***  ^ 

**Data  processing  could  hare  been  handled  in  mor|  detail.  Master 
file,  inventory  control,  circulation.**  fi^ 

*  ■  -      -.'   -  Jll  . 

**Cpurses  X  dldin*t  get  to  take<»»  maybe  personne]^^i^dmini9trationt  '  > 
expand  on  these.''  '  lUl  - 

••The  only  things  not  covered  were  ones  I  didn't  take.    I*d  com© 
back  and  take  them  if  necessaxTt  such  as  the  computer  course.**, 

••Administrator's  needs***  financial  policy  and  techniques,  tesiness 
practices  in  general ,  office  management.   AdvCLt  seiHdces:  book 
selection  for  adults.   Prograioming:,  getting  started  in  it.  PR: 
not /otmal,  but  attitudes  toward  people,  ccmmmity  groups. ••  (note: 
'prograMing'  is  used  here  to  mean  setting  up  programs  for  the 
community)    ••Drawing  in  non^users.   One  must  care  fbout  effect  on 
puiaic  of  library  policies.   We^had  a  wox^cshop  at  State  on  this#** 
,  (public  library  director)  / 

••The  clerical  side  of  the  job.   Dealing  with  book  jobbers:  direct 
orders.   Where  do  you  go  to  order  good  reference  books?  Ordering 
in  general  was  poorly  covered.    They  just  casually  referred  tf} 
Baxer  4  Taylor,  or  Bro-Dart,  without  explaining.  ••     ,  , 

••Actual  work  in  the  library*   Ways  to  reach  the  non^reader. 
Displays  to  publicize  the  library  and  create  Interest  in  libraiy 
service.   Vays  to  involve  teachers  in  the  library  program.  Ways 
to  teach  library  skills,  (materials  Available,  idiat;  others  have 
done).** 

"Dealing  vlth  tht  reality  of  students.    They  don*t  like  to  read, 
don't  come  in  Tolvnttrily.'*      ■  . 

••Qolng  out  into  the  commwity  to  learn  it  better--  bow  do  you  go 
out,  how  do  you  get  the  people  in:    relationships  with  people.** 

••More  on  administration  for  those  interested—  budgets,  personnel 
problems.    Administration  course  does  go  into  proULems  of  personnel 
to  some  extent. ••  ^ 

♦♦The  whole  field  of  non-print  software  and  hardware^    Learn  about 
l6wm  and  8mn  projectors.    I  went  to  a  workshop—  dldn^t  know  how 
to  operate  thett.    Learned  how  to  sjilice  film  mysel?.    Making  slides 
films.**  . 

» 

^Medla,  all  respects*   Selection,  cataloging >  use  of  equipment, 
dealers,  sources,  ererythlng.  JKarfae  It's  belk«r~-co*er«d  now.  I 
took  a  media  course  at  Trenton  whi<?h;jttelped^a  little."  (i — ^"-*-' 
1970)  -  °  — 

"Practice—  a  practlcum."       1  r  n 

^   •      J-  ^>  ^  -\ 


"Filing  catalog  cards-"  the  rUljss,**  ^^^^^     ^  ^^^  / 

"MnylM)  X*d  like  to  knoy  isore  about  compan^s*,  suppliers, 'lAo 
offers  KhatV  specific  qrdering.    Hate  to  feel  I  aay  not  be 
getting  the  beat  buys*  CBoth  prini^^and  irioi^prlnt)"    f,    '  " 

••None.*  -  V 


••Ppacticil  knowledge,  field  woj^  th^jories  fiS» 

elassest  A  lot  .  of  it  nould  be  mbr^  val^ble  if  you  had  »eal, 
job  iioric  along  idth  it^»*       >  "  v. 

^Actual  operation  of  Av:  equipBierti*   Dealing  with  a^^tst  an^ 
teachers:  not  covered  now;   I  don't  know Ihpw  you •C^ach  itV 


^Bodk  repair:  2  to  3  hputs  of  wending  and  repair,  ^n  actijail 
chance  to  work  with  aatertais*  .  Worfcto  with  routines  and  the 
bareaucitac3f.    AV  storage  and  retrieval  system,^  A  litjtle  m(wr«i 
on  ehirldren^s  periodicals-*-^  junior  high  school  and  u^^^ilej^^ 
coveyetff   Ord^sring  needle        phonographs;  stockii|gngitteries. 
'itk)uld  use  iore  on  <Jare  of  filns,  AV  equipment*   Wbricing  wi^h 
volunte^irs.-  Teachi^^^  coyered  the  ,nsad  ijM* 

it  but  noV  how  to  teach  (2*ildw>ne   Would  like,  to  iiave  had  a  X 
fehecklist  of  what  one  should^i»,ave:  catalogs  >  professional 
refei^M  1)ooks^  .how  iroch  W  haire  in  ekcb  categow  at  each 
'grade  i^^"*  '  .      ,   ^  '  .  ^  \  ' 

^CahH  answ*f^^w#*^  (felt  it  was  ^to^ 

•^Actual  ciperati^  of  liijrary-^  setting  priorities-*  evaluati^^ 
the  situationf  wh9^^^  start 4v  |  don't  know'how  to  teach 

*  it.    i^ybe  it^s  best  to  practice  it  on  the  job* ^  ' 

"AV  area  needs  much  worte.    TV  is  important  4        *       ^  *  j  , 

^inly  personnel  relations;   aaiso  budget.*' 

^More  on  varied  AV#v  Vlbrki^  with  grants  and  outside  aid^ 
'H^LAolll   Diffefent  types  of  grants.   Services  available 
tfirough  the  State.   Budgeting- «o  you  realise  the  way  thC 
H^'^^cy  budget  fits  into  the- to:^al  school  budget;  Vcu  mus'l^; 
canvass  the '  Satire  school;   Nbw  to  keep  records  to  help  wit^i 
neict' year's  budget*   Sonetlnes  you  can*t  reorder  %Aien  " 
something's  out  (sp  you  have  to  order  accurately  the  first" 
time).   Definitely,  need  lots  more  on  non-print?  there's  more 
now».  people  ^re  aware  now.   More  expansion  needjed.**  (grad.1971) 

^Job«rseekingt  landing  and  holding  a  job.    Job  bank  and  help 
in  develot)iJJg '  a  resum*  I  ^   (this  person ,  graduated  1971  %  is 
still  a  teacher  and  has  not  yet  found  a  library  position*) 
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••Setting  up  the  card  catalogs  kndwing  the  rulee-  do  thejrerer 
tesLch  the  whole  book  of  rules?   Should  be  a  Idt  nore  of  tm^t 
problemai,  not  the  simple  card^itaklng  things.   Do  series ,  fox\^  ^ 
example^  which  is  a  great  problen.    Filing  rules s  <in-^epth     '  ^ 
cataloging)  descriptive.   Dewey—  go  into  Dewey  in  depth.  The 
computerised  xCards  coning  out  noif  have  different  forms  of  punc-» 
tuation,  different  format,  etc.    Not  consistent.    Subject  headings 
are  unacceptable  ones.   School  administratox%  don't  understand 
'how  much  work,  how  complex,  even  ^when^  books  are  ordered  ^pre- 
processed. ••  '      /  '  n  ' 

••Automation  some  day.  'Nothing  else  now.**  \  ""^-r 

•♦Practical  cataloging;  ••  .     •  -  /  \ 

••Need  much  more  on  children's  programs--  setting  them 
speakers  (also  adults) .     ,  (public  library)  ^  /  ^\ 

'  .  ■  :  ■• '  ■     ,  "  ■  ■    ■  ■•  '  ^'^"^'V- 

.  ••t^afehing  li^ary  skills—  the  librarian  must  often  da  tMs,  but  ^ 
^i's  not  coirered*   Maybe  take  a  ^eek  or  two  to  jjo  through  the 
m^teriaj^s  available.    Mahy  people  do  sell  them*\X  have  collected 
some*^eed  to  know  whali  Is  appropriate  at  ea^grade  level  r  also 
something  onNraryj^i^  the  py^js^r^m  \fj  class  mp<Jds*    Also:  te,aching 
vOf  reading,  te^tS)  hoiH^  in^rpret  read^^  etc.    Soia6-  ^ 

isimes  I  feel*ill-prepar^i^h/1^hQ^^^^  areai^***  (elementary) 


••Teaching  of  library  skills-^^ vet  bovered  at  all>ViJinor^epairs^ 
to  AV  e4uipn»n:t.    Orderijnig  pwcM  with  ^^^  " 

••the  LB  systetti  of  clas^f iijati^Mv  ^^e  e^jieirts      ^e  f ieild 
lecture,  and  practicJr^l  ^icperience^ 


^•Nothing.^  Jfy  situation  is  diiff erent  frari  the  yo^^nger  ones, 
my  age  I  do  not  expect  to  taove  on  or  up^X 

••I  was  workingvin  the  children's  field.    There  was  nothing  bn 
the,  progx^s  yoU  are  ^expected  ta  produce*-  Storybook  hours  , 
summer  reading  programsV  etc.-  how ^o  set  up  programs.  The 
course  was  geared  entirely  to  schools,  nothing  on  public  libra-" 
ries.    What  is.  expected  of  the  children's* librarian—  book  talks, 
etc..--  need  practice  in  it,  but  never  covered.    Course  at  Tenple 
did  cover  storytelling.    Especially  if  students  will  be  alloyed 
to  specialize  (you  need  the  above). ••  ^ 

••I  feel  the  need  to  be  able  to  process  books  on  my  own*  I 
probably  Jdissed  out  bn  this  by  not  taking  both  cataloging  courses- 
But  just  as  a  suggestion,  the  course^might  be  taught  as  a  project* 
type*  course  where  students  would  do  almost  nothing  but^lasaify- 

ing;;^^       :\  '.^  .  '  * 

••Teaching  library  science  skills  to  children.*^ 

••Technical  Sid*  of  AV-  bulbs,  etc.-  projectors-  there.'s  a  real 
and  increasing  need  in  this."  * 

■  •     .  ■  ,152     ■  ■  .      ■         ..  ■ 


••Hot  enough  AVC   I*m  sure  you  have  W)re,  enough  now.'  'Mrs. 

is  in  the  program  liov,  says  it  is.    I  don't  especially  en^oy  it 

(AV)  bar  a  librarian  should  know  it. ••   (graduated.  1971) 

l^re  on  cataloging  of  non-pr£nt--  it  was  just ; starting  then. 
^1  reaHy  have  a  need  for  it.   Ererything  (else)  v)is  covered  nell. 
I  feel  X  could  go  back  now  and  retake  all  the  courses  and  get  wuch 
Biore  out  of  there.* 


••None.** 


••Didn^t  get  much  on  4V>  selection  of  materials;    I  got  spree  as  a 
teacher*   There  •so  a  trend  toward  softwaxte,  younger  teach^^ra  are 
not  afraid  of  the  equipment.    Nothing  will  take  the  place  of  the  book, 
tou^eed  a  variety  of  tools  and  methods.    TV  was  covered  briefly/.  ^ 
cable  TV,  etc.;   I  would  like  reore.   Graphics  good,  to  know  as  you 
can  help  the  teachers;   had^^he  course  on  free  and  inexpensive 
reaterials  that  was  almost  like  an  art  project.    I  still  don^t  . 
have  the  proper  equipment  (to  use  it).*' 

••Writing  up  a  procedures  manual.   Demonstrating  how  to  teach, 
studeriis  to  Use  the  library  quickly  and  effectively.  ••  ^ 


"^L&- system  of  cataloging*** 


cquisitions« 


•♦LiC^ature  for  children--  but  I  >iill  take  that  course  later. 
Could  not  fit  it  into  ny  sche^le  at  the  timjN^  Had  to  1i*ach 
myself  th^  rules  for  filing^ards  in  the  >a€kLogr<<5an't  recall 
^  it  ev|br  beiJ^  taught-- ^^amed  it  oiv^He  job^^ 


u  iget  so  ma^  fcwiy^j^^      statisti^s^^>5^a^      students,  etc 
Cou^s^bn^t  jpx^^    you  for  the  noh^^tiDrary  woric  needed*-- 
^ecoro^as^^sv  teiach^  times  vacuumed 

dirt^V^ir  the  windo%hiip.ls.  Ji^^l^or  s^ai^f  to  check  passes.*^ 


••Hone,  t^eritand  aU  l^i«?ed  ^^.^ 
•*Book  selection  for  elementary  schools.    I  didn*t  get  to  fit  i' 


in  somehowf  would  like  to. 
missed  some  courses ••^ 


I  oiiLy  attended  in  summers »  sp^^ 


••Actual  procedures  fos^  processing  should  be  mentioned  more  in 
cataloging  *  classification.    More'in  philosophy,  the  prbfessiout 
ethics:   I  discussed  with  8oiiieone/g|ether  the  librarian  is  a 
teacher  or  a  handier  of  information;   Need  t6  cover  these  areas* 
More  electives  would  be  helpful. ••  . 

••The  PR  area-  anything 'in  .that  area.    Dealing  with  newspaper* 
for  publi51ty»  ciirlc  and  other  groups.    They're  willing  to  help 
if  you  know  ho<r  (to  reach  them),''"    (public  library) 


"AV.   lt*»  mr  am  tvalti   Z  didn't  tak«  th«  courm.  Didn't 
like  Mdhlnaa  so  I  mtoided  AV.   Than  I  could  not  thraad  «  l6m ' 
projector  on  the  job  when  required  to  help  a  teaeherl  Don*t  let 
anyone  graduate  without  thia."       -*  °  . 

"Ittah  I  had  "ora  referenqe,  eapecially  in  the  aocial  aeiencea* 
X  didn't  take  that  course^   Streaa?  yqn  oniat  know  when  to  atop 
firing  people  information  (in  a  reference  aituation)—  soae  of 
then  (librarians)  keep  giving  you  infonution  until  70U 
sereaa*"  (public  library) 

"Hone  now-  uybe  later.* 

"Adainiatration*  enlarge  it.  Discipline." 

•Some  of  the  nitty-gritty,  how  ir  library"  works.   Filing  of 
catalog  earda  in  a  real  file;** 

**Could  be  a  lot  nore  on  the  budgeting  process  in  the 
adminiatration  course."        <-  .  ^' 

"Actual  problems  faciid  on  the  -job  with  administrators  (school 
librarians).  Current  proKLems  on  State  funds.  Selection  and 
use  of  periodicals."  >. 

l^QoTenment  docunents.    Hadla  aelectlon*   Making  mediae  Public 
library  atpfotse   Mev  Jerseyana»  building  collections  in* 
Bibliogra|A)3r«    I£  classification.    For  6xaiQple>  Pratt  has  courses 
in  fiction  for  children  t  stoirtellingi  filupt  etce** 
(gradtt*ted  1970) 

**Telephone  reference  work.  \  h  more  extensive  covering  of  books 
on  voeaticmal  guidance*    Preparation  for  civil  service  test-** 
letting  students  know  approximately  ^at  it        be  like*** 

••Ilguilhg  cost  factors—,  how  to  calc)]^tate  the  real  cos^  of , 
^Ijroceasing  a  book---  J  went  to  a  woi^shojjr^on  -this.-.  ^The  ihnUal 
'repori^^~~the-J^^  i*at^  ataitistics  do  you 

JLrolWeC  I  wm^^t^^M^te^  volume  of  paperwork. 

^Bepq^ing  on  FedejraL  pijo^^ar^d  "grants;    the  Stat*  requires 
y^^ii^f^rent^t^jrt^ 

^  .M)ilmd3^n^^  us^^ a  big  poii^t.  Need  lots  iK>re  ac't^al 
X  work  iri^tftj^  yy^ 

\^  ••Ay/^sf3:ecjbion,  ox^^Hng,  storja*©^ 
V^itto.   Weedia^  hPV  to  do  ij^^xtte^criteria^     hate  t6  throw 

^  away  a  boo^'but  some  are  >Ju^^ot  used*  Mo^Jt^  beg^or  more- 
money,  ^,^w  to  work  a  li^s^rary  with  ^ust^lsti^ente^^^^  help. 
Suppliers  and  jobbersi'^^  1  havenH  fpundV^ood^V  jobber  yet#" 

This  concludes  the  individual  comments  on  Areas  not  |coveredrf  « 
Summary  follows  on  the  next  page. 
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The  points  brought  out  by  graduatss  are  suaanarizsd  btloir,   Sone  wri 
mentioned  bn^y  once;   others  aany  tlaes.    The  •ost •frequently  noted 
ttens  are  listed  first.  i  ^ 

AV  equipnent-  operation,  care  of ,  ro»\iiine  maintenance,  minor  repairs. 
Orderinf  needles,  batterissj^f  ¥%pplie^s,  maintenance  shops.  ^ 

AV  softwsre  selection,  ordering,  care  of ,  storage,  circulation, 
cataloging.   Suppliers  4  jobbers.  '  .  '  » 

Day  to  day  rputines;   allocating  one's  tiiaw;   aianagihg  clerical  and 
student  helpers 

Administration-  making  up  a  budget;  analysing  costs;   keeping  records 
and  statistics;  ;  indti^^  relat^^ons  with  superior,  such 

a?  'ejsplatning  one's  needs  and  -gettinl  support.   Mbrking  with 
the  bureaucracy.   The  overall  school  budget.   Office  management 
skill^s.   Evalua^ng  *e  situation.  '  Financial  poli<^. 

Dealing  with  users t  discipline  problems;   getting  people  to  use  the 
library;   j^ettipg  teachers  and  students  involved;  reaching 
the  newspapers  and  general  public;   displays;   setting  up  • 
programs  for  children,  etc. 

Teaching  library  skills.   Interpreting  problems  of  readers  and  non- 
readers-  p^ehol^  of  the  reader. 

Book -reviewing',  book  talks.  \  ' 

Making  your  own  media.  ^ 

Reference  work.    Telephone  reference.   Vlhat  references  to  have-  in 
your  own  office  for  professional  use. 

Actual  cataloging,  classificatlcn,  processing,  filing,  of  catalog 

cards  in  a  real  file,  Rising  the  rules;    Using  the  new  computer- 
produced  cards.  • 

Acquisitions;    suppliers  and" jobbers;  routines. 

Selection;   evaluating  grade  levels  of  books.  °  " 

State,  laws  and  regulations;   state  reports;   grants  applications  and 
-       reports;    State  services 

Goverajnent  documents;   vertical  file;   weeding;    circulation  work; 
.  tXJ  classification;   New  Jerseyana;   Selecting  and  using 
-.periodicals;    selecting  children's  periodicals;   applying  fdr 
/      i  position  and  passing  the  civil  service  test. 

You  .will  find  it  valuable  to  re-read  the  individual  comments  after 
going  through  this  summary.    These  are  verbatim  reports  from  "the 
front-line"  on  what  i«. deemed  ij^rt ant.  ■  . 


/ 


mtBt  probleaa  or  trM^of  altumtlon« 
dia«erlb»d  or  tx>lnt»d  out  in  your  llb^rary 
seiTic»  courtes^  that  you  hiTts  NOT  found  ' 
on  th»:^iob7>* 


^SoM  ptople  tald  no  one  iytr  cQnes  in  thtir  llbraxy*   I  don^t 
hay*  that  probltn-^  they  come  In,  in  Itx^je  numbers  (ittinly  ttom 
study  halls*)**     .  v 

»^SchQol*type  proKLens**  (tljit  person  is  in  a  public  library)  (three,) 

•T)ealing  nith  children*'*   (college)  ♦ 

••feterlibrary  loan-.--  not  used  in  elementary  school.** 

••Ko  one  has  eyer  objected  to  Materials  in  iqr  libraxy—  of  course, 
I  ayoid  that  •^through  pre<»selec^£bn  .**   (nidd?^  school) 

'^Personal  relations**  it  nas  painted  as  difficult**  but  I  haye 
had  nb  troubxe*** 


^At  the  tine,  I  thought  it 
I  found  it  vas  easy  to  run 


w(s  going  to  be  hard*  After  learning, 
a  library*    I  gained  srach  confidence  # 


Mow  I  an  secure  and  comfortable  •**   (branch  public  library) 

••Tiwe  and  notion  studies;   planning  nev  libraries ••*  \ 

**Gensorsl)ip  has  been  no  probien***  (three  persons)        ^  . 

••(ditto)  but  ijoiaebody  threw  Joy  of  Sex  in  the  wastebasketJ** 

•*Maki|ig  a  budget***    (principal  does  this) 

**Froblens  with  yolunteer  Mothers***  T 

**l]!niquf  situation  here:  no  great  book  losses;   teachers' ddnH  send 
pupils  in  to  baby*sit;  ^all-^use  is  individual,  for  specific  needs*** 
(yocationaX  high  schoolL) 

••Trustee  problems,  lauch  talk  about:  none  here  so  far***  -  i  ^ 


Apparently  thii^  section  is  ninimal:   by  and  large  we  are  not  going 
into  probLeiis  in  the  classroon  that  ar?  itreleyant  to  the  real  job 
situttion*   'Oiis  is  a  •*good  news^  section,  in  a  way*   One  person 
saidf  **Kone^«^  X  found  them  allS**   The  oa^  things  mentioned  more 
t))ah  once,  Jiboye^  were:  school^type  problems,  for  those  woriclngv in 
public  libraries  (unayoidable);  and  censorship  (but  see  the  part 
df  this  report  on  librarians  yiho  do  haye  troubles  and  miniinise 
them)* 


^What  problems  have  you  encountered  on 
the  .1ob>  thiib  you  uere  MOT  prepared 
for  liar  the  coaraes  at  Qlaeaboro?^ 

-    I  ■ 

••Dealings  with  adwliiistration-**-'*   (as  this  person  was  saying  this 
to  me 9  the  phone  rjuig  with  a  problm^at  the  business  of f ice  on 
getting  bids  to  repair  AV  equipment) 

••I  was  not  concerned  at  the  time^  because  I  was  an  elementary  . 
school  teacher*    Need  jM>re  information  about  periodicals;  to 
balance  your  collection  between  liberal  and  conseryatiye  bias: 
I  don*t  recall  niuch  on  selection  of  periodicals  *    Also»  balance 
in  general;  books,  too--  varieties  of  reading  naterial.  Origin 
nally  I  found  nothing  here  for  kids  who  couldn't  read  too  well- 
the  materials  were  on  too  high  a  level-  the  previous  librarian 
had  no  teaching  experience-  those  who  lack  education  experience 
need  it*»^   (high  school) 

•♦How  do  you  get  teachers  in  here  nore?   Get  then  to  use  the . 
library?   One,  a  teacher  hew  12  years,  has\never  brought  a  class. ^  . 
in#    Some  don't  know  what  it  is." 

•forking  with  State  laws.    Not  on  library  operation  itself,  that 
was  fine.    Job  descriptions #    U;*uklly  yo\i're  not  a  library  director 
immediately,  you  don't  ^generally  take  full  responsibility.  What 
are  your  duties?   Clerks?   Staff?   Trustees?   Duties  of  trustees?^* 
(public  library  director  who  w4s  appointed  to  the  position-  with 
'little  prior  experience)  ^ 

••Practical  ejqpierience--  vital  to  understand  problems  and  courses." 
(indteal^ed  problems  jiet)  ^       \  \  " 

'•How  to  woiic  with  AV  equipment-  projectors,  etc'  There  was  talk 
4.  but  no  prjaicticse.    It  was  a  great  help  to  work  part^ime  in  the 
libraxy  while  I  was  in  school**' 

••My  advanced  cataloging  course  helped  with  AV,  bat  not  enough. 
Needed  ^e^ecially  for  school  libraries. ♦• 

••Individual  problems  of  students}  discipline.    General  problems 
of  teachers.^  ^ether  the  library  shpuld  be  quiet,  or  have  music, 
etc.   Developing  a.  style  for  your  library •••    (high  school) 

••Censorship  problem-    a  parent  ^ot  excited  over  ,  mention  of 

witchcraft.    Dealing  with  faculty J  diplomat ically  getting  them 

to  understand  the  function  and  uses  of  the  library. (middle  sch#); 

^    ••Dealing  with  departments  and  faculty  members t  a  new  experience. 
«    Determining  department  heads*  relationships  with  librarians.  - 
,  r  For  example,  allocating  book  funds,  establishing  procedures  for 
working  with  the  .f  aculty. ••  (college) 

'      ;  ■  ■  ' 

••None—  but  then  niy  requirements  are.  limited,  being  only  a  .  / 
cataloger.^^  ■  . 
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"The  Strang*  Attdtudft  toward  libraries  bsr  sons,  adnlnistrators; 
that  libraries  are  not  inportant.    I  had  hoped  for  a  better 
reception  to  the  library  than  there  was.    I'm  generally  ,a  msek  and 
nild  person  Isut  have  been-  driven  t9  pound  on  the  desk  to  get  people 
to  accept  a  valid  educational  point.   Once  I  had  to  defend  «y 
volunteers  against  the  principal.   He  wanted  teachers  to  take 
classes  to  the  library  at  any  tlws,  no  appolntaent;   so  volunteers 
would  just  sit  .and  never  know  when  the  kids  would  be  coning  in, 
or  if  there  would  be 'too  «any  coming  at  the  iame  tinie.  Volunteers 
tend  to  stop  and  do  nothing  if  there  is  no  class  in  the  library, 
and  the  librarian  is  away.   One  problem  is  that  people  who 
volunteer  to  help  in  the  libraiy  tend  to  get  etuck  with  everything* 
so  1  set  it  up  f oif  them  to  volunteer  for  specific  duty,  not  to 
exceed  X  number  of  times  during  the  year,"  so  they  feel  secure  and 
not  overloaded."   (this  librarian  has  five  elementary  schools  and 
no  clerical  staff:   only  parent  volunteers  who.  man  the  libraries 
when  she  is'^elsewhjere.       indicated  in  a  long  discussion,  her 
chief  problems  yeylslve  around  these  volunteers?    recruiting  them, 
training  them,  keeping  them,:  supervising  themi) 

"As  a  library  director,  1  have  many  problems  that  cannot  be  put 
in  courses'*   For  example,  working  with  contractors  to  fix  the 
roof,  plumbing,  put  in  a  humidifier,  etc.   Maybe  you  could  put  in 
some  of  it  as  owe  unit  in  the  administration  course." 

••Taking  inventorjrl    I  watched   ^  do  it  once.    I  knew  nothing 

about  it. '  It's  required,  with  an  annual  report  on  inventory, 
extensive.    This  depends  on  the  district.   Librarians  should  ask 
the  principal  about  this  when  hired. 

••Re-pppening  a  badly  neglected  closed  libraxy  where  records  and 
books  were  scattered  all  over  J' 

"Discipline.^ 

••Practical  day  to  day  problems  of  running  a  library.  I  an  \ 
fortunate  in  ray  Boards  but  many  public  librarians  do  .have  trustee 
probleras—  you  shou|d  do  something  (in  the  courses)  on  this**' 

••You  can*t  realistically  prepare  for  everything.'' 

•^forking  better  with  teachers,  get  them  to  accept  your  advice. 
Some  librarians  manage  to  get  teachers  in  to  prepare  units.  I 
can't  get  tiiem  to  do  this.    Also,  meeting^  with  library 
organisations."  , 

••Evei^dfiy  practical  things  like  getting  the  rods  out  of  trays. 
How  to  get  poor  readers  to  use  books.   You  do  include  AV  software 
more  now?    include  It  in  circulation,  kids  borrow  it.    1  feel  it 
will  be  used  greatly-  there  is  a  media  teacher  here,  who  has  .-i 
students  taking  notes  on  tape^and  TVp^ 

■ '    ^  • '    ■  -  *'       '  .  * .  . 

"Filing  (catalog  cards).-"'     ^  v 
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•    ■"■■-lip        ■     "   ^-  •    :'-    ■  ■ 
"None--,  no  problenifylSf  any  size  so  far*** 

-  ■  •    "  •      f  ■  ■  ^     .  • 

"Seem  to  have  been  aia^e  to  solve  ray  problems  so  fart" 

■'-''!}     .  .  •.  " 

"I  was  not  prepared vjbb  step  right  in  apd  take  over  (a  sohooX 

library).   You  need jcbntaQt  with  a  real  job," 

"Discipline  problem^*   We  are  facility*    I  still  camiot  bring 
myseif  to  go  into  t^fie  girls •  room  and  catch  them  smoking;  I 
didn't  expect  this|(as  a  duty).    Also  I  expected  peopXe  would 
come  to  the  library  voluntarily*  (actually)  it's  a  holding 
place;    they  prefer,' it  to  study  hall,  where  they  must  sit  in 
certain  assigned  sei^ts."     (high  school) 

"How  to  convince  a  board  of  education  >ce  need  a  materials 
selection  policy,  r  Biggest  problem  is  getting  teachers^ to  l^t 
the  kids  use  the  tape  recorder,    I  have  no  access  to  a  type- 
writer in  two  of  iiy  schools.    Principals  don't  understand  the 
need  to  order  pre«»processed  books-  they  won't  let  me  do  so— 
though  I  have  no  typewriter  and  no  time  to  process.   When  I 
came  on  the  job, < I  asked  immediately  for  the  previous  librarian's 
annual  report,  and  policies  on  purchasing:    I  found  there  were 
none,  ^  So  I  wrotfe  up  a  policy  myself  and  the  superintendent  gaye^ 
it  tc?  all  the  principals,"   (note  above:  cannot  get  board  to  'I 
approve)  ^  "I  have  playground  duty  once  a  month  at  each  school. 
In  one  school,  the  principal  sends  in  Title  II  papers  without 
asking  the  librarian.    Also,  he  didn't  know  the  books  were  •  '  • 
classified  by  the  Dewey  Decimal  system.    The  principal  in  one 
school  suggested  sharing  AV  materials  with  the  other  schools; 
no  other  principal  was  interested,    I  have  Cataloged  books  that 
were  previously  uncataloged  at  all,  or  done  by  a  system  of  \^ 
the  1920 's.    Also,  need  to  educate  school  secretaries  to  send 
in  my  specification  sheets  with  the  orders—  they  persist  in 
removing  (and  discarding)  it,"    (this  person  has  three  elementary 
schools,  and  no  staff;    until  recently  had  5  schools) 

•JjBroblems  of  authority-  vihai  is  the  librarisui'fs  role?   Who  does 
what?   For  example,  the  principal  may  say,  we're  closing  down 
the  library  to  take  class  photos—  c^n  I  validly  resist  this? 
Scheduling:  on  the  elementary  level,  many  kids  would, never  coi»e 
in  tmless  they  were  scheduled.    Personally  I  will  not  put  up 
with  inflicted  poor  schedules  but  know  many  librarians  who 
Must," 

"Bringing  pets  into  the  library.    They  have  gerbils  here—  the 
children  are  increasingly  bringing  pets, into  the  libraries*-  you 
could  discuss  this  (in  class):  how  do  you  handle?"    (branch  of 
public*  library) 

"Preparing  book^orders,  budgets,  reports,  keeping  kids  in  order, 
getting  people  what  they  need.    The  kids  literally  dix>ve  lis 
crazy  the  first  year;   we  needed  a  philosophy  of  what  should  be 
go,ing  oft  in  a  school* library*"    (high  school) 
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"Managing  a  Vf  studio!   Eveiything  about  it.    I  was  completely 
in  the  dark  on  it."    (high  school) 

"None;  ii^as  particularly  well-prtfpared,  eren  coming  right  out 
of  college, as  an  undergraduate.    I  had  worked  a  little  in  the 
library  when  in  high  school.   Things* (in  thecourses)  were 
suggested  very  wisely,  and  they  did  come  up  (on  the  job)." 
(college)     ,  - 

"Dealing  with  salesmen';  what  questions  to  ask,  getting  information 
on  products,  making  good  comparative  Judgments  on  equipment,  ^ 
selecting  equipment.    Subscribing  to  magasines  and  services* 
Cataloging  non-print  materials;    record-keeping  for  non-print 
materials,  kits;    I  break  th*m  down  Ihto  the  cdmponents.    I  was 
totally  unprepared  in  this  area  (purchasing).   Also,  compatibility 
of  print  witfi~nonprint  materials  needs  to  be  covered.   We're  doing 
it  very  well  here.    In  some  cases it's  very  hard  to  make  them 
meet.    Should  show  students  how  to  do  this.i^  When  they  send  you 
your  Title  II  reports,  they  give- you  no  instruction  on  how_to 
report  nonprint  packages.--  Especially  at  the  high  schQpl  level, 
without  a  mechanited  system,  you  need  a  control  systen  to  control, 
theTts—   problems  when  the  school  board  and  administration  are 
-not  clear  pn  how  to  view  the  library:  how  can  you  fully  educate 
them?   They  are  confused:  how  do  you  hSmdle 7" 

"I'm  getting  one  problem.  Glassboro  said  there  was  a  shortage  of 
librarians,  that  new  State  laws  for  school  libraries  wouM  give 
good  employment  opportunities  to  MA  in  15  g^^uates  and  give  them 
many  choices.  What  happened?"  (this  person  graduated  in  19n  «» 
says  her  own  school  district  has  alfeady  bypassed  her  twice  when^ 
library  positions  became  open,  by  going  outside;  so  she  is  »tx±x 
a  teacher  in  that  district.) 

"Discipline-  keeping  order.   There's  such  a  wide  range  of  grade 
levels  (7  to  12).    Maintenance;  planning  extra  noor^space,  extra 
shelving;  hoirto  lay  out  shelves  in  the  best  way:  how  mu«h, 
what  size."    '  ^'  ' 

"You  prepared  us  very  well,    (one  problem  is)  liaving  olaas  after 
class  sent  in,  and  finding  something  for  them  to  do.  Must 
incorporate  supplementary  materials  to  what  the  teachers  are 
covering.   Younger  teachers  ard  younger  grades  were  norn  ^ 
cooperative  previously.    In  the  nonprint  area:  I  took  what  you 
had  but  the  courses  were  not  too  good.   You  need  much  more  on 
both  hardware  and  software f  and  jbhe  cataloging  of  media.    I  was 
originally  taught  it  was  better  to  separate  AV  from  books,  now 
they  are  combined,    I  feel  the  curriculum  has  already  gone  far 
on  this."   (middle  school) 

"Cataloging.   Nothing  otherwise.    Dealing  with  people:  be 
confident."  (college) 

IGO 
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••I  found  na  shelf  Mat  (upon  coaing  here);   only  one«.third  of  the  * 
necessary  fiction;  1  no  inventory^   Didn't  know  where  to  start. 
I  decided  to  go  through  the  catalog  first  and  see  what  I  had* 
It  was  Yery  tiiw-consuming  tiut  turned  out  to  be  the  best  way 
•  (eXewentary  school)   '      .  -  -  ^\  / 

■       .  ii,' 

••Discipline  of  students  ♦•^  -  ■  t 

••I  can  not  recall  amy#,  J46st  of  the  problems  encountered  were 
more  or  less  corered      one  tine  or  another.  •• '  .  . 

♦•No  probj-ems.**       "      '  ^ 

••I'  managed  adequately  but*.-^   Also,  you're  expected  to  be  liaison 
mth  the  schools-  I  had  ho  training  in  that*  communication  between 
the  public  and  school  libraries.   Relations  with  teachers  was 
cohered,  but  you  need  the  same  in  public  library  work.  For 
example^f  the  Qatholic  school  once  called,  they  hare  52  children 
to  a  class  and  no  librair;   they  came  in  and  each  student  trSM  . 
to  get  the  same  material.   Dealing  mth  teachers  and  yet  beinjs  ^ 
tact:ftil--*   I  did  once  get  |i  chance  to  talk  to  teachers  who  were 
new  to  the  school  districi^  *nd  suggested  they  check  with  their 
librarian  to  control  access' to  limited  materials."   (public)  ' 

••Practical  applications,  almost  all  learned  on  the  job.   Would  ^ 
M|^|Lwanted  more  on  college  aAd  university  problems*  Inter* 
ll|Pary  loan  was  not  covered  anywhere,  nor  reserve, books. •* 
(college)  -  V  . 

••Practical  classifying  of  books. ••  , ' 

"Teaehlng  library  skills;   handling  all  the  papemoric." 

"Not  enough  help,  aides  and  secretaries.    Not  enough  hours  in 
jbhe  day,  especially  when  you  operate  on  an  open  schedule, 
which.  I  established  and  had  to  struggle  with."  (K-8) 

"Budget.   Teaching  library  woric  for  irarious  grades—  e,g« , 
I  was  expected  immediately  to  teach  a  6-weelc  course  in  library 
science; v  had  to  creal^  it  from  scratch.   There  was  nothing  In  . 
courses  on  thiss   I  got  help  fro«»  the  State."   ( jr.high) 

"None." 

"None  recalled—  maybe  J*fe  repressed  themS"  " 

'"Ordering  books-  I  have  complete  control,,  ordering  through  a 
wholesaler.   Was  not  really  prepared  for  this  in  the  cliss- 

the  feelings  involved.    Also,  I*d  like  to  buy  throughout 
th.  year" but  not  allowed.    The  salesmen  are  very  nice  but... 
I  set  up  my  own  guWelines,  have  lesson  plans;   they're  making 
me  into  a  teacher  of  library  science  so  I  can*t  run  the 
libraries."   (has  three  elementary  schools  ^nd  a  fourth  one 
coming  up)  '  .  . 

.       '  (20)         '  •    '    ^  ■  "  ' 

■     '  '       ■  ■      ■  -    .   .vr  .  •    •  '         '        •  .    '  ■   ■  • 
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••LC  ctttloging  tnd  classification  •    If  I  had  baen  dealing  with 
periodicals  (here)  I  vould  have  been  unprepared,   WouldnH  have 
known  ^ere  to  begin,^  ,s 

»*How  to  handle  it,  when  a  parent  comes  in  and  finds  a  book 
objectionable.   Or,  when  a  parent  sayi  she  doesn't  want  her  child 
to  take  a  book  home  because  she  doesn't  want  the  responsibility  if 
the  book  is  lojt  or  damaged—  how  do  you  handle?''  (elesentary) 

•♦I  didn't  know  how  to  use  the  embossing  machine  for  wards.  Other 
practical  things,  like  making  a  piHata  for  children.  Could  well 
use  an  arts  and  crafts  course,  elementary  education  course  on 
children,  for  those  ^going  into  this.   Every  week  I  need  to  know 
arts  and  crafts,  puppets ,  etc.   Maybe  should  go  to  the  elementary 
education  dept,  (of  the  college),  — -   I  don't  feel  the^burses^  ' 
led  you  to  expect  an  ideal  library.     You  were  given  a  very* 
realistic  picture  of  the  shortcomings  of  libraries-^  I  had  no 
illusions  to  shatter,"   (children's  librarian,  public  library) 

,  ••Dealiiig'Mth  the  administration.    Supervision  of  staff,  Wox^cing 
with  students  at  dif fiJrent  age  levels—  the  attftudes  found  at 
each  age  level.   So  difficult  to  gB%  students  to,  use  the  libraiy 
the  way  it  should  be,'  to  take  advantage  of  the  resources  sted 
services.   How  the  teachers  and  administrators  view  the  library 

^ and  your  job;   their  expectations,"  ' 

"Not  really,"     ^  ' 

"Generally,  thosp  specifically  connected  with  the  vocational 
setting^**-  the  literature  of  the  fields  the  Mdia«    Big  lack:  not 
^knowing  how  to  set  up  a  library  from  sero,    I  got  lots  of  help 
from.  KCj  got  my  perspective,  first  things  first,  setting  goals, 
and  objectives,"   (vocational  high  school) 

"If  you  haven't  worked  in  a, library  bbfore,^  you  cah't  anticipate, 
the  Boltz  course  in  library  management  has' turned  out  to  be 
/excellent,  but  X  couldn't  appreciate  it  at  the  tine.  The 
cataloging  course )aidn't  cover *LC  at'  all,"  ^  /^c. 

"Wbricing  with  the  municipality—  how  it  works,  laws^  etc.  It's 
not  at  all  like  a  school  situation,"   (public  libirary) 

"No  preparalbion  for  operating  AV  machines*   With  all  the  children' 
literature,  not  enough  on  actually  doing  ^oryteliing.   You  need ' 
actual  experience.    Giving  lessons  in  use'ofstKe -library:  it  was 
covered,  but  not  enough,    '^he  principal 'sometimes  demands  actual 
lesson  plans  in  a  book.    How  to  use  the  card  catalog.    Easier  for 
an  ex-schoolteacher.    Sometimes  I  have  qf.  ^6  week  orientation 
program  for  specific  cla^^ses-*.  it  gets  comple*  to  schedule  the 
lessons-  the  aids  to  be  used.    Communications  here  are  very  easy 
and  pleasant;  you're  not  consulted  on  (what  happens  in)  the 
buildings,  but  that's  as^  expected,"   (four  Schools  K-6) 

"Software- cataloging," 

i2l)  . 

.  MB   ■  '  .   \  ■ 


"DldnH  reaXtit  It  wis  neeassary  to  do  30  many  things  at  onc«J 
Most  Xibrarles  are  understaffed*"   (public  lib*  staff  member) 

•*How  dp  you  sell  yourself  to  parents  and  teachers,  that  you  are 
an  asset?   This  is  a  brand-new  school,  still  waiting  for  new 
equipment  rand  books;   before  T  came  there  were  teacher  aides  and  ' 
voluntears,iA6  juarfc  checked  out  booksf*'*    (middle  school) 

•♦Administration,  personnel;  creation  of  budigets,  planning  and  re- 
designing  buildings,  planning  library  services,  dealing  with  the 
communityf  Civil  Service  rules^  law,  dealing  with  professional 
associations***   (public  library  director) 

■    .       •  .- 
••i^^ways  applied  everything*  •*  "  , 

••Could  make  life  easier  by  awareness  of  cataloging  tools*  Adult  " 
services  .were  hot  covered  ariy*Aiere***    (public  lib*  staff  member) 

••Nothing  1  was  not  prepared  for,  but  possibly  the  library  science 

'co]urses  didn^t'  do  it«-  maybe  prior  ejqperience*** 

. .     \'>  ■    . .  * 

.  ••Many  little  things  •   One  of  the  biggest:  twas:  th€qr  suddenly  decided 

to  put  an  AV  software  ffom  classrooms  into  the  library*  ^  Previous 

librarians  *  had  not  cataloged  them.    So  the  teacfserjs  were  telling  . 

the  librarian  how  to  do  it*  .It  was  a  mixed-up  mess,  it^s  too 
.much.--  You  have  to.  learn  what  things  to  do  yourself. ••  (high  jSich*) 

••The  fact  of  not  being  the  director  made  it  possible  to  get  lilong 
and  work  out  problems  gradually.    If  I  had  been  the  director, 
I  wouTd  have  made  many  mistakes*   Maybe \take  care  of  this  in  the .  ■* 
internship.  ••  ,  (public  library) 

••Reference  work  on  the  telephone*** 

••Clerical  duties-^-  the  nitty-gritty  of  ordering, „ etc*;  handling 
parent  volunteers*'*     ^  ^ 

••Preparing  and  writing  reports;  supervision  and  ^valuation  of 
staff,  including  interviews;   library  laws^^  funding/ grants***  , 
(college) 

'  "^Discipline—  but  that^s  really  impossible  to  teach  •••  (gr #6^) 


This  ends  the  individual  replies  to  •H^hat  problems  have  you 
encountered  on  the  Job,  that  you  were.  NOT  prepared  for  by  the 
courses*  at  GSC?**   Kote.  that  thexN9  is  an  overlap  with  replies 
to  questions  on  ••areas  covered,  ttut  not  needed**;    ••areas  NOT 
covered,  that  you  now  feel  the  need  for**;    **barriers  to  your 
professional/personal  accomplishment ••;    ••problems  anticipated 
but  not  fotuid*^;    and  the  item  on  goals*    Summary  ^nd  comment 
begin  on  the  next  page. 
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The  leading  probleEii  faced      these  librarians,  lidthout  a  doubt,  that 
they  were  either  not  prepared  f©r  qt  were  surprised  bjr,  is  that  of 
dealing  with  administrators  wh©  d©  not  understand  the  library  or  the 
librarian,  and  their  functions # 

This  point  is  made  several  times  in  this  paper,  and  the  reader  may  . 
wonder  if  an  injustice*  is  being  done  t©  the  adnini?itrators.    Can  it 
be  that  most  of  them  really  do  understand  the  library>  but  the 
librarians  donH  realize  it  because  of  their  own  special  concerns? 

Here  I  think  the  evidence  is  fairly  strong,,  if  we.  assume  the  libra- 
rians are  reporting  ^pacific  situations  accurately.    I  am  convinced 
that  the  overaLl  assessment  by  these  librarians  is  correct «  that 
while . some  administrators  understand  the  use  of  the  library  as  a 
vital  part  ©f  t^e^  school  program,  and  the  librarian  as  a  specialist  ^ 
whose  skills  are  applicable  to  the*  entire  program,  the  majority  do 
not  ,  '  There  are  too  many  ^occurrences  like  principals  who  will  not 
allow  the  purchase'  of  pre*pi^cfessed  books      the  necessary  supplies 
•and  equipment,  not  to  mention  time  and  staff,  for  processing,  an4  ^ 
those  who  schedule  classes        irrelevant  activities  into  the 
library  in  such  a  "way  as  to  show\they  think  librarians  staiop  out 
books i  period.    You  will  find  manV  other  examples  by. reading  through 
the  past  pages*  -  \ 

I  mention  school  examples  because  there  were  few  problems  of  this 
nature  expressed  by  public  libratians.    Those  who  were  not" directors 
felt  unanimously  that  their  directors  understood  their  problems  and  ^ 
activities,  whether  or  not  the  budget  made  it  possible  to  do  all 
the  things  they  wished.    Those  who  were  directors^  rawly. felt  theri 
was.  a  real  problem  with, the  board  of  trustees,*    As  a  library' trustee 
myself ,  I  would  guess' the  reason  here  is  that  (especially  in  the 
smaller 'communities  typical  of  South  Jersey)  the  boards  are  able  to 
get  to  know  the  librarian •s  work  well  enough,  over  a  period  of.  years 
to  respond  sympathetically  to  her  expressed  problems*    After  all, 
the  board  is  able  to  concentrate  on  'them,  while  a  school  principal 
has  many  other  things  on>his  mind,  most/ or  all  of  them  ttoi^e  crucial 
to  his  own  success  with  his  superintendent^..  - , 

A  few  of  our  graduates  do  very  well  in  this  area.  Generalizing, 
they  may  be  described  as  strong  personalities  wl)o  commxinicate  their 
needs  and  problems  effectively,  and  engineer  the  formation* of 
support  in  other  ^ays  sq  as  to  pressure  the  administration—  for 
example,  one  is  quite  active  in  an  active  PTA;    one  is  a  longtime^ 
resident  of  the  community  who  is  deeply  involved  in  local  history  ^ 
and  bicentifinnial  planning;    and  so  on.    It  is  hard  for  a  principal 
to  ignore  these  librarians r  .The  squeaking  lAieel  philosophy  still 
works.  -1b  it  possible  to  squeak  so  irritatingly  as  to  be  counter- 
productive?   If  any  of  oUr  graduates  did  so,  she  did  ijfot  report; .it . 
to  kie—.  and  the  replie*  I  got  were  usually  very  f  i*anlc,  ■ 

Upon  finding  this  pattern,  even  before  completing  the- inte^iviews,  I 
wrote  memos  about  it  to  the  appieopriate  departments  here  at  Olass- 
boro--  those  ^ich  train  prtncipals  and  other  administrators #  None 
have  replied •  . 

(23)  '  .  - 


A  v^ry  {Similar  sat  of  problems  is  repo^rted  in  connection  With  the 
teachers^    too  few  of  these  are  also  viewed  aa||priderstanding  the 
libraiy,,  or  the  librarian's  job,  or  how  the  liB|ary  can- be  of  any 
help,  to  the  teacher.    It  seems  accepted  that'  if  the  teachers  can  be 
got  into  the  library,  using  it  actively,  their  students  will  do  so 
,  too  a9  a  r4isult.'  ^has  been  said  by  some  commentators  that  those  . 
engaged  in  the  set^■j^f  professions  too  often  fail  to  realise  that 

^       many  potential  -use«  of  their  services  do  not  request  them  because 
they  see^it  as  demeaning-  a  losa  of  f  ace-F  to  ask  spiaegne  erse.^pit{ 
,      help/'  The  query^  "Can  I  help  you?"  conveys!  to  manjFrpebple^*!^^ 
that  by  accepting  tbe  offer,  they  ate  accepting  the  sii^peripi^^ 

n      the  person  i*o-hplps.    I  will  not  debate  the  validity  of  wi*  poini^^-  1^^ 

here,  \ht  the  reader  s&ould  consider  it.     .  J^jt^># 

No  Other  p6ints  were  mentioned  frequently  at  all.  Ixi  fact,  very  few  j^^fey' 
were  mentioned  by  more  than  one  person.    I  will  summarize  below  the'<ii^^i^'--'^''^ 

other  points:     ■      ■   -       '  ,    '  "  '  .    '  .  '•  ;Sf#  0' 

.  .  -        -  ■   .  ■    ^    :  -      -     b      ■  .    .       :  ^^-^^^tm^>- 

-  '  Selection  of  periodicals, ; and  subscription  procedures;  maintalJiing;'!^'?'^^ 
'  ^      a^  liberal/conservative  ^balance- among  them. 
Preparing  book  orders,  dealing  with  jobbers.  ' 
Writing  budgei^s  and  reports^  ,       .  ^ 

^viding  duties  among  staff professional,  su^ 

clericaa-«*- job  descrip^^         Hanclilng  volunteers. 

Dealing  with  salesmen; '  evaluating  books  at  varidus  levels  lit 
^  ^       .  their  catalogs. 

Planning  floor  spaoe  usage;  *  design  of  shelving.  , 
How  to  use  AV  equipment  ^(mentioned  by  several) . 

Cataloging  AY  software  /       '       •  -         ^  ^ 

.   JIanaglng-  a  TV  studio.  . 

Practlcal/cataioging.    Piling  cards  in  the  catalog.  ^ 

\        Student  discipline.   Managing  student  activities  in  the  library. 

Mlso*  school  ^duties  like  lunchroom,  playground,  restroom  \%^  /     ,  '  . 
patrolSs. _ .  •  ■      o  9  .  ■  .  " 

\  -  Getting  rt©n^  read  somethings-  anything*  s?:  ^ 

-  .  Setting  a  general  library  policy:  how  much  quiet,  i  rftyle^ 

Te^aching  library  skills  (generalljr  in  elementary  schools)  ^ 

'  '    Working  with  contractus  or  handymen  mldng  repairs  or  basic 
^  maintenance  on  t^e  building  (public  librafles). 

,  *o3jiterlibrary  lOiin;  -  reserve  book  systems « 
'Taking  inventory  artd  reporting  on  it.  / 

Getting'' started  in  a  new  job,  setting  personal  time  parlorlties, 
'        bringing  order  ^t  of  chaos.  .  ' 

^  ,  Idaisbn  between  sch^ 
^       Arts  and  craftar,  pupp^try^  storytelling. 
,  ^  Balancing  and  juggling  so  many  different  activities  in  one  day.  * 

,  ^       •        •         •  V  ^-         ,.  0    ^    -       '  ^> 

Because  these  items  ^eri^  ^mentioned  by  so  few  people**  sometimes 
only  otiB^^  Qone  can  be  considered  valid  criticisms  of  the  program 
at  GlassBoro  per  se.    However,  certainly  some  of  these  areas  are 
'    not  covered  presently  and  should  Jbe  considered.    Some  could, better 
be  covered  in  an  totemship  or  field  experlence^^  * 


.     O   -^^  V  .  -      *        /  (24)       ■     ^      •  ^ 

^        .  "    1G5        ,  V 


>^Dq  you  DefBonallv  balleve:    (choose  ont).  a  ' 


1^  All  GSC  libraty 
3tudants  should 
take  basically  the 
same ' courses  ^  w^th 
little  or  no 
variation 9  bepause 
librarianship  is  ^ 
basically  the  saBie 
in  all  fields? 


2, ^ All  should  take 
mstVL  the  ..sane 
courses »  but  with 
room  for  a  few 
eleeti^s  based  on 
personal  interest? 

(iiTi^between  ans.):« 

^  All  should  take 
MOSm  the  sane  . 
ooui^ses»  but  with 
room  for  special- 
iafation  areas? 


.(between  3  and^  : 

4.  There  should 
b^  lime  or  NO 
set  of  required 
courses  for  all » 
With.eadh 
student  choosing 
courses  based 
on  interest* 
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•'^finitely  noJ" 
••No.**  (several) 


;  ^/Because  you  probably  canH  see 
\  what  you're  getting  into.**  V 

"I'd  like  #2  if  SOME- instead  of 

MOST." 

"Sc^ieone  with  lots  of  experience^ 
"  ^^hould  be  able  to  skip  things.** 
**#2  if  already  employed;   #3  if 
not***  : 

**After  all,  ;jrour  specialization 

is  your  interest*** 
**Both  2  and  2.**  (several) 
**Either  2  or  3f  by  choice.**  (^ey*) 
**Much  counselling  needed—  I  am , 

much . indebted  to  Mr i  Bolts  t  who 

worked  to  ^set  up  a  package  that 

suited  me  wiill.** 
**I  was  allowed  to  specialize.** 
**I  would  like  very  much  td  spec- 

ialize  in  medical/hospital.** 
**For  those  yitio  really  know  what 

they  want.** 

*"There  should  be  a  core  which 
every|>ne  takes,  introducing  you 
to  the  entire  area  slightly  >  with 
each  intro*      the  teacher  who 
teaches  the  full  course;  then.:go 
on  to  choose  based  on  interest*!* 

**Prefer  #4  but  you  probably  need 
to  satisfy  State  requirements, 
so  malce  it  3.** 
**#^  i«  toa  loose.  • 

*»How  would  the  student,  know  he  is 
getting  all  he  needed** 
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Comments,  on  the  right,  are  arranged  roughly  in  ordet  of  matching 
the  liumbers  at  left:    e.g*,  comments  made  idiile  checking  #2  are  near 
the  top;    those  made  while  checking  #4  are  at  the  bottom. 
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(see  over) 


Not  all' responses  (comments)  are  included  on  page  25i  whiph  is  a 
departure  from  the  policy  I  have  followed  generally  in  this  paper. 
Howevex*,  in  order  to  get  everything  on  one  sheet  (and  thus  easier 
to  grasp)  I  have  omitted  a  few  comments  which  essentially  were 
the  sane  as  the  one?  included # 

■    -     .     ■  ■      ■  ^ 

The  three  grouped  lines  of  numbers  and  percentages  between  choices 
numbers  two  and  three  signify  as  follows:    the  first  includes 
those  who. indicated  they  werft,  closer  to  2  than  to  , 3;    the  n^xt 
°    and  largest  those,  who.  chdS(S^         2  and  3,  or  else  said  they  were 
exactly  in  th«  middle;    and  t>ie  third  line  fepresents  those  who 
isaid  they  were  nearer  to  3  than  to  2, 

Clearly  the  consensus-  is  around  3  and  perhaps  ha|.fway  to  2.  To 
some  extent  this  is  because. respondents  sometimes  saw  little 
difference  between  2  and  3.    This  is  my  fault,  first,  for  not 
drawing  the  distinction  "more  clearly,,  and  second,  for  /fiot  making 
the  scale  of  choices  more  inclusive  of  all  possibilities; 

No  one.  at  ill  wanted  to  return  to  the  days. when  collegte  (arid 
other)  students  pursued  a  fixed  curriculum.    A  few  rejected  it  . 
with  an  emphatic  "No!"  before  indicating  thei  item  pref(»rred. 
-  Those  whose  responsibility  it  is  to  draw  up  schedules  and  ^ 
plan  for  faculty  loads  must  regret  this*-   and  wouldn't  the 
college  catalogs  be  thinner!  . 

Here  the  omission  in  my  scale  becomes  apparent.    I  should  have 
provided  a  choice  for  a  curriculm  in  which^omething  between 
Afblfc.  and  MOST.of  the  courses  are  standard  for  all.  Likewise, 
at  the  lower  ^end,  Between  HOST  and  NONE. 

.As  a  few  of  the  students  noted  by  their  comments,  it  is  already 
the  informal  practice  of  the  department  chairman  to  make  up  a 
highly  individual  curriculum  for  those;  who  come  to  us  with 
unusually  good  expedience.    This  must  always  be  a  difficult  and 
sensitive  area,  for  few  people  will  concede  to  knowing  so 
little  about  a  maijor  area  that  the  advisor  is  perceived  as 
needing  to  specify  fsverything.    Not  very  many  of  the  students 
'     seem  to  have  been  aware  that  a  few'of  their  classmates  were 
skipping  ••required''  courses,  and  it  is  possible  that  if •  they 
had,  there  would  have  beeritinnecessary  wounded  feelings.    We  are 
all  in  favor  of  f^^^^  ^ 

A  very'  small  nuiiber  of  student  gradusites  said  tiiey  really  would 
prefer  #4^  (probably  from  their  present  people 
with  experience)  and  several  of  these  said  it  wroiild  probably 
bei  ia^ssible  due  to  State  requirements—  and  besides,  that  too 
many  students  would  lack  ca  basis  for  wise  choices.    I  doubt  the 
State  requirements  are  really  so  rigid  as  to  block  this,  if  the 
individual  eaurses  were  shown  to  contain  required  areas  and  were 
coordinated  that  way,  but  it  is  true  that  many  of  our  students 
come  to  us  with  no  library  work  experience  at  all.    For  these, 
anyoform  of  choice  is  meaningless.  . 
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''How  do  you  feel  the  GSC  library  education 
"  program  could  better  contribute  to  Iwproying 
the  image  and  status  of  the  professional 
;     librarian?**  ,  * 


Ort  some  of  tlje  earlier  visits,  1  omitted  tjie  Initial  '♦How'*  from  the 
Hording  of  ihe  question,  but  this  seemed  to  make  no  difference # 


•*Too  often/ peoixLe  have  the  old  ste^jsdtype;   they  (GSC)  must  be  doing 
^  good  job  now  because  the  image  is  changing;    al3o  the  racial  mix 
is  changing.*'      ^  * 

.-ii-^ ... 

♦n^e  have  to  be  specialists  to  raise  the  field.   The  librarian  createi 
the  image  of  knowing  all  knowledge,   train  the  people  Hell  and  teach 
them  to  keep  up.   Idbrairians  must  do  things  for  people,  do^^t  ;)u8t 
send  them  to  the  card  catalog.'' 

•»It*s  OK  right  noH#   Maybe  improve  it  a  little;   there's  not  that 


,much  you  can  do. ;  ALA  approval  would  help  a  lot:  eome  Hbrariani  are 
snobbish  about  having  degrees  tvm.  ALA^accredited  college*  (X  was 
told  by  several  Glassboro  graduates  that  the  most  snobbish  colleagttfis 
they  had  ever  encountered  had  degrees  from  Drebtel,  leading  ; 

bur  graduates  t6  assume  "^there  ia  something  in  the  program  at  Drexel 
which  cultivates  this  attitude*) 

•'I  fiilt  taking  a  final  exam,  multiple  choice,  was  not  graduate 
level.    One  course  could  have  been  more  professional*    "^ere  is  so 
much  to  cover*   The  whole  program  was  too  easy  intellectually, 
nothing  to  compare  with  my  AB  in  A  Iqt  of  busy  work  but 

not  stimulating*" 


"Very  difficult  to  teach  how  to  act  as  a  person;   hjaving  a  good 
attitude  toward  the  circulation  desk;   a  matter  of Vdress*''   (this  - 
person  referred,  in  the  last  phrase,  to  a  library  trainee  who^  she 
felt,  had  not  learned^ how  to  bend  down  to  the  lower  book  etkelves 
without  having  her  skirt  rise  imnodestly^  in  the  back*) 

"ALA  accreditation.   The  program  is  good  but  ALA  won't  srecognice 
it,  that's  a  sore  spot*   Rutgers  looks  down  on  us*" 

"People  in  the  program  were  applying  for  ALA  accreditation  idien  1 
was  there—  you  need  it--  it  would  definitely  help  o^r  image*" 

"ALA  accreditationr»  Also,it  jnight  help  the  graduates  if. Glassboro 
gradilui^es  could  maintain  their  identity  with  the  progrdm  through  a 
club,  association,  alumni  groups*  a  lahifying  factor*--^  haire-  a  room  at 
the  NJLA  convention.    It's  a  good,  realistic,  opeij,  objectii^  program 
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"No."  '  , 

••DonH  see  hoir#   Except  through  the  education  program,  the  adninle- 
tratore  should  be  brought^ to  appreciate  vhat  librarians  must  do, 
the  library^s  functions,  its  importance.  You  canH  do  a  thing  without 
-good  administrative  attitudieV*^  .They  presently  have  strange,  veird 
attitudes.   They  should  get  this  through  their  education  courses*  I 
nork  ifith  three  principals;    one  feels  libraAes  are  a  frill.-  It 
should  be  an  integral  part  of  the  reading  program.  Another  principal 
is  for  it  but  d.nly  to  the  extent- he  can  completely  control  it;   no  o 
,  latitude  for  the  librarian;   The  third  principal  treats  me  as  a 
prpfessional#  gives  me  full  freedom,  so  I  give  him  full  courtesy  in 
return.    In* the  junior  high„ school  (in  this  town)  they  are  putting 
assigned  study  hflls  into  the  libraries^  so. there  is  no  room  in  th^ 
library  for  those  doing  research.   Both  the  junior  and  senior  high 
pUhcipals  are\ex-coaches;   they  emphasisse  only  athletics.** 

•  »  ^  . ; .  ^j.zp.  .  • 

'    ,  ♦•ALA  accreditation In  the  cormnuhity,  people  understand  that 

teachers  need  certain  prepsiration,  but  nany  people  don't  know  this 
about,  librarians'^-  that  they  have  an  advanced  degree,  etc.  Can  we 
infor*  the  public  about  this!    Interpret  the  profession?*'  ^ 

••The  working  staff  in  Savitt  were  not  too  pleasant  %o  the  library 
-  ^  science  students-i-  didn't  help  much  in  finding  things—  and  in 
answering  questions.    The  Savitg  (Glassboro  State  College  Library) 
staff  need  to  improve  their  imagei^-  mainly  the  clerks  and  student 
aides.   Also^  sometimes  the  professionals,  the  wom«rn,  were  un<T 
pleasant.    Our,  class  said  the  librarians  were  more  concerned  with 
books  than  ^th  the  users.    I  had  a  hard  time  finding  my  way  around- 
"   it  was  unclear."    (finished  here  in  1972) 

••A  lot  of  administrators* don't  know  what  a  librarian  does,  other 
than  un|3ack  books  and  put  them  on  the  sh*lf .    One  assistant  principal 
suggested  getting  a  student  woricer.  to  catalog  the  books  after  school 
^    (i^en  she  complained  about  backlog).    Somehow,  we  qust  explain  to 
teachers  an^  administrators.    Also,  they  tend  ^to  feel  the  librafry 
should  be  packed  full  of  "Varm  bodies**,  *no  matter  wiiat  purpose... •• 
\  (this  person  said  as  long  as  the  principal  saw  the^libraiy  was  full  * 
of  people^^  he  took  no  interest  in        they  were  doing) 

<•  ^      ■■  '  . 

»^Hope  they  can  keep  going  as  now-r  they  try  hard  to  cover  it  aU-*- 
encourage  students  to  come  back,  stay  in  contact;  keep  appraising 
service,  help  with  problems.** 

^  ■■  '    ' '        ■  •  '  *  .  '■'  ■      .      ■  , 

••QSC  could  have  woxdcshops—  aai  does  NJLA,  the  Area  X4brary,  etd. 
,   '    Management,  budgeting  as  example/9.    Updating  services  for  graduates. 
4nd  others,  one  day  or  longer.  -Summer,  odd  times.  "Other  colleges 
^    do  this',  such'as  lutgerss  .  intensive  sessions." 

"    '  *  '  ■  ^  '  ■  '  ■ 

••ALA  accreditation.  "  Vital  to  get  this.    It  was  discussed  recently 
by  our  trustees,  who  were  reluctant  to  hire  a  non-ALA  person...** 
*■'.»'■*•-      ■     -  •  ■  ' 

••Improve  the  librariaa^'s  attitudes, toward  herself  and  her  job,  and  the 
understanding  of  the  teacher  and  ^dnfinistrator  for  what- a  librarian  is 
and  doe?.    How  to ^ work  and  get  the  job  across. .  Someone  asked  me  if  it 
took'a  degree  to  be  a  librarian—  did  you  actually  teach  before.?** 
■     .      *  ■"     .      ■  ^  ■ 

O      '■  •         '  (28)  , 
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••ALA  accreditation—  the  lack  pt  it*--  4oesn*t  natter  to  ny  job  now 
but  it  might  ill  the  ft:^re»** 

•'AIiA  accreditation^"  i  -  , 

••In,  for  example >  reference,  ca-^aXpging  and  classification,  where 
there  is  ^factual  material  to  be  covered,  OK*--  but  you  can't  teach  the 
perscfnal  relations  side  of  it:   make  sure  to  force  the  students  to 
do  n*iat  they  don't  want  to  (work  hard)—  stay  out  "of  the  behavior 
side,  just  put  the  student  out  iinto  the  real  situation—  don't  even 
try  to  simulate  it  in  class*  .  Juist  teach  the  tangibles  and  then  have 
them  put  it  into  practice*" 

"Wiftll,  if  the  people  we  contact  are  professionals,  thgit  rubs  of f  on 
tis*«  the  instructors-^  and  it  was  OK  in  that*    Also,  Mrs.Rohrbacher 
(consultant  from  the  State  library)  was  very  professional,  helped 
me.". 

«=»  » . 

"What^you  did,  sending  a  hote  to  QSC  people  about  getting  a  better 
understanding  of  the  libraxy,  that  kind  of  thing*    People  just  didn't 
understand.   Whatever  you  can  dp^to  improve  understandings* 

V  \         ..         y      ■        "."^'^    •     .        .  ^  ^    ■  " 

,  "I  don't  know*?        ,  : 

*     .  ■     ■  .     '  •  ■ ' 

(ditto) 

"Educate  the  administrators.  GSC  does  pretty  well  in  most  areas-- 
but  you  ifieed  to  get  the  message  through  (to  adminiaftx'^itors).  Most 
of  the  Library  Bduoation  profs,  are  ideally  dedicated." 

"Doing  a  fine o job  nowl    We^re  well  trained.    I  feel  our  people  are 
better  prejMtred  to  actual:^  deal  with  the  borrowers  than  those  from^ 
other  schools—  people  from  GSC  are  more  friendly,  willing  to  jump 
in  and  help--  graduates  of  tither  schools  are  more  distant."  (staff 
member  of  public  library) 

f elt  "teat  in  many  classe?,  the  teachers  were  not  that  professional-, 
compared  to.Ru'^gers  profs*    Some  courses  were  great,  others  poor* 
I  d^d  not  respect  the  teacher  (in  the  latter  cases)*    Sometimes  these 
were  adjuncts*    One  woman  had  such  poor  Ehglish,  you  couldn't  under- 
stand hef  at  al],,  it,was  veiy  aggravating,  and  she  was  a  poor  teacher^ 
Some  teacher^^  don't  work  that  hard,  could  give  you  more.  .1  felt  not 
enough  was  demanded  of  us,  we  slid  through  too  easily;    need  t(f 
work  hard;.    I  feel  .Glassboro  has  a  poor  name  in  this  area  (including 
the  teacher  preparation)  because  of  a  reputation  for  letting  people 
slip  through.    There  were'2  to  ^1-  courses  that  were  too  eaj^,  or 
irrelevant."    (Catholic  high  school) 

"Possibly  include  more  on  working  with  people—  sort  of  PR--  Jiow 
to  handle  them."  , 

"Doubt  whether  any  graduate  school  can  have  a  substantial  effect, 
the  question  of  image  and  status  is  so  Complex*" 

-     ^  .  (29) 
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"Could  definitely  influence  image—  project  it  more—  it*a  not  in 
the  liwelight  like  other  Glassboro  departments.    Grow  more, 
stimulate  interest,  offer  more  courses  in  non-print j   has  not 
kept  up  with  th?  times  in  this>" 

"Being  a  GSC  graduate  doesn*t  carry  prestige.    I  asked* the  State 
for  help  on  evaluation  of  ray  card  catalog  a  few  years  ago;  theiir 
first  question  was,  where  did  you  go  to  libraiy  school?   When  I 
said  Glassboro,  they  reacted:  • That  explains  it.*    Then  they  were 
unrealistic,  asketj  if  I  could  hire  extra  people—  not  helpful 
because  impossible  here.   You  might  improve  weak  area?*  this  might 
build  up  the  image.    G§t  ALA  accreditation."  * 

"You  do*   The  librarian  who  is  well-prepared  gives  the  job  more 
status  than  otherwise."  •  / 

'  r;     .  .  '  .  .      .  .     '  - 

"More  MQt^ai  jSra^^^ice-^/^jspecially  in  cataloging.   Not  s©  theore- 
tical;   leaye  dedicated  student  to  find  things  himself.  DonH 
let  classes  ©ut  early  to  do  homework." 

"Take  students  to  different  libraries  and  participate.  JLn  prog-^ 
rams;    ha^ire  graduates  help  by  talking  to  students." 

,"If  there  were  a  county  liWary  association—  perhaps  coordiafiate 
through  the  department?   The  QUO  group  always  meets  in  the  • 
daytime—  tell  them  to  have  some  evening  sessions.    I  felt  the  ^ 
Hollybush  sessions  were  excellent."   ("GLO"  refers  to  the 
Gloucester  County  Librarians  Organization,  which  is  actually 
mostly  public  librarians;    there  is  now  a  newly-formed  group 
for  school  librarians  in  this  county  which  meets  /at  4  PM,  after 
sehool  hours  for  most  school  librarians.    The  "Hollybush"  item 
refers  to  a  series  of  informal  get«ptQgethers*  for  practicing  ^ 
librarians  of  South  Jersey,  begun  Iqr  the  present  author,  held 
at  Hollybush,  and  carried  on  by  the  director  of  the- Library 
when  the  author  had  to  drop  out  of  it  due  to^  schedule  conflict) 

"Talk  about  PR  on  TV.    Break^  the  stereotype  of  someone  who  just 
sits  there  and  checks  books  hnt  all  day.    The  school  board 
(here)  wanted  to  abolish  my  position;    the  principal  convinced 
them  to  wait  one  year.    I  am  trying  to  sell  them  on  it.  They 
(the  school  board)  thought  kids  could  run  it—  check  out  their 
own  books,  etc."    (K-8  school) 

"I  think  Glassboro  does .an  adequate  job  but  like  everything 
else  knowledge  is  gained  through  experience. " . 

"I  don*t  think  the  library  education  program  is  considered 
favorably  at  Glassboro."    (say  it  ainH  so,  Mark) 

"Aftei*  all,  it*&  only  one  school  out  of  many.    Influence  very 
small.*. There's  too  much  emphasis  anyway  on  status.  Many 
people  think  teachers  and  librarians..."    (did  not  wish  to 
go. on)  .  .  , 
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"Try  to  gain  AIA  acereditation:  vital  touchstone  ©f- success;  ally 
with  ALA  to  improve  status—  improve  teaching  by  having  a  permanent 
/"x^  staff  large  enough  to  teach  all  courses,'* 

\    "Perhaps  by  some  public  relations  work.    But  I  feel  ultimately 
that  the  image  must  be  changed  by  librarians  themselves.  The 
stereotyping  unfortunately  is  not  false.   In  bXI  too  raar^  cases 
the  librarians  do  do  nothing  but  stamp  out  boo^s,  ,are  grouchy  and 
not  inclined  to  aid  those  that  need  help.   Vflien  librarians  such  as 
thesd  change,  so  will  the  image,"    (I  agree.   When  I  was  in  one  of 
the  libraries  visited,  th©  librarian  stayed  fixed  at  her  chair 
behind  the  desk,  to  sign  owt  books,  while  children  went  to  the 
•  shelves;    a  teacher  who  came  in  went  to  the  shelves,  sat  down  there 
with  a  couple  of  primary  children,  and  talked  to  them  about  the 
books.)  .        .         _  .  '  " 

"Give  out  MB  degrees."  "        *  . 
•louvre  doing  a  good  Job  already." 

"StatU5  of  librarians  has  risen  in  recent  yfears*    I  started  courses 
13-14  years  ago;   the  attitude  has  already  improved.   The  inclusion 
of  medial  too,  has  raised  public  esteem.    Feel  the  public  now 
raspfcts  education  much  more  than  20  years  ago.** 

\  !?Don*t  know  how  you  could-  just  put  out  good  librarians.  Libra- 
i^ans  are  not  ttie  old  stereotype:  well  informed,  not  old  ladies^** 

••Courses  for  future  teachers  and  administrators—  this  seems 
iraportant—  they  could  help  get  teachers  to  use  the  library.   Mifty  ^ 
administrators .have  no  concept  of  what  goes  on  in  a  library.  One 
principal  told  me  any  high  s^chool  pupil  cojIiLLd  come  in  and  run  "the 
library**  (this  is  a  K-^  school)    "One  principal  sent  me  a  brochure 
on  Wbrld  Book  and  said  he  wasn't  sure  if  I  knew  about  such  things 

."Wish  we  could  get  more  involved  with  the  general  public  and  the  ^ 
administrators.    Would  like  to  go  back  for  refresher  courses.  So 
many  new  things  coming  aldng:   helps  fdr  the  librarian  to^be  aware 
'Of  microfiche cOmpaters,  even  at  the  elementary  lev^l*** 

"ScMne  New  Jersey  problems^  for  example  Civil  Service  vs.  faculty* 
The  civil  service  people  feel  put-down.    All  should  be  in  the  Same 
category  and  regarded  as  -equals.    They  themselves  see  themselves 
as  professionals  regardless  of  what  kind  of  pay  scale-  they  are 
in."    (college;^  civil-service  staff  are  generally  secretarial 
and  clerical)   '  > 

"Make  people  aware  of  what  a  librarian  actually  does.   Many  people 
,  go  through  college  without  ever  learnihg  this—  ,even  the  people 
training  to  be  administrators  don?t  learn  about  libraries.    In  six 
;   years,  i  have  never  been  observe(i,  probably  because  they  don*t 
know  jvAfat  to" look  for."      .  " 
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^•Tum  out  people  who  are  good  librailans*   The  image  is  still 
that  of  the  fussy  person  who  yells  at  people.   Turn  out  people 
who  are  aware  of  the  possibilities i  what  a  library  can  do^'^ 

•♦It  was  changing  when  I  was'^at  Glassboro.    It^s  already  doing  a 
great  deal;   the  need  for  library  vork." 

^1  didnH  know  about  Library  c^oumal--  it*s  excellent—  the 
school  brought  it  to  wy  attention*--   Courses  were  not  in 
exact  sequence 

••No;   think  you •ve  done 'a  very  good  job  already.  ALA 
accrejiitation  would  be  a  big  help***  ^  . 

••Librai^/Media  people  ,must  d©  this  themselves.   p©n*t  know  what 
else  ^assboro  can  do  aside  from  thiSf  except  maybe  to  share  and 
support  (that  effort).** 

•TTeSf  £i  has  to.   A  really  good  program.   Glassboro  is  not 
widely  known  for  libraxy  science  but  should  be—  excellent*** 

•*Not  hot  through  courses.    Can  educate  the  general  public  to  a 
better  understanding  of  libraries.*!  - 

**Don't  know  how  (but)  it  would  be  nice.** 

**Must  bet  but  I  have  no  basis  for  comparison.** 

.  ■ 

**The  public  has  a  bad  imaga,  •librarians  are  just  shush  people.  • 
Only  thing  you  can  do  is  to  turn, out  capable  people  and  remind 
"Students  to  avoid  thb  image.**  /  . 

**Thihgs  like  this,  idsiting  schools  as  you  are;*  Stay  in  contact* 
!fake<^ surveys.    If  not  personally  in  future,  at  least  by  mail.  ' 
Inform  us  of  what  others  are  doing.    Start  a  newsletter*** 
■.  ^  .  . 

"Screening  the  entrants  and  checking  along'  the  way.    The  \ 
professional  is  able  to  make  decisions,  not  just  routines.  Look 
for  this  kind  of  person,  people  mAo  can  continually  think  anew. 
Who  can  educate  themselves—  present  problems  to  them--  consider 
the  community's  problems.** 

••Teach  them  to  stand  on  their  oito  two  fee*  and  work  together— 
not  be  considered  just  a  stepchild  of  the  school—  stand  up—  show 
,teachers  and  administrators  they  can  help.** 

**ALA  accreditation.    Vital  to  get  this  for  South  Jersey  residents*** 

••Have  graduate  seminars,  for  example,  to  keep  librarians  involved- 
and  guided  on  achieving  professional  status,  professional 
progress.** 

••Can't  answer—  nothing  negative  comes  to  mind**  (explained  as^ 
meaning,  nothing  needing  to  be  changed)    -  / 
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"Get  rid  of  those  vho^wiU  not  Improve  it..."   (refert,  «s  did 
"otheVit  to  having  a  lighter  tcreening  for  new  students) 

"No;-  doing  a  very  good  lob  now  (at  G3C)..." 

"ALA  accreditation.   People  tend  to  look  down  on  non-ALA  j^rads*- 
no  real  difference,  the  graduates  agree,  but  the  status  woid-d 
open  up  more  job  opportunities.   Wbric  closely  with  NJLA,  hav» 
some  of  1*eir  workshops  at  Glassborp  for  our  students,  give  »ore 
local  opportunities, " 

"it  would  have  to  be  sonething  froa  above—  the  profetsion  as 
a  whole—  change  the  iaage  of  fuddy-duddies," 

"ALA  accreditation^  Brexel  grade,  look  down  their  noses  at  us— 
(it's  well-known)  public  librarians  tend  to  look  down  on  school 
librarians—  you  should  teach  both  groups  about  the  other," 


The  75  persons  «ade  a  t^al  of  101  points,  ^ich  I  have 
tabulated.   Hany  of  the  pbints  could  go  into  other  categories 
„just  as^  well  as  the  ones  I  have  used,  but  since  all  are  listed 
in  their  original  language,  any  reader  «ay.  re-tabiaate  if  he 
>dshes.  '' 

First,  asked  what  Slassboro  could  do,  or  if'Glassboro  could  db 
anything,  k  persons  said  "No"  and  h  said  they  didnH  know  how 
Olassboro  could,    I  have  totalled  these  8,  perhaps  unjustly, 
as  "general  apatheties."  ^ 

Second,  2  people  said  the  profession  is  liready  doing  pretty 
well  in  this  area  (especially  when  you  consider  the  past)  and 
10  said  Glassboro  is  already  doing  a  good  job  building  image  and 
status  for  its  graduates,  for  a<t^ total  of  12   (uy  label) 
"general  positives,"    (also  see  an  iteu  bijjldw)* 

The  largest  single  category,  without  any  form  of  grouping,  was 
that  we  need  ALA  accreditation,    Bcm^  14  persons  mentioned  this. 
Their  reasons  were  varied?    some  feel  thejr  need  it  in  orde2?  to 
qualify  for  better  positions,  especially  those  outside  the  area 
where  Glassboro  is  well-known;    some  felt 'they  were  looked  down 
on,  on  the  job,  by  graduates  of  other  schools*   Those  who  work 
with  graduates  of  other  schools  feel  there  is  no  difference  in 
their  preparation. 

Next,  ahd  the  one  mentioned  most  passionately,  was  the  need  to 
educate  fifchool  administrators  to  better  understand  librarians,  and 
how  the  library  works,  given  by  8  persons.   Read  the  individual 
statements  to  see  how-  strongly  some  of  our  graduates  feel  on 
this.    When  so  many  people  feel  a  need  this  way,  "where  there's 
smoke  there's  fire,"    I  have  no  doubt  there  are  a  number  of 
school  administrators  ignorant  and  insensitive  in  this  area. 
Now  what  does  our  department  do  .about  this?  ' 
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(coAtii^ed) 


Next,  ve  have  7  persons  stating  that  any,  improvement  in  status 
and  Inage  must  come  ptljnaxlly,fr®m  tha  practicing  librarians 
themselves  t      doing  a  good  job  and  thus  impressing  their 
pumiCt   Undoubtedly  it  would  be  difficult  to  build  a  better 
Image  for  the  profession  if  they  were  doing  a  poor  job,  but  if 
this  were  sufficient,  we  would  already  have  a  good  image^^-  it 
requires  more  than  good  performance:  the  relevant  public  has 
to  have  it  brought  to  their  attention^  (We  cannot  use  the  old 
fanner's  method  with  the  mule.) 

♦we  now  have  a  category  related  t©  the  '^general  positive**  one 
above,  on  the  previous  page:  5  people  said  it  was  eriough  for 
Glassboro  to  continue  to  train  people  well# 

Six  persons  fterely  referred  to  -Oia  old  stereotypes,  without 
suggesting,  how  to  get  rid  of  them*    Perhaps  they  f  hould  be  taken 
into  consideration  with  the  •^general  apathetics,*' 

Another  6  persons  said  we,  should  inform  the  public  (in  various 
ways)  about  the  training  and  skills  needed  by  librarians.  This 
seemed  more  imp&rtant  to  the  respondents  than  information  about 
library  duties:    they  seemed  to  feel  the  public  do.e£3  not  know  ^ 
a  degree.  Indeed  a  graduate  degree,  is  needed.    I  would  argue 
with  this;    it  might.  Indeed  be  better  to  emphasize  the  difficulty 
of  the  duties. 

k  grouped  category  follows;    9  persons  suggested  closer  relations 
with  the  graduates.    Three  want  workshops  and  seminars;  two 
want  a,  club  qr  an  alumni  association;    and  one  each  favor  a  news-* 
letter  to  keep  the  graduates  informed  of 'eaqh  other,  refresher 
courses,  informal  get-togethers  to  improve  knowing  each  other, 
and  having  graduates  return  frequently  to  taVk  to  current 
students*   We  already  plan  a  newsletter  (the  author);   we  already 
have  graduates  return  and  talk  to  the  seminar  class. 

4  want  us  to  screen  out  students  who  are  not  superior  and/or 
makfe  the  courses  more  difficult.  ' 

3  want  us  to  educate  teachers  about  libraries,  somewhat  as  with  , 
the  administrators  npted  above. 

3  say  it  would  help  to  continue  surveys  like  this,  studies,  and 
•  re-appraisals  of  the  program. 

In  the  category  of  general  College  items  are  the  following  6: 
2  want  us  to  offer  more  courses  in  newer  areas  (w**re  trying  but 
the  State  has  set  lijsdts);/and  one  each  for  improving  the  attitude 
of  the  staff  of  the  College  libraiy,  maintaining  contacts  with 
really  professional  faculty,  getting  the  <bllege  to  hold  the 
program  in  higher  esteem,  and  awarding -an  MLS  degree  instead  of 
a  gener^  MA.  *   ^  • 


'  ^  (continued) 
(3^) 


A  category  generally  related  to  the  curriculum  finds  "si'x  peo^e  • 
suggesting  the  following.    Two  say  opportunities  for  real^«5b 
experience  (before  taking  a  regular  job)  'would  help;   and  two 
likewise  favor  the  teaching  of  public  relations,  personal 
relations.    One  each  want  us  to  help  librarians  develop  more 
self-respect J  a  d  to  take  students  to  other  libraries  often  to 
^et  farailiar  with  then. 

A  more  external  category,  finally,  includes    persons,  one  each 
in  the  following!   encourage  and  support  local  library  asso- 
ciations;  work  closely  with  NJLA;   help  resolve  status  problems 
for  professionals  and  nonprofessionals  in  same  library;  and 
publish  saiary  sealea. 

-Obviously  this  question  bi^ught  out  a  great  deal  more  than  we 
might  eJ^ect  by  the  literal  phrasing.    A  bit  of  editing  and  - 

'  interpretation  are  needed  to  profit  by  the  replies,  but  I  thiilk 
the  above  smmary  will  serve  the  reader  in  that  regard.  There 
aye  some  excellent  specific  ideas.  ^ 

«        ♦    .  ♦        ♦        ♦        *       ■*    •  « 

•  "Should  Glassboro  teach  students  the  actual 

practices  found  on  the  .lob  in  this  area,  or 
.    should  the  college  teach  ideal  principles? 
Why?" 

On  some  questionnaires,  this  question  was  a  bit  longer;  it 
included. "Should  the  GSG  library  courses  be  revised  periodically 
to  match  the  actual  job  practices  found?   Or  should  the  college 
teach  the  ideal  and  hope  this  will  modify'  the  job  practices?" 
In  either  case,  somewhat  the  same  kinds  of  responses  were  ob- 
tained,, so  it  seemed  to  make  no  difference. 

This  was  an  opportunity  to  probe  the.graduates^  tendencies  to 
drift  into  either  extreme  position:    possibly  that  of  feeling 
that  what  one  now  does  on  the  job  is  "the  best  of  all  possible 
worlds"  and  that  therefore  Glassboro  should  teach  whatever  is  .  » 
the  prevailing  job  practice  found;   or  that  actual  job  duties 
and  practices  are  so  "non-ideal"  that  instruction  should  take 
no  account  of  them,  which  would  lead  to  our  graduates  being  • 
unable  to  hold  a  job  once  they  left. 

Pleasantly,  I  found  that  most  respondents  had  already  worked 
but  in  their  own  minds  a  reasonable  compromise  between  the 
ivory  tower  and  too-ready  acceptance  of  the  status  quo.  The 
predominant  response  was  "teach  both  the  ideal  (so  people  will 
have  a  goal"  to  aim  at)  and  the  actual  (so.  they  can  do  the  job  J. 
On  the  following  pages  are  the  responses,  in  detail,  with  ray 
summary  at  the  end.  *  _ 

^       17B  ' 
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•'Teach  a  combination-  teach aWhat  aii  ideal  situatton  is,  but  make 
sure  to  tell  them  the, reality*,  What  standari$  to  use  in  setting 
it  up-  but  keep  in  touch  with  reality* 

••Actual  practices  are  important-  becausg  it's  a  shock  to  go  to 
work  and  face- reality.    It*s  the  same  in  teaching:  they  teach  the 
ideal  and  teachers  (new  ones)  don't  realize  reality-  you  must  be 
dps?  to  actual  practice/  Then  consider  ideals  as  a  goal*** 

••Combination  of  the^two-  your  project  is  a  move,  in  that  direction  • 
.Must  have /theory  but  ^combine  it  with  practical  experience  •  I 
can H  imagine!  goirig'to  library  school  without  exoerience-r  must  ^ 
have  itt«  y  ^ 

"Cover  the  ideal,  basically,  but  then  give  actual  examples*  Yoil 
ne6d  actual  experience  in  a  library-  an  apprenticeship*  (jpor 
example)  I  am  now  on  call '2^  hours  a  day:  they  call  me  up^witK 
complaints  about  overdue  fin^s,  etc*"    (public  lib,  director) 

"Describe  the  ideal,  teach  how  to  work  backward  from  objectives* 
*  Students  don't  need  to  know  ejcisting  practice3:  they  are  ^ 
bureaucratic*    Systems  ^re  affected  by*he  building;    think  in 
terms  of  objectives*"  .  ^ 

"Practices  differ  so;,  you  can't, teach  them  all*"  (seemed  to 
favor  teaching  a  generalization  of  practice) 

"Use  mbre  material,-  expect  more  of  the  student,  require  them  to 
attend  meetings,  they  would  learn  what  the  world  is  really  like. 
Of  course  they  should  also  learn  the  ideal  in  order  to  have 
aims*"  . 

,  ••Teach  actual  practices.  Give  you  ideals  to        for,  but  they 
must  be  prepared  for  actual  situations.    I  know  Rutgers  grade* 
who  didn't  know  >*at  to  do  on  the  job."  (high, school) 

"Teach  actual  job  practices.    The  theory  and  a  real  job  are 
two  different  things.    Though  you  do  need  both,  *o 
know  what  to  aim  for."  ^ 

"I  prefer  the  latter:  teach  what  should  be,  come  iout  of  Olassboro 
with  a  goal,  an  objective  to  aim  at*    But  be  sure  they  know  it's 
not  the  way  things  are  now*    Be  aware  of  reality^  ^id  higher 
goals*" 

f" 

"Combination:  people  have  to  be  nrepared  for  the  real  job 
situation,  that's  helpful  and  important.    But  also  teach  the  ideal 
something  to  work  for*" 

"It's  a  happv  medium  of  both,  rigfetrnow.    I  received  much  prac- 
tical (tnforra|ition)  but  also  necessary  ideals.    The  only  lack  yk^s 
things  like,  how  to  remove  the  rpd^from  catalog  drawers--  you  pick 
this  up, on  the  job  quidkly." 
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^On  one  hand,  and  on  the  other**  (gesturing)  ••Idbrarianshlp  Is 
a  practice^  a  trade.   Revise  the  actual  practices  like  cataloging 
techniques,  automation,  etc,    Don*t  forget  to  give  courses  that 
instill  the  ideal,  you  need  both,   Tou  pan  learn  the  techniques 
on  the  job,  but  ideals  only  in  courses tf  ^ 

♦•Teach  the  actual,  absolutely.  You  neVer  find  an  ideal  situation 
on  the  job;    it  won't  be  all  roses,** 

*'  ■         .   ■  ^ 

••Teach  the  actual  job  practices  and  problems;  the  present  text- 
ibooks  are  too  idealistic.    They  omit  real  discipline  problems^ 
uninterested  students,"  ^ 

-"Gombination-  the  actual  practices  are  hot  always  the  best,  but 
vcp  must  know  what  they  are.  Study  where  they  are  beneficial  : 
and  where  they  ^re  not.    Attempt  to  woi*:  with  ideals, •• 

"Has  to  be  a  balance."  Be  practical,  have  a  knowledge  of  practice^ 
have  something  like  the  l97^,  intersession.** 

"Teach  sonesOf  the  ideal*,  .but  have  a  balance.    Make  sure  you  know 
the  rsal,  keep  up  with  real  changes  in  the  field.    The  field  is 
changing  so  rapidly.    There  were  no  rmdik  in  the  library  when 
I  started."  '  ^ 

"Xou  have  to  teach  the  ideal,  but  get  across  to  them  that  they^ 
will  not  find  this  in  practice,    Ver:^  difficult  for  a  part-tine 
student' to  go, on  field ^ trips  to  libraries,  but  1  feel  it  is 
important  to  see  and  participate  in  r^al  library  work  during  the 
courses,,    (for  example)  I  got  excellent  services  from  the  cotxhty 
library  until  the  township  went  .municipal  and  separated  from  it, 
Teel  the  school  library ^association  (in  this  coimty)  is  excellent 
(as  a  means  for  keeping  up  in  practices),  .  When  they  schedule 
in-service  here,  they  donH  schedule  the  librarians  together, 
which  they  should;    they're,  broken  up.",  (this  middle  school 
librarian  indicated  it  would  be  very  valuable  for  all  the  school 
librarians  of  a  district  to  take  formal  programs  like  in-service 
together,  and  thus  reinforce  each  other  in  developing  better 
services,  closer  to  ideals)  .  / 

"Both-  should  have  on  the  job  training  (like  practice  teaching)- 
'in  the  college  classroom,  cover  both  the  ideal  and  actual ^prac** 
tices.    Feel  my  profs,  did  encourage  a  lot  of  exchange  by  the 
students  in  the  class,  which  was  very  valuable;    those  already 
working  in  libraries  .had  much  practical  experience^ to . 
contribute."  .  - 

"Mention  both."  '       ^  ' 

"Maybe  go  out  frequently  to  see  how  each  unit  is  applied -in 
practice?    or  on  a  personal  discussion  basis,"" f 
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'"Not  solely  ideal  practices  i  rior  solely  a/ctual.  The  basis  should 
be  the  ideal,  with  cotoents  on  actual  ]^r^cticek.  Mr ♦ Bbltz  often ' 
disQus$ed  his  experiences,^ you ^learn  a  lot  that  way*** 

•^%obably  both-  preferably  en^hasize  tlie  practical^*'   Teach  them 
tp^meetr  tbe  ne^s  of  their  students. — y<)u  need-s^me-  theory^but -^^-^^ 
t  it  must  be  apj^licable,  have  tnem  .leam  hov  to  apply  it#"  * 

'    ••Actuals  Well,  ideally  both.  Because  you  wust  knqw  >rfiat  to.  aim 
fof..  Having  beeA  aroundj  libraries  so  long,  I  really  knew  what 
''  went  on  in  thetii  and  feel  Giassboro  did  teach  both*'*    :  " 


•^Actual,  I  guess,    l^m  a  realist 

"Both  are  necessary.    One  is  no  good  without  the  other.  If 
It  is  to  b«  a  profession,  one  iirust  have  an  ideal  to  aljw  AtV** 

^*It  would  be  hard^  to  teach  the  ideal*  Actual*  practice  changes 
so  much.  Tell  the  ideal  but  don^t- ignore  the  actual  practice. 
Because  that  really  meets  the  jieeds." 

"Teach  a  combination.    You  need  to  know  the  ideal,  but  also 
the  real  ways  in  the  field***  ' 


'**Both«  emphasisie  the  practical* !» 

''The  library  wrid  is  changing  sa  rapidly  now, 
education  world*    It  requires  continuous  revisiJ' 
touch  with  the  evolving  realities  and  teach  th^ 
course,  professors  must  k^p  up  with  the  newest 
ol  feel  the  Giassboro  profs*  do.^  Of  course,  thljs 
itself  a  part  of  the  improvement*" 

"Teach  both.    Ideals  are  f ij4  ^but  very  frustratfi 
year  ypu  have  the  best  way  and  ideals.  ^You  run  into  real 
problems  and  are  forced  back  to  basics;    the  first  contact 
throws  you  for  a  l^p.    People  are  of  ten  not  re|ilistic*" 


a  part  of  the- 
on.  ^  Keep  in 
latest.  Of 
concepts,  aiid 
interview  is 


Ltig.    The  first 


"Both*  Ideals  must  be  instilled i^' especially  in\the  younger 
students,  hVi%  practical  courses/>too,  are  neededU" 

"BotH,  because  the- id^al  principles  can  help  you'l^apply  the 
actuai,  butvwithout  the  actual,  you  can*t  work*" 

"Ye  s ,  match  actual  job  practices  •    See  if  they  aW^mefeting 
the  needs.    But  yet,  you  need  ideals  ^d^^^  I^^ 
can  educate  the  people:involved,  and  raise  their 'sigijts*" 

"I  could  easily  apply  all  the,  items  I  Ifeamed  to  job 
We  wete  giyen  what  we  needed,  no  matter  what  kind  of 
The  practical' was  emphasized;    vou  should  add  a  work-* 
program* "  '  \ 


""TeadTthe  ld'tal«>  th«n  vhtn  you  g*t  on  th«  Job  tt*8  a  rud9 
awakenings  and  you  try  to  i^provo  it*   Learn  the  beat 
procectaree."   (added)  'nfes,  learn  both."  | 

"Teaoh  the  ideal  and  continually  have  real  experience  so  the 
peraon.can  eee  how  these  vary«-  because  no  two  nchoolf  are  the 

sawie»", 

"pet  dowi  to  actual  problens- by  all  aeans*  qsl  Idealietie 
thlpgs.  Teach  what  ve  are  really  going  to  cope  with;** 

"Actual  practices  would  be  better ,s  for  one  |ete  wore  under- 
standing of  "the  needs  in  this  nanner*** 

"Teaph  the  actual,  job  practices-  you  neVer  find  the  ideal-  there> 
are  always  probleas.   The  philosophy  is  for  general*.*** 

-  ■  .  .'    •       '  ' 

"Bf^h  are  Qeeessaryv"  • 

"Teach  the  ideal-  but  point  out >  the  actualt  beeause  you  nust 
know  the  reals*  ^  °     .  -    >  •  » 

"keep  current  end  aware-  but  teach  the  ideal*  too.   Don't  sink 
to  accepting  usual  practices  autonatieally*" 

"To  teach  all  the  peculiarities  of  every  systea  would  be  an 
Impossibility.  Ai^  extremJ*  is  not  particularly  good  so  I  think' 
the  principles  could  be  taught  along  with  as  winy  general . 
practices  as  possible."       ,  " 

"Both-  to  be  able  to  cope  with  Mai  situations  and  to  havT 
something  to  strive  for." 

"Actual  practices-  do  soae  observing-  go  into  libraries-  both 
school  and  public.   Observe  real  situations*  Undergraduate 
prograa  not  too  good  {in  this  area)-  should  split  with  student 
teaching- should  be  nmch  iiore  hands-on  experience.^ 

/         ■  '       ■         '  ' 
"Revise  the  coursee  to  keep  up  with  rapiAly-changing  field, 
but  do  not  sacrifice  ideals  and  standards  to  do  it.  Education 
Often  does  that*   Teachers  are  now  leaving  the  field  becaus* 
they  feel  standards  are  being  lowered*   Poet-sputnik  went  too  . 
far  with  the  push  to  advancement-  but  it's  too  permissive  how." 

"Teach  tlie  Actual-  definitely.  Tou  can  always  theorite  after 
you're  on  the  job.^'  '  (note  that  an  earlier  graduate  said  exacUy 
the  reirerse) 

"SomeiAtere*  the  etudeiit  should  set  his  sights*   But  also  he 
needs  some  fp^ewfirning  of  real  situation*." 


like  experience  but  you  htve  to  get  the  baslce**  the  understanding* 
Sxperlenee  Is  the  best  teacher  but  you  need  to  start  with  the 
prlnelples«*^ 

"Actual*** 

*  .  ■  .  ^  .  •         -  ■  ' 

"Should  be  very  aware  of  nhat  Is  going  on^  vithput  neglecting 
the  ideali  as  this  Is  the  only  way  to  eventually  Improre  the 
Job  practlcifs*," 

"Teach  the  actual*  You  »lght  say  'this  1*  the  ideal*  but  then 
make  sure  they  know  what  really  a^dsts,  so  there  is  no  shock 
(when  they  start  work) 

"You  cap* t  revise  too  much  to  speciric  jobs,  they  differ  too 
9iuch#"   (described  the  experiences  of  her  roomate)  •  people *s 
situations  differ  so*   You  wouldn't  be  able  to  help  everyone* 
The  courses  hiiire  to  apply  to  school- and^  public  and  others, 
therefore  you  sust  to  soae  extent  be  theoretical*   Maybe  have 
jMre  than  pne  course:  one  to  discuss  real  Job  situations/  The 
prograia  should  require  some  period  of  working  in  a  llbraryi 
it*s    necessit>^- .either  have  experience  or  do  a  field  , 
experience*" 

'   :  :  ■ . '  ;  .  ■  . :      ^  ^-   V    ■  ' 

"Some  l^endr  you  must  follow  school  policies  (on  the  Job)*  Need 
to  be  realistic.    Uke  PTA  libraries:  there's  a  problem  taking 
them  over  and  enforcing  the  right  prpcedures$  *  you  need  the.ideal"^ 
to  shoot  for*   Standardisation-^  and  then  differences  nat*rally 
evc^lvst  like  checking  subject  headings  in  the.  catalog*"  (refers 
;  to  the  fairly  common  situation  where  a  PTA  has  stjftrted  the 
llbraxy  In  a  school  and  operated  it  long  enough  f'or  a  group  of  *  ' 
mothers  to  become  possessive  about  it,  often  with  policies  that 
are  not  sound  professionally)   the  ^Irst  professibnal  hired  to 
take  charge,  usually  witb  the  same  imothers  as  al^es,  is  in  some 
difficulty  when  she  tries  to  changii  their  library.) 

•*Both."  '  '  : 

^TeMh  actual  situations*  also  the  principles*  ^t*s  one  thing  to 
have  beautiful  theories  (but)*. .."  '  ^ 


"Recop^ize  both-  you  need,  to  avoid  limiting  yojirself*"  ' 

"Prefer  actual  practices*^  keep  modifying  the  courses  based  on 
Jobs*  prepare  for 'specific  Jobs*    Should  be> realistic*"   (this  - 
person  was  fa^lrly  clear  that  our  program  should  prepare  each 
student  for  one  specific  Job  in  which  the  person  is  Irtterested*) 

"Teach  the  actiial*   definitely*'* . 

"Job  practices  differ  so  much*  so  you  really  have  to  start  out 
with  something  dose  to  the  Ideal*   Take  realities  into  Recount, 
such  as  tbc  open  library  cllchAs*   You  must  learn  the  ideal  and 
stUl  know  reality*"  .  '         1  ' 

!  ■       ■.  "181 ,     ,  ;    ■  •■■^ 


^The  practical  »hoiad  velgh  more  heavlXy^i  I  donH  know  how  »ach#* 

^ '  ■     ■  •      • '.  ■ 

^Teach  the  ideal-*  you  shouldi  I  supjpoea*^   (then  added)  ^SoMtisea 
realietic  limitations  like  budgeta*  etc*,  force  adaptation*  teach 
them.td  recognize  this  •  — 

•♦If  possible  to  combine,  have  both*  '  Every  sittation  is  unique*^ 

••Somewhere  in  between.  For  example,  cataloging:  you  must  know 
actual  practice,  how  problems  are  solved*   Netvorks  and  things 
they  w^st  know  for  the  future-  goals  and  trends-  necessary  basts 
for  theory^  ••  '  ' 

••Actual  f  for  the  reasons  stSLted#*»  J  this,  person,  throughout  the 
interview,  e^tphasited  the  tmiltiplicity  of  real  probl«w  on  the 
Job)  . 

•Tfou  canH  really  teach  ^without  nodi^ng  to  watch  practice— 
you  do  it  constantly-  good  to  haye^  people  who  have  been  out  In 
actual  situations  •••  ' 

••You^  have  a  responsibility  to  teach  the  ideal  but  make  the 
students\awaw  of  the  practical  side—  the  real  world-  its 
problems-  what  they  can  do  to  cope  with  problems,  how  to  change 
non-ideal  practices  *••  * 

••Actual-  why  not?  Kothing  is  ever  ideal*   You  go  into  i,t  because 
you  like  it,  though  there  are  some  things  you  won^t  like*  You 
must  know  the  real  problems  to  cope  better*.** 

••Think  in  terms  of  trends  in  the  profession-  teach  the  ideal*  ^ 
the  proper  thgoiy^  the  accepted  ways-  idsb  the  fact  that  they  may 
.  have  to  modify  these  to  fit  local  situations,  and  that  (such) 
modifications  are  OK*-  to  do  this*"  "  -  , 

"Both.    laLbrarians  should  be  aware  of  Ideal  ptinciples,  but- 
should  also  know  about  j^he  actual  practices  foixn^  on  many  jobs*, 
so  they  nay  prepare  to^eal  with  these  practices."  ♦ 

.   ■'  .  ' 

"Both;  definitely  must  haye  the  big  picture,  ideals,  goals— 
but  also  the  resd  basic  skills." 

.   ■  ^  ■  :        ■         ■  ■' 

'•(GSC)'  does,a  good  job  now- Wch  the  theory  and  ejnphasise  that 
actual  Job  practices  will  vary.  You  can't  teach  any  one  actual 
practice,  as  thgy  are  so  different." 

"Job  practices,  on  the  job."' 

"Teach  the  ideal  bulj  don't  hope  it  will  modify  real  practices. 
Make  students  aware  of  reality.   You  should  have  the  ideal  but 
also  learn  to  work  with  lAat  you  have.    Actual  working  conditions 
are  a  shock  sometimes." 

(end  of  graduate  comments)  - 


I  ha1»  clajsstfled  each  of  the  foregoing  graduate-^responses  in  one 
df  the  following  five  categories,  and  present  the  tatid-atl^on  «ith 
the  naming  that  the  classification  is  sbmewhatt  subjective..'  Each 
response  is  individual  and  varied,  and  it, is  someHhat  misleading 
to  slnpliQr  into  a  5~poirit  scale.  ^However,  it  does  seen  to  be 
at  least  interesting  and  .possibly  useful,  so: 


Terach  the  ideal    .  '   "  it 

Teach  both  (but  tending  more 
toward  the  ideal)  15^ 

Teach  both  (apparently 
no  leaning)  *  ifl^ 

Teach  both  (but  tending  acre 
.   toward  the  actual)  Zki 


Teach  actual  practices  19^' 


This  would  indicate  that'  while  there  is -a  strong  tendency  toward 
the  center y  of  balancing  both 'the  ideal  and "actual  practices, 
the  leaning  is  toward  the  practical*   We  can  have  more  confidence 
in  the  iralidity  o^  this  because      is  confirmed      ot^r  sections 
of  this  paper*  *  Our  graduates  repeatedfy  express  ^  de^  concism 
for  being  able  to  40  the  job   to  handle  the  daily  routine  s>^  tp 
cope  with  the  dailjnproWLeras*    Frecjuently  their  expressions  of 
the  need  for  knowledge  ndt  directly  related 'to  immediate  Job 
perfornanc^  aw  interpreted  easily'  as  afterthoughts,  or  as  . 
,  concessions  to  what  they  feel  are  accepted  attitudes  toward  the 
profession.  *  -  :  j' 

It  is  the  responsibility  of  the  library  education  faculty  to 
resist  this  pressure-**   one  usually  hears  of  professors  who  » 
become  lost  in  the  ivory  tower,  too  far  removed  from  reality* 
We^  on  the^  contrary.,  are  so  Close  to  our  students  and  graduates 
after  they  are  on' the  job  that  we  are  probably  in  mp^i^^danger  of 
pending  toward  the  other  extreme  0  ^  ^- i  / 

*  ■  ■  >  ■  ■  . .  ■  • 

Graduate  comments  are  summarised  as  speaking  very  often  of  the 
need  for  students  to  ••face  reality,**   ^realize  it  will  be  a 
shock,"   and  so^on?   each  job  is  quite  different  from  the  ciphers 
and  different  from  claseroom* principles,  though  most  of  them  , 
have  said  the  Glassl;foro  education  was  the  most  practical  they 
ever  had*  ,  Most  reconmend  some  kind  of  a  field  experience  or 
internship  for  those  without  ex{)erience*    Most  see  the  perfect 
combination  as  a  graduate  who  knows  the  ideals  ^nd  general  - 
principles,  using  these  as  goals,  and  yet  understands  how  to  adapt 
to  the  job  realities  idiich  will  often  prevent  full  use  of  the  " 
principles*  * 
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"Do  yott  personally  prefer  courses  idiert 
the  emrti>sls  Is  on  textbook  and  lecture ♦ 
or  on  class  discussions  and  projects?^ 


 -  '  ■   ^      •  ■  ♦ 

On  some  questionnaires,  the  vordlng  of  this  question,. differed 

•  slightly.   The  question  •HihyT*  was  added ,lQ  some  cas^s.  This 
seemed  to  make  no  difference  In  the  responses.  ' 

* 

I  will  innediately  agree  with  the  reader  ^o  poiJits  out  that  we 
have  here  a  false  dlphotony:   there  is  no  reason  irtiy  a  course 
cannot  consist  of  textbook  and  discussion, 'or  lecture  and 
projects,  and  so  on*    However,  I  chose  these  two,  given  al3ove, 
as  the  iltematives  becausifj  they  are  perceived  by  many  students 
as  the  extremes  of  (respectively)  the  old  And  the  new,  or  c)f  * 
conservative  teaching  and  the  liberal,  and  so  on.    I  have  found 
such  reactions  frequently  on  the  anonymous  course  evaluations 
turned  in  by  my  students  after  each  semester.    Presenting  the 
extremes  should  be' a  method  for  arous^g  the  respondents* 
Interest  in  the  question. 

You  should  be  aware  of  my  own  bias  here.    1  am  etromgly  opposed 
to  lecturing  and  do  as  llHle  of  it  as  possible.    Frequently  I 
do  not  have  an  assigned  textbook.    %  preferred  method  is  to 
induce  students  to  use  the  finding  tools  of  the  college  library 
to  retrlev^  matexlals  relevant  to  pur  subject,  upon  which  we 
have  a  series  of  intensive  class  discussions  on  these  materials. 
In  addition  there  is  generally  a  project,  involving  a  written 
report,  compiled  by  the  students  either  individually  or  in 
groups*  '1  am  thus  out  on  one  of  the  extremes  presented  above. 

"Depends  on  the  course.    Sometimes  there  is  material  that  must  ' 
be  covered  by  textbook  and  lecturei;   but  even  then  we  shoulohave 
some  discussions  and  projects;   Hove  on  more  into  the  latt^er 
after  the  student  has  learned.** 

'^Depends  on  the  course.    For  example^  cataloging,  it  has  to  be 
lecture  and  text,  the  acttial  doing,   lily  wpt^st  course  was  all 
lecture'* (literature  of  .science,  an  instructor  not  from  the  dept.) 
••You  can*t  go  to*^  discussion  and  projects  because  there's  nothing 
for  the  prof  to  do  I    Projects  s  depends  heavily  on  the  other 
students.*' 

••This  was  discussed  (in  classes)i->  are  students  doing  the  work? 
When  discussions  and*projects  are  geared  to  the  topic,  and  the  . 
text  is  practical,  then  they  can  be  excellent.   You  can  get  more 
from  good  discussions  and  projects.    Lecture  is  OK  but  not  50  .  ; 
minutes  straight.-  You  need  to  get  involved*  some  student 
action.'' .  * 
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"Both-  they  supplement  each'othert    Prefer  discussions  and  pro- 
jects noret  though  textbooks  are  usefid,  to  refer  to  later. 

••Not  too  many  projects-*  there  •s  so  much  to  learn 9  I*m  not  up  to 
a  project  yet*#   Discussions  are  OK,  not  projects. 

••Some  of  each*  a  variety— »  it  depends  on  the  courses.^ 

•T3iscussi6ns  and  projects  are  fine  if  the  students  know  what 
they're  talking  about.    Projects  for  individuals;  {it*s  fine 
to)  share  by  msking  copies  of  repoirts,  ba*^  donH  waste  class 
time  on  those  who  don^t  have  esqperience.    The  instrlictor 
should  control. (this  person  refers,  irt  th^  second  sentence,   -  . 
to  my  practice  of  having  students  make  sufficient  copies  of  their 
reports  to  distribute  tO'^the  class*)  .        •  " 

••At  the  graduate  level,  I  love  discussion?.    Thoroughly  enjoyed 
graduate  school-  being  treated  as  ah  individual.  Beginnirjg 
persons  need  a  textbook;    advanced  people,  no*    Graduate  students- 
don^t  use  projects  as  busywork-  make  sure  the  student  knows 
about  the  requiijements-  have  it  serve, a  real  purposes  not  just 
for  practice." 

•  - 

••Discussions  and  projects.  Textbook  learaing  turns  me  off, 
even  >s  a  teacher,  f  Text  is  necessary  but  so  muoh  is  gained 
through  discussions  and  projects.  ••  *.  , 

••Textbook  and  lecture  preferred.    The  instructor  can  present 
facts,  concepts  more  quickly,  more  organized  way  than  through 
discussion^v  Projects  and  discussion  can  go  with  this,  but  you 
need  a  hard  ^core.**  <>' 

••Disct^ssions  and  projects  a  little'  more-  you -need  both*^ 

••Discussions  and  projects  personally.    I  like  textbook  anji 
lecture,  which  might  be  best  l^or  abstract  things,  but  on 
pract^ical  .things  discussions  and  projects  are  best*    Thi  best 
learning  is  fix>m  the  concrete  to  the  abstract.  •• 

••Depends  on  the  teacher.    Whether  he  can  deliver  a  good  lecture. 
Also  depends  on  the  topic*    For  example.  History  of  books  and 
libraries  should  be. mainly  lecture.    Others  are  better  thr6ugh 
projects-  class  discussions  are  good  fortiose  who  .are  articulate. 
Projects  are  very  good  depending  on  teacher  and  subject-'  also 
on  the  class  being  willing  to  work.**        ^  . 

••Discussions  and  projects..  You  need  some  lecture-  this  is 
actually  how  most  courses  were.    Sometimes'  I  wanted  the  prof . 
to  tell  me  more  from  his  own  experience!,  you  need  *o  balance 
the  two.*^  .  / 

••Discussions  help  share  knowledge.    Need  a  text  to  refer  to. 
.But  discussions  and. projects  best  as  a  basis  for  actual  class- 
room work.'  Have  the  text  to  read  at  home  for  reference.    A  little 
lecture  to  get  what  the  prof*  knows  *.•• 
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••Discussions  and  projects,  but  not  to  disregard  the^  textbooks 
Its  organisation  is  needed^    Have  &ome  lecture*    BLsicus^ions  ^ 
are  the  best  pzrt.^ 

••Depends  on  the  subject (Q)    ••Hedia  courses  should  be  practica^li 
projects  >  discussions*   Most  of  lay  courses  did  involve  a  paper 
of  so»e  kind*   They  were  «  mixture*   History  of  Books  and 
libraries  })Was  terrible?**  ^ 

••Depends  on  the  course*    I  enjoy  a  lecture  by  a'knbwledgefiiblei 
interesting  person*   Sometimes  the  projects  gave  me  some 
excellent  ideasi*** 

•'Discusaiions  and  projects*   Depends  on  the  course,  but  I  prefer 
them 'in  most  cases* '• 

••Discussions  and  projects*^' 

••Depends  on  the  course-  some  are  better  one  way>  Discussions 
and  projects  sometimes  more  interesting ,  though  I  don^t  really 
mind  textbook  and  lecture*    Audiovisual,,  foi;  example,  needs 
projects  and  discussion*    History  of  books  and  libraries  would 
be  textbook  and  lectuire^  sometimes  a  project  *••  P 

••Textbook  and  lecture  where  possible,  such  as  the  administration 
cptlrses*    lii  sOTe  areas,  textbooks  may  not  be  good  or  sufficieni^-* 
e*g*>  dealing  with  supewors*    Some  courses  lend  themselves 
better  ,to^  lecture  *•• 

••Definitely  discussions  and  projects  *•• 

^Some  of  both-  you  need  some  textbook  and  lecture t  if  it's  a 
good  lecture,  not  just, reading  old  notes.   TouVant  to  know  what 
the  prof*  knows*    Class  discussions  caij  wander*)  Projects  are 
too  often  digressions* ••  / 

••Discussions  and  projects*    It^s  more  meaningful  when  you 
<  actually  participate*    Projects  haye  been  mainly  the  thing  I  - 
learned  most  from-*  things  I  did  myself* 

••Class  discussions  and  student  projects*    I  feel  '\  learn  more 

if  I  am  personally  involved  *^^  :  ^ 

'f  -  .  * , .  . 

••Dependi  on  subject.    I  don't  like  classes  taught  by  the 
students-  use  whatever  is  best  for  the  topic*    Personally  I 
don't  like  the  students  doing  the  teaching ••• 

••Depends  on  the  course-  e*g*.  History #  a  text  is  helpful*  In 
general,'  I  prefer  discussion  and  projects  because  it's  less 
theoretical,  more  practical,  you  learn  a  lot  about  real  . 
"  problems* 

-  "50-50,  each  has  Its  place.    However,  the  student  can  sleep 
through  textbodc  &  lecture.'   I  enjoy  discussions.    Projects  can 
be  dull.    A.  mixture  is  best.**       •  . 
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"Combination-  not  too  keen  on  fi^roup  projects,  they*re  not  that 
vorthvbile.   You  don*t  get  the  ohance  to  work  on  the  vhole 
thing.    And  it*s  difficult  to  meet  other  people**  (refers  to 
schedules  and  home  locations  being  different)  ♦♦so  I  prefer 
individual  projects  •♦• 

••Discussions  and  projects. 

••Depends  on  the  subjects    For  example,  In  History  of  Bdoks  and 
Libraries,  I  enjoyed  textbook  and  lecture;    got  a  wealth  of 
naterlal  In  the  book  and  from  the  p^f*  ^  But  when  we  were  on 
elementary  and  secondary  book  selection,  discussions  and  \ 
projects  were  best.   You  get  varied  viewpoints,  varied  ideas. 
Also,  some  texts  are  not  up  to  date.    E>g,,  in  cataloging % 
clasjsification,  the  text  had  many  Inaccuracies.   You  need 
"  discussion  and  practice*  •• 

^•I  feel  the  professor  shoxild  have  more  expertise  and  offer 
^    guidance     (this  person  Indicated  she  meant  to  prefer  the 
textbook  and  lecture  alternative) 

••A  preference  is  very  difficult.  Discussions  based  on  text  are 
OK.  I  read  the  text  at  home.  I  can*t  see  any  real  separation, 
you  need  both."  - 

••Feel  I  learn  more  from  the  textbook  and  lecture-  too  much  time 
was  wasted  with  projects,  etc.** 

"  ♦•Discussions  and  projects-  you  learn  more,  enjoy  It  more,  get 
more  out  of  It,  It •s  easier  to  ask  questions.  It *s  belter.  Get 
to  know  people  and  projects  better?   this  is  especially  good 
In  library  service,  where  you  need  to  deal  with  people. •• 

••Textbook  and  lecture  preferrf^;    I  had  s<HBe  courses  where  It 
was  just  vague  discussion.    I  didn't  learn  too  much.    I  want  to 
get  down  to  real  fact:|.^^ 

••Discussion  and  ptojects-  wouldn't  everyone?   Felt  I  gained 
much.    The  Instructor  must .  guide  It  and  kj^ep  It  relevant,  so  you 
get  the  best  of  both.^* 

••Theoretically,  the  text  albne  Is  sufficient.    The  pxiof  should  - 
add  to  It*  from  his  own  experience.    I  would  pref<i!r  the  prof  to 
go  over  briefly  the  areas  lAiere  students  do  projects*^  (then  * 
added)  ••do  away  with  projects.^^ 

i>  ■    '  _  ■ 

••Variety  is  the  spice  of  life,  they  say.^^ 

■  ^  .  • 

♦•I  prefer  textbook  to  projects-  It's  easier  to  read  the  subject 
than  to  adjust  to  group  projects.   But  projects  are  sometimes 
good."  '       >      »  ^ 

••Textbook  and  lecture-  1  go  to  learn,  not  to  listen  to  other  people 
in  class  that  usually  dorf't  know  what  they  are  talking  ,  about 


••Discussions  are  valuable-  projects  can  be,  but  often  go  fir 
lifiefld;   need  strict  controls  <    Textbook  and  lecture  are 
ne^ssary  too»"  -  d     ^  ^ 

••I  prefer  discussion  and  projects,  but  a  certain  aowunt  of  reading 
or  lecture  is  needed.    Cannot  discuss  without  hairiLng  a  basis »^ 

••Textbook  and  lecture,  since  the  prpfessor  knows  much  wore  than 
I  do.   Biscussions  at  tlnies  tend  to  go  off  on  tangents.  Student 
projects  could  be  ^Included  along  with  lecture.  ••- 

••Depends  on  how  »any.  students  have  practical  experience*   I  would 
hate  to  be  in    group  with  only  class  discussion  if  nobody  had 
any  experience  to  talk  about.**  . 

■-  ,  "* 

••A  happy  ^iutt.  Some  courses  were  all  discussion  and  pi^ojeots. 
The  prof(jwid  nothing  to.  contribute  ♦  It  disappointed  me#  I  went 
back  (to  cbllege)  to  improve  vty  job.  The  prof,  sometimes  ""stands 
in  the  comer  and  just  listens.    I  expfect  input  from  tbem#*^ 

••The  texts  we  had  were  dty,;^ terrible;   X  Siiw  few  that  helped. 
Children*  s  literature  was  OK.   Lectures  are  OIC/^   (then  thought 
a;, while!  and  said:)  ••Discussions  and  projects  are  most  valuable;  . 
you  need  both.  ••  ^  .  .  ^ 

••Discussion  and  projects-  though  there  is pla^e  for  lectweBo 
At  the  beginning,  ybu  need  to  get  started.   Iot  lea?tr  «o  much 
more  from  projects  ^han  lectures*"  ^ 

••Textbook  and'  lecture-  when  I  pay.  for  a  ©^wse,  X  X4mt  s©Me©TO 
out  front  yAiQ  knows  more  than  I  do»*^  „ 

••For  myself ,  being  a  little  bashfisl,  I  dislike  presentiKig 
projects,  but  1  do  get  excited  abput  doSiig  thefflo    But  I  like 
lectures  too^-  I'm  not  bard  to  please !••  (this ^pe^i5©B  explained 
she  likes  to  work  on  projects  ,^  but  not- 1©  stmd  up  hei^Te-the 
class  and  talk  about  them)  ;  *  ^ 

••Prefer  the  textbook^      gives  yom  a  framewA^  1  mi^7  ^laes 
discussion  except  the  people  already  pricing  aa  librarians, ^ 

getting  credits-  the  discus?5i©^  g©t  ©ut  @f  -  handle,  dealing,  witfe 
personal  problems  on  the^  ^joteo-  .  Glaso  projects  mte  exeellent,^^. 
goo.d :  variety,  I  gained  a  loto>^^    CgGEsmlly^  responieats  oaia 
thev  liked  claoQ-d£s@iEssioB25  i4ien  the  discussants  were  feipla . 
already  experienced*  to  tlie  TieMsJ  as  then  tSiey  learnei  mii^b  .atemt. 
■■real  job  problems  and"  £©Mti©BOo  and.  t!mt  ttey  ^Mkei  it -lAien  -  • 
non-experiencei  pmplQ  vsom  im^l'^edo   fhis  pe^5«  1b  the  m'&g 
exception  to  tSuat  I  have  fmm&t    she  felt  tbat  the  emeAeme^^ 
librarians  .g^t  tm  detailed  and  too  iwolve^l'  to  thalw  ■ 
sltuationsO*  V,  .  -  •     *  .  »  . 

^•Lecture  &lQmBBlon<=>  feeglM  muveeo  ^tSu  le^tme  giVG  emw^ 
one  a  baisis,  then      int©  diseissionso"  ■  • 


^'Discussions  and  projects-  bit  there  has  to  ba  certain  knowledge 
laid  down  beforehand f  to  precede  discussion^  especially  in  the 
longer  classes  (those  running  Z  to  3  hours)*    Too  pften  the 
class  gets  off  on  a  track  and  you  miss  the  basics.    Jhe  prof* 
needs  to  fill  these  with  lectures  •  - 

^It  aU  depends-  professors  do  what  they're  best  at^»  'Some 
discussion  and  projects  are  really  good,  some  not/  Discussions 
are  preferred- . they  can  be  very  f ^iitful-  especially  the 
Thompson  course,  in  Public  Libraries,  wher^lj^?  covered  real 
problems*    Especially-  on  the  graduate  lev*!,  because  the  people' 
have  more  background^*'  ,  . ' 

••Both-  a, combination.    Textbook  and  lecture  if  there's  enbugh 
latitude;   certainly  discussions  and  projects." 

"Both-  a  balance-  to  have  a  diversion,  not  entirely  one  or  the 
other,    ifou  get  tired  of  projects  and  discussion  after  a  while. 
After  all,  the  prof's  lectures  and  texts  would  be  very  helpful. 
I  prefer  textbook  and  lecture,  first,  with  some  discussion  and 
projects  thrown  iA." 

4 

"I  like  all  types-  don't  restrict  them-  all  tvpes  should  be  in 
each  course.    Good  teaching  practice-  mix  it  up.    The  instructor 
in  History  of  Books  &  Libraries  just  read  his  notes-  vexy  few 
visuals  were  used  in'  the  courses-  slides,  projections,  ^lny 
^n^%  nm  these. right  in  the  classes?   We'dl  leara  xiiOTe.^ 

■  ■      ■■  .     '   '  , 

"12apeEds  on  the  course-  for.  example,  tte  QdiEaiBistrati©^  ©OTrse  '"'" 
'b©g§1s"  letgtwea  'in  order  to  cover  s©  mm©ho".....-  -  — "  • 

■  * '       .  * 
'^^^A  e@mbiiniafei@Eo  .  But  usually  it's  @ne  01'  tfee  other-  I  prafer 
feoKtfe-aok  aioia  le©ttsre  with  some' variety^^  gmnt  speakers  g  a 
f35ii©lo 'et©o*-=^  ^©ini^t  have  all.  projects  aifii  •  parcels 

■^^S  life©  a  vafiGty-  it  iepestda      the  ^mvoo-^  bave  m 

^) 

©K&teM^  and  \m%me  pref es'irc:i«^  Olassbor©  seems  sq);  pr©Jeofeo 
©rieiateip  S  wasp^t  tssed  t©         aey4re  m  'Qtrmg  m  this-  m 
^d©  it  3f©B^8elf*'R  .2  imn%  .©^cga^fiiae  from  the  Gj^rts*    It  o 
3tr^<5k  me  fmm  tfeo  teagisiifiiiBgo  gIuo^M  be  more  to^ture,©^ 

^I.like  tetTjiico  t-^aioife  a  fealati^eo     snl^c-  do  n©t  ehoaee*  It 
depands  ©m-'tfeo  g©otsg-8  omm  Xea^^hBTB  are  rmt  capable  ©r  siaited 
t©  ©He  or'.tte  ©^^feero    S^@aps©Eo  f©s?  examples,  knew  to 
depart  from  tb©  ^mto^^  ■  '    ^  . 

*• 

^I  like  all-  a  litfelo  MA  ©f  m<^h^  omm  ps^*© jests,  suah^as  wllh 
gf^tspso  i©  not  g©  wall  teo^atiase  t^a  live  near  each  other*. 

s©metimes  "travel  is  a  prafelem-  indi'i^'id^al  projects  are*  better© 
A-gr©^p  lLa  OK  if  ^  these  problems  aro  all©wed  t^Vo  ■  Sometime? 
projects        e^cpensiv©  t©  irGps^adm^Go^^  (yay      5^fG5fring  to  fi^^ 
©tisstois  ©f  askis2g  f©r  ©©pies  ^©f^'aaeh  stodeiat) 


•♦1  like  real^life  projects  in  groups.  Need  both?  depends  upon  ' 
the  material-  I^^an  like  both  depending**  have  a  aribcture  in  the 
same  course*  I  like  to  have  a  good  text***  ' 

»  ■  o 

•'A  balance-  could  use  less  textbook  and  lecture  t  more  guest 
speakers*   Bg*  not  all  to  ••show  and  tell**  Iqr  the  students,** 

**I  prefer  baf Ic  meat  courses-  the  textbook  is  irrelevant-  you 
should  be  compelled  to  reyiew  the  literature  and  materials*-  nork 
hard-  review  books*   Discussions  can  come  after  the  .assignments* 
Projects:  sometimes* ••  \ 

"Discussions  and  projects  wherever  possible-  I  assume  students  do 
some  reading  and  research  before  discussion-  there  is  a  place  for 
textbook  and  lecture  t  but  not  striuctly  so-   mix  in  projects  f  etc*** 

••Textbook  and  lecture  gets  dull- .your  mind  drifts-  need  more 
participation.   You  get  a  ^better  overview  that  way*** 

••Textbook  and  lecture-  I*ra  not  much  on  class  discussions.    I  don'lt 
want  to  waste  time  listening  ,  to  people  who  don  't  know  the  topic ^\ 
Projects  are  OK  if  related-  wust  base  discussions  on  real  meat**^, 
(the  tjiird  entry  on  this  page  also  refers  to  ^meat*  which  was. 
an  intriguing  coincidence.    I  checked  and  find  these  two  persons 
graduated  ^  years  apart  and  wrk  in  quite  different  areas t  though 
fe^tli  aro      public  libraries. ^ 

"A  littlo  (&f  totllii<^  if  there  are  so  many  projects  and  no  lecture, 
tfco  tfee©2rleo  befeM  the  projects  may  become  lost*    If  there  is 
mly  laQte -In^g  ard  te^tteaks,  we  may  fail  to  see  Its  applicability; ** 

"i©1b|o  2  oini5;0)yoi  fe^tliiio  tot  sometimes  didn*f  like  both:,  depends 
©u  tio  omfe^e^Btio  .  BioGi!iiSGi©Be  airo  always  enjoyable  and  ■  useful  *on 

SS^i^iH  l£M^  tvIioFG  raot  0f  the  students -are  already  In  the-  . 

.'^^IS^pCiii^lo  ©a  tfeo  czmoQ  asinitoEto  feit  2  ooEoraSs7  prefer  projects  . 
d!io©HiGoiG:niOo        0(3:23  oT^out^        Eocdl^'a  nfc^fewe  in  e'ach  course* 

6atal©GiijBg  eoBrcoG^  f©F  dssaiuplQo  cist  ex:i5iiias2*se  tlio  text*    In  the  ■ 

qisiirQO  dio©^ooi©ini  €iwl  p^ro^ooto-o    But-       i^oei  tfji<^^  oeS  icotms^o 


5his  .(2©B(3MiQG  tlio  Gi^adlBatoG^  €(srj:GEto  m  tlio  tapirs o-  mm- 


I  have  elassified  these  75  responses  on  a  5-point  scale >  and 
presented  the  distribution  below*   The  basis  is  quit«  sub- 
jective, and  as  noted  before  I  have  a  personal  bias,  so  the 
reader  may  wish  to  repeat  this  process  himself  # 


Textbook '^and  lecture  (stron^lv): 

11^ 

Textbook  and  lecture  (leaning- to) : 

Neutral;  both;  equal: 

Discussion  *  pJJgjects  (leaning): 

■  315^ 

Discussion  &  projects  (strongly): 

125? 

I005t 

The  predo^iihpnt  response  is  undoubtedly  that  -the  person  prefers 
a  combination  of  techniques.    In  Some  cases  the  reason  given 
is  explicitly  thato  a  variety  of  methods  *ase$  boredom  ,  in  the 
clasWoom.    This  is  not  an  unworthy  motive.    Very  proj^ably  one 
strong  reason  for  ray  own  bias  toward  discussions  and  project?  is 
tthe  fact  that  my  own  college  education-  both  graduate  and  under- 
graduate-was almost  entirely  textbook  and  lecture,  ^ich  bored 
me  to  the  point  where  I  actually  composed  poetry  whil^  sitting 
in  the  back  row,  some  of  which  was  published.    Few  of  us  are 
completely  neutral  in  this  area-'-  we  all  have  experiences  and  / 
convictions  abput  which  techniques*  are  'best. • "  / 

-  '  ■        •  .     '       '  -       •         ^  /  . 

The, respective  strengths  and  weal&iesses  of  the  extremes  are  /  - 
pretty  w*ll  summarized  by  our  graduates;    there  is  little  for  me 
to  do  but  repeat^ the  high  points  here.    Textbook  and  lecture  qan 
be  dull  and  rigid  except  in  the  hands  of  good  lecturers—  and 
our  graduates  appear  to  think  iTew  college  professors  are  good 
lecturers.  .-They  encourage  the  tmfaced  asstxraption  that  all  the 
important  knowledge  is  in  the  text  or  in  the  notes i    they  tend 
to  prevent  the  student  from  reading  more  .widely..  On  the  otjier 
hand,  discussions  and  projects  can  stray  far  afield;  .if  the 
students  are  not  well-prepared  in  the  subject,  their  talk  and 

/projects  can  be  filled  with  liitle  substance.    Over-use  of  this 
technique  ©an  lead  to  the  students  feeling  resentful  that  the 
professor  seem?  not  to  be  earning  his  salary—  he  seerts  to  be 
merely  s^jpoircdstog  them  as  they'work*  -  ^ 

K^o  ho^t^nn^  ©f  toE{^fe:^k  and  lecture  tj^in  provide  a  firm  base  for 
ietelligeBt  dlioeisoQiojii  os^d  research;  •  the  best  use  of  discussions' 
aEsl  ^^0^00^0  00^11  vj^tM  Fapid«fire,  stimulation  of  a.  class  as -its 
oii^Xmo  tfco  cmfejs^t  'fe^gg&Iner,  ►including  the  professor.  ' 

S  uill  sroGolvo      too  .a  m^QTOta'^liieMafterd  ■  Our  graduates  have 


**Hqv  should  the  GSC  library  aducmtion 
emphaslg  be  divided  betwn  general  ^ 
principles  or  tShllosophy^  and 
practical  details  of  nmnin^  a  library?^ 


In  soitte  of  the  intexnriews,  this  question  was  phrased:  ''About  Vhat 
proportion  of  the  prograM  do  you  believe,  should  be  devoted  to 
general  prinQip3.es,  apd  irtiat  proportion  to  practical' detalla/of 
runnlJig  a  library?'*   Ih  l>oth  cases',  respondents  tended  to  try  - 
to  give  a  numerical  or  proportional  answer,  which  had  not  l)een  \ 
rsy  origjjial  intention.,  A  iwifr*!  general  reply  was  looked  for,  and 
in  fact  the  responses  in  this  section  to  soiie  extent  duplicate 
other  parts  of  this  report;  ^They  are  included  partly  for  the 
sake  of  completeness;   partly  as  reinforcement  of  the  sentiments 
expressed  elsewhere;    and  partly. because  there  is  enough  new 
material  here  to  be  worth  reading,  when  the  reader  is  seriously 
and  deeply  Interested  in  this  subject,  which  I  trust  is  so« 


"Must  provide  a  basic  background-  in  selection,  etc*   Have  the  - 
phllosoi*iy,  but  also  practice.   Much  of  the  practice  could  be  , 
Covered  in  the  work  e5cperlence#"  -(indicated  that  the  classwork  ^ 
*  could  then  be  mainly  j^eneral)  •  . 

.  ^        ^  '    -  • 

•75^  .practical,  35^  principles." 

"More.towardf  tbe  practical  side-  involve%the  general  principles- 
lean  toward  the  actual  doing  ©f  the  job. ^  I  feel  Glassboro  is 
that  way  now." 

'  "The  majority  should  be  general^^  they  steuld  be  superimposed,  / 

combined*"  , 

"Principles  and  philosopky  are  'snuck  in®  as  part  of  thp  prac- 
tical;    Split  the  administration  ^Mrse  j&te  two  semesters;  have 
.  ,  one  as  practical  work,  such  as  hmi  to  iraiB  staff  #    Someone  must 

.        ,   ■  V  ,       *  know  hoy  to 'do 'the -clerical  w©rk^  t©'trafe  ©tters.**^  - 

;■   .   °  *      ■  /     "Hatd  to  say.    I  had  to  spend  Z  hmm  M  mo  llhi^aw      a  ■ 
'  .  •  school  before  student' teaching  §  it  was         praeMealo  Sfe@f2r« 
telling  .(etc).   toM  should  ntrmo.  the  pfaQtiigalo  QBgeQiajUg-  ' 
■  '  .        budget,  how  t^>  justify  it.    That's  m©msargo   HsiStra  feiifjg  m. 
■ '-i        ^  administrator,  ym  have  to' loam  these  tlnisigOo," 

"Lean  toward  the-  practiealo    I  !?Q0all  mr^  tiUiiags  Eeciirag 
.  '  I)on«f  leave. out  the  theorbo  ;fiAQ;i8  hm  it,  a©tffiallr«aSo" 


"More  on  the  praetiQal,  basi^  iotoiloj,  c@  ©lao  nscm.  h@M  a  _ 
upon  graduatian,    Gatalogisjgo' '(giife^latiesis)  Qtoo   BM°t,teve  Igg® 
philosophy  than  n®w-  tot  gparJ  vzmo  time  m  CfeE'  osjaaple)  the  , 
reference  funetiori,  day  t@  ia^f?    tlw  s'oalities' @f  a  ©©liege 
reference  .  rsoa,-.  dealing.  .t^iC^i  fas^jltyj,^  o©^^^4^5llli^ga  Xmtm^t^t 
needse       '    '  -  ■  1  Q9 '     .  ' 


ERIC 


?»A  mix-  4  little  heavier  on  the  ^^actical."  "  ^ 

'«The  practical-  ve  aren't  that  involved-  necessaiy^it  not 
lengthy,  vital  to  get  real  practice,  ,  Maybe  50-50*    Xou  must 
have  practical  knowledge  to-  fall  back  on  when  you  go  on  the 
Job.    An  oral  description  of  routines  can  sound  complex,  but 
practice  shows  it  is  simple*" 

"About  l/^  general,  3 A  practical.    So  much  is  needed." 

"Very  strong  on  t)ie  practical—  as  it  was  tor  me  (in  the 
courses).   Xou  dg  have  to  go  into  a  job  and  know  what  to  do," 

*  '  '     '  ..  < 

"A  combination-  you  need  overall  philosophy  but  also  practical 
details.  -Somewhere  in  the  middle." 

I  * 

"Put  the  weight  on  principles  and  philosophy,  beca,use  In  Oollefee 
is  the  only  place/you  will  ever  get 'that.  '  You  can  always  pick  ^ 
up.  practice,  )3Ut  you  have  to  have  a  background  in  the  general 
aspects."   (as  this  is  a  minority  opinion,  I  will  indicate  the 
respondent  is  a  public  library  director) 

"25^  general,  755^  practical.    The  general  principle!?,  are  re- 
.tiuired  but...  -Make  it -heavy  on  the  practical,  what  you  actually 
have  to  do,,  the  nitty-gritty.  "For -example,  refe-rence." 

"Much  heavier  on  the  practical-  at  least  75^."  ^ 

"The  practical  is  more  Impdrtant-  at  least  50-50 ,  more  like 
60-40."        _     .  '  . 

"301^  general,  70lf  practical*'"  »     .  ^ 

"Lean  heavily  on  the- practical  side." 

"They're  nojt  opposites.    The  practical  can  be  general.  You 
can't  separate  them."    (tliis  person,  in  her  first -job,  was  ' 
given  four  elementary  schools,  sink  or'  swim.    It  may  be 
thought  surprising  that  she  has  found  time  to  think  about  the 
profession.    Perhaps' the  pressure  has  forced  something  which 
might  develop  slower  in  a  less  demanding  position.) 

"Heavily  practical." 

"50-50."  .  » 

"1/3  .on  general  principles,  2/3  on  practical." 

"At  leaii  75i  theory-  that's  why  I  would  require  one  year  of 
practice  before  entering  library  school.    If  that's  not  done, 
then  maWe  the  courses  50-50.   But  the  year  of  preparation  is  -  ' 
■  vital." 


(52) 


"Practical  details-  that's  what  they  need.    Talking  to  other 
students  helps.    Fortunatel^Tf  we  do  get  it.^* 

*         .  • 

About  2/3  principles,  I/3  practical.    Thejr^say  you're  just 
gjBtting  technicians,  but  necessary.** 

"I/3  general,  2/3  practical."  v 

"Pretty  well  evenly  divided  when  I  was  there ^  which  is  QK."  ' 

"50-50 •    It  depends  on  how  the  courses  are  structured*."  , 

"Half  each."  / 

"50-50."        ^     '  V   ^  .  V  ^ 

"It's  now  very  practical.    Feellyou  should  go' into  both  areas. 
Ideals  and  principles  are  vit^al  to  supply  leadership,  improve 
the  schools."      ^   ^  ^  ,  < 

"The  practical  side.    We  did  have  some  generalities;  that  was 
OK.    Continue  to  lean  toward  the  practical." 

^"Go  into  both^,  but  more  towai^  th^  practical  side." 

•^ybe  255^  ideal  and  751^  practical.    No  l^ss  than  50-50.** 

"From  my  own  background,  prefer  3/4  practical  (including  book 
seHeetion).  and,  1/4  general."  . 

•"Difficult  to  ascertain-  |>8rhaps  12  hours  t<^  general  princ^ 

"Put  1/4  on  principles,        on  the  practical \ side." 

"I/4  principleSf  3/^  pracl^icjal."  .         \  '   '  / 

"1/3  jprinciples,' 2/3  pract^al.  .  Tliat  has  to  b*  the  he^vidst." 

"Should  be  divided  50-50.  .  The  practical  needs  ipre-  I  ^ot  too 
much  jdiilosophy."  '  . 

•*605J  general,       practical."  , 

"l/Jlf  to  general  principles,  ■;3/4-t9  running  a  library  and  "how- 
to"  courses."  / \ 

/  \ 

"Does  the^practical  include  visits?"  (3res)''"4he^i  56-5O."' 

"You  need  both.    Some  students ' have  complained  they  were  getting 
nothing  in  the  course,  but  I  was.    It's  not  always  what  the  prof 
present;    soaetiwes  how  he.  guides  and  stimulates. the  students, 
especially  if  they  are  .already  in  librariahship.  For\exaraple,Q 
in  one  of  ny  courses,  there  was  a  very  good  diiscussion^  by  people 
in  the  Reading  field."  ^  \^ 

■  (53)    ./    '  .  "   ;  A 
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••I'don^t  know  how.  you M  teach  philosophy t    75^  practical, 
25^^  philoafophy." 

y      ■  .  ■  '  .  . 

••Mostly  on  the  oraotioal-  70-30  #*♦ 

••Prefer  greater  emphasis  on  the  practica^i"  « 

••You'  have  to  know  general  principles/philosophy  before  you 
can  go  into  the  practical  det^^s.    50-f^50*"  •     •  « 

'•More  on  the  practical^  less  on)the©ry-.  isay  60-40 

••I  didn't  get  enough  principles.       was  v^ry  practical, 
yes#    Of^  course  you  need  that •••  ^ 

••half  and  half.** 

••  (same)  ^ 

••Heav:^  toward  ffehe  practical-  maybe  75  to  25%    One  of  the  great 
lacks  was,  X  had  no  feeling  there  was  a  philosophy  behind  being 
a- librarian*    No  romarice  was  injected  intJo  it  (l^  feel  it  could  - 
have  been,  in  phe  ffl.story  of  Libraries  course).    Ql amor,  depth, 
interest-  you're  always  so  caught  up  in  drudgery  and  nit- 
picking- detail,  detail*    You're  never  caught  up  in  what  is 
so  great  abouit  librarianship.    That  tie$  ih\with  the  image- 
'v©  must  not  forget  the  human  aspect-  librai4ans  are  not 
generally  dynamic  people-  ^et  more  glamor  into  it.***  (this 
person  is  librariOT  of  a  vocational  high  school) 

•♦Should  have  principles  and  philosophy  for  all,  ,but  emphasize 
practical  details-  leave  the  exact  division  up  to  each  , 
person  through  electives*'**   (this  person  assumes  each  course 

"  would  -be^  mainly  one  way  or  the  other,  which  is  not  the  case) 
^     ■  ■    ' '  .- 
••Emphasis  on  the  practic§uL  (2/3).    But  don't  ignore  general 

.  principles.''  ^  o  *     .  ^ 

'••A  lot  of  practical  detail^  say  50-t50.    Or,  leaning  toward  , 
the  practical,  make  it  60-^.  -  Principleai  are  interesting 
but  they  don't  do  the  jobVor  you-  you  need  the  ideal  in 
order  to  know  how  to  change  ♦••  - 

"••The  practical  should  weigh  more  heavily-  I  don't  know 
how  much.  •♦ 

••Hard  tc^nswer*    Bmpljasize  both.'*    (Which  way  do  you  lean?) 
"I  lean  xoward  the  practical,  but  don't  leave  out  the 
principles  OTd  philosophy. »» 

„    ff  ■  ■      ' ' ' .  ^  .         '  ' 

'•Heavier  toward  the  basic  general  principles-  that"  can  be 
applied  in  raar^  l^inds  of  situations." 

•'Balance  it-  need  both-  need  as  much  as  you  can  get,  on 
researching  and  sjtudi<?s  of  books. •'  ^ 


"Mainly  practical.   Maybe  just  one  course  in  administration, 
theory,. etc.    Have  fiOmost  all  actual  practice-  use  of  the 
reviewing  media,  reference  tools..." 

"Both  important-  150-50." 

•*Tou  certainly  nefed  a  lot^of  generalities^  because  no  two 
situations  are  thi  same,  so  you  can  learn  the  specif icia^  ly  . 

practical  details,  v 


doing.    Have  some 

•♦Philosophy  makes 
idthout  a  philosoi|hy#** 


the  mechanics  wrk-  you  Cannot  even  catalog 


••3/^  to  practical  details***  ' 

»*Th©  practical  neek  not  ^ake  up  a  lot  of  tiae*  but  it«s 
necessary.   The  theoretical  is  more  impoftant,  hut  not 
sufficient*"  ^ 

••It  was  la  good  balance  ^en  I  was  in  the  program-  you  donH 
want  to  get  down  to  too  much  local  detail 

••About  iO-SO.**  ,(th<fn  paused  to  think  again)    ••Maybe  I/3 
general,  2/3  practical. ••  ,  ^ 

*  ••Philosophy  is  great  but  it  doesn't  work  on  the  job.  You  do 
need  it  but  you  need  much  more  time  spent  on  the  practical*  •• 


I  have  again  tabulated  the  responses  after  classifying  each 
one  as  to^  the  proportions  expressed.   Againji  the  subjectivity 
is  evident;   many  respondents  used  tt6h*quantif!).abre  pHrases 
or  gave  an  apparently  precise  answer  knd  then  futzed  it  up/ 

The  fact  that  the  concepts  do 'not  mean  the  same  thing  toT^all 
graduates  is  a  complication;   principles  mean  the  sa5fe-4a 
philosophy  to  some,  but  not  to  others;    to  pome,  tne.vexy 
word  ••principles'*  (or,  worse,  philosophy)  dlmoteaT far-out'  -  - 
ethereal  useless  speculation ,  and  wandering.  NCft^pite  of  the 
variety  of  understandings,  I  feel  this  question  opens  an  . 
additional  window  on  the  attitudes  of  our  graduates. 

'  ■  ■  ■  ■  ■    '  '  '  -   ,  ■ 

The  table  on  the  next  page  shows  a  consensus  gathered  around " 
slightly  to  the  practical  side  of  center.    Precision  is  not 
only  useless J   it  would  be  misleading;  but  I  estimate  the 
median  is  at  about  60^  prietical  and  iio^  winciples*  One 
out  of  s±K  would  prefer  more  principles/phyibsophy  than  ^ 
practical  details,  at  one  extreme;   and  about  half  that  many, 
at  the  other  extreme,  would  desire  little  or  no  principles  or 
philosophy.    About  three-quarters ^are  in  the  consensus  area 
ranging  from  50-50  to  75^  practical/25^  principles.  -  The 
overall  attitude  expressed  is  in  llJie  with  that  on  other  and 
similar  questions* 
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Response  . 

Number 
.  of 
reso. 

PercentagA^ 
of  total  / 
resDonses 

ALL  px^inciples  or  pBilosophy  ' 

*  0 

05{ 

very  strong  on  principles* 

2^  . 

3 

75^  principles 

7 

id 

lean  towar4  principles 

3 

50-50  • 

17 

lean  toward  practical  details 

15 

.  21  V 

75^  praotiGJal*  details 

20  . 

29 

very  strong, on  practical  details*     *  * 

,5 

7 

.ALL  practical  details 

.  1 

70  * 

"  1 
^  995^ 

♦.this  was  used  when  the^  respondent  seemed  to  prefer  a 
proportion  grieater  than  75^6,  but  not  lOO^J. 

i  '  '  .  •  * 

In  view  Of  the  section  following  this  one,  it  is  worth  noting 
that  some  of  the  graduates  would  change  their  responses  if  we 
had  a  required  and  considerable  field,  experience,  especially 
if  .a  part  of  this  came  before  entering  upon  the  'ciurricxaum. 

There  is  a  strong  feeling  that  the,  classroom  is  not  the"  best 
place  to  learn  practice,  though  it  is  thatvly  necessity  when 
■thosai  without  experience  have  no  other  place  to  learn  what  to. 
do  on  a  real  job  as  to  putting  general  principles  into  daily 
practice.  . 

I  would  expect  that  if  iwe  required  a  prior  experience,  and  a 
post-graduate  internship,  quite  a  few  of  the  graduates  would 
then  recommend  that  the  courses  themselves  swing  over  toward 
the  general  prinjciples,    ,  . 

One  reason,  technically  irrelevant,  is  that  most  graduates  found 
discussion  of  general  principles  more  boring  than  getting  into 
the  "nitty-gritty";  '  This  probably  applies  throughout  the  formal 
educational. process,,   I  said  it  was  technically  irrelevant.  It 
really  is  relevant  in  that  we  have. to  continue  to  find  ways  to 
make  classroom  wprk  interesting  and  stimulating,  even  when  it 
' is  not  on  specific  real,  situations.    Professors  need  not  bore 
their  classes,  despite  a  long  tradition. 
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'^Should  all  GSC  library  students  be 
^  ,  ;      reoudred  to  take  a  supervised 

field  exTPerience  or  internship?" 

"Yes-  everyone.    Get  out  there  and  practice  what  was  taught. 
Take  whkt  is  their  interest." 

•>Yes-  strongly.  • . "  ^ 

,  »^  »  . '  ■ 

"All  must  have  some  work  experience  in  a  library,  whether  formal 
or  informal.    They  must  know  something  about  library  operation." 

"Yes,  though  it's  difficult.    I'd  like  veiy  much  to  have, a 
trainee  here  for  expertence.    It  should  be  in  both  school  and 
public  libraries  tmless  the  student  is  'Sure  of  his  aim." 
(public  libraiy  director) 

"It  would  help." 

^•Vfeuld  be  a  goad  experier|Q©." 

*^el3«  definitely.    The  January  intersession' was  excellent. 
I'd  compare  it  to  student  teaching-  ours  is  better.  Our 
students  ^spent  all  day.    They  should  have  mm  course  work 
before  the  field  experieriee.   You  should  divide  administration 
into  two  parts:  one  at  the  beginning  (of  the  program)  and  one 
at  the  end.    Do  not  do  away  with  the  field  experience,  tfaybe 
do  it  instead  of  anpther  course,  "it's  very  important-  maybe 
more  so  than  many  classes."    (high  school  librarian  who  was  "a 
cooperating  librarian  when  we  had  a  3-week  field  eX^rlence  in 
January  197^;    I  was  the  supervisor  for  GSC;   We^  tried  to  offer 
it  agaiji  in  1975  but  college  budget  problems  cancelled  the 
intersession;  ,  it  is  again  on  the  schedule  for  January  1976#) 

"Yes-  very  strongly-  you  can't  go  out  without  experience.    I  had 
a  girl'  here  from  Trenton  State,  dping  student  teaching  in  both 
the  library  and  English."      .  • 

"Yes-  strongly.    Ifould  be  very  valuable  for  all  students- to 
work  in  the  college  library,  even  if  only  for  one  quarter.  Get 
a  chanceoto  work  in  all  areas. 

"Yes-  I'd  generally  prefer- a  2-year' program  with  internship  . 
as  half  of  it." 

•   -  J  ^  ' 

"Not  all-  but  yea  f or  -tto«^  not  already  working  in  a  library. 

Those  with  much  experie^^e  don't  need  it.    I  got^^much  unofficial 

experience  in  a  town  library. . . " 

"I  don't  know-  it  wouldn't  hurt-  unless  they  have  worked  in  a 
library  before,  they  would  find  this  helpful.    It  would  give  them 
more  confidence.    Ybu  need  something  like  student  teaching." 

- ■      ■  -.1  ^ 
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^Best  thing  in  the  world-  I>as  lucky'  enough  to  i^rk  here  wheri 
it, was  small;   to  become  a  g6od  librarian*    There  are  all 
kinds  ot  M6r\i*    Everyone  needs  it  and  it  makes  the  course  •» 
work  mow  meaningful  . 

••Yes!    Part  of  the  program  must  be  to  get  field  experience, 
like  student  teaching.  ,Have  X  hours  per  week  (maj^  6)  actually 
working  to  get  the  feel  of  it#  (For  those  with  little  or  no     >  7 
library  experience)    Also,  for  those  who  are  switching  library  ' 
fields,  such  as  public  to  schools  they  are  so  different  ' 

•?Ye3*   At  least  6  weeks  of •  actual  library  work  like  practicum 
or  student  teachingt**  ,      ^  .  '    "  . 

••Yes,  it's  good  and  necessary #      myself  had  to?  little 
practice        '  -  ' 

••Yes,  it  would  be  very  helpful,  such  as  student  teaching  is 
for  teachers  '  \  '     *^  ■ 

"It  would  be  very  valuable^** 

"Definitely  yes#    I  was  permitted  to  use  my  tim  in  pre>dous 
.1ob  as  a  field  experience-  as  learning-  even  one  already 
in  the  field  should  have  to  work  in  a  different  type  of     /?\  . 
library.   1  would  require  each  student  to  spend  some  time  in  < 
all  types  of  libratles#^*  . 

••Yes-  I  really  think  it  would  be  helpful,  except  maybe  those 
who  are  already  working  as  librarians.    In  that  case,  you 
might  just  have  someone  from  the  College  "visit  them  on  the 
Job.   Problem,  though:  how  do  you  do  this  for  a  person  ^o 
is  working  fulltime?"   (refers  to  cases  where  the  present 
fulltine  job  is  not  as  a  librarian,  and  the  job  is  necessaty 
to  support  a  family,  etc.  so  cannot  be  interrupted.)  ••It's  a 
tremendous  thing. •• 

••Yes!*^  ^ 
••Definitely  yes.  •• 
••Yes,  definitely.**  ^ 

•Tfes,  yes,  I  said  so  earlier? ••    (rather  strongly) 

,9Yes,  definitely,  if  it's  well-administered  so  you  don't 
spend  all  the  time  on  routines.   Make  it  pass-fail,  don't 
gracje  it.*^  -        /  ^ 

••Yes.^^  '  \^  ' 

••i  don't  think  experienced  teachers  need  this."  (then  added) V 

••l^eople  without  teaching  experience  need  more.    How  do  they 

get  it?**   (refers  to  school  libraries,  of  course)  ^ 
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JSSa  I*el  like  to  >oe  a  one»year  experience t  before  taking 
courses.   How  can^ou  train  In  a  3^week  intersesslon  when  it 
takes  6  months  W train  a  clez^c?" 


J'Not  those  alr^dy  working  in  libraries,,  or  with  wuch  ' 
experience.    New  ones,  or  with  little  ejqperience,  yes.  }fy 
experience  }4%th  Mrs.        was  excellent,  enjoyahlf (this 
is  one  of  t^  persons  who  took  the  earlier  field  ejtp.) 

"Yes." 

"Definitely  yes." 

"Most  def  jjndtely.   Have  had  several  positive  eStperiences  ■ 
^self,  one  as  a  student  teacher,  and  another  at  college. 
3ere*s  no  substitute  for  first-hand  experience.  This 
liight  be  one  alteraatlve  to  a  thesis.," 

"Definitely  yes.  This  is  where  you^  Idealisa  gets  practical. 
Even  in^tude'nt  teaching,  I  leamed  a  lot."  " 

"les.*?  * 

"Yes,  definitely." 

« 

"Yes." 

"Yea."  ' 

ft 

"Yes." 

*  ■ 

"Yes,  definitely.    It  would  have  to  be  flej^lble  to  meet 
individual  need5-  for  example,  the  person  with  a  ^Itine 
Job  ean*t  take  off  three  Sleeks;   provide  part-tlHe 
opportunities  too.*  « 

♦ 

"Only  those  not  already  ejqpeilenced."       .  , 
"If  you  «3an  this  to  be  like  student  teaching,  I  would  say 

X     .  -1  .  ) 

"Yes,  I*ve  found  it  quite  an  advantage  to  have  real  on-the- 
.job  experience—  some  fljid  it  difficult." 

•♦Yes,  if  tb«iy  have  never  worked  in  a  libraxy  before***    %  ^ 

••Yea  I  it  vould  be  a  very  good  thing,  especially  if  It  •a  a 
good  practical  situation***  '  / 

••Yes,;it*3  definitely  iraportanti  especially  when  the  pjerson 
lacks  experience.**     ,  ' 

**Yes,  unless  they're -already  working  in  a  library* **  ^ 
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••Yes*'*  ^  ,  ' 

*^est  emphatically (at  last r  someone  who  knows  another 
t         word  than  •definitely#*^) 

••YeSf  if  they  never  worked  In  a  library  before ,..eape<5ially 
if  they  are  undergraduates*    I  hadl  twa  students  do  their 
internship  with  me  and  they.  learned  a  lot.**         '  ^ 

*^esj  this  is  the  only  w^  to  become  involved 

•♦Yes.   Wish  I  bad  been  exposed  to  more  different  .sol^ols 
as  a  library  student-  every  sehool  and  library  has  its 
awn  system. 

••Very  good#** 

••Definitely  yes.*' 

••YftSi^hey  must  not  leave  the  program  without  working  in 
a  library,  unless  they  already  have  experience  ^r  are  in 
a  library-  in  that  cas^t  observe  them." 

••Yes."   (went  on  to  compare  student  teaching  experience) 

••Not  all--  a  very  short  period-  not  all  day-  roa^be  a  - 
short  time  in  various  schools. •• 

••Dort^t  know  how  you  could  fit  it  in  if  travelling  a  long 
distance  to  class,  or  working  fulltimcf  though  it  sounds 
like  a  desirable  idea.    Mine  was  an  unusual  situation. 
At  least  (such,  a  program)  would  have  helpeB  me  know  how 
to  run  a  libraxy."  ^  T 

•Don't  know-  maybe,  if  they  are  going  to  be ''school  libra- 
rljans;   not  so  with  the  specialii^  ones.    Measure  them  on 
how  they  relate  with  children  (or  users)  and  colleagues. 
Observe  and  evaluate  them  on  this,  not  on  the  routines. 
Check. on  their  attitudes  toward  classes-  some  pe6ple  are 
%ery  busy,  especially  jl/f  . already  woricing.**  ' 

••Hard  to  say-  it's  very  important  but  I'm  doing  well 
without  it.    Someone  yiho  has  not  woriced  in  a  library  ^ 
before,  should  do  it  as  a  part  of  a  course •••.  v 

•^es,  if  at  all  possible.    It  might  be  hard  Yor  those  ' 
already  employed.^  '  » 

•Tes,  unless  they've  had  equivalent  experience,  on  the 
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•♦Would  be  very  helpful;  yes.''  ^ 

\     -'  ... 

"Yes,  but  not  if  already  woriclng  in  a  library.   Depends  on  the 
amount  of  experience*  I  would  have  beeded  it  myself." 

••If  p085ibl©t  yes*   A  good  idea.  ••  ,  ^ 

••No.    I  woriced  at  the        wbllc  library  to  fialfill  obligation 
or  clock  houre*-^  you  ju^t  become  a  clerk  for  aoneone.    It's  OK 
if  you  can  assure,  the  student  will  be  doing  professional  work* 
You  should  follow  up  and  tighten;  anaXyw  results.  ••  ^ 

••Yes-  those  who  evaluate  them  should  be  library  science  people  , 
who  know  what  they  are  doing.   Too  often  a  regidar  student 
teaching  supervisor  covers  it.**   (past  practiC0  hai  soaetlaes 
been  for  the  student  ^to  spend  tijae  in  both  classroom  and  school 
library,  and  be  observed^  only  the  SSC  faculty  nenber  fro«  the 
major  department)  ,  -  ^  ^ 

^0-  you  don't  get  anything  out  of  it-  it's  like  student 

Waching-  it  can't  be  supervised  well  enough*"  .(we  can  assume 

this  person's  student  teaching  was  a  negative  experilence) 

« 

-..      •  ^ '  ' 

••Yes;  very  helpful***  «  o  •    .  . 

^  "         -  i|- 
••Yes;   it  would  have  helped  me.    I  didn't  have  it.   The  length 
is  not  possible  to  specify.   You  must  get  your  pratitical  expe- 
rience;  get  generalities  from^the  class  work^  and  the 
practical  side  from  the  field  experience^.  ••  - 

••YeSf  absolutely.  •• 

••No;  some  of  us  have  student  taught. ••  (this  person  is  one  of 
several  tAo  seemed  to  fjsel  student  teaching  was  sufficient  if 
going  into  a  school  library.   I  doubt  it*) 

••Flexible-  depends  on  their  background*  Also  on  Aether  the 
person  is  initially  taking  a  job  with  ^jiU  responsibility , or 
only  as  an  assistant.   Vbrk  it /out  in'  each  case*** 

jjL.J!Definitelyr  it  was  an  excellent  experience  for  me-  a  real  , 
learning  situation*  I  went  to  a  high  sbHool-  learned  a  lot  about 
the  actual  running  of  a  library-  the  real  problems* ••  (now  in 
a  college  library) 

••Yes;  1/2  year  or  so*^^  ^  . 

^•Yest  definitely* •• 

o 

(this  concludes  the  graduate  comments  on  this  topic.  own 

sumrriary  and  comments  cegin  on  the  next  page.)  ^ 
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It  would  be  of  little  use   to  tabulate  responses  on  this  itenJ 
With • one  or , two  exceptions ,  the  graduates  are . unanimous  in 
saying,  many  of  the«  strongly  and  emphatioally,  that -  a  field- 
experience  is  necessary  and  important. 

When- we  get  down  to  specifics  aboiit  it,  there  are  'differences. 
Perhaps  the  chief  point  is  brought  out      those  who  themselves 
t  ^ere  already  working , as  librarians:   they  generally  see  no 
needf  to  go  and  vork  in  someone  else's  library,  when  they  feel 
already  the  ma5t«5r  of  the  routines  and  daily  activities.  ' 
However,  the  State  of  New  Jersey  is  in  process  of  requiring  ■ 
a  field  experience  for  everyone  In  a  graduate  library  program 
(perhaps  also  the  undergraduate  one)  without  regard  for  this 
factor.    Some  of  the  graduates,  though  a  minority,  would 
probably  think  this  a  good  idea,  especially  if  it  is  in  a 
different  kind  of  library  than  their  own.  One  went  so  far 
^s  to  recomaerid  having  students  work  in  every  ^ype  of  • 
library  before  .graduation.  - 
•       ■  -  •  -    I  -  •  ■ 

We  also  have  the  question  of  what  the  students  will  actually 
do  in  their  field-experience  library.  •  The  eaay  way  out*  for 
the  toopejating  librarian  is  to  welcome  the  student  as  an 
extrQ  pair  of  hands  to  help  catch  up  with  old  filing,  etc. 
Obviously  we  must  discourage  this,  amd  I  thliik  we  did  in  1*e 
-past..  How«}ver,  when  we  specify, that  we  want  the  student  to 
do,  watch  and  learn  the  same  profe;5sional  tasks  that  the 
coot>erating  librarian  herself  is  doing  every  day,  we  run  into 
,the  wobXera  that  she  in  undoubtedly  doing  a^nlaber  of  things 
often  listed  as  subprofessional  or  clerical;   opening  the 
mail,  changing  the  date  stamps,  typing  orders,  running  an 
errand,  and  so  on.   Many  practicing  librarians  believe  this 
must  be  learned  too:   that  the  reality  is,  very  few  libraries 
employ  enough  help  that  the  professional  need  not  do  many 
of  the^ routines  personally,  SO  the  prof essional-ln-training 
tnust- learn  the  routines,    (fsee  the  section  cf  this  report  on 
plerical  duties)  ' 

Wb  also  have  a  wide  split  on  how  long  the  field  experience 
should  be^   Some  are  .thinking  of  it  as  a  fairly  brief  thing, 
a' couple  of  weeks,  enough  to  see  people  doing  the  regular 
duties.   Others  see  it  as  up  to  a  full  year  of  Intemshiu., 
in  which  the  graduate  would  become  a  fully  experienced 
person,  caoable  of  taking  over  a  library  directorship. 
Some  would  specify"  some  of  this  at  the  beginriihg  and  at  the 
end,  both,  as  the.  courses  will  mean  much  more' if  one  has 
seen  the  job  in  action. 

There  should  be  a  chance  for  those  with  fulltime  Jobs  to  - 
fulfill  this  requirement  on  a  ^art^tirae  basis—  this  is 
emphasised  by  several  graduates^   itony  have  families  to 
support  and  cannot  leave  jobs. ^ There  must  be  the  greatest 
flexibility  in  scheduling  and 'assigning  students  to  various 
places.-  Hopefully,  ihe  State  ^dll  leave  much  discretion  in- 
the  hands  of  the  faculty* 

-       ■  ■  .  ■       .  f 


/  '  nmrlPd^i  ^oiXx>  /Tob^^'that;  you  fa^l  ocinmt  or  l^hoiuld  not 


On  a  few  of  tbG  queGtionnairesJ  this  was  ptodvoed  ."••••eoB^d  not'  ha-vto 
been  tatight  in  the  alassrooiu"  but  in  all  •  caaea  inf or^oal  diQCUssion  - 
md(3  it'  olear  that. I  laeant  ©ne  area—  things  either. not  tQaQhablG'_  ■•■ 
•in  thejalaosroom  or  poosieosea 'inherently. '       ^'  ■     '     '  . 

ThG:  actual  roGpi^noeG  mXl  1]q  (|iven  heroj-  thoi^/aonHnented  'i^pon  at'.tho 


^'EKporieBSo  itQelf«*-;  ail  ^tho  baaioD  la^st  be  started  in  eollGgQ--. 
give  the  student  baakgr®und--.  he  mot  develtjp  it  (on-ttie  ' 
n^act'-learn' how  to  atreng\then  his.weak  a         eto,'!         ^  ■ 

••Ygs«»  th0  attitude  toward  '4ervice«-.you,bam  to'  be  wiMing  to  help 
people--' othewiCG' it* 0.  ^11  •to©  much.  titoubleS-  soD;iotin:eo- librai^  '• 
clerks -cet  liptight  about -se^r^ing  teachers  ,,^but  that*'D  what  wo  •re 
here  for,  to  ,oer^o#»"  '    '  ^  '  . 

"Getting 'along  .with  .people-*-it  takes /practlee-- human  nqturo'io  not 
that  way—  Qouroea '  oanhot  do  -rraah  on  this—  good  -'psyoholQgy*" 

"A 'lot  'of  enerB^'is.  /lno()d6.d;\"you  wouMn^t  be  there  if  you  didn^t  love 
it.  ■  Qia^sboro  initiated  the  spark^."  "  *  " '  "  . 

need  .a  brdadviifeoral.artQ  background/^*''.  .■ 

••You  have  to  be  "able,  to  -deal  easily  with  people  of  all'  ages-**  you 
.l©arn\this  as  y©u '^^6  al©0g#«*  ■  ,  • 

"Personal  oKaraetbristioQ  that  yoti  either  .have  or  you  don't  (such  as) 
.  cooperating  with  ■-0ther' librarians  i  being  interested  in  studying  your^, 
users,  having) 3 'philosophy  of  sei^ice,  iraprovlng  youi'oelf 

"Dealing  with  people—  you,  must  learn  by  doing'  this—*'  in  a  room  full 
■of  6o  kids,,^ou  sink  or^swih^-  you  Biust  bo  able  to  handle  groups— 
I  feel  l-c©iib.on  strong  at  first  in  such  .cases  as^  a  conscious 
technique."  k  '      ^  ■ 

"ife."       .  ■  '     ^       '    .  ^  v^:  '  " 

"Personal  things—,  personality—  the  librat^  school  should  not  try' 
to  pj:>kG  thek  all  specialists—  offer  alternatives-- .people  can  adapts* 
don^'t  forco  admin,  if  not  interested*"     '  . 

"For •cataloging,  you  feed  dgt^l-^  yom  can't  teach  the  attitude  ,it  . 
takes  for  this—  the  sane  would  hold  for  reference." 

"no;    always  felt  I  had  a  vesy  practical  "preparation."     "  ■  . 
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•  *»It*s  a  'p^rsonal  thing-v  you  should  cull  out  the  deadheads  ^  those  who  \ 
are  not  /bright i  .not  ornaments  to  the  profession—  (given  the  right 
attitude)- all  these  things  can  be  absorbed  like  osmosis--  mahy  things 
can  be  taught  but  perhaps  shoxxld  notr  like  management.  Internship 

.  might  be  better*    ^     :  ' 

^ork  with' the  PTA—  aides  (voltinteers)  are  hard  to  work  with-r  they  are 
not 'at  all^cpmmittedfn-  they  donH  mdet  schedxiles — ;their  h6me  things  are 
^    more  i«]oortant^**  *      *     -       ,  \  — 

"mny  textbooks  give  a  glorified  view— *no  ifealisti-c '  piotux'^e  of  kids 
'   throwing  books—  need  the  equivalent  of  student  ftegehing***  '     •  \ 

"Wp,  you  can  cover  .eveiything  M  some  way.^  Sometimes  ihe  practice 
.  v,  Of  something  cannot  be  leam*d  in  class;"        '    *  / 

"It*s  hard  to  teach  the  ^aginative  qualities  of  reference  wrk— you 
get  that: only  in  practice,"        ,  :  \        *  ^   -^^    .      '  y 

/•Maybe  areas  like  communidation—  personal  attitudes--  you  need  this  to  ; 
start  with*"   *    ^  -  ^  o  ^  * 

•  ,'fNo."^ 

•  "How  ta  write  intere^^jig  memos  J  (ex|ilained:  4e^ing  with  people  in  a 
;  persua'sWe  way  .through  os-rritten  iiaterials)    Previous  librarian  had  many 
\. discipline  problems;,   sne  was  continually  being  te'sted.    Dealing^ with  - 
I J^id^y-yeu  c  but  she  did,"  . 

^  -Mbility  to  interact  with  people---  diifficult  tb  teach--  you  have  to 
develop  this  yourself  in  pA  •  ; 

"Kost  of  it--  you  can|t  do  very  much  in  cla^ses-*-,it*s  too  far  f?om 
>    the  real  sitt^^^  -         :  ,  • 


"Being  orr  the  joblgoea  hand'iri  hand  wx^a^cpurses--  dealing  with 
people—  supervisors  i  clerks ^."^^^      you  .juit'  have^  to  learn  as  you 
go  along;  as  it  art^isesi*^  "  - 

^^Personality—  getting"  along--  caring  about  and  helping  people— *  you 
can*t  ever  be  sure jyou  won* t  use  something  learned  in  a  course  ♦^^  ^jh^ 


-       "Dealing  with  people--  you  must  learn  this  outside  the  classroom*?*  \  ^  • 
"Control  of  classes  ;in  the  iriedia  center," 

...  X         ^  '   .    ■  '    .  ■      .    .  "  '  ■    ■  *  • 

/•Have  an  internship  of  oije  year—  there,  are  so  many  things,  you  ^must  learn 
,      i^n  the  jobT^-*  must  have  practice—  I  started  out  as  a  volunteer  and  /  '  > 
>>^^riginally  :;did  not  see  why  it  requii;ed  c^^ilege  education** •" 

"No-^  maybe  learning  to  be  flexible-- 'we^^do  things^  the  t^ray  that's  ' 
easiest  for  borrowers--  no  one  insisted  on  rigidity^ 


"VJhile  taking  courses,  .1  vias  iworking  in  a  library  part-time-i^  was  very 
useful—  attended  staff  r^eotings,  learned  real  problems,  heard  and  sa^w  ' , 
how  they  were  handled/  (public  library)    Without  that,  this  job  (high 
school)  would  have  been  very  difficulty-  thete  are  so  many  interruptions- 
you  need  actual,  practical  experience—  should  be  assigned  to  different 
departkents  of  the  college  library—  really  handle  circulation  j 
acquisitions,  periodicals,  etc* —so  you  can  understand  what  the 
•problems  ai^e#"  .        ^  ^  ,  * 

h^ThQOvy  can  be  taught,  but  you  need  practice  (for  example)  dealing  x^ith 
/  .teaqhersi  dealing  with  students.    Should  go  back' to^ requiring  100  hours 

on  the  joV-  cannot  understand  why  it  was  stopped--  you  must  have  real 

practice  before,  a  jdb,"  ^ 

"The  most  difficult  job- is  budget—  every  system  differs—  it  would  be  . 
veigr  hard  to  cover  realities  In  theory— -especially  for  more  complex 
situations  like' college.'* 

•*Ko— -majrhe  t^e /individual  differences  of  e^ch ''situation —  all  they  can 
,  do  is  giye^  yo^i  general  principles—  you  must*, learn  how 'to  apply  them 
on  the  Job*"  /      •  ^  .  . 

"Physical  handling,  of  students,  logistics  of  schedu;Ling  classes  into 
the  library;    ciiscipline  problems;    shelving  problems—  all  without  - 
adequate  help.    However  you  could  at  le^st  w^m  the  students  ^bout  ^  / 
such  problems— Qwe' re  told  the  professional  part  but  «o*|j  the  rest."  * 

"Npthing'^' comes' to  mind—  all  should  be  covered." 

■ '  *  ■>  ~  #  »  ■ 

"No—  you  need  all  the  basics  in  college—  learn  not  to  be  afraid  to 
'  ^ask—  learn  to  talk  to  the  class—  vital      learn  speech—  (gave 
examples  of  applications  to^  service)"        v  ^  V 

"i  don*t  know—  well—  some  things, would  have  been  a  l(aste  of  time, 
e#g.  circulation;  .it  takes  only  a  short  time  to  le^m  on  the  job." 

"Nothing—  all  are  ^  eombinatioh.    You  need  some  preparation  in 
courses,  and  job  experience „ 

.       -      >  ■  ' 

"A  lot  more  praptical  things-1  the.- everyday  work  (routines)  of  a  library 
need  to  be  in, the  courses.    Courses  tend  to  be  geared  to  the  (needfe  of) 

the  expero^encM' people."  '  .  • 

■  *       /■'•■"•         ''■  ■  •  .  ' 

"Filing '.of  cards-?-  more  practical  ways." 

"No—  you  don^t  need«  a ''course  to  learn  how^  to  relate  to  adults-.-  just  . 
ordinary  hum^n  relations—  ^11  ^our  book-learning  is  no  good  vdthout 
practice-"  "  v  ' 

■     •  ^  '  :  ■:  '  ^  . 

(no  response)    ^  *  , 

"'  "None  that  you  can't  learn  partially  in  college—  but  many  you  must 
^  practice  in  order  to  fully  master  them."      '   ^  /  ' 


"Should  be  able  to  teach  eve i^thing  in  some  way— .  attitudes  should  be 
taught- V  the- curriculum  suffers  -t-rora  the  poor  sxample  q$  Savita," 


•The  duties  performed  that  are  unique  to  eyery  school  system, Jsuph^ 
as  how  td  order  for  j?gr  system,  what  items  may  be  included  in  a 
certain  budgetary  fund,  etc,"    ,  ^   .  '. 

. (no  response)      '  ^  *  . 

"Getting  along  with  children--  understanding  them--*,  child  r 
psychology*    Actual  teaching  techniques,"  '  ; 

.  -      ■  ■  '  •     '  '  ,  .  ■ 

[^The'way  yOj  organize  your  schedule,  your  library,  the  way'you^v  " 
.  interact  mih  people;    the  individual  resources  of  your  corammity^" 

.  "Getting  righl  down  to  teaching  children  to  use  the' library,  for  ' 
ejcample.  Actual  |>ractice;  VJhat  age  levels  at  which  to  cover  each  ' 
item,"         '     \      '       ■  ■  ^ :    ■  •  •  w  • 

"Being  able  to  Adil  librarianship  to  others—  you  have  to  learn  on 
the  job-^  thei-e  bhould  be  forewarning  of  these  problems." 

."You  need  teaching  at  the  elementary  level  to  Icnow  the  Qurriculim— 
and  of  course  nothing  is  like  the  *real  job.  "  ^ 

"No--  not  one  way  orv  the  other. " 

"Ifothing  replaces  expei^ence--  must  get  this-^  the  college  can 
only  givev  a  good  backgroiind-*  Son't  give  the  impression  the  real" 
world  is  Utopia."     I  *  ' 

^'All  of  the  skills  cart  he '  taught.    Characteristics  oi*  the  person 
are  vital—  the  program  can'.i  teach  this—  but  should  make  it  clear 
to  students  what  is  expected:  of  a  librarian.*  so  they  should  get 'out 
of  the  program  if  they  don't  ilike  this—  they  can  go  into  different 
aspects  of  library  work  depending >n  pei-sonal  type,"        ">  '  " 

"No—  even  the  specifics,",         •.  • 

'^.";       •      ;  ■'    /  .  ■   '   '        .  .  '      '  \ 

"Probably  the  needs  of  your  coramunity.  The  librarian,  herself  would\. 
have  to  figure  that  out.  Ill  comunities  are  different—  you  have  ' 
to  actually  be  in  the  .situation,"  ,  . 

.  '  •  ■  .'■         ^       ■         ^      ■     •     .    ■      \  - 

"No—  everything  can  be  taught  in  some  way." 

"Training  should  be  done  strongly  on  the"  job  as  W6ll  as  in  courses." 

""Anything  along  the  BR  line  cannot  really  be  taught—  your  attitude 
.^oward  users—  the  impression  you  make  on  the  public," 
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M         J-^n?!^--  typing,  is  vs2y  useful  even  if  you  have  a  secretarv. 
Moot  other  raxngs  can  bs  taught.    General  education  and  curriculum- 
very  useful  for  a  school  librarian  to  know  what  a  seho'ol  is  like." 

"Clarieal  work^and  routines-^  bookkeeping—  accounting-  should 
be  learned  on  tb^:.job>"  i  7~ 

•♦Maybe  the  wecK^knics  of  circulation,"  i 

"iTo— maybe  PR,  .  J'  ;  /  .  *. 

"I  raeoiEaend  a  sl-udy  to  show  how  labiy'  specific  tnie^  a  student 
remefflbers  after  C  course-  especially  one  wherelraTiemorize  titles. 
A  went  on  to  say  that  too  many  courses  involve  meitjorization  of  titles 
S  ti^f +S  f-i-i?^  constructive)"  .J  in^er.  that  what  is  in4ant  here  - 
is  that  the  liorarian  can  wait  and  loam  -specif  ie  titles  on  the  ;3ob. 

(no  respohso)  .  >  * 

"Mininistration  is  very  hard  to  apprfeciate  (in  class)  if  you  are  not 
working  in  a  libraiy.  Job  experience  (vital).  Have-  grads  come  back 
later  for  discussion  workshops," 

"No— should  all  go  hand  in  hand."  /. 

••Actual  practice  ^th  things  like  Title  II.    GettCg  into  actual  work 
sxtuatxons.    They  don't  bother  much  viM  such  appa^ntly  routine 
iteias."    ("they"  probably  liieans  the  fa&lty)  \  ^ ^  '^'^ 


"Very  impartant  to  get  experience  Working  for  a  good  director."    '  ^ 

"Yes."    (did  not  wish  to -itemize) 

\.  .  ■  '• 

••Specific  aspects  of  eaW  school-  how  to  .adapt-  getting  along  vAth 
wxdely-dxfferent  pri^ncxpals--  ybu  have  to  be  general  (in  college  class) 
be  very  flexible—  teach  several  ways--  cover  interactions-  wi±h"  32^n|Vio ■ 

"Each  library  is  unique.    Ifs  a  mistake  to  teach  hard  and  fast  rules. 
It  wis  stressed. in  courses  that  practice  doe^  deviate  froia  theory,  bv 
several  profs.—  you  teach  theory  but  also  are  realistic."  • 

•nrnat  to  do  about  discipline-  a  big  problem— you  need  to'  be  outgoing 
or  you  are  a^dead  duck—  you  have  to  draw  students  out—  personality  ' 
•is  ^  so  import  ant.         .    "  oj-xu^ 

■■'>  i     ■      '    -      ■  .  ■  . 

"-Sense  of  humSr--  librarianship  is  physicallV  mors  demanding  "than 
teaching-^  physxcax  stamina—  how  to  type:  must  Itnow  this-,-  should  - 
•^ach  or  demand  filing  accuracy  too."         '  \  . 

"  ■'' 

Having  listed  alj.  the  specific  i^esponses  made  by  graduates  to  this'  ^ 
question^  I  will  begin  discussing  these  on  the' nestfc  page.    It  is 
already  clear  that  quite  a  fe>T  did  not^  stick  to  the  point.      '     7  ' 
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Beigau€G  this,  happenod,  i"!  may  b^- in^t&qtxva  and,  useful  to  repeafe  that  , 
tho  qtjtostion  asked  for  '•jskilXs,  at)ilii|^3  or  oharaoteristlos  needed  on  - 
the  jot),  that  you  feel  cannot  ipr  should /ttot  t?8  taught  in  college 

■<  ■    .  "  ■  '         .      ,     "  ■ 

Despite  my  efforts,  m§ny  anawers  did  wander  from  this,  but^  are  still  - 
interesting  in  our  efforts  to  "get  graduate^  evaluations*    Ih  so'  doing, 
they  made  arrangement  and  classifioation>of\ the  responses,  for  the 
purposes  of  this  paper,  at  times  highly  f&t^ti:ating.  • 

However,  there- is  no  doubt  about  the  predoitiinant  trend  of  responses 
to  this  queeftion.    By  far  th^  greatest*  number  of  responses  referred 
in  various,  Kays  to  the  ability  *  to  relate  tb^btjier  people.-    iaso,  it  ^ 
was  overwhelmingly,  felt      these  graduates  .thsit>§ueh  ability  oannot 

.  be  taught;    the  parson  must  bring  it  xdth  hiift/4&^  was  explicit  in  ^ 
rddommending  that  we  in  the  college  should  ♦'cual  dlit  the  deadheads, 

-those  who  aranot  bright,  not; ornaments  "to  the  profession.. From  • 
the  conversation  with  this  person,  I  interpret  th%  as  referring  not 
Only  to  intelligence,  but  al|o  to  the  lack  of  a):iillty  to  work  with 
others  and  relate  to 'them.     ^         \  '  \ 

9  ,  ;■  ■      ■  ^.  -  3'  ,  ;  ■      "  -      '  : 

Certainly  anjr  group,  includine.our  sttidents  (and  ouV  V^'^*^^*^^^*^--^ 
^  possessed  of  varying  degrees  of  any-  Oharacteristi^  jroii^^.might  care  ^to 
name^  and  that  would  ineludfe.  personal  relations  abilities.    The    '  '^  . 
quest|.or^-is:    can  these  be  taught,  or  are  they^ inherent ir  '-we  on    '  ; 
the  faoulty  should  accept  the  "inhf rent^*  theory,  we  would  be  almost      ■  \ 
required  to  screen  applicants  for  possession  of  this  trait,  for  I 
think  we  do  accept  the  idea  that  librarians  do"  need  to -ij^^i^^long         '  ^ 
tsdth  others.     I.f  this  area  is  labelled;  however,  as^  **skilfb'S 
ti](en  |here  is  indicated  the  position  that  students  oan^be  taughttr 
or  eajfi  learn  human  relations}    the  ^practical  effect  would,  thW^be 
th^t  the  curriculum  would  include^/  implicitly,  such.^are^s  asV'thpy 
became  .appropriate  in  connection  'tdth  each  subject,  -        ^    '  * 

Ky  own  i}osition,  and  I  suspect  it  is  '  shared  hy  most  if  not  all 
teachers,  fs  that  while  students  enter  in^o  a  course  of  study  with 
VBvyinQ  degrees  of  empathy,  interest  in  people,  interest  in    *  >  •  ' 
service,  and  "personality whatever  :that  is)  they  ^o^^ 
modify  and  a'dd  to  their  existing  abilities  as  a  resxalt  of  e^^osufe 
to  both  the  teachers  and  to  the  othelr  students.    Lideed,  at  anothbr 
place  in  thi^  report,  our  graduates  's^trongly  express  thp  eoncQpt 
that  they  have  learned  much  of  what  they  need  from  their  peers 

Following  upon  this, (and  the  rea4er  should  Compare  this  with  the 
,  next  set  of  •  characteristics)  is  the.  position  that  the  student, 
having  "graduated*/  and  entered  into  ^  professional  position,  is 
capable  of  learning  still  funher  the  specific  pkillo  and  arts  of  ■ 
dealing  with  people,  as  a  result  of  real  day  to  day  need,    i  also 
accept  this.    Unfortunately,  one  who  has  problems  in  this  area  may-i- 
go  into  a  i>osltion  with  challenges  he  or\Qhe '  csnnot  cope  vn.th,  and 
retrogress.    One  of  the  graduates  told  me^^  some  detail  uhat  had 
happened  to  her  predecessor  in  a  high  school:;library  position,  ijho  ^ 
was  apparently  unable  to  deal  wi^h  teenagers  and  got  steadily  worse  1     ^  \ 
-Should  her  librae  school  profes^o^s  have  done  something  about  this? 
Screened  her  out  of  their  program  entirely? 
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/Shoiild  there  havG  been  some  point  in  her  oducation.  "^^hen  the  faculty 
roco^ni^ed  she  i-ras  going  to.  have  troubles^  mth^teenagers?  -It^rili 
be  said  sr  and^  vrith  raueh  vSIJ^ity,  that  this  iv^  not  .ordinarily  possible 
in  a  classroom  situation.    This  then  argues  "(as  do  many  of  our 
graduates)  for  a  required  and  extensive  internship  or  something 
corresponding  t©  student  teaching.    One  of  our  graduates  told  me  in 
our  interview  that  she  does  not  especially  lil^e  dealing  x^rith  teenagers* 
Inasmuch  as  she  is  employed  in  a  high  school  library,  this 'might  be 
thought  incongruous,  but  she  explained  that  the  staff  is  large  enough 
that  she  stays  in  the  back  room  cataloging  and  p'rocessing*  as  much  as 
possible,  and  is  not  needed  "on  the  floor/' 

It  is  interesting  that  our  graduates  used  a  xdde  variety  of  labels 
for  this  area.    X  have  included  references  to  discipline  xd.thin  it,  , 
as  it  seems  to  fit.    School  librarians^  especially  those  in  high 
schools,  repeatedly  emphasised  to  me  the  problems  of  sheer  control  of 
a  room  full  of  young  people.    We  have  tx^o  distinct  areas;  relations 
with  colleagues  and  superiors,  and  relations  with  children/users. 

In  the  former  area,,  flexibility,  cooperation,  persuasiveness,  and 
communication  x^ere  referred  to.    Relations  vdth  children  generally  are 

not  described  in  these  terms--,  they  are  called  **discipline,  "  • 

.  /•  ■        •  ^  ■■.  ■ 

The  associated  are^,  referred  to  previously,  is  th^it  of  actual  Job 
experience*    tfein^  of  o^r  graduates  replied  that  the^e  is  no  substitute 
for  getting  out  and  se^in^/what  the^real'work  in  a  library  is  like. 
Their  meaning  would  seem  to  be  .that  no  matter  how  realistic  our 
classroom  teaching  is,  no  matter  how  imach  the  faculty  refer  .to  real- 
life  examples,  the  student  cannot 'entirely  ati^orb 'that  lesson  unless 
he  has  to  apply  it.         \^       *  ,  '  . 

Included  here  x^)fe'0  things  like  learning  what  your  ot-m  community  is 
like^  learning  the  specific  way  tbiAgs  are  done  in  your  school,,  seeing  • 
how  administrative,  problems  are  actually  resolved  i?i  the  heat  of  real 
person  to  person  interaction,  watching  how  a  good > director  handles  the 
job,*  and  leai:^Bing  how  to  schedule  your  own  time.  -As  so  many  of  our 
graduate  stu^ants  are  former  teachers,  the  latter  point  Especially 
brings^  out  thp.fact  that  they  had  not  anticipated  the  heavy  workload 
of  a  librarian;    Hho  reader  may  wish  to  ch^ck  thife  in  the  section  of 
thiQ  paper  devoted  to  the  replies  on  how-- the' graduates^  attitudes 
toward  the  #»ofession  changed  •    JIariy  dicl  not  realise  there  would  be  so 
much  pape^mdrk*—  the  placing  of  orders,  checking,  writing  reports, 
evaluations;    and  the  handling  of. large  quantifies  of  materials,  all 
of  this  within  the  context  of  required  deadlines. 

Bespita  tlie  literal  F^eaning  of  the  question,  we  dan  take  it  that  the 
faculty  will  profit  b^j  taowing  these  twd  major  af'eas  (personal 
relations,  and  experience)  are  of  concern  to  oi^r' graduates.    To  some 
QxtontJ  wo  c^n  help  x-jith  them.    Both  can  be  helped  by  trying  to  bjiild 
in  aetuaX  job  experiences,  early  in  the  program.    A  few  of  our 
gradtxates  (elsei'ihera  in  the  interviews)  said  that  entx-ants  into  the 
program  should  either  already  have  some  library  e:cperience,  or  be 
roquirod  to  get  it  during  the  first  year  of  studies.  ' 
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Thoae  who  have  nevor  needed  to  sehedule  their  own 'time  oan  be  helped* 
Soheduling  the  u^a  ot  the  library  itself  is  a  topic  that  can  be  added 
to  the  tjurricultm,  and  of  course  learning  about  your  community  is  a 
standard  topio  already  aji  all  library  sehoolo;    tha  student  can  be 
helped  to  understand  techniques,  even  if  he  will  be  adjustliig  to  an 
unknown  environment  later # 

A  few  of  our  graduates  replied  to  this  question  with.coMents  on  such  * 
a^^eas  as  clerical  skills,  routines,  typing,  accuracy  in  filing,  and  the 
routine  operation  of  circulation  procedures.    The  response  here  can  be  > 
compared  witH  the  section  on  the  question  on  clerical  routines  (see  else^ 
where  in  this  paper).  ^\\o  library  school  that  I  know  of  puts  clerical 
skills  into  the  curriculum--  not  formally,  at  least~  though  it  is 
accepted  (ruefully)  that  most  librarians  do  perfoM  a  lot  of  clerical- 
level  work  out  of  sheer  necessity*  ^  Qiie  of  the  graduates  said  that  oven 
when  you  have  a  secretaac^,  it  helps  to  be  able  to  do  your  own  typing.  ^ 
I  will  heartily  support  that.    I  am  doing  .all  th^  tj^ing  of  this  paper 
ttjyself  and  haVe  always  done,  such  things  personally,  finding  that  it  is  ' 
faster  than  explaining  the  desired  layout  and  phrasing  to  someone  else 4 
Unfortunately,  when  a  librarian  can  do  her  own  typing,  she  probably  needs 
to  conceal  that  fact,  for  it  laay  seirve  as  rationale  for  refusing  to  give 
her  a  clerk  to  handle  the  great  flow  of  routine  paperwork.  /  There  is  no . 
doubt  that  the  graduate  who  refers  to  filing  accuracjv  has  a  good  point.  * 
The  librarian  who  does  t^ot  have  a  passion  for  precisibn  and  accuracy  will 
be  in  trouble,  though  she  hopefully  has  enough  help  not  to  have  to  do  her 
,  own  filing'.  -  . 

'  •  ■  '  "  ■'  - 

'The  final 'category,  and  one  cheTcked  or  mentioned  1^,  few  people,  is  a  sort 
of  catchall  for  personal  characteristics  and  background.    One  mentioned     •  / 
the  need  to  have  a  **broad  liberal  arts  backgrotind'*  and  indeed  this  is  ' 
explicitly  stated  by  many  library  schools.    Here  at  Glassboro,  ^th  most 
of  our /people  coming  ffm  education,  their  subject  background  is  heavy  In 
that  area  but  especially  light  on  the  sciences.    One  good  thing  about  this 
is  that  those  of  our  people-  who  go  ^  into  public  litjrary  work  are  more  able 
to  cooperate  with  the  local  schools »  genei^ally  being  foarmer  teachers. 
Intelligence,  imagination  and  similar  points  were  mentioned,  and  are  '  ^ 

needed;    imagination  might  be  contrasted  with  the  point  in  the"^  last 
paragraph  about  needing  precision  and  accuracy.    Truly,  the  librarian  who 
lacks'  either  precision  or  imagination  is  incomplete  professionally,  yet 
most  people  think  of  them  as  being  incompatible  traits.    They  are  not. 

Also,  the  librarian  is  an  educator.    Vfe  have  discussed  in  much  detail  the 

amount  of  administrative  work  involved,  but  we  are  a  part  of  the  world  of  '  * 

education,  and  should  not  forget  it.    A  few  of  our  graduates  did  mention  ' 

the  need  to  know  how  to  teach.    They  didn't  mean  the  formal  classroom  kind 

pf  situation,  but  knowing  how  to  organise  a'  body  of  knowledge  and  get  it 

over  to, people.    The  librarian  should  be  able  to  t^ach  others  how  to  use 

the  resources  of  the  library,  above  all,  whether  by  formal  instruction  or 

bj^  working  with  users  one  to  one.    After  this  basic  need,      would  hope 

the  librarian  is  able  to  instill  a  genuine  affection  for  the  world  pf 

learning.    This  really  does  take  place  occasionally,  of ten  .enough  that 

we  "can  see  it  still  ©xiats.  ' 
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alerir;;iX  or  non^profennlon^l  dutieny  snitio  paoplG,  bQli<^ye 
tha^-praduaia  currleiilum  nhould  Include  lo^irninr^  hot^  to 
periVrm  tho.'^/dutiGg^    Do  ?/qii  ap:ree  or,dinap:rQG?"  /, 

«  As  is  referred  to  eisewbet'o  in  tbls  report,  we  hndt-J  tb'ii  libr^ri'-^nc 

'  often  porform  duties^not  involfinfj  profOvOsional  abilities,  due  to  not 

•  having,  eno'aijh  citaff  to  aid  thf?m»*  I  did  not  want  to  montdon  ibis  faet 
^  .  .  directly,  feeding  it  woidd  bi-ns  tho  roplieeJ,  co  phr-ioed.  it  as  above'. 

•'(In  a  few  of  the  early  quQstionnaii'eo,  the  querjtion  v7jio  aakod  a  littlo 
differently,  but.  substantially  ao  above)    f raoticing  librariaBO  are 
placQd  in  a  conflict 5  with  ,  their  training  and  e5ql^e6tationo  rebelling  at 

•  ^having  to'fxle^ear^a,  type  orders,  e'fiealt -out  books,  Gtd»>  while  lacking 
"  \  tim  to  perfom 'the  things  they  feel  they  should  be  doing,  such  as 

^    aoTiferrinf^  .with  colleagues,  plai'ining,  oelecting  laaterialo,  reviewing  . 
the  program  and  devising  improvements •    They  do  these  clerioal  things - 
because  they  know  th^it  otherwioe  the  jobs  will  not  get  done,  and  that 
the  library  wjll  come  to  a  h&lt  without  thessi*  .  .  ^  - 

•     *  *      ,    ■     .*  » 

]ii  "our,  curriculum' at  Glasoboro,  the  faculty  inevitably  tend  to  raise 
*  studVnt  expectations,  that  -they  will  .be  involved  in  professional 

'\  aspects, of  their; positions*    Tiiere  is  little  we  can'd©-  about  J^hg  kind 

"   ■   of  situation  th.it  exists  in  the -field,  whe?e  eiBployerd  are  reluctant 
'    "        to  employ' enoug]^  aides,  and  with  the  current  budget  crunch  this  is  not 
♦  *  likely  to  -improve.    Should  we  devote  iTiore  time  and  effort  "to  telling' 
our^^  students/.that  they  are  likely  to  find  less  time' to  practicing  the 
jjrofession  tJian;  they  wish?  ' -Or' would  this  be  unproductive,  in,  that  it 
might  lead  themi  to  accept  such  situations  without  seeking  to  change 
them?   In- other jWordg,  would  they  lower, .their  sights?    ^  • 

ibyway,  the  professors  of  libl^arianship,  at  whatever  school,  don't  like 
to  be  reminded  that'  the  ^rinoiplos  they  are  teaching  are  likely  to  be 
'  skipped  ©vei*  in  practice  because  the  graduate  will  be  too  busy  <f  iling 
Cisrds  on  typing^  order  forms.,  We're  not  likely  to  forget  heroi  because 

•  a  number  of  our  students  ar0  already  working  in"^  libraries  $  atid  they  » 
bring  it  up  in  classroom  dipcussion,  that  (for  oKample)  there  is  no. 
time  to-  select, jtooks  or  non-print  materials  tbe'^way  we  tell  them; 
•Shey  have' to- gmlS'lis  fast  as  possible  from  someone's  prepared  list  or 
from  a  trusted  mlesraan,  and  that's  it.    Wion  will  public  librax^ 
boards  of  tjmgjtees,  and  scbool  boards,  realiap  they  are  employing  the 
world  •s  most  efeengive  clerks—  and  losing  the  services  of  sopie  of 

.     • '  iheir  best  professionals---**  when  they  in  effect  fox*ce  their  librarians 
.  ^  .  to, be  thpir  own  clerks?    (I  say  this  as  a  member  of  a  public  library 

«    .  board  ii^pelf,  and  formerly  J  a  school  board  member;    most  board  members 
rafu^fe^  to  understand  this  point •) 

•  'T'- 
Our  f  irbt  responsibility,  then,  is  to  knpw  the  real  situation;  and 
associated  with  this,  is  tlje  need  to  know  what  our  graduates  think  of 
^  '  it— •  they  are  the  ones  who  are  faced  with  the  reality  every  day*    In  , 
X  "  the  process  of  asking  them  jif      should  have  trained  them  for  it,  wp' 

find  out  their  reactions  to  the  non-professional'  duties  involved*  I 
will  comment  on  their- comments  at  the  end  mainly,  and  very  briefly 
^     -     during  the  listing  as  se&s  appropriate.  5 

•  ■  ■    .  ■  • 
'    O            '      ■            •  .         c^                •     (X)        '  . 
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^•Mo~.  huK  th^n  yef3,  fOv  schools-^  at  ri^y  current  Iwel,  I  don*t 

pro? to  do  my  ovm  typing,  or  clerical  jot>s.  /Alaoi  much  of  media  work 
is  li^rd"  to  VJivide  betweRn  profonj^xonal  and  mm-professional*" 

"Yes~-we  slioul(]|  know  generally-^  in  ovd^  to  supervise  others.  You 
cannot  always  keep  up  m.tK  details.    I^as  told  not  to  let  them  know  I  , 
Could  type  J    I  had  some  Rood  studeirfv/'thio  yfear  for  typing.    Had  a  work-^ 
study 'c:tudcnt  this  summer—  certa^my  the  lil^irarian  should  not  be  above 
typing;,  etc*" 

•♦te0—  if  you*ro  Roiw,  someone  the  duties,  yoXmust  learn  them 

yourself  first.    You  nepd^to  know  the  non-»professional  duties,  even  if 
you  have  a  proefedures^lnknual.    How  to  fill  out  order  slips,  cayds,  etc." 

"Yes-«^  learn  thm^^  yery  good«-' I  found  it  helpful.    TTpingr  filing,  etc' 

'•Yea*    I  have  5  part-time  people  tinder  me  in  cataloging-^  actual  card 
typing  and  filing  escperience  is  vital  to  me#" 

'  ^   .  t,  -     .  '  '     \  .  ' 

"Yes#    You  always  start  on  the  simpler  things  anyway.. I  would 
have  wanted  to  know  ir^ore  about  charging  systems." 

"Yes--?,  not  much  .timo^^  just  enough  to  learn  to  .Supervise  otbers^*^ 
maybe  in  the  fix-^st.  administration  course*—  e.g.,  putting  spine  lafealo 
"all  in  the  same  position;    1  would  not  have  realised  this  woo  important 
but  it  makes  the  shelves  look  uniform."  . 

"Yos—  very  much  so.v  You  must  know  how  in  order. to  supervise.  TiAa 
includes  typing v.."  ^  ;  " 

«Yes-^-  I  have  no  staff,  must  do  It  all.    But  even  with  a  staff,  you 
must  know  their  jobs*--  it's  very  important  how  to  handle  themt"  ^ 

'♦Yes —  I  agree*    Anyone  supervising  should  learn  to^  perform  the  non- 
professional duties."  *  ^ 

"Not  really*.  They're  pretty  simple  clerical  duties  by  ind  >Large. 

Tlie  ones  that  are  different,  you  do  get  in  the, courses ^  such  as  filing 

and  typing  cards."         '  -  v  - 

"Yes,  it  must.    How  caft  y^ou  tell  someone  else  to  do  it,  if  you  can't? 
You  ma3t  know  it  well  yourself.    Very  valuable  aspect—  to  keep  a  clerk 
or  aide, -you  must  Wow.    Al'so  you  must  do  it  yourself  frequently,  ' 
'  such  fis  stamping  books."  (this  person  has  5*  ^^leinentary  school  libraries 
to* handle,  with  volunteer  aides}    for  details  on  problems  with  volunteers 
sfee  comments  at  length  in  section  on  "problems  or  situations  f o'und  on 
the  job...")  ^    ^       ^  ,  ^  .  _ 

."Yes.  '  Include  it,  not  as  a  major  item,  maybe  as  part  of  the  internship. 
Somewhere  you  must  get  a  taste  of  such  procedures.    I  strongly  feel 
it  must  be  in  theroo"  ^  ^ 
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Absolutely  yes.  You  must  do  these  1>h£ngs~  there no  one  else,  for 
jobs  like  typing,  and  filing  cards.  Y<>u, can't  rely  on  volunteers  anB 
there  is  no  paid  help.    You  must  do  it  yourself." 

"Yes,  in  the  undergraduate  program;  -  no,  in  the  graduate  program, 
because  you  can  pick  it  up.    At  the  beginning,  loused  to  come  back  to 
the  libraiy  at  night  and  cataloged  books ♦    The  principal  told  me  to 
stop,  just  let  dt  pile  up,  and  that  way    •  IM  get  help;    I  did*" 
(this  person  is  librarian  of  a  grades  7  through  12  school;    she  gave 
me  a  list  of  her  duties.    Here  are  the ^questionable  ones;    care  of  the 
Xerox  machine,  (keep  it  full  of  paper,  etc#);   maintain  7th-.gra6e  study 
halls?    issue  tickets  for  the  Federal  lunch  program;    sig^inV  stsi^P 
and  number  all  textbooks;    repair  library  books  and  textbooks;  keep 
up  ihe  school  scrapbook;    distribute  copies  of  the  morning  newspaper 
to  staff  members.)  * 

**Yes,  cover  it,  but  not  in  great  detail 

"Yes— r  it  already  does.    For  example,  the  cataloging  corses  include 
typing,  spacing,  etc.    The  ""professional  must  know  how  to  do  this—  who 
^11  teach  the  clerks?"  * 

0 

"Yom  ©ften  need  those  skills  for  sheer  eury'ival.    Tiie  graduate  program 
should  n^t  have  to  go  into  it,  but  the  liferarimi  does  have  to  do  m'm 
olerloal 'things—  typing,  filing,  etc*   We  need  to  caripaign  for  more 

clerks,  etc.,'  to'  aid  the  librarians—  aipmeonQ  nnist  do  it  now." 

-        »  ■     *  #     ■  ■  " 

"Zes.  you'd  might-as  well —  you  have  to  do  there!    The  libroidan  do&s 
a  lot  of  "clerieal  work."     ?  ' 

t  •     ■  .     :  .  .  ■  •  - 

••Yes."  ■      V  '  '  .        '  ^ 

"It^s  good  to  know  how  it  should  be  done." 
"Oh,  sure;    you  must."         -  ' 

"Yes,  definitely.    You  must  know  how  to;do  these' things.    You  must  do 
them  yourself  before  you  can  tell  others."  For  example,  cataloging  AV 
materials  (explains:  she  had  to  teach' the  clerk)  I  use  the  Canadian 
guide  for  this*"    (note:  this  person  has  k  elementary  schools) 

"Definitely  yes.  In  some  places  you  have  to  do  it  all  yourself.  Aiid 
of  coursis  you  need  to  teaoh  aides,  clerks,  students." 

"Definitely  yes.    You  will  have  to  do  it.    There *s  never  enough 
clerical  help.    Alsoj  you  will  be  supervising  them." 

"Yes*    I  don't  think  you  can  teach  something  you  donH  know  how  to 
do."  ; 

"Yes.  People  must  know  how  to  assure  these  duties  are  being  done 
correctly.  You  need  not  personally  be  a  good  typist,  but  how  to  , 
supervise  typists." 
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"Yes,  esp^^ially  to  supervise  others—  volunteers,  ete.  They  have  usually 
never  T*orKed  in' a  library,  and  need  careful  guidanep." 

''befinitlly  yes.  You' simply  can »t  train  people  and  evaluate  their  work 
without  iknowiiji;  it  i.n  detail..  We  all  switch  around  here,  and  eovef  the 
same  ddbies-T-  all  of  us  cover  the  desk."    (high  school'). 

'"Yea, definitely."  -   ;  ;  •  ■  . 

"Un|brwinately,  yes.    It»s  a  veiy  hot  questionbocause  we  should  not  he 
doi^g  the  nori-professional  duties,  like  typing  our  own  catalog,  cards. 

^It/wouM  he /very  difficult  to  teach  or  supervise  staff  without  learning  . 

*^i/ first  yqUrself."      .     ,  .  .  , 

/•./■,  ...       •     -   "  . 

"Definitely  yes.  In  some  situations  you  have  no  secretary,  or  only  a 
part-ti^e  one.  You  raugt  know  how  to  do  ^veiything'.-  Often  there's  no 
help,  G^r  you -share  help  with  others." 

•  /  /  .  ■  •     ■  '  \ 

"I  ag'ree  (because  of  the  training  and  supervising  of  clerical  aides)  and 
sometimes  a  shortage  of  help  forces -the  professional  tb  do  these  jobs,  ' 
at  least  temporarily."  .  • 

"Yes,   You  must  teach,  someone  (referred  to  earliel^ points  about  the 
precision  of  entries  on  catalog  cards,  etc.)  and  need  more  of  it,  in 
fact,"    (this  person  referred  in  several  places  to  the  fact  that  school 
administrators  seem  to  have  no  idea, of  the  complexity,  number  and  time  . 
requirements  of  ^.ibrary  clerical  jobs)    (high  schodl  library  director) 

"I  have  students  helping  after  school  with  shelving  and  stamping.  Yes, 
you  should  coiner  it  in  college,  if  only  briefly.    Also  include  ways  to 
supervise  clftrical  help,  job  .descriptions j.. I  maj;  get  a  clerk  ne'xt  year, 
and  would  then  have  to  divide -my  duties.".- 

"With  the  practice—  yes.    Do  practice  work  on  the  job  before  or' during 
tbe  library  courses,  so  as  to  learn  that  aspect—  not  in  the  courses 
themselves*"  ' 

"I  don't  know.'    You  should  know  the  basics,  but  don*t  need  details. 
They  (i*e.,  details)  diff e^* to9  much  from  one  library  to  another,  but 
you  must  know  something  about  routines." 

"It  does  to  some  extent  (already)  in 'the  Administration  course.  It 
depends  on  personality:    some  can  supervise,  others  can't.    In  reality, 
aides  run  n^r  libraiy  and  I  am  a  visitor.    It  is  good  to  cover  routines- 
might  be  good  to  offer  a  course  for  paraprofessionals,  aides..." 

"Yes,  it's  necessaiy.   We're  not  all  going  to  be  supervisors.  At  (one 
certain  libraiy)  I  hear  there  is  much  staff  dissension  over  the  sharp  '% 
line  drawn  there  betweeri  professional  and  nbn*prj3fessional  duties. i„  I 
feel  no  need  for  such  a  rigid  demsir  cation. •'^'^  :  «    *  " 

,  -  •■  .•  •  ••  •      .  ,  .  ■        ^         IS-  . 

••Y«0,   What  I  am  doing  is  a  goad  example*    As  the  sole  librarian  in 
bur  school^  I  must  Mo  it  all^  .**  o 

:  •    ■  ,215        \  ■ 


"Yos*--  bow  ecin  you  direet  coHihono  witbout  kno^ring  it  yourself?" 

."4^re0«^  you  obould  be  able  toVlo  wbatevnr  peopl(^  under  you  are  goinf? 
to  have  to  do,  so  you  ean  help  \hm  if  tb^y  have  papobleins#"       -  * 

"How  to  set  up  a  oataloR  eard,  et^t-^  you  muBt  know  these  detailni~  • 
yes,  eover  tbeu3#"  \     *  •  ^  ■ 

-       \  •  V 

"Definitely  yes.    In  Tny  "first*  posi'tibri  I.  did  none  of  the  elerieal  or 
■  norj-professional. duties.    As  a  result  I  had  to  go  baek  and  learn  all 
these  techniques  or  prdeedures  since JMi  my  present  position  I  am  both 
librarian  and  elerk."     ■  "       \      ■    '  ■  .. 

'•^gree#    You  ean*t  supervise  aoKething  you  don't  know  anything  about, 
Also^«  if # you  f;et  stuck  without" help  you  have  to  do  it  yourself." 

"You  need  to»    You  donH  have  enough  help.    Keep  trying  to  get  help, 
convince  tjhe  administrators  that  otheryyise  you  are  a  high^paid 
clerk." 

"Yes.   You  must  know,  how  zo  do  thajfehing  from  the  ground  up.   *^on  get 
assigned  aides  from  SCOPE Uno^:  an  agency  .for  disadvantaged  persons), 
the  county  office,  high  senQpl\  your  own  school—  you 'must  know  their 
wdrk»"  ^  .  -  ""^^        A  ■  ■  '  ' 

"Sure—  yes,  loainly  because  ypu  r^t  either -Ihem  yourself,  or  train 
others~  ,how  do^you  tjainV"       ,  j 

"No,    You  learn  them  very  quickly  when  you^need'to,  on^the  joh#" 

•Hfou  should  know  them.    l*ien  you  explain  them  to  the  clerk,  how  will 
you  check  on  them?"  .  '  ' 

"Undisr  the  practical  side,  you  should  learn  these  thirigs  at  least 
slightly--  you  have  to  teach  student  workers—  can  do  more." 

"Yea.    How  xdll  you  know  whether  they're  doing  the  'job  right?   How  can 
you  teach  them?   Filing,  purchasing,  fttc#" 

"Yes.    (referred  to  earlier  remarks  about  needing 'to  know  how  to  operate 
charging  machine,  set  mp  simple  arts  &  crafts  for  children,  etc*)  You 
need  to  know  cgird  filing.    Yes,  you  need  to  learn  somewhere  how  to  do 
such  things—  operating  machines...  learn  this  during  internship.  In 
a  small  libraxy,  many ^ things  you  must  do  yourself.    Change  fuses..*" 
(public  librai^) 

"Yes^  include  them.    Even  though  librarians  may  get  stai^f,  the^  are  not 
trained  for  library  work.    Some  are  PTA  volunteers;    student  'aides  have 
a  high  turnover  and_  require  a  high  degrqe  of  supervision.    You  must  be 
up  on  it."  ' 

\ 

«Yes~  there's  no  help-*-  my  principal  tinderstands  trgt  job^,  so  I  must 
understand  all  the  jobs  under  me."  '  ^ 

(5)    '  ^ 


"Yes,  we'  mmt  leavn  tba-t.  And'  should,  eppeeially  xVhon  starting  mU 
Typing,  Gtc.  It  r;ivoa  you  a"  better  understand  tog  f©r^tiio-$'a  whg-are  ' 
d©ing  those. duties #"  .0.  ^  " 

"fiiey  slidwld  be.  eovored.  ■  They  were  .to  some  ejftftnt.  '  In  oaliblofiinfj, 
we  were  not  taMit  the  proeessing  ot  knooraing  books^-  I  had  to  \eam 
it  Gil  by  ifsysep,  as  do  rcost.v  Ml  r^tjitines  har^  are  sraoll,  -  easy." 

L      ■         '  '  * 

"les,  dfjftoitelLy.   ihm  times  put  of  'len  vow  must  train  tlje  elork.  or  : 
volunteers.   Yob.  must  teow  allvthe  duties,  ta  know  h©w  to  ehanpe  ©r 
supervise, "  '  •  ■* 

"Wg  should  know  hw  to  do  this,-  although  mostly  ©theirs  wlil  do  it.    /  ■  ' 
Even  with  all  the  traini'i^^B,  there  are  many  things  I'We3-did.    An  •  /     ■  ' 
aide  (on  her  previous  ph)  did"  bjlef  no  on  them.  Tor  eScSBiple,  the     '  •  ' 
■  eleetrie  stylus:    I  had  nQver  handled  one."  'V: '^i"^ 

"■■I     I    ^      '  '  ■   ■    ''t'-  "■  '  \ 

"Routine  things  are  netually  eovered  to  soffig  extent  in  t^he  Mrainistration 
eourse.   Usually  you  pick  up  elerieal  routines  on  the  job  or  from  youi\  ^ 
predoeessor. "  .  .  \ 

"Maybe  briefly, 'yes.  .  Not  a  full 'course,  maybe  in  a  field  experieneo. 
Typing  cards,,  ete."  /  <,  ; 


/. 


"I'  agree.   •  -  . 

"Yes.   You  should  spesify  whieh  dut^s  ar*  whieh./  There  are  problems^ 
vin  dealing  with  non-prof eSsionaW  you  need  job  deseription^;!  T^^e  hay© 
staff  manuals..."  /  ■  -  ' 


"You  need  to  do  it.    Sometimes  there  is  n/aide.'  ^veh  ii"  you  invo  an 
aide,  you  must  train  her,  teaeh  the  elerk'.    Als©.  you  must  have?  the 
baekgr^und  on  her  job,  know  how ito  do  it  yourself."  1 

J  "One  or  two  sessions--/ not  an  entire  course.    Get  it  in  bk<;fly,  for 
rough  familiarity.    I  took  the  Bibliogr^aphy  &  Refeitenee  efcse,  which 
expected  it,"  |  |  f  a 

■       .  \  '      ■       .  /'(■ 

"It 's  probably,  easier  to  supervise  or  teach  someone  if  you  are  well- 
trained  in  if  first.    However,  ydu,  should. not  do  the  woi-k  long*" 

"The  librarian  knows  how  to  do  these  duties--  she  has  to.  jj  She  must  be 
able  to  tell  the  clerk  how.  Not  all  librarians  have  a  cleVieal  staff, 
so  they  roust  do  the  full  jab.   You  need  to  be  able/fco  supeWise." 

"Yes,  you  must  do  so.    Librarians  must'  learn  to  Mak«  decisions  and 
.teach  others  how  to  carry  them  out."  , 


«   Yes,  to  an  extent.    At  our  library,  asf  a  rxjiultiof  scheduling, 
often  doing  non-professional  duties,    fhe  )?6n-professional  staf# 
respect  vou  more,  if  they  understand  that  you  jalso  share  in  tlje^ 
duties,"   pjOXEr  contrast  the  last"  two  persofig»  attitudes)  / 


/ 


"lOE  oon^t  train  olericai  help,  os*  aidoa,  unlooo  yon  'know  tlie  job^" 

"Idii  d'o««  yoa,  you  noerl  knowledge  q£  tf^'sQ  dGtailo*    lou  m^gt  onporri^e* 
Jon  need  t©  knaw  tfeo,  ;f0b  rGquii''cnGBto,'''.t©  bo  reolictio  about  prdetioeo* 
Have  a  tolora^fioe  for  motakea'»^         . '  '   '  4f 

"It  ctoeoiniH  imrt.  "There  are  all  kinds  ©f  overlap,  even  ifcy^u  have  a 
olork/''  Ale©-       muot  train  her.**  ,  / 

*■     .  « 

• '  "loD,  insMo  it.    lott  trast  dja  thea  yomrselfJ    I've  washed  tables,  ■  ' 
Qleaned      the  trasb...  yjsu  raust  do  it..."  ■ 

The,,  fircit  nfid^.moot  'apparent  point-'-tb  hvitify  out  in  omnmai^  is  that  'the 
0V0rwheXmin^^^  majority '0f  ©nr  gradnatet;  interviewed  feel  the  neeeasity  for 
omo  ej^erienO^  and /6r  training?  in  the  ref^lar  elerieal  rotatinea^of  the 
^library ♦    (Only  slightly  lea^  than- this  ■^r.eat  majority  are  th©0e  who^  used 
i- *^def initely"  to  nail  ho^r.e  the  point?)     Vhot  seem  to  feel  this  ean  be  done 
within  the  frammrk  of  the  regular  eouraee,  though  many  are  vague  about 
.   'ValBi  I  would  Ruesa  that  a' eonsensus  might  be  -reaehed.on  including  a  few 
/  .     \elass  sessions  (by  this  they  seem  to  mean  a  few  elock  hours)  on  the  topic, 
coupled  with  speeifie  experienoe  in  the  rotitiriee  as  part  of  a  field 
ejqperienee  ©r  internship* 


In  this  eonnedtion*  the  reader  will  find  it  u^seful  ^  read  the  section  of  \ 
this  paper  wherein  the  graduates. eomment  on  the  desirability  of  field 
(Experiences  and  internships,  as  well, as  that  on  skills  ajnd  ^ abilities  which 
cannot  be  taught  in  the  classroom*  ^  You  will  "find  that  wH^en  I  supei^ised 
a  field  J  experience  for  some  of  our  students,  I  carefully  specified  to  the 
cooperating^  librarians  that  the  jobs  given  our  'students  were  to  be  r(|al 
professional  ones  (or  else  they  were  to  sit  with,  and  assist,  the  librarian,, 
as  the  latter  performed^  professional  tasks)*    The  resijlts  of  this  Mrvey 
q#stion  kould  seem  to  indicate  1  was  wr^ng,  r 

The  fact  that  almost  everyone  mentioned  needing  to  train  and  supervise  the  ° 
clei^iOal  staff  may  be  a  result  of  the  words  J  used  in  the  question^    As  I 

"*sBiid/'on  page  1  of  this  section,  I  used  that  phrasing  deliberately  in  order 
to  turn  the  respondents •  attention  away  from  the  fact  that  librarians  are 
not  •^supposed'*  to  be  performing  clerical  Iduties,  hoping  this  would  lead  to 
more  open  replies*    tfowever,  it  is  objectively  fair  to  say  that  librarians 
do  -carry  a  considerable  burden  of  trainijig,  and'^that  this  is  a  faetor  in 
their  woirtcload  not  usually  prbvided  for  by  administrators*  -We iraay  ha^ 
the  only /prof ession  in  which  the  professionals  are  repedttedly  provided  J 
with  aidi^s,  clerksy  or  secretaries  who  know  little  or  nothing  c  f  t^fie  work 
in  libratdes  (no  matter  how  well  they  may  be  trained  in  gei^^c^al  clerical.  ' 
or  secretaxlal  wor^k)  and  must  train  them,    Oo  doctors'  have  tV  *duckte 
their  own  nurses  or  even  their  of f ice  aides?  *  tot  generally;    there  exist 
schools  to  train  the' latter^  although  many  may  learn  on.'^'h^  job,  and  of 
course  nurse^  are  already  educated .    Lawyers  do  not  educ^-^e  their  own  law 
cliprks,  though  they  give  them  the  practical  expexdenpe  tp  supplement  their 

^/*book  le^irfiing."   Yet  this  situation  is  taken  for  granted that  we  have  ^' 
few  mho6XB  to  traiB  tho^e  who  aid  libraries ,  and  that  administrators 
and  lar^evsee  no  need  to  hire  the  graduat^iT*  such  schools* 
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x'ihv  does  this  a-^t^ude  exist,  artd  this  practices  that  flow  from  it? 
The  responses  of  our  graduates  op  other  questions  provide  •  the  cltie. 
Briefly,'  it^  is  that  alniost  no  cgne  outside  the  library  profession 
really  uijderstandW  the  complexity,  the  number,  and  the  time  required 
in  li^S^^  operations*    Librarians^^e  not  only  educators:    they  ard 
admr0t^tcfs  pf^ good*.isized  business  operations. 


me  gets  t)^  fairly  firm  impression 'from  the  r^sponsie^that  mstny  are 
,  not  enU^ly  unhappy  with  having  to  do  "nOn-profe^onal^'4uHea#'' 
This^^  justified  in  a  number  of  ways;^-  it  iie^pa^ne  to  keep  in 
"rapport  with  the  clerioaX  $taff ,  i¥^i^     it^-^sible  to  supervise 
more  effectively,  .and  so  on.    HoweW^I jjetud  guess  tliat  performin 
thq.%  duties  also  helps' many  libraidan^^el  secure  about;  i^hqther 
tb^  are  being  done  right,  for  libraj^^Ms  tend  to  be  highly  aware 
of  the  n^bi^^r  precision  and  acc^racjf*  ^ 

One  gradual  suggested  we  a^^^^assboro-^  a  program, 

for  the  clerks,  aid^s,  arjd^^olunteersr    Some  form  of  workshops  * 
might  be  practicable />3f^ 'any  reader  has  thoughts  on  this,  .1  will 
be  glad  tb  pursue 

\        ■    : ,    "  ^  ...  -  '  ' '  ^  A 

Some  of  th^^raduates,  after  referring  to  olericilil  or  routing  or  '  ' 
'iifon-.prof^Ssibnal  duties,  made  specific  com^        that  covered  areas 
not  necessarily  non-professionalt    for  example,  the  format-of  the  . 
catalog^  cards  t    Surely  determining -and  enforcing  the  prope|^';>fOMat 
xs  a  professional  res|)onsibility*     '  -  - 

•Several  Said  that  to  some  extent  GlasSboro  already  covers  some,  of  ' 
theSe/clerical  or  non«professional  itOms  in  the  cob.rses,  mentioning 
the  courses  on  cat^logirtg  and' administration.    It  is  apparent  that 
they  fee^  a  need  for  brief in^^jn;  establishing  i?otxtines,  no  matter 
who  is  to  perf OTO  th^ra,  such  as  for  ordering  book^^d  supplies. 

This  questioni  then,  succeeded  to  aj^onsiderable  extent  iti  meeting 
/trqr  intentions  for  it:    to  elicit  from' the  graduates  not  only  th<^ 
present  stktug_  on  oaeh  job  as  regards  whether  iite  .librarian  is 
doing  clerical  work,  but  mainly  the  attitude  of  the ^respondents 
towalbd  the  situation.  .  ^  ^ 

-Th^  results  ijllxst  ^also  meet  the  eveijtual  criterion  required  for  this^T 
entire  projects  ./^y  must  have 'some .  usefulness  for  pur  teaching..,  ^ 
-I  have  outlined J|hese  above;  .  However,  the  chief  effect  upon  our 
teaching  will  pipbably  be  informsa  and  gradual;    we  in  th^ '"ivory 
-tower"  become  more  .intensely  aware  q§  the  real  problems  faced  by  our 
graduates j  and  probably  withiut  considering  the  process  in  detail, 
will  coyer  each  topic  in  that  context.    For  librariansHip  is  not  a 
SOience,  Respite  the  phrase  ^♦library  science"  we  ofifen  hear;    it  i>s 
a  practice, ^ a  service,  an  art.    It  is  an  applied  field,  not  a 
theoretical  one.  '        -         j  ^ 
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»^HoV|  usef do  you  feel  the  field  trips  arj^V^^to  otljMir  librarleg 


itid  to  book  suppliers?^ 


3xpa:OTat 


""This  item  yarely  required  expa:anation  or  clarification.    Everyone  « 
from  kindergarten  on  up  Hn<Jws  what  a  field  trip  is.    A  few  of  the 
graduates  had jji^t  takexir  any  duilng  their         at  Glassboro;    tHv  is" 
of  ten  difficult  for  those  working  tull^^Bf  taking  courses  in  ihe 
evenings  I  to  get-away  for  a  full  d^Mror  this  pur^se.  I 
conment^  as  s^etns  appropriate!  d^rSjig  and  after  the  following 
presentatioji  of  the  victual  re^p^nses . 

••Fo^*  someone  beginnixig^in  libr^i^  work>^not  too  helpful--  but 
^>    fine,  when  already  iind^Ptwy--  go  but  and  see  real  operations 
/      aftey  some  tei<iKgroun^^-^ 

••i  went  on tr!Lp^  H.wi  Wilson—^  we  spent  the  whoXp  da^^oking 
for  l;kr  (described  how  the  busdriver  got  lost)—  we  ^x^psd  as 
they  wei^^osing—   field  trips  can  be  useful  wherf^hey  go 
w^llJ> 

\  - 

itQrj^^-  nothing  like  seeing  the  real  thing-- idiat  other  .people  do--^^ 
here  .(refers  to  library  where  now  employe)  we  try  to  get  out 
and' visit  other  i^aces  as  nnich  as  we  can,**  , 
'    ■    '  *   '  ,x  ^:  ; .    ■  '  > 

^Ftne,  very  interesting--?  itrtiy  not  ipd^ul^j  the  Stat*  Ubra^y?  it* 
very  helpful^   Also,  I*d  like  to  slt4n  on  a  (public  libr^ 
board  meeting  to  see  the  relationships*^  (this  person  is  nead 
^ ,    ot  a  small  public  library.    The  suggestion  for  observing  another 
library •s  board  neej^ii^.is  a  very  Interesting  one,  with  obvious 
"   problems.    First,  the  relationships  wotAd  not  be  as  usual  with 
ah  outsider  present,  not  to  mention  several*    Such  meetings  are 
supposed  to  be  open  to  the  pub^^ic  but  I  suspect  most  are  like 
school  l^ard  meetings  used  to  be— visitors  regaxxled  with  some 
puzzlement  and  perhaps  suspicion.    It*s  worth  looking  into.  As 
a  former  school  board  member  and  present  library  boaxri  member, 
I  find  this  proposal  touches  a  sympathetic  chord*    Also,  upon 
thiiflcihg  back  upon  this  Interview,  1  am  not  sure  this  librarian 
attends  her  own  library *s  trustee  meetings.) 

"More  discussion  on  suppliers  and  jobbers  would  help*  (implied  the 
.  trips  are  not  too  useful).  Trips  to  libraries  are  praeticaa.  and 


good#^ 


•^he  trip  to  a  bindery  jobber  was  interesting..  Now  that  I  s 
things  out  to  a  blndexy,'find  the  experience  useful* 

"^BonH  use  class  time  for  It—  need  cll-ass  time  too  bad3!y—  also, 
you  only  get  an  ideal  picture  on  a_  visit 

f^Loved  them--  visiting  other  libraries—  as  to  suppliers,  don H  know 
how  ufseful.*^  (Implied  seejDna^^-4ieeii^them  all)  V 

-     >       ^  (1) 


"Vexy  useful* 


"yes~  tie  them  into  the  course  plan—  prepare  for  it--  part  of  . 
the  curribuliom  Mtd  course  woiic  at  the  titne—  fit  it  in.  Use 
field  trips  to  supplement  the  lectures 

•^Veiy  useful—  the  ones  I  took— »•  .  ^ 

•Tfes*^-  especially  if  you  visit  a  library  that  ba^'de  sir  able  things- 
a  good  ••exhibit^  library—  but  it's  useful  even  to  visit  poor 
ones  for  contrast!  y^so,  it's  good  to  have  places  IB  send  your 
principal  to  look  £Mf 

"Invent  on  the  trip  to  Wl}lson—  found.it  very  useful—  now  know 
^hat  they  do—  terrific-^. would  like  to  go  to  Baker  &  Taylor 


«Yes—  fine—  tremendous  trip  to  Philadelphia  Free  Librai^y—  we 
planned  to  visit  a  jobber,  but  it  fell  through*  Trips  xety 
interesting***  ^  . 

"I  only  went  to  libraries—  fine—  interesting  new  ideas 

« 

"Very  good—  excellent  that  they  were  open  to  other  classes  too*" 
"Very  ui^Sful  and  important." 

"Limited  use—  some  value—  better  other  libraries  than  jobbers- 
it  1430^  a  valuable  new  thing  for  me-^  part  of  the  value  of  the 
Tri-county  group  i^  meeting  in  various  libraries—  same  as  with 
•   the  South  Jersey  librarians—  it's  ^pod  to^roaden  background*" 

"Very  helpful—  but  hard  to  go  when  working  ftCLltijne—  good 

broadening  outlook^-  understand  suppliers--  we  went  to  Weston 
Wbods,  once  (our  county  group);"  recommend  local  associations 
organize  tidps  such  as  to  the  UN  and  Winterthur*" 

"I  missed 'the  only  one  given  in  irjy  courses^-  it's  a  good  idea,  / 
,    though r   Sotae  of  them  do  this  on  the  job—  visit  M^nton,  et6*^ 
it  can  be  valuable^  .  / 

♦•Useful*" 

"Pine*"'  -  * 

"Very  useful—  I  learn  better  myself      doing  ank  seeing  than 
listening*'^  . 

"Prbbatbly  OK—  I  donH  recall  going—  it* s  best  to  go , on  your  own— 
1  n^ad  to  do  that —  knew  the  librarian  at  one--*:  it  •s  best  not 
to  go^^  a  large  group—    Suppliers?   Go  to  on^>  as  a  sample— I. 
u    would  bk  better  to  visit  for  4  days," 


'•Very  usefta~  I'd  like,  to  go  on  more#' 


••Unfortunately  t  I  -had  no  opportunity  to  go  on  a  trip  wbile  I  took 
courses  ainpe  I  was  working  fulltime  teachings •• 

^If  you  cotW  take  10  people  to  a  library  for  a  fvuLl  day  or  iwo-^ 
would  be  very  valuable/  Not  so  valuaKLe  to  ;Just  rush  through 
.a  i^lace  quickly--  you  s^e  top  much  briefly."    (NOTE:   a  number 
of  the  graduates  it^e  this  p<>int>  about  taking  an  intensive 
tripi'  to  a  worthy  library;    ev^ry  aspect' would  be  looked  at  in 
some!  detail*    How  many  graduate  students  are  free  for  that  kind 
of  experience,  though?   MDst  are*not  only  working  but  have 
p  families.)  -  - 

••Vety  good—  learned  how  other  people. do—  can  adopt  practices^ 
learn.    Also  suppliers-*-  how  to  deal  with  them." 

:4  ■  "■     ■  ■ 

*Bn joye^i  them—  because  it  was  getting  into  the  real  world." 
"Very  uaieful." 

"Quite  ujseful*"  >^ 

"Good  idiea-^  often  you  don't  have  time,,  once  on  the  job.  They 
someitimes  let  you  go  to  a  coi:|fjBrence,  which  is  directly 
-    useful^  but  not  juist  to  visi^\^  Also  you  can  learn  i4iat  the 
county  library  can  do  to  help—  also  can  get  insight  into 
supplier  problems—   also  learn  tn^  differences  between  junior 

^•ol"»cpH;egeS   and  full  colleges." 

"GSC  cari  more  easily  arrange-  them;    sorte  facilities  would  not  be 
known  tp^     average  student  (lik»  the  Upper  Darly  media  center) 
and ja^s  the  preparatory  sJitlSent  feel  that  a  reference  organi- 
%p/^on  (Wilson  e.g«)  is^^-«iiiM-^^^i±?5Stion^ff 

^      •   1  •    ■  ■    ■  "       -  - 

Should  do  at  least  one  of  each." 


"Found  them         useful  and  interesting-^*  such  as  the  Rare  Book 
Room,  L;C#,  etc."  - 

'•Yes^*  they^^re  gnjat—  Philadelphia  Library,  etc*—  want  to  see 
much  more—  the  actual  practice—  even  just  in  Savitss  or  in 
4f    locaji  schools*"  ,  ' 


"Oseful-|^  ^^^^ 

"Extremely  useful—  I  didn^^^o  on  too  many#" 
"Extremely  useful*"" 
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"By^all  Bieans  yes.   I  know  this,  helps  me  tiow."  °  • 

"Vary  useful-^  fin^—  have  done  it  on  my,,  own-too 

"They  seem  to  be  very  liseful  for  getting  ideas  and  ordering*" 

"1  didnH  get  a  great  deal  out  of  them--,  g^ing  on  trips  as  a " 
praotlelng  librarian  is  great  because  ypu  have  the  framework 
to  work  with."  ' 

Very  good  ♦"  . 

"TheyVe  quite  useful,  especially  being  able  to  see  other  libraries i 
If  you  have  a  library  sometimes  you  are  able '  to  adopt  or  adapt 
^  something  from  the  library  yoix  visit  for  your  own,  arid  solve 
a  problem  or  improve  it#"  ' 

d) 

"Very^" 

^    *       .  ■  .  .    h  . 

"I  never  did  any—  well,  one,  to  Ruth  Cramer* s  library—  it  is  . 
useful  to  do#"  *    ^  ^  . 

"Very  good—  Baker  &  Taylor  1^  Wilson,  New  York  Public  Library— 
as  a  librarian  1  have  visited  a  num>ef  of  other  libraries  , 
on  n^y  professional  Qayst"    (NOTE;  this,  person,  refers  to  having 
been  a  teacher  for  many  years  before  entering  librarianship) 
<t  '  *  .       .  ■  •  - 

*I  enjoyed  it—  useful—  actually  saw  Wi^sori—  gives  you  an  idea 
of  the  real  job*"' 

"Useful,  yes,"   '    •  ^  ^ 

"I  never  went  on  one—  but  would  like  to—  a  veiy  good  idea»" 
(NOTE:    this  person  is  librarian  of  three  good-si?ed 

^     elementary  schools,  and  a  fourth  is  planned*    She  has  no 
time  permitted  in  her  schedule  to  get  away*) 

"Not  much—  a  jxLeasant  .day  but  didnH  learn  rtmch—   New  York 
Public  library  and  Bowker---  Baker  &  Taylgfr^-  didn*t  learn 
-anything  about  how  to  deal  with  a  suppMfer--  they  were  just 
showing  off  a  plant," 

"Yes—  especially  for  those  without  library  experience--  to  dee  the 
other  side  of  the- desk,"    (NOTEs    .contrast  this  with  the  \ 
earlier  comment  by  another  graduate^  who  felt  th«  trips  Weire 
most  useful  for  those  .with  experience*) 

"I  didnH  go  on  any—  it  would  be  useful  if  there  werAsoma 
\  special  program  to  observe •    As  to  suppliers:  it  would  be 
more  useful  to  have  him  come  ih  and  explain  his  funotipn; 
Also,  it*s  too  hard  to  get  everyone  free  for  a  trip  at  the 
same  time•*^  ^ 
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•  I.    -  •  .       -       '  ♦ 

"Excellent—  Baker  &  Tayior,  ete.".     ^  •' 

••Soraetimes  it^s  good' to  see  other  libraries*" 

••Good--  well  done--  wonderful  idea^;-  I  went  to  AIA  in  New  York 
*  one  year  vdtb  a  large  group  on^a  bus —  also 'to  the  State 
Libraxy,  four  of  us,  it' .was  very  interesting." 

•♦CojilidnH  work  any  into  ray  schedule —  soll^^frt  not  sure  whether 
the  trips  are  good."        ^  /    |  /^f 

•T3e/initely—  good..:" 

••Very  good  #"  ^      i  * 

o 

"I  didn't  take  any —  missed  them—  they  are  TOre  valuable  if  you 
,    are  already  working  because  you  know  what  to  look  for." 

(NOTE:  see  response  near  bottom  of  previous  page  for 
\  comparison) 


••Very  useful^" 
••Veiy  useful." 

"i  enjoyed  tllem—  very  valuable —  I  like  to  see  what  others  are 
.     doing."  •  ^  ' 

"Very  useful-*  you  learn  a  lot  1^  seeing—  for* example,  the  State 
lAbrary Baker  &  ^Taylor —  excellent. "  \        -  ' 

-%  *     \.'  ^ " 

"I  didn^t  go  to  suppliers  myself.    Not  enoug^  of  such  thj^^igs  are 
^voffered  to  evening  students*    We  weren't  even  includ^^  in  the 
■  "  yearbook—  visits  to  *other  IJLbraries  ^are  fine."  / 

-  ■  // 

"I  didn't  go  to  any.    Probably *goodf  especially  for  those  new  to 
*  the'-fjLeXd.^'      ^  'i 

"Very  helpful,  usefu]p*  ^,  ^ 

"They  help*    But  you  must  have  a  variety,  so  you  can  disl^inguish 
types  .^^  %th  supplier^,  do  more  ^  than  just  walk  through 
Learn  something  about  what  they  do  and  how." 


"Great--  inspirational." 


"We  did  not  go  on  many  trips--  Rancocas  High  School;  Burlington 
County,  Moorestown  High  School.*." 

"Excellent."  o 

"I  had  two--  very  useful —  later  on,  with  my  own  office,  I  have 

taken  my  staff  on  trips,  such  as  to  Library  of  Congress? 
\    especially  good  to  see  Other  libraries." 


"Yes—  useful—  you  should  always  visit  on©  supplier*" 

•♦Vary  helpful  to  visit  other  libraries--  supplier  -glsits  were 
OK,  useful."    (Added  later:  "Book  salesmen  have  been  one 
of  my  most  valuable  sources  of  information—  they^re 
willing  to  sit  down  and  talk  and  ^inswer  questions-- 
especially  when  I  *started#")  .  - 

So  many  of  these  replies  are  brief,  it  imst  be  kiear  that  I  did 
little  probing  on  this  item  for  additional  responses.    In  most 
cases,  if  the  person  answered  shortly,  I  accepted  that  and  went 
on*    It  was  clear  that  to  most  of  the,  graduates,  the  area  of  the 
field  trips  was  a- minor  one. 

There  is  little  comparability "among  the  replies,  as  mentioned 
before,  because  the  nixmber  of  :Pield  trips,  taken,  and  i?here  the 
students  went,  was  different  each  year;    many  could  not  go  at 
^all  due  to  daytime  jobs  and  family  responsibilities.    It  needs 
to  be  repeated  that  most  of  our  graduate  students^  are  older 
\.  persons,  mainly  women,  taking  courses  part-time,  already  carrying 
the  responsibilities  of  a  regular  job  (usually  public  school 
teaching)  and  many  with  families  on  top  of. all  that. 

It  would  seetn  very  clear  that  we  shoxild  continue  the  field  trips, 
the  responaies  overwhelmingly  favor  it. 

-....'./(  ■■    ,■  '  ^ 

However,  it  might  be  advisable  to  brtog  in  more  representatives 
of  jobbers  and  suppliers,,  and  to  schedule  an  occasional  evening 
trip  to  other  libraries.    It  goes  without  saying  that  field 
trips  at  any  educational  level  require  advance  discussion,  and 
I  am  sura  this  takes  place  in  the  classes  primarily  affected} 
but  members  of  other  classes  are  generally  invited,  and  these 
probably  get  little  preparation. 

Definite  things  to  look  for  should  be  noted  in  advance;  each 
student  should  be  expected  to  have  questions  on  the  trip  and 
upon  return.    It  can  be  a  tremendously  broadening  experience* to 
really  see  other  libraries—  not  just  go  through  on  a  tour  as 
if  the  library  were  one  of  the  sights  of  a  foreign  city.  This 
project  has'  been,  in  effect,  a  whole  series  of  field  trips  for'' 
/    me,  and  I  tried  to  find  my  own  ^reactions  in  those  of^ihe^  V  ^  ^ 
graduates.    Many  of  thfem  treated  jofe  automaticaily  as  a  touilst: 
^  here  are  the  reference  books,  here*s  our  staff  room,  a^id  so 
•  '^orf.    The  ones  who  went  beyond  this  I  have  made  note  of  as  likely 
.  /   people  to  brijig  classes  to  in  the  future. 

Note  that,  although  our  graduates  (elsewhere  in  this  paper)  see 
our  program  as  very  realistic  and  down  to  earth,  some  of  them 
still  l^iked  the  field  trips  because  they  meant  getting  out 
^into  the  real  world  "J        must  never  stop  trying  to  avoid  the 
ivory  tower. 
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"How  wll  praMfd.***" 


The  following  sectloitt  all  on  GOIDBNROD  colond  papar,  is  a 
suimary  and' analysis  of  the  opinions  of  graduates  on  9om  \ 
twenty-thr<r»  i23y  different  areas.   In  each  caae>  oii  the  \ 
original  questionnaire/interview,  these  questions  were  of 
the  types  ■     -  .  >. 

"How  well  did  your  Glassboro  library  courses 
prepare  you  for«;.»1" 

The  pages  in  this  section  are  nuiibered  in  one  sequence,  which 
was  possible  ]oecause  it  was  written  at  a  tine  i^en  I  found  it 
workable  to  concentrate  on  one  section*  getting  it  printed  and 
collated*  without  undue  interruption.   The  section  was  done 
in  alnost  exactly  one  iwnth-  fro»  September  l4th  to  October 
14th,  1975..   Printing  followed  slightly  afterward. 


Dealing  with  colleagues  ...,...««..   3-6 

if 

Dealing  with  superiors  ................i  '  7-10 

Dealing  iiith  subordinates  i^eeeee. 

Dealing  with  suppliers^  salesmen              e         e  .^  . 15-18 

Selection  of  recreational  literature  ♦ .  •  19^ZZ 

Seliction  of  speciality  non-flction  Z3^Z6 

Selection  of  general  non-flction  ♦  ♦  #  *  # .  •  ••••••  27-29 

Accfuisitions  and  ordcrring. « « e # « # •  # •  •«#e«»*eeeee^a»e  30«^33 

Circulation ttethodi  3^3^ 

Understanding  professional  books  and  . 

articles  in  librarianship  ,................*..»  39-'*0 

Outreach  services  to  groups  not  usually 

served   ^l-'*3 

Laws,  regulations,  legal  problems  of  the  , .  .  ^ 

profession  

Bvaluating  librarjr  services  ^7-50 

(continuod  on  other  side) 


Handling  intolleetual  freedom  i^auas/ 

eanaordhip  #  # » « # » »  •  •  •  ^ « •  t « • » « •  51«*55 

Understanding  the  place  of  libraries 

,     in  soeiatjr    56«i59 

Underntanding  the  phyaiology  and  psychology 

of  reading  ...r^**..  .^^f.^t  6O-63 

Understanding  major  problems  in  education  6k^61! 


Bibliotherapy  ••##...#«.*«..»......»».*.«.»^.,.  68-71 

Cooperating  with  other  libraries,  either  . 

formally  or  Informally  72^76 

Studying  your  users  and  their  needs   ^     .  77-80 

Abstracting  and  indexing    31-34 

Commitment  to  the  profession  and  fethics  • «  85-88 

/. 

Ability  to  self-improve  continually  *  89-92 


Comments  on  each  itemt  and  limitations  on  the  validity  of 
replies,  will  be  found  under  the  individual  items. 

r..  '  , 

1 

There  were  other  questions  asked  under  the  heading  of 
"How  well  did  your  GSC  library  courses  prepare  you  for..i«* 
but  their  responses  have  been  included  elsewhere  in, this 
paper  because  I  believed  they  were  more  useful  there.  For 
example,  "....selection  of  materials  for  children?"  has 
been  grouped  with  responjses  to  the  course  i&  l)iteratur« 
for  Children.     Alio,  "#..# selection  of  non*-print  mate- 
rials?" haAbeen  included  with  the  comments  on  all  the 
audiovislal  media  courses.      In  other  words,  the  items 
covered  here  are  those  remaining  in  the  "Bow  well 
prepared"  ejection  after  somfe  "extractions. 

These  are  areas  not  limited  to  one  coiirse,  that  might  be 
expected  to  be  covered  in  any  of  severaL  possil?le  areas. 
Undoubtedly  others  can  be  suggested.    ITiope  they  will  be, 
in  time  for  our  next  survey.   Very  few  existing  surveys 
have  exi^lored  Ijopics  which  were  not  exactly  in  accord  with 
course  syllabi.  \ 


•  (2)      -  ' 


^Hov  well  4iA  your  QSC  library  coutaes  prepare  you  for: 
Dealing  vith  colleigues?'^ 


^es,  do  recall  that**  how  to  work  with  principals ,  faculty* 

••DonH  recall  iauiyt**  *  ' 

\  ••Not  in  the  courses-  though  I  do' It  well#^* 

^  **Hot  at  all-  W0  wer«  told  how  to  deal  with  student*  and 

teachers  in  school  libraries*  but  not  for  public  libraries »•• 

*  "OK," 

"OK" 

•*Some>  not  much*"  ,  ^ 

••Don^t^remember-^  sending  out  bookfrequestst  etc*-  yesy  there 
was  sone  in  class  discussion  of  experiences  «•• 

••Covered  well.*'  ' 

••Yes*  administration  course-*  introductory  on  some  problems » 
briep^y*   An  elective  in  personnel  admin,  and/or  budgeting 
^      :  would  have  been  good.*»  * 

o  ••Nothing  on  It  recalled,.**  -  • 

'        ••Well  covered-!,  good  Telatlonships-.  Sellers  mentioned  things 
yott  Cfan  do  with  teachers^  personal  contact-  I  tiy  to  bring  in 
iiems  a  teacher  needs  for  Room  Reserve-  X  see  them  casually- 
,       they  won*t  come  in*  you  have  to  go  out  aft<ir  them-  they  are 
usually  thHlled  at  this-  I  haw  a  li«t  of  new  AV  materials  ^ 
^    circulated.**   (five  elementary  schools) 

'  /  ■  ,  ■  .       .  ' 

••Not  really  covered  anywhere.** 

'    ••ipthing.**  ; 

^in  discussion-  )iow  €o  tell  teachers  of  new  items- also  in  the 
.   lectures-  all  the  profs,  wrent  into  this.** 

**Had  Boltz  coux^se--.  situations  working  with  different  paople- 
problem-solving  with  real  problems.** 

^  **In  the  administration  g^ourseT  Hot  sure.** 

•*Sure  they  went  into  helping  colleagueSf  selling  your  services* 
canH  W  s^ure  which  course;   learned  a  good'deal  from  class 
discussions  with  more  experienced  students  *♦* 

**Some  discussions...** 

ERIC      ^  2m 


"Mo."  ' 

♦•A^llttlt  bit-  htdn^t  rwUy  considered  it-  not  vary  much  in 
geifieral  on  people*** 

"Yes,  8Me«** 

^Som^  (vague)   •♦it  helped  a  lot  to  be  to  dieses  with  then*** 

••Principals  and  teachers  do  not  understand  the  library,  or  iihat 
the  librarian  does^^^  schools  are  vexy  bid  (in  this)«»  dealing 

with  it  was  not  covered^^* 

.  ■       *     ■  ^    .  ,1 

••Not  covered.  •• 

0 

-  "GSC  did  cover  relations  with  teachers." 
"No," 

"Bolt*  went  into  it  well|   also^n  another  course..." 

••OK  as  to  libraries;  not  to  teachers.   Ify  !uin  relationship 
had  be^  as  a  parent.  •• 

••Covered  OKi  We  discussed  it  in  2-3  courses**^ 

••Some  but  not  9h  lot.   Ck>uld  use  store*  doing  this  kind  of 
evaluation..  #  The' whole  concept  of  personnel  adnin.  and 
relations  was  very  veak  at  GSC  in  both  the  undergraduate  and 
graduate  prograMs.   Need  an  entire  course  in  personnel.* 

••Yes,  OIU  an  asset.*^' 

••Covered  well  in  wartageiient.** 

••Wisll-prepared;    always  go  through  channels.-  1  didn^t  talk 
«uch.*^ 

••les.^* 

••OK.^  "  I 

\ ••Dealt  with  only  accidentally,  in  conversation  when  students 
brought  up  the  problem.  •• 

••Don^t  renenber-*  somthing  on  Job  descriptions.  •• 
••Teachers  do  not  cooperate.   Glassboro'  coverage  average."* 
••The  Bolts  course-i  adainistration.** 
"No." 


"Difficult  to  say  due  to  ny  ctraer-  it  is  not  stwfstd  in  tho 
classes-  we  may  need  more  tliw  fwnt  on  the  psychological  aaptets- 
hvi.%  those  in  the  education  programs  ^et  it.** 

"Don't  re»e«ber."  .   1  -  °  h 

"None;"  /  ;  \  .  '  ■ 

"Cannot  'attribute  any  to  GSC-  hstving  worked  here,  gained  it  all 
from  experience.**^  , 

.."A- little,"  A  o  •  :     ■    \„  • 

"Wish  I  had  more-  how  to  get  programs  startiid  with  teachers- 
8i)»e>f  4he«  didn't  think  of  the  library-  X  MdnH  know  how  tp 
get  started  with  them."  \  ,/     ■°  ^:r\'<y  \  •  ^. 


■  \ 


"No-  paLy^riting  with  fe^il|>w-8tudent8  (taught  so^^.of  it/." 

"Teacher  /aAjort  is  absolutely  essential-  get  the*  f aWliar 

with  the/collection.   I  Jiork  plosely  witbthe  Junior  hl|h  school 
librariin. .  Ihere  is  now|  a  (bordinator  f*  ele«entary  school 
iibrar^s."   pigh  scho«^l  libn.)    '  'V    "    .  \  '  ' 

."Don't  recall!  it  would  havi  been  incidental.".  \ 

"No-  think  yo4  should  b|  stronger  in  ^is."  '  N 


"Irt  the  administration  Curses-  things  like  proaotion-  if  this 
means  psychology,  etc*,  it  would  have  to  come  from  practice, 
not  in  a  course."     '    \  ' 

■>  /  ,     '\  .   ■  , 

'»*Vfe  did  discuss  this  in  ^he  undergraduate  curriculum-  Bolte 
4nd  Sellers."  \  x 

/■■■■■■'■  ,  \  ■  ■  ■ 

I^Covered  well."  \ 

I      '      .  .     \  ■  ... 

I  "I  had  to  set  up  a  library\for  teachers  in  your  course-  one 

'  part  of  it;  anyway."         \  ' 

"Yes,  Bolts,  adminlstrationj^^x  Role-|ype  situations-  raised 
consciousness-  much  of  it  is  gained  by  hearing  the  experiences 
of  others,"  '  \ 

,  "Learn  it  on  the  job-  not  tri  corses."  .  - 
"Not  covered."        -  \  '  "  , 

\  "No."  .  ■      ■  / 

"Did  -as  well  as  you  can-  courses  can't  do  much  on  this." 

\       ■         2S0--  - 


**!  lieiaiiied  a  Wt  in  tha  job  situation 

^Naed  more  on  working  with  faculty^. 

•♦Yea- tha-ad»inistration  course-*  paraonnel^y 

••Ilot  really- not  too  wttcht**  ^  ^  - 

••Yes-  several  dlscussiona  on  working  with  other  librarians- 
who  to  contact- how  to  aolTe  problems 

"Ho."  f 
•fftet  really." 

^        /  ■  ■ 

"Things  were  dlsMssed-  as  nueh  as  was  necessar/.^'Not  needed  as 
■ueh  for  older  students-  class  discussions  "are  especially  excellent 
for  this-  share  actual  experiences."  ' 

"Not  really  covered  at  all." 

"Good." 

•Vroblems  were  discussed-  nothing  Ihtlps  but  experience 


Vlhile  all  the  graduates  seem  to  f ator  learning  how  tOKdeal  with 
colleagues  t  there  is  little  agreement  on  irtiether  there  was  any^ 
coverage  of  this  at  Glassborov  and  indeed  disagreetnent  on  how  ^ 
to  learn  the  subject. 

Some  of  those  who  do  not  remember  anything  on  thisi  probably 
just  have  poor  memories  ^  or  it  haarbeen  too  long#   Othera  did 
say  that  they  have  problems  separating  what  they  learned  on 
the  Jobf  f.rom  course  conti^nt.   To  some  extentt  the  variation 
may  be  due  also  to  whether  the  person  took  a  given  courae  or 
not#  and  n\k>  taught  it* 

Many,  of  the  graduates  doubt  whether  this  can  bi»  taiight  in  the 
claseroom  at  all;   others  will  concede  that  it  can  be  taken 
up  there  t  but  only  in  the  form  of  sharing  experiences  with 
other  experienced  people-  in  effect t  informal  seminars*  Vhi 
probably  underestimate  the  value  of  contacts  among  the 
istud^nta  I  whether  these  are  done  under  the  guidance  of  an 
instructor  or  outside  class  hours. 

k  eambinatioh  of  some  general  .principles  in  the  classroomt 
plus  discussion  and  case  studiest  and  then  a  chance  to  put 
princiides  into  practice  in  jobs»  would  seem  to  me  most 
Ijj^keXy  to  succeed*   Judging  fay  the  success  of  oui^  graduateSf 
.t)iey  must  have  bad  something  just  like  that* 
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"Hofw  well  did  your  GSC  llbrtry  dourgta  w^VKf  yon  tort 
^      D»allt>f|f;  with  aupTiort?**  \ 

\\  ^     '  /    .     •      ■  ■ 

"Ifes,  eoWred."  \  * 

'  V 


"No,  not  intach  at  all»** 


"Library  boftrti^T  lttghtXav«\baan«  but  you  Iwm  that  by  actual^ 

*  experience  •  / 

••Mot  covered 

••Not  covered*^^*    '  v 

••Somet  not  wttch«.»*         \  '    ^  ; 

••Could  use  »or«>  of  thls^/dlealing  idth  |>rlncip*Xa  ^ft  th<ky 
dlttagreet  on  budgets,  etc»^.  1  *  -  .  ^ 

••Viae  covered-*  probably  OK* ^^^i^^       :  ' .  ^ 

>Mo>     ,    ^.       ;  '  ■  '  -      '  ^ 

'  ••Soiae  theory-*  no  practice  ••*            o  * 

■'    ■  ■        ")    ,  •  '-->'■ 

••Well^covered;  follow  proper  channels*  Soiie  people  aay  X  - 

an  too.  proper*  •*                    j  •  \/ 

"Not  really-  not  sur«  if*  it  can  or  should  ht  taught<*>  if  you  had  /  \ 
a  course,  I*d  take  It.  Relations  idth  other  people  h«i|  not  heen  /  \ 
a  problett  for  «e;  I  have  a  very  interested  good  boards  and  the  /  V 
staff  all  sfflooth."  .  /  * 

•  ••Hothlng,"  /    ■         .'  .:| 
"Admin*eourse'-  included  budget,  superintendent  or^eting*** 
*»yesi  it  helped**  - 
•♦Possibly-  not  recalled." 

"Admin .course 7'  Sottewhere;  working  idth  adfidniatrators-  educnting 
them  to  your  program-  using  them."  (taught  by  lf||Lecol6  M.t)- 

"Submitting  budgets-  a  little,  not  much."' 

"Yes-  setting  things  up-  <»rgani«ati<m,  admin.-* 

"Very  littleV 


*'Yes,  some." 
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•!Di5CU^8ed  in  one  cl^iss-jp^ople  brought  up  their  prolblews 
and  how  they  are  dealt  w«h»**  ^ 


'•Don^t  »r*memba^  being  co^red  in  couraes-^  peraonal  attitude** 
we  could  uTie  some  work  on  Supervision  or  psychology  of  , 
woricers*   Civil  service  tesk  included  personnpl*****^ 

•♦Not  covered.**  . 

••Only  in  a  very  negative  way  from  the  other  students-  you. 
sometiines  learn  more  from  fellow-students  than  the  prof.** 

••Not  much.'*  ' 

•*Ye«-  sorte  coverage**  especially  on  operating  a  library-  cover 
your  tracks-  make  sure  you  have  authority-  limits  of  your  • 
powers- Bol^***^  ' 

•*Covere<J  to^  minor  ^extent-  my  bourse  in  admin.  seeiSed  geared 
to  caXleg*  Ubrarias."  • 

••^pme  bjpit  flot  much.** 

,^ow  pifek  this  up  on  the  Job^  no  way  of  knowing  ahead  of  time. 
•♦Covered  well  in  managewent." 
"Fine."      *  V  / 

"OK." 

"Dealt  with  ('slightly)-  should  cover  more*"    .-  .  - 

"No.,"       "   V.  '  \i     ■        -°    ■      -  .       .     .  -. 

« ••Racing  of  *f  on  scale  l-S**  ^very  good)  '  : 

•*DonH  think  it  was  emiShlflisi^ed.   The  presertt  director  is  just 
pet^feet- has  experience  in  everything.*^ 

**l!ij.**^    '  '       ^    .       _  ;        .  - 

••You  get  a  little  of  psychology  in  the'admin.course-  it 
is  important.**  ■ 

**Not  remjBmbered.^  s^^  ^ 

"None."  ■        ■  ■■;  ■ 

o  '  ■  ■        .  ■  ■  ' 

"Gained  it  all  from  experience,." 

"Cramer  covered  ao«e.   A  veiy  good  course.  Undergraduate, 
Boltz,"  .  ■'■.„.■  '  . 


ERJC  •  .  ,         .  . 


"I  had  no  prbblens-  lout  then  the  town  was  all  for  libraries- 
I  could  propose  4inost  anything  and  they  would  try  to  do  "It. 
Feel  there  was  some  class  discussion  hut  I  lacked  the  expe- 
rience to  use  it-.  don*t  recall  it***  <the  librarian-reader 
would  undoubtedly  lore  to  know  where  is  this  town»  where  they 
txy  to  do  anything  the*  librarian  proposes.   Too  late-  own 
•pj»lic°ati6n.  is  already  in  there.) 

-No.";      -         ■•!        -  ^ 

**N6-  admin,  eouilse  is  not  the  same  as  the  real  job.  Real  lij| 
is  different-  well,  yes,  it  was  covered  som." 

"Not  discussed-  posiibly  incidental." 

"Hot  enough  on  any  of  these  (dealing  with,.*)-  especially  for 
schools-  you*  re  .not  giv^n  nuch  of  vt  idea  how  to  function  as 
part  of  the  curricului*  tean."      °  i~ 

"In  the  adiDin.course.".."  '.  " 

^Not  done,  but  should  be<»  very  iiaportantp^  could  uaa  som 
pointers  ^ 

••OK*  sutnltting  budgets,  etc*** 

^I^st  have  been,  in  the  admlnt  cour«e«^ 

*^est  covert  by  Boltt  in  aduin^  course^ 

*         ^  *  a 

**leam  this  on  the  job,  not  in  courses*^ 

^•Not  coireredf*'  ^ 

•Tfes-  usually  the  lack-  1%  pushing  for  nore  help."  \ 

"!fo,  except  in  preparing  bodgets,  reports,  etc." 

"Cbyered  as  well  as  possible-  courses  can't  do  Much."  ^ 

^Yes-  administration  course  was  good  background^  enjoyed  the 
course^*  budgets,  ete#»*  ^ 

^Le^rned  a  lot  on  the  job*^ 

••Not  coveredn** 

^es*** 

♦ 

••Not  mtXch***       .  > 

••Severg.1  discussions  with  other  librarians  helped***  * 
••Mentioned  casually.  *•  h 
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"Not  reaUv  covered."  °  ' 

"I  h*ad  a  marvelous  course  iTi^chool  public  relations-  best 
,thlng  for  actually  voxicing  in  a*  school-  it  was  meant  for 
adminlistrators-  would  recoimnend  it  for  anyone  going  into 
a  school  situation^  taught  by  Pr.Bagin."   (in  the'OSC 
Communications  Dept-.)  • 

"Fair."        '  ' 

"Good.^,  ■  •*'  '  /" 

"They  tried  to  help' us  with  budgets  but  here  you  take  what 
fou  get."     .  .  •  > 


Most  of- -the  graduates  appear  to  feel  dealing  with  *up^rlors 
was  covered  someplace  in  the  curriculum  (probably  in  the 
course  on  administration)  to  some  extent  (generally  little). 

They  mention  the  sutnission  of  budgets  and  one  or  two  recall 
general  r<sporting.   Very  few  recall  «r  make  any  comment  on 
the  wore  comprehensive  area  of  relations  with  one's  direct 
superior  in  an  organization.    Really  understanding  this 
role  would  probably  require  that  the  librarian  have  some 
experience  on  the  administrator's  side  of  the  desk,  and  it'  ; 
was  noted  that  one  Glassboro  Course  did  have  some  role- 
playing. 

Probably  a  strong  point  of  view  is  that  you  can  learn  little 
ofv  this-  and  the  same  would  apply  to  all  "personal"  areas- 
in  the  classroom;    it  must  be  picked  up  on  the  job.  However 
there  is  no  reason  why  the  college  should  not  supply  the 
basic  fraimesrork  in  the  jClassrobm,  within  which  a  graduate  may 
build  experiences.   As  with  preceding  items,  one  factor  with 
„  much"  value  was  said  to  be  .informal  discussions  with  other 
students—  sometimes  as  a  part  of  class  discussions,  but 
sometimes  before  ^and  after  classes. 

Ot  course,  no  one  starts  a  career  with  all  the  understanding 
needed  for  relating  to  others,  especially  those  who  hold  some 
organiaational  power  over  him.   Vfe  majr  need  to  provide  for 
completely  different  units  for  those  going  into  public 
library  woric  (that" is,  if  they  know  that  is  where  they  are 
going)  for  that  is  perceived  as  being  much  more  free  of  the 
bureaucratic  stilicture  of  the  school.   Especially  for  the 
director  of  a  small  public  library,  so  long  as  she  maintains 
an  atmosphere  of  trust  with  the  boards  life  is  relatively 
free  of  the  complications  of  school  librarians*  work;  dealing 
with  principals,  assistant  principals,  teachers,'  staff,  and 
others.    It  is  the  neophyte  school  librarian  vHna  needs  to 
know  how  to  work  in  a  bureaucratic  jungle. 


(10) 

zm 


*Hoy  wll  did  your  G5C  library  eowaas  prepare  you  yor: 
*  o  Dealing  with  aubord^ateat** 


fUpn't  tbink  it  is  ever  covered  enough*  depends  on  the  person- 
can  be  f9Ty  touchy  espeelallsr  fairing-  actual  pro^lens  not 
covered  (in  personnel  >«rea)  ,* 

••One  admin*  course-  di<}n*t  really  go  into  it.** 

••Ho."  (a  reply  of  •no*  todicatos  it  was  not  covered)  ; 

"Ho-  but  again  it's  personal-  you  have  to  learn  while  on  it*** 

••Mot  covered,  •*  ,. 

••Not  covered.  •*' '  "  ' 

.  ••Kothing,** 

••Vital  to  keep  on  the- good  aide  of  Janitors-  they  can  deliver 
boxes  or  lose  then,  or  fix  things  for  you.* 

•*0K-  Bcme  work  on  this-  how  to  handW  tha  duties  of  non- 
professionals and  paraprofes8ionals»  students-  drawing  up 
responsibilities 

••Touched  upon  «ore  functioniaiy-  how  nany  clexiop  to  have- 
there  were  sone  case  sxuq^es  on  dealing  with-  could  use  a  ^ 
course  on  dealing  liith  personalities-  types  of  people  attrac- 
ted to  different  jobs.** 

9 

^$cm  tlMoryw  no  jpractlcil^   Should  htYet  t)een  mon^^  \ 
il 

^  tuont  o^r  guldellnos*  nhtt.  cwn  you  «ayT  It  ddpmids  on 

(your)  personality*** 

••Mot  covered  tnjmhere-  not  sure  if  it  can  be#** 
••Mbne*^ 

"Cowred  in  admin*  course*** 

**Could  be  stressed  nore^^^  hard  to  do  tpv  people  nho  have  not 
previously  been  administrators*^ 

.    •  ■     ^  ♦ 

•Tfot  recalled**' 

*^CanH  remember  a  thing  on  this<»  |iaybe  on  student  aides-  but 
not  on  paid  help  or  volunteers #  PTAt  etc*   QUite  a  lack*** 

••No-  wish  there  was  more  on  woi^cing  nith  aides  iand  volunteiers.** 

••Tes-  organicatioit  &  aanagemmt.  oourse-  it  has  to  be  theoretieal 
and  idealistic-  you  run  into  probLens  in  real  woxk#  jbapossibl* 
to  teach." 
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«Very  little*"  ' 

.*^pu  just  have  to  be  on  the  job  toi  understand-  you  canH  do 
.OTuch  in  the  courses.   Corered  sonet** 

♦♦Discussed  in  one  class--  people  brought  up  their  problems  and 
how  they  deal  with  them.  ' 

••DonH  remember  being  covered  in  courses-  persc^l  attitude  ' 
again-  we  could  use^  some  work  on  supervision  and  psychology  of 
woirkers.   Supervision  of  training  programs  was  on  the  civil 
service  test     ^  - 

'•Not  covered#»»    '     /  . 
♦•No,  never 

•♦Yes-pr  we  did  more  on  the  undergraduate  level,  ♦• 

♦♦I  found  this  a  problem-  nothing  in  my  training  helped-  dealing 
with  volunteers  and  aides  not  ny  strong  point«»  find  it  hard 
to  know  where  to  start-  l*m  impatient  with  dumb  mistakes. ♦♦ 

♦•Covered  to  a  minor  extent  »♦•  ^ 

♦♦Some  Iput  not  a  lot.^'  , 

•♦Xou  pick  it  up  on  the  job.^*  . 

♦♦Covered^  welf  in  management '|sourse#** 

♦♦X  have  none  here,  but  it  was  covered. •♦  , 

♦♦Xes-  coordinating  students-  a  pleasant  atmosi^iere.^^ 

••Ok-  we  did  discuss.  ♦• 

♦♦Dealt  with  only  accidentally... •• 

wHo.«^ 

••Average. ♦♦  / 

♦•Do  not  recall-  would  I5fei  a  good  idea  to  cover  it-  or  do  you 
need  it?   It*s  just  ordinary  human  relations.  ♦• 

♦♦The  graduate  admin#  course  was  excellent  for  this.^* 
•^DonH  remember  any. ♦* 
♦•Fair.'^  ; 

♦♦Gained  it  all  from  experience  •♦• 
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"Both  (Craaef^  and  BoXta)  discussed  library  cXerks*  dealing  with 
^theli-  I  once  iiad  a  major  problon  with  a  subordinate-  it  was  * 
handled  well-  the  clerk  thought  she  was  a  librarian-  tried  to 
run  the  library."  • 

*  •    -  *  , 

••Mot  covered* 

it 

"No,"  '     '  ■ 
"No." 

V 

••Not  discussedt** 

••Heed  job  descriptions-  somfe  in  Thompson  admin  •  course 
••Some  in  the  admin  #  course  ♦•• 

••Not  covered  at  all-  could  well  use  it  now#**  ^ 
••OK*^^ 

••Must  have  been  covered*^-  admin*  course #•• 

••No,  not  actually  covered.  •• 

••Learn  this  on  the  job,  not  in  classroom*  •• 

••Uttle.  Working  with  volunteers  needs  help-  volunteer 
organisations*  ••  j 

••Somewhat.** 

••Some  covered  in  adwtn/  course*** 

••Better  preparation  than  *  colleagues  •  vor  ♦superiors**  »• 

-5       ■       ,  . 

••Nothing  formal-  learned  on  the  job-  ther«  was  brief 'work 
on  dealing  with  volunteers  *••  ^ 

"Nothing."  "  V 

"Not  covered.    I  got  in  trouble  with  the  union  over  my  rating 
of  ft  cleik.   There* 5  a  problem  with  supervisory  status-  and 
relations  with  adninistrktors  on  ratings  of  clerks." 

••Not  really- not  too  much»**,  \  / 

••Several  discussions  with  other  librarians  (in  class) 

■  ■  \. 

••No*    The^  director  had  a  course  in  human  relations  (at  another 
library  school)-  it  would  be  good  for  us  if  meaningful,  both 
practical  and  theoretical*** 

\ 

•       «*    \  • 

•  ;  (13)  * 
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••Not  really,  ^  , 

••Some  on  iJroblens  vlth  clerical  help  covered  adequately*  wight 
use  a  little  wore-  student  aides  and  volunteers-  I  have  not  yet  ^ 
been  able  to  get  parent  volunteers-  could  use  discussion  of 
actual  problems 

•♦Fair.«  •  ■  ^ 

••Oopdf** 


Gonceiiis  here  fall  into  several  areas  •   First,  by  type  of  aide 
or  worker:   we  have  the  paid  clerk,  secretary,  or  aide,  whether 
assi^'ned  to  the  library  foiwally  or  not;   problems  include 
hiring  aiid  firing,  ratings,  dealing  with  the  organisation  or 
union  to  which  the  person  belongs,  job  descriptions  to  assure 
V    the  aide  understands  duties* 

"1   Second  come  volunteers:  people  who  are  not  paid  for  their  work* 
In  ^  school  library  they  are  generally  parents  of  the  children 
in,  that  school,  assigned  thrpugh  a  PTA  organisation*   Not  being 
paid,  they  are  subject  to  little  control  by  the  librarian  and 
may  feel  they  know  more  about  the  job  than  she  does*   There  is 
also  the  natter  of  dealing  with  the  organization  to  which  they 
belong*  4 

Third,  we  have  students  themselves  (generally  in  a  school  library, 
though  sometimes  students  volunteer'^to  help  in  the  local  public 
library)*   Sometimes  they  are  really  interested,  spmetimes  the 
library  job  is  a  way  of  getting  out  of  the  classroom* 

Fourth,  as  we  are  reminded  by  one  respondent,  we  have  janitors 
^   (and  other  non-professional  staff  not  directly  involved  in  the 
library)*   Their  cooperation  is  vital  to  the  ••little**  day  by 
day  things  that  can  otherwise  be  so  frustrating  as  to  stop  the 
librarian  from  getting  much  done*    Quite  a  number^of  ••subordinate^* 
groups  to  deal  with} 

Our  graduates  split  Into  three  groups  on  learning  how  to  meet 
the^e  needs:   take  a  course  (and  one  is  recommended,  in. human 
relations,  by  one  person)  with  job  descriptions,  techniques, of 
supervision,  and  worker  psychology*   Also:  learn  1^  doing:  ^et 
on  the^  job  and  learn  by  mistakes*    It  has  been  said  that  it  is 
unfortunate  that  experience  often  gives  the  final  exam  before  the 
course,  though*   Then:  learn  by  discussions  with  other  librarians 
in  or  out  of  class,  or  at  meetings*   Of  course  we  do  provide  * 
.  this  now  to  some  extent,  whether  intentionally  or  not*-  Here  we 
ha^e^  an  area  often  neglected,  which  jnay  not  need  a  course  all 
its  own,  but  does  need  the  faculty attention* 
^        ■  .  '  .■  t 
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"How  well  did  your  GSC  library  courses  prepare  you  for: 
Dealing  vlth  suppliers^  salesnenT" 

"Taught  general  tePhniques  but  you  don't  understand  until  you 
get  experience-  salesmen  have  no  knowledge  of  the  product-  my  own 
experience  shows  this-  often  they  can't  operate  the  ei^uipment 
they  sell,  and  make  wtfi  promises.   Do  more  on  this  in  the  courses; 
I  know  many  librarians  who  have  learned  by  mistakes"  (cited  some 
bases)  "and  GSC  did  very  lltt:^e  with  equipment  when  1  v^s  there." 

"Not  recalled-  some  of  these  things  depend  on  your  projects," 
"No." 

"We  were  told  how  to  order  certain  tMngs-  but  not  that  the  ^ 
State  has  a  contract  system  (that  libraries  can  use)." 

"Not  covered." 
"Not  covered." 

"Yes-  in  the  undergraduate  administration  course-  also  in  the 
public  library  course-  the  latter  could  be  upgraded  and  expanded-" 

"Tou  learn  this  on  the  job.  In  class,  we  only  discussed  places 
(suppliers)  in  South  Jerse^."   (this  person  is  in  North  Jersey) 

.  "Need  more  on  this*  how *to  tell  them  graciously  to  get  lost! 

"Which  are 'the  best  suppliers  for  materials,  etc.   Where  to  go  . 
'  for  each  kind  of  item-  the  newsletter  from  the  State  Ubrary 

helps*  shelving,  catalogs,  charging  desks,  other  furniture.  How 

and  where  to  find  materials,  anjp evaluate  them." 

■    "No."  ;    -   ■  , 

"To>so»e  extent-  there  shoiild  have^en  more." 

"Not  to  any  depth-  nor  should  it  be*  "       ,  ^ 

"The  administration  course  13^ed  suppliers-  nothing  on  dealing 
with  them."  , 

*  *  ■  y 

'  ■       »  "  ■  ■  ■ 

*-  "     '■  ■ ' 

"Admin*  course-  OK-  l^ad  samples  of  materials-  how  to  order  from 
Bro-Dart-  demonstrations  of  how  to  letter  book  spines,  what  to 
buy  (from  the  Bro-Dart  representative) ." 


"Several  courses  told  abouft  these-  we  visited  Baker  *  taylo^-,  ' 
Bowker.  Feel  the"fleld  trips  were  "especially  good  in  this  area 
Need  sources."  •  '        /  , 

"Ih  the  book  selection  courses." 

.    ~.  .   (15)'"     '    .  '■' 


••Riemember  a  t irip'  to  Baker  A  Taylor,  Wilsont    It  exposed  me  tb^ . 
these  people^  but  It  was  not  at  all  like  really  dealing  vlth 
thero  through  6rder3#   A^Lso,  the  sheer  volipe  of  literature  in 
your  wail,  and  orders-  there  was  nothing  on  saleswen*** 

••Not  covered**^ 

••No***    .  "  ' 

'•Little^  one  of  the  things  I  feel  I  lacked-  didnH  have  Veal 
library  operatibn,  real  problems*  Need  more  pf  that* '  Those 
in  the  class  vho  were  already  in  libraries  were  helpful*  Our 
practice  should  cover  how  to  handle  requests,  overdues>  how 
to  keep  the  machinery  going 

••Would  have  wanted  more  on  this-  how  to  deal  with  them,  which 
companies  offer  which  services,  etc*   Although  you  do  benefit 
from  the  experience  of  others,  you  have  to  be  there,  faced  with 
real  problems*  maybe  the  college  coiild  £?et  us  out  into  the»#** 

••One  class  went  into  that*  f ilmstrip  on  Baker  *  Taylorw** 

••Well-covered;  salesmen 

••Possibly  covered-  don*t  really  remember  it. •• 

•*Very^ll>  '  . 

"^noA  ■  -  ,  * 

♦^es-  in  a  summer  course-  Sharron  Knauss  taught  it-,  she  did 
very  well-  brought  in  a  salesmahV"  •  ' 

••No  problem-  but^'not  covered  in  courses-  I  learned  it  here.'* 

••Touched  on-  no^great  detail*^.  * 

•* Something  done  on  dealers-  touched  on*** 

••No-  I  was  not  prepared  for  it-  need  types  of  questions  to 
ask  them,  basic  information  to  obtain*    Compare  companies. 

••Covered  well  in  the  management  course.  •• 

••Not  covered  ••• 

••Yes-  the  adMn. course-  problems,  case  studies. ••  V 
"Were  shown  and  given  lists-  forms-  some  were  OK." 
"Not  practical-  need  much  tnore  on' this." 
"No*"  ^ 
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"Not  covered-  Ifr.Bolta  discussed  orders,  what  suppliers  do," 
"Mo."  ' 
"No- need^re,  especially  on  periodicals*" 
"Don't  remember  it." 
"None." 

"Perhaps  a  little  in  nainagement  course." 

"Yes,  well-covered..   Discussion  of  jobbers  with  Bolta-  and  tfie 
Tri-County  group  has  been  helpful." 

"Wish  I  had  more  on  this-  had  no  confidence  in  myself-  principal 
was  accustomed  to  handling  the  budget  and  all  orders-  one  prin- 
cipal never  did^tell  me  how  much  money  I 'had,  apparently  fearing 
I  would  spend  it  all  at  once.   Wlien  the  salesmen  came  in,  I  was 
not  sure  whether  t  hsid  the  power  to  deal  with  them." 

"Not  very  thoroughly-  we  knew  there  were  such  things," 

"A  general  discussion  in  admin.course-  t  liked  that  course 
because  you  got  involved-  but  then  you  can*t  know  really  uwtil^ 
on  the  job."  ^  •  / 

"Could  have  given  us  more  background  in  how  suppliers  and  jobbers 
work-  I  have  learned  this  on  the  job.;  Even  the  supplier 
terminology  was  not  covered-  it  i«  nfl^«ded."  .  ^ 

"Not  much,"  .      „  / 

"We  went  over  suppliej^and  products-  but  not  how  to  handle  them 
if  they're  high-pressure,  ©tc." 

"Touched  upon  in  book  selection  courses-  I  have  no  great  need 
for  it  yet-  it's  all  through  the  mail-  I  do  need  to  figure  out 
billing  practices,  invoices,  business  office  techniques-  each 
school  is  different,  too,"  . 

"OK-  I  listen  to  them  and  do  what  I  can," 

"Must  have  been  in  the  admin.course," 

"They  were  mentioned,  but  not  how  to  handle  them,  their 
approaches."   (not  to  mention  their  propositions) 

"Wish  it  had  been  covered,  where  to  get  things,  how  to  evaltAe 
suYjpliers." 

(17) 


••Covered  well  in  the  public  library  course-  jobbers  >  suppliers  • 
%3t  bave  practice  for  it  to  be  rneaningful*" 

.  .  ^  '        '  .... 

•  ^Certainly  on  ordering-  0K^.« 

••No."  , 
•♦Not  recalled- little. « 

••Touched  on-  it  was  enoughs  experience  is  necessary ^^•' 

••Not  covered  much-  there  was  a  guest  lecturer  on  suppliers^** 

••Salesman  cane  into  the  classroom  once  to  demonstrate  AV* 
Othendse  there  was  nothing  on  handling  salesmen* •» 

••Mo-  maintenance  people,  users,  etc.  covered,  but  not  the 
salesmen.  •• 

••Yes,  more  so-  covered #•• 

••Several  discussions-  sessions  of  hashing  out  problems  ••• 
••No.** 
••Mo.'» 
••Fair." 

••Good,  but  not  excellent. •• 
••Good.^ 

••Told  what  kinds  of  suppliers  there  were,  several  named. •• 


More  material  on  this  subject  will  be  found  under  Acquisition^, 
in  this  section  of  the  paper,  though  that  question  was  intended 
to  cover  internal  processes. 

It  is  apparent  that  most  graduates  don^t  think  much  was  done 
in  this  area,  and- many  of  them  want  it  covered,  in  intensely 
practical  terms.    Despite  the  experience  the  average  person  had 
with  salesmwt  they  feel  something  extra  is  needed  to  handle  the 
expertise  ana  aggressiveness  of  library  and  school  salesmen. 

The  procedures  used  by  suppliers,  and  terminology,  seem  worth 
covertog  at  some  point.   Graduates  would  really  h$ve  liked  a 
list  of  a|i>proved  suppliers,  and  a  checklist  on  evaluation  of 
furniture,  materials,  supplies.    This  is  at  teast  something  to 
build  into  their  field  experiences  or  internship.    Trips  to 
jobbers  and  suppliers  appear  to  help,  as  well  as  newsletters. 
There  is  some  an^dety  in  this  area,  tied  to  budgeting,  and  it 
is  an  area  where  problems/are  a  surprise  to  many. 
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"How  well  did  your  GSC  library  couraes  trtntpare  you?  for: 
Selystlon  of  reeryft^onel  literature?" 


There  were  a  number  of  questions  as  to  exactly  what  categories  I 
meant  by  tte  above  phrase.   These  often  led  to  a  short j  conversation 
,on  materials  that  are  not  required  by  a  curriculum  or  |  Job;  or 
that  are  light,  whether  fiction  or  non^fiction;   or  those  read  for 
pleitsure  primarily.   The  reactions  from  moat  respondents  were  very 
similar  to  thohe  they  gave  to  the  question  (later  in  the  inter- 
views) about  "general  reading"  materials.  1 

.  .  ■  I    ■  ■ 

"Print;  Yes,  OK,  '  Non«]^Hntrno.„  Kedia  were -very  light,." 
"lea,  it 'was  pretty  goodtf  we  did  something  on  seience-i|lction." 
."le's."   (a  "yes"  response' meant  the  person  felt  well-prepar^) 


"Children,  etc.-  Sellers  was  very  thorough-  I  remember  s^ciflc 
titles-  at  the  time,  it  was  overwhelming," 

"Wanted  more."   (reply  by  two  persons)  '  , 

"Very  slightly*  some  in  the  humanities  course,  some  in  public 
libraries  course-  it's  a  vital  phase;   especially  with  inflation, 
■people  depend: more  on  their  local  public  library."' 

"Seme  in  the  public  libraries  course-  selection  for  ethnic  groups.' 

"Could  use  more-  of  course  you  get  to  learn  whlsit  your  students  . 
^like."  '      ;  ■  ' 

"Good-  OK."  ' 

"Covered  well  in  the  public  libra^ries  coiirse." 

"OK."  o  '  ' 

"Non-fiction  yes.   Children's,  no.   I  feel  I  know  a  great  deal 
about  children's' books,  but  had  no  course."'  . 

"Not  at  all." 

laovered  well-  hobbies,  sports."  " 

(>        .  '  .  ■ 

"Very  well,  but  not  enough  on  fdult  fiction.   The  key  novelists,' 
trends,  those  read  by  people  who  are  not  highly-educated-  the 
sensaUonal-  I  feel  a  special  need  for  people  to  be  working  in  a 
library  before  or  while  in  courses."  x 

"Book  selection  coursese.  0K#" 

think  so-  Sellers  &  Boltz-  seems  it  was  well  covered-  Sellers 
covered  many  details*"  * 
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••Xes- qame  in  the  categories  listed-  OKt^* 
••No*" 

••Yes-,  tools t  examples,  OKt**    '  , 
nes.  OK," 

"At  least'  50^^  of  the  children's  literature  course  was  fiction-" 
■  "Yes."! 

••Yes-bK*** 

{;.  ■  ■  '  ■        '  ' 

••Very  well*** 

,  ••Childrent  yes*   Others  I!k>#   Of  course,  it  may  be  i  did  not 
pay  attention  (to  other  levels)*****   (elementary  school)  " 

••'Sellers-  covered  it  very  well***        .  j  - 

••pii^  quite  a  bit  with  f  icticm--  of  course  recreaitional  lite- 
rature  covers  more-  hobbies,  too-  that  was  not  well  covered- 
the^omour  magatine^^^^^ 

"Book  selection  courses-  a  little."  .  ' 

"0K«"-    '  ■  : 

\    "Hard  to  say- I'M  not  using  it."  ,  -f'^--  ' 

"les,  OK." 

"Wbll-covered.    I  especially  liked  the  txK)k  selection  course." 

"Tes-  the  naterials  we  wdre  giVon  in  class-  well  covered." 

"DtknH  'go'into  it  much-  do  you  need  toT  Most  of  the  courses 
wew.^coneerned  ]with  good,  sound  things,  not  the  light  ones." 

"Rather  good."  -.  ^ 

:    ■  ■      j  ■  ,     ■  .     ■  •     .  ■ 

"No."  I 

"Good."     "    ■  i     ■.    .  • 

"DonH  recall  it." 

"Included  in  itetertals  for  book  selection  in  elewentary  schools." 
"Good."  \   .  .        '  . 

"Hone."  . 

(20)  ' 

X-         ■        -  .  .  •■  .      'o       ■  ■  ■    ■  ■ 


/ 


"Perhaps  in  the  book  seleetl6n  course  for  children  (unsure) •** 
"Not  especially-  jsuiybe  in  book  selection.'* 

"Good.". 

^Well»covered."i 

'  r 

"I*ra  sure  it  wai  discussed^  iM  didiiH  apply  tqr'pat  I  was 
interested  in.*^'  ^     ,!      '      '     i  Z'^^'"' 

"Iea,<^b|c-  keeping  up  with  cuiftient  fads  and]  hobljtjLes." 


with  children* 


"OK,  ''especially 

"OK."  / 

/ 

"It  ntust  have  been  covered-  in  young  adult  literature  and 


bo^k  selection  for  secondary  schools* ••" 


7' 


"For  children,  yei^'  Not  imzch  for  other**    Sellers  covera 
very  well  the  are?i  up  to  Grade 

^Not  covered-*  not  needed  here*'* 

•'It  was  wentioned-  not  specifically-  I  donH  recall*"  . 

"Probably  covered^i*  certainly  in  the  young  adult  course  and 
specific  disciplines*"  :  • 

*^Not  much  in  this-^  I  don 't  recall  any#"  ' 

'/Sellers-- childr«>>s  literature«  included  it*". 

"Uttle»"    X  .  V     V  !  ^ 

"Good*"/ 

/  '  '  ^  ■   ,      '  . 

"R^ew  mateiA^s  weye  covered-  we  were  taue;ht  to  seek  t]|ie 
rwiews-  did  not  differentiate  between  good  and  bad  fiction*** 

"Not  thoroughly-*  rather  lightly*"  ;  •  ■ 

"I  recall  it  eseecially  for  teejiagers-  quite  a  lot.*' 

"No-  especially  in  public  libraries,  there  are  certain* types 
of  materials  you  have  to  be  fawil^ar  ^th--  how  to  bebks,  light 
fiction,  gothies-  they  w^^re  not  sdvered'iti  library  school!  you 
must  cover  all  types."  ' 
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"Yes,  : especially  in  the  'literature. for  young  adults*  course," 
.  "Good-,  but  I  learned  much  of  it  from  having  Children  myself-"  - 

J^ood*"  \  ,  ^  .      .  ■  « 

"  "Good."  .  - 

,  "There  was  little  or  no  emphasis  on  reading  for  pleasure^ 
children  yes,  adults  no*"    '  "  ^. 


Only  one  of  th^  respondents  specifically  deprecated  this  area,* 
but  as  we  ar*  all  aware,  many  librarians  merely  tolerate  the 
"light"  literature?    thejr  see  it  as  their  duty  to  uplift  the 
community  or  the  school  through  provision  of  the  '^good,  sound 
things'*  raither  than  those  dfesired  Xyy  4  ma;Jority.    I  would  V 
interpret  the  responses  of  our  graduates/  especially  invtfea*'''^ 
unspoken  language  of  movement  agd  gesture,  to  be  thus  in 
many  cases^    Should  the  librarian  give  readers  what  they 
wantt  or  what  they  are  believed  to  need?  ,When  I  was  in  - 
library  school,  this  was  a  favorite  question  useS  tb  spark 
hot  discussions,  and  lam  occasionally  guilty  of ^it  n^iielf 
^  ^  as  a  teachei5,    I  have  had  students  ^o  thought  about  it  for' 
,  a  while  and  then  realisyid  that  if  you  allow  yourself  to  be 
moved  to  either  extreme^  your  positioh  is  impossible*  One, 
who  initially  favored  careful  control,  eventually  said  (to 
.  her  horror)  that  the  otheii^  side  had  convinced  her  she  ought 
to  carry  "adult't  books  (i.e., yporriography)  inasmuch  as  th^se 
are*  indeed  in  wide  demand^  '  '  /  * 

\  Giving  people  what,  the  librarian  believes  they  need  is  a  very 
1,  dangerous  path*    Not  only  will  the  library  be  used  very 
little:   also,  the  librari^  will  be  led  into  a  general  ^ 
attitude  of  .condemnation  arid  contemjjP^for-  £he  tastes  of  her 

•    Users  and  potential  userd.  "ModeratS^nHn  all  things'*** 

■'     ■•     '  #  .         .  .a  .  - 
Jfote  that  our  respondents  here  have  described  the  kind  of 

.    thing  we  are  talking  about' as  '^•current  f  aids  and  hobbies,^  . 
"how*^t0^*>oks^;    "light  fiction  and  gothics,*?   "^amoui*  ' 
magazines,"    "ethnic  literatiyre,"  *'?science--ftction,^  and 
.^"the%ensationaI,  those  Iread  by  people  not  highly  educated^"  . 
Kqt'exaqtly  categories  to  excite  the  imagination  of  one  who 
feels  "^very  deeply  about  culture  and  literature  7  -  Many  feel  <^ 
Glassboro/did  not  cover  thesd  areas  well,  except  at  the 
very^  young  age  levels-  and  after  all,  we  do  tolerate  young 
children  reading  light' things.-  it  ^s  when  they  start  , to  grow 
up  tKat  we  expect  seriousness-  Kant,  not  Isaac  AsimoV. 

'   Mv  own  feeling  is  that  as  we  t^ch,  we  need  to  specifically 
,  coyer  these  areas  and  discourage,  contempt  for  what  ^people** 
read  who  are  not  highly  educated* 


/ 


"Hoy  veil  did  your  GSC  library  courses  prejOara^ you  for; 
Selection  of  specialized  non^fiction?** 

Replies  to  this  question  tended  to  overlap  with  those  asking 
for  evaluation  of  the  literature  courses,  for  they  specifically 
cover  ^^specialized  non-f lotion* However,  the  topic  is  said 
to  be  covered  elseidiere^in  the  curriculum  too,  and  I  wanted 
a  sounding  of  graduate  opinion  as  to  the  results,  no  matter 
where  learned*  /"  *  ^ 

Some  respondents  asked  what  I  meant  by  the  phrase,  and  I  said 
all  non-fiction  other  than  general,  ••light,'*  etc»;    for  example, 
a  popular  -travel  book  might  be  general  non-fiction,  but  a 
detailed  study  of  'the  economy  and  geography  -of  ,a  country  would 
be  specialized; 


•*Groo^  background  on  how  to  select-  tools  ahd  techniques 
••No,  not  much-  some  on  becoming  aware  of  it.** 
«Yes*" 

••OK-  the  special  courses-  Sellers  and  Tubio-  my  reference 
collection  now  being  stren^hened." 

••Wanted  more." 

'•The  reference  courses- yes 

••OK-  I  had  2  or  3  courses  in  specialized  referenceV»* 

••Covered  in  special  literature  courses-** 

"OK."  ,,/  . 

"OK.".^  .    *  "  - 

"Yei3,.  gome  courses."  .  ♦ 

"Were  told  where  to  look  for  reviews-' also,  to  consult  people 
skilled "in  each  area-  oddly  enough,. the  Kunita  books  are  not 
liked  by  music  people,  though  they  are  useful," 

"Would  need  more  on  this  as  It  relates  to  public  libraries." 
•»0K." 

"Good;covei*age-  tefl  1  got  a  good  background." 
"Tes-  reference-  one  of  the  best  courses  I  .tpok." 
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••Mo." 

"OK-  a  few  advanced  courses  r'*^  *  » 
••Little  or  jione**'  . 

**As  prepared  as  yo:^an  be  from  a  class-  e»g#,  Kardas  on 
periodicals  selection-  but  not  much  on  practical  operation* 
Xou  must  have  real  work*   No  substitute  for  working  with^ 
$he  tools »    A  lot  of  education  is,  or  should  be^  opening 
your  mind  ly^ot  memorizing  titles ♦ " 

••No.**^ 

.!Wery  well>  ^ 

••Covered  a  bit. ••  '4. 
••Not  much.**^  * 

••Reference  materials  were  well  covered-  mot  others  ♦•• 
••Tes-  OK.**      V  ^  ^     •  ; 

••OK*-  the  soecialized  courses*  ••  ' 

••Somewhat-  it's  hard  to- say."  -   '  ^ 

••Fi'^e-  specialized  courses-  reference  materials-  some  aimed 
at  the  college  level-  most  students  are  at  school  level*** 

•'Yes,  well  covered;"  / 

"Bibliographies  were  presented-  evaluate-  we  did  get  that- 
yes,  familiar  with  th6  ones  available."  ,  ^ 

"I  think 'SO-  we  took i» subjects,  went  through  catalogs,  built 
a  graduate, collection »;• 

••Very  well*"  ,     '   /       '  "  ■ 

"Xes-  this  is  an  area  I  saw  as  a  glaring  fault  at  the  tlme- 
we  bad  nothing  on  non-fiction  at  all  at  junior  high  and  > 
elementary  school  levels,  whether  gener^or  special." 

••Good." 

"As  it  related  to  schools,  yes.    Otheiwise,  no***' 
"Good."  ^  .  . 

"Reference ft- good."  * 
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"Book  selection  course-  Sellers  was  excellent-  made  us  work 
very  hard  but  well**' 

"Reference  and  sisecialized  courses-  Bilincio  was  overpowering- 
science  materials  course  was  a  complete  flop-  the  prof •  knew 
nothing  abotut  libraries-  did  not  approach  from  the  librarian's 
angle-  another  prof •  was  going  to  prepare  a  list  of  selection 
materials  for  us  but  nev?r  sent  it •" 

"Not  i^called." 

"OK-^  good  background*" 

"Reference-  maybe ♦"  ,  * 

"DonH  recall*"  '  . 

"Science  materials^  your  course-^  on  too  high  a  level  for  me." 

'"Would  be  harder  for  me  but  I  know  the  sources  to  consult-  % 
would  not  feel  sure  of  ;WwXf-yet<*  would  tend  to  cohsult  some, 
one  in  the  fieldv"     ,  I  ^  -  • 

"Not  covered."  '  >. 

"OK." 

"]ij  the  automation  course,"  <?).,  .  " 
••No."' 

"Science  was  good  bit  does  not  fit  the  local  needs-  I'd  like 
a  course  in  vocational-technical  area." 

"No."  -     '■•  '  '         ^  ;      '  .  .  ;  • 

_ .  •  ft.'  ,      '  ,  . 

"The 'sources -must  havei^Jeen  mentioned  but  1  don't  recall." 

"Must' have  been.    Science,  was  taught-  horribly-  by  someone  . 
from  another  department. '  Brilliant  laut' no  library  point  of 
view.  Wasted  time.    I  still  feel  weak  in  the  science  area*" 

x.  ■  a  ■ 

"No>"  •  .  .  ■  •  ■  •  ,  ...        ,.  ' 

/•Yes."  '  " 

"Would  have  been  good  if  wa  went  into  it."  ' 
"OK.-"  '  '  . 

_  "No."  ,.     o  '     •        •      ■  •'  ■ 

"Covered  pretty  well  in  the  specialized  courses."  | 
"OKt  selection  of  all  types  was  pretty  good." 

(25)  .  '     '  ' 


"Yes-  saverntl  exoellent  courses*  adjunct*  a  great  deal  of  work^* 
Cramer  A  Sellers  covered  in  depth,  fine^^V  . 

•'To  a  certain  degree.   Sdiucation  refei'ences  mentioned  in  the 
behavioral  science  coursed  ;   iV     :  ■ 

.    .         •  "  ^-■  ...  "  •     .  ' 

*Excellent«"  . 

■   ■  '  ... 

••Depends  on  the  area,** 
••Gop4t*» 

••Science- materials  was  extremely  poor-  didnH  learn  anything 
about reference  materials-  terrible-  it  Vas  great  to  become 
,  aware  of  what  is  going  on  in  the  science  world  but  it  did 
ho  good  on- the  nob.** 


The  ••specialized  courses"  referred  to  are  the  three  numbered  ^ 
51?,  513 I  and  51^»     This 'section  is  referenced  in  the  part 
of  this  report  that  covers  those  courses. 

It. is  apparent  from  both  places  that  one  off ering  of  the 
science  literature  course  was  qufte  traumatic  for  moat  of 
the  students.    There  ap^ars  to  be  a  consensus  that  the 
instruction  was  excellenir  but  not  the  kiijd  expected—  the 
students  of  librarianship  wanted  concrete  guidance  in  the 
selection  of  important  books  and  in  reference  work.  The 
person  who  taught  it  was  a  scientist,  hot  a  librarian,  and 
the  emphasis  seems  to  have  been  on  appreciating  the  march  and 
progress  of  science. 

Most  of  the  graduati^s  dp  ndt  really  seem  to  remember  this  area 
very  clearly,  whether  they  replied  ••no**  or  ••yes***  ''Those  who 
did,  often  felt  that  non-fiction  was  covered  only  as  to 
reference  books*    Printed  materials  oth^yr  than  books-  e.g#, 
periodicals,  documents-  are  mentioned  so  rarely  that  we  might  . 
assume  they  were  omitted*   There  is  a  tendency  among  many 
librarians  to  concentrate  on  the  reference  collection  and  ^ 
^ive  little  time  to  even  the  main  book  collection 9  much  less 
other  areas.  ^  ,  ^  ^  ^ 

There  is  an  unavoidable!  common  area  herei  covered  to  some  ° 
extent  in  the  general  bpok  selection  courses  and  also  in  the 
specialized  ones.   This  gets  worse  as  the  proportion' of 
elective  coufcses  increases,'  for  we  can  no  longer  be.  sure 
that  everyone  has  taken  this  course  or^that  one,  so  when  we 
teach  one  of  the  adjacent  ones,  we  coysr  something  again  just 
to  be  sure  they  all  got  it.   Perhaps  our  course  is  the  last 
opportunity  they  will  have  to  ever  h«ar  about  X  or  Z/  Away 
with  elect Ives J  ,Back  to  the  fixed  curriculum J 


«*Hov  wall  did  yow  GSC  library  eoursea  pr^Tiara  you  for 8 
^"Selaetlon  of  genar>l  tMin^fictlon?" 


Definition  of  the  term  used  here  is  covered  in  the  two  pre- 
ceding sections,  / 

••Some*-  adequate*** 

••OK,  except  for  science 

••Ye$-  very  well*** 

"No  specif io  course  In  it-  no  recollection  of  it*** 
••Wanted  wore***  , 

••Not  cov«fred  rauch-  only  vhat  wa^s^i-n  book  selection  for  young 
adults,  etc*-'' could  use  moreii**  ^ 

•♦Probably  cou|d  usa^an  updating  in  this  area*** 

"OK."  '  .1  ' 

**Very  good***  f 

"OK." 

"OK."     .  -  ^  ■  J 

"Read  book  reviews  heavily-  not  covered  in  bourses-  I  always 
look  for  1  dr  2  good  relews." 

"Not  a  great  deal." 

"OK." 

"Very  helpful," 

"OK,"    ,  '  ,  .  r  ' 

•  ■ 

"Well-covered-  I  feel  well-prepared." . 

."Reference  and  book  selection  courses-  OK," 

"Yes-  in  the  public  libraries  course." 

"OK-  goes  along  with  the  general  fiction." 

;.'Not  much  on  that-  much  more  on  recreational  literature  at 
the  elementary  level  than  non-fiction." 

••Covered  moderately*** ' 

**0K^  well  covered.**        nr-  j 


done."  , 

"Very  little-  the  teacheif  was  oriented  to  children •s  lit." 


"Fine-  Sellers." 

"Rffferenc*  uaterials  well  covered,  not  others';   we  were  told 
to  use  the  High  School  Catalog. " 

"OK,  fine.*-  ■  / 

••Not  adequate  for  curriculum  materials*'* 

•Well-covered***  /  ^ 

♦•yes-  group  discussions  were  excellent-  your  course 

••Not  well  covered  as  to  children-  the  coverage  was  mostly  - 
on  fiction* ••  ^  ^  • 

••Very  well***  V  ' 

•  ■ 

••No  non-fiction  at  all  on  the  junior  high  and  elementary 
levels,  lAether  general  or  special*** 


,  •^Average***  ' 
••OK*'*  .  .  ^ 

°  **Good*** 

••None***    *  •  * 

"Not  weil-covered,  just  somewhat." 

"Can»t  recall  a  course  in  it*  I  use  standard  catalogs.'* 

"OK."        '  , 

"Good." 

"Reference  courses,  OK;    I  liked  it." 
"No."     „  '  - 

"No."  .         '  . 

-  "Pretty  well  Covered.!' 
liBovered  OK-  9everal  courses." 
••OK***  '  OK<i 

ERIC  .  ^^^^ 


"OK-  all  the  book  selection  courses  were  wonderful-  enjoyed 
then-  especially  as  a  school  teacher, 

"Didn't  talk  about  it  much-  some  tools-  use  of  reviews-  ifi  it 
possible  to  do  more?   Very  little* connection  with  what  I 
actually  do," 

"OK."  ■ 

"Covered  adequately." 
"Yes,  OK," 

"Yes,  well-covered," 
"Yes," 

•Would  have  been  good  if  done^^* 
••Not" 

••Covered-  can't  reoall  how  w^U,*' 
"OK-  pretty  good,"  ' 
"OK-  Gaynor  was  good-" 

"I  learned  it  on  the  .job  previously-  taught  OK." 
"Excellewt," 
"Good- very  good," 
"Good,"  , 

"'Sort  of  included  ir^the  recreational  literature*" 

Again,  here  we  have  comments  that  reference  books  were  covered 
but  flot  others;    also,  that  sometimes  on^  age  level  was  covered 
and  not  others.  -  . 

The  latter  is  probably  due  to  having  a  variety  of  teachers. 
Another  variable  is  the  combination  of  courses  each  student 
choose^  to  take-  the  elcctives  give  a  chance  to  obtain  much  or 
little..  -  .  / 

I  had  a  strong  feeling  that  most  of  the  graduates  had  no  clear 
recollection  in  this  area,  one  way  or  the  other.    In  such  eases 
the  old  halo  effect  takes  over.    It's  hard  to  believe  the 
accuracy  of  recollection  of  those  who  say  they  had  nothing  in 
this  area.  We  may  need  to  run  another  survey  in  this  alone*  " 


(29) 


Ml  ■ 

**Hoy  veil  did  your  tf^G  library  courses  TPrepara  you  for: 
Acnuigitlong  and  Ordering?^ 


Sone  reolies  will  be  found  that  overlap  with  this  section,  in 
the  section  where  individual  courses  are  evaluated-  under 
Cataloging  A  Classification,  ^rfiere  some  graduates  also  wade 
comrrents  on  technical  processes  in  general. 

"  "  - 

"Very  important  to  any  librarian-  do  more  on  this-  learn  how  to 
adapt  to  local  practice2|#'> 

••No.'' 

♦•No  problem;  I  was  well-prepared^   The  ordering  process-  fine. 
Ordering  (allocation  of  dollars)  not  so  yell*  Cbudget)** 

"Would  like  to  have  met  a  jobber,  learn  how^the  system  works. 
It  was  covered;  we  got' samples-  was  geared  to  school  libraries, 
not  public*   You  need  public^ cover age •    I  use  a  very  primitive 
method  now.^* 

•    f    .    .  .  .  -  . 

••Not  doing  it  on  this  job,*^ 

••Only  what  we  pick^Kj  up  in  the  administration  material-  tools, 
publishers*  Shoul<|  be  more  on  this-  0over  it  in  the  reference 
courses,  too*f 

••No  (not  covered)-  I  had  my  own  system* •• 
••Very  well*" 

••Selection,  yes#    Ordering,  yes»   Acquisitions  prooass-  nc»** 
••Covered  very  well. '• 
••Very  well»^* 

••Never  heard  a  word  in  my  courses-  you  c6Tn.d  includ^it  in 
^    cataloging*  •• 

••Did  some--  but  jagain  not  enough  for  those  lacking  on-the-job 

experience-  you  need  an  actual  project. •• 

f  ■  » 

••OK.** 

••Had  courses  which  included  this-  but  as  a  specialist  I  don*t 
ai^ply  it  much-  you  .could  put  more  time  into  special  areas ♦•• 

•'Talked  about  it  in  administration-  not  mentioned  anywhere 
else.^*  *  . 

••Many  aspects  were  unfamiliar  when, I  came  on  the  job-  covered 
some  in  admin* course*  helpful-  Title  il  handling-  but  there  was 
no  place  where^you  actually  made  up  a  purchase  order-  some  vexy 
basic  practical  areas  missed* •• 

erIc  ■'^"^ 


"OK*'*  .    /  •  . 

'•Covarad  fairly  well-  stressed  balance  in  the  collection 
(this  person  ia  confusing  selection  with  acquisitions) 

"Slightly,  but^not  very  well;  need  more,f" 

"Some  general  information  ^as^iven;   it*s  a  iMitter  of  knowing 
what  you  need," 

"Sources  for  AV  liateidals  needed*  basically  0K-*  I  had  an  -awful- 
lot  to  learn  on  the  job-  Baker  &  Taylor  a  good  source," 

"OK,  fine."  '  .  ^    •  t 

"Very  well," 

"Gr^eria-  yes.   iJot  the  mechanics."  ■  \ 

"Very  well  coveredi^  I  have  all  tsy  potes." 

^^Covered,  but  did  not  match  actual  probleWst   They  reconiroended  - 
ordering  from  the  large  houses^  pre-^processed;   but  I  had  no 
idea  how  to  obtain  qualil^y  foreign  language  books*   It  might 
have  beeai  meaningful, for  us  to  set  up  a  hypothetical  situation, 
make  up  a  book  o:ifder,  and  put  it  Xn  actual  fom  to  go  through 
a-Business  Office  to  a  supplier \ 

"Area  of  weakness-  need  more ^done' on  it-  a  lot  of  business  to 
it-  invoices  and  purchase  03pders-*  I  had  never  seen  these-  1  was 
not  prepared  far  handling  business^procedures*"^ 

"Very  well  covered  *"  ,  , 

"I  was  qualif^-ed  in  it^  you  pick  up  the  finer  details  on 
the  job*"  '    '  ^ 

"Yes,  pretty  well-  you  pick  up  the  system  already  being  used 
(in  your  specific  job)"  * 

"0K>  ^    '        '  ^  - 

"Yes-  I  became  very  familiar  with  this-  covered  at  Glassboro 
by  subject*"    (apparently  thinking  of  selection*) 

*^Saw  the  forms }    could  have  done  some-  the  actual  writing  of  , 
orders  could  be  useful-  a  variety  of  jobbers*" 

"Need  practical  coverage  in  how  to  be  precise  in  ordering 
*  books-  it*s  a  gap-  dealing  with  jobbers^  prepare  people  for 
the  fact  that  you  don*t  get  all  jrou  order*"  / 

"No-  I*ve  f louhdefjed  this  entire  year  trying  to  figure  some 
methodical  way  to  do  that."  ' 


■  ■     '  *  * 

••Tas- Bolt«  covered 

»  <^ 

••DonH  recalX  nmoh-  we  did  discuss  some  of  the  companies  tcT^ 
deal  vith-  actual  practice  is  necessary « 

^Need  wore  on  ordering  and  controlling  periodicals. 

••Fair." 

"None.** 

••Recollected' in  the  adiainistrative  duties  in  that  course-, 
very  excellent  course-  Euth  Cramer-*  lots  of  work  but  good, 
I  ^earned  a  lots'*  ) 

••Yes,  we  talked  about  it  a  lot-  jobbers-  Boltz,"'.  ^ 

••Ordering  weak,  the  actual  process-  but  I  pidc^  it  up  fast 
on  the  Job*  ••  "  X. 

"Covered  to  a  limited  degrea~^  cotdd  use  more,** 

••Adrain.course-^it  includes  so  many,  things^  all^^just  a 
smattering.  ••^  ^ 

••Should  be  more  depth  ift  this  area-  don*t  see'  how  graduates 
could  go  out  into  a  school  and  begin  ordering*    I  myself 
learned  from  my  Director  and  not  from  college  •   liore  needs 
to  be  dohe,  espedially  for  the  one-person  library  librarian. 
1  don*t  recall  anythijy  on  the  acquisition  and  maintenance 
of  a  periodicals  dept.   Should  definitely  do  much  on  this. 
In  general the  behind-the-scepes  mechanics  of  a  library-* 
is  not  covered  in  the  administration  course. ♦• 

••Covered  a  little  in  -admin,  course-  need  a  lot  more  on  it.*^ 

•♦covered  b^jt  wou}.d  not  feel  confident  in  it.** 

'         tj  _        ■  ■  , 

••1  order* AV,  director  orders  books-  it^*s  OK.** 

• ,     J'  ...  -       ^  ■  •  . 

••Management,  with  Bolt»  A  Cramer-  OK.    Had  to  fill  in 
acquisitions  forms. ••  '  "  ' 

••Very  good-  especially  Title  II-  helped  very  much.** 

"Wonder  If  anyone  can  raaily  underistand  it  without  practice-  . 
very  tlne-consiwiing-  all  sorts  of  processing-  I  was  an  aide  at 
a  school  but  actually  ran  the  library.   Doubt  whether  it  can 
be  covered  adequately  in  (ilass." 

"Not .covered  well-  have  never  done  it^" 

"OK." 
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■t   '       ^  (32)'.: 


"OK-  adminis^bration,  an^  organization  of  waterials  courses  covered 
this-  sources  of  cards,  where  to  go  to,  how  to  process,  fine."' 

"les,  OK-  Sellers  and  also  your  (^rse  in  automation. "  '  ^  ^ 

"Not*  ai  all-  a  little-  do  more  on  it," 

♦*ye3- Thompson  covered  It* 

f*None-  it  should  b©  covered.,! 

X   "Acquisitions, OK J   Ordering:  need  more.   How -do  you  take  a  book  " 
\out  of  your  acquisitions  system  if  it  Is  missing-  need  this 
practical  point."  \ 
■  \\  ■      ■  '  '  °       '  '  \ 

"No\for  print  materials.   Yes  for  non-prknt." 

\        I    •         \       .  .  ■ 

"Xes,  generally  covered.^  Of  course  it  would  be  hard  to  be 
practical-'  to -merely  verjoal  steps."  q  \  -  '  . 

°k-    :  \  .   .  " 

"Didn't  know  about  checkirtg  orders  against  theXcatalpg-  one  of  wy  ; 
-biggest  problems.   Had  trouble  in  this  area-  mAldeas  of  where 
to  find  materials,  where  to  order,  what*?  needeo^  in  collection." 

"No-  so  different  in  all  situations-  hard  to  hana?.e-  school  and 
public,"  ■  ■  ' 

-     ,    '•      I      ■   ■  .         '     ■  -  .,'1 

"Courses  didn't  cover  it." 

"«(y  first  book  order  was  traumatic-  "how  to  make  up  andcsend  in  an 
order-  budgeting  for  it-  I  could  have  used  much  »ore  on  the 
actual  job."  » 

"Good.# 

"Fine."  '    »    '  ' 

"Perhaps  should  have  explained  hpW  different  companies  hav^ 
different  ordering  requirements.'* 

Our  gr^aduates  are  much  more  clear  on  remembering  this  area,  and 
they  seeuf  firmly  convinced  that  our  students  should  get  something 
on  the  concrete  procedures  Involved  in  making  up  an  order  and 
sending  it  in.   They  point  out  that  this  is  a  Vomplex.  task  and  ' 
that  sending,  then  receiving,- an  brder  involves  office  practice  ^ 
skills  that  margr  lack,  unless  their  worked  irt  some  kind  of  office  , 
.  before.   Can  Glassboro  teach  this  too?  ;|  doubt  there  is  room  in 
the  curriculum.    Perhaps  it  can/be^  inoKidfd  in  field  ejqperience, 
Several  of  the  graduates  conceded  tha*  as  each  library  has  wafied 
practices,  it  would  be  impossible  to  teach  all  in  the  classroom- 
still,  they  would  like  some  prinjjiples  and  some  practice  in  i-|. 
Specific  suggestions  may  be  /ibtained      reading  the  foregoing 
list  of  comments. 

/ ;  ■ 

(33)  ■  \  A ■  .'/" 

258;.  ^    \    .  /[ 


••How  wftll  did  your  GSC  library  courses  prepare  vqu  fort 

Cireulation  methods?^^ 

'■  li      ■  * 

■  "    '  ■  }  I 

^  .  i    ■  ■  -  ■ 

••Can^t  recall*  sure  it  wasf  cov^ed«».the  nuts  and  bolts-  must  have 

had  it***   (this  person  was.  not  r^eally  sure)  / 


X  '  I.  ■  -  ■  ; 

"NotXtoo  much-  you  could  Well  go  into  different  methods  more- 
N^warlcS^stems;"  I  '  .    '  -    '  j    \  ^ 

^t^Sf  weim  into  detail-  in  the  admi^nistration  course-  a  great 
.^dei^  was  coTOired  there-  schools  wer^  emiAjasissed;" 

••Needed  ^re  0^  philosophy  pf  circulation 

"Not  muph^** 

••Not  Veiy  well-  so^many  methods  available-  very  little 
diseussion#^*  \  \  • 

'  ••Yes>  Lit  was  discussed.    Have  changed  my  own  system.  *  Would  like 
to  learn  mow  aliout  charging  systems.   Would  like  to  see  a 
demonstration  of  all j on  the  same  day,  together.    Combine  it  with 
student  ID  cards-  and  have  someone  there* ^o  has  used  it#*^ 
(recently,  ther^  was  such  a  presentation  in]  South  Jersey;  four 

,  sales /representatives  brought  their  machines  to  one  library  and 
spojke  oh  charging  systems  in  general  and  their  own  in  particular. 
Discussion  and  questions  followed,  with  demonstrat;ions.  This 
graduate  is  In  North  Jersey  but  >buld  arrange  such  a  meeting  in 
that  area.)  .  ' 

.••OK-  we  spoke  about  all  the  different  methods  used-  it  was 
very  thorough. •• 
■  ,"   -  ■  ' 

\  ••The  concept  was  good-  different  types  were  not  described  well.*^ 

••dovered  yary  welLi  !^  ^/ 

••Fairly  well-  a  lot  of  these  things  you|  have  to  try  differi^nt 
things \on  the  job  and  see  what- works,    lou  can't  necessarily 
teach  that.    Sometimes  you'discover  a  n4ed  to  locate  books 
itsbargedlojat  by' grade-  or  by  student-  so  lyou  individualize  the 
system  to  meet  your  iieeds^/  Now  all  K**6  Ischpols .  here  are  .by 
grade. /No  longer  66  I  hdve  2  cards  in  each  book.    Just  d^tte- 
dUe  slip^and  a  jc4rd/l»pt  when  the  book  goes  out*-*  * 

••Vei^f"/ lightly  touciied  ;onI  in  the  administratiort  course-  did  / 
re^t!is  dn  jrKargxng  systems,  but  we  had  nb  work  with  one. 
It  c^  be^^le^raed  quickly."  • 

'^^Soi  rji^^  it  was  l^assxaaied  (incorrecftly)  that^e  all  knew." 


(3^> 


"Yes,  diseussed  background-  how  Various  libraries  handle  it«- 
whsit  types  there  are-"  ' 

"Administration  course^  flowcharts-  thatp^s  the  wain  things** 

"DonH  recall  anything  on  it*  had  to  invent  tejr  own  syitem#"  - 

"No*  I  don't  kn^w  enough-  one  of      problem  areas  isjhow  to 
circulate  and  get  things  back,    T^os^  people  who  werj  working 
as  librarians  while  in  the  courses  gained  the  most-  *  would 
urge. this  be  done«"        •  /  ,  '  / 

"No/»  <^  ' 

"Not  enough-  you  need  variety-  wderstandinj^;  fof  the^ 
different  ways,.."  f 


'♦Very  vague  recollection," 
"Pretty  well  covered," 


"Yes-  we  discussed  various  types-\  X  wished  someone  wou] 
device  a  new  system-  don't  like  ar^  of  present  types/" 


"Fine*"  ^ 
"Veijr^wejLl," 


">fe  had  the  theo 


»^ent  into  it 
librarian)  whei 
(indicated  shI/ 


1 


t  not  the  practice #" 


(a  locdl 


likfL more-  worked  with  ■  "    ...  , — 
an  .und6rgr4djiate>  *in  student  teaching 
part  of  her  time  in  the  class-room,  and 
^art  in  the  libra^r;    the  latter  wa5  fplt  to  be  a  ^abxahle 
experience*)  I 


"Not  at  all-  I  tdoic*thi«  library  over  from  4  successive  non- 
librarians,  each  having  been^  in  charge  for  one  year-  had.no 
ebgperience;    I  had  to  set  up  a  circulation  ^stem*   Need  to 
know  how  to  handle  overdues,  send 'them  out*  procedures.  Feel 
we  now  have  a  good  system*"     (high/school/  x 


"Covered  adequately,"/ 


"^ry  well  covered," 


"This  has  beien  a  pro' 
special  problem*" 


>b{em-  wor 


working  with  j((on-print  is  a 


"Talked  about  the  machines,  but  there  was  noi  much  nitty- 
gritty  on  school  libraxdes-  manual  systemjS-  I*d  apprfeciate" 
more  on  calling  books  in  if  overdue-  we  have  grea^problems 
with  things  long  overdue,"  * 


i35) 


"Yes-covered  in  thh  computer  course-  we  set  up  a  computtsriaed 
circulation  system-  I  liked  tbls;  Me  were  lible  to  discuss  ' 

>  various  automated  functions.    Covered  need  to  orggniae." 

-(college)  "  - 


"Can»t  learn  this  in  claaPinust  be  on  the  job."  -  " 

■•Vaguely- \not  very  thorougKly-  we  all  thotight  weM  have     ^  , 
ttSttual  siystems  (hand-*s^iaMp 

v  %othing-^^  could  weir'have  usjed  something  on  It^  anything  dnrit-^ 
protective  .deyice|^  inachines-  at  least  one  clgias  period  is  > 
needed  for  tljis^^; 

.".■••Average."  ■  — 

^To  some  extdnt-.""  not  'very  th^oroughly-  they  did  mention  some 
charging  systema#*' *  • 

:^>fob^  Jeaches  this  wU-  it»$  .vital  bat  is  deprecated*;  '  I 
isravit2)is.  a  poor,  example  \  ^  \  v 

■•Don^t  remember*"  ^  .        *  ;  ' 

'.     '  ■  '     0.  ■•  v  '        >   "  • 

' ''Admin  t  course-  excellent 

,  t  .  ■ 

•TTes-  Cramer  went  into  differ^jnt"  systems-  including  security^ 
systems,  keeping; records,  need  for  records^  statistics* 

'  *    ^ '       ....  ■  .  /'     .       ^        »•  ■ 

•Tfes,  Ol^-  would  have  wanted  more  if  I  had/to  set  up  my  own: 
system-  but  it  w&s  already  functioning*    Now  :|  have  experiisii^^^^ 
*and<could  do  lii'i^  r""^-  \^  V     "  "-'^ 

••QK-  covered  in  management 'course.**   * ;  *      ^  ^ 

'  "t .  ■    ,  •  ^    ■  » ' 

.     •  ■  '  '  ■  .  .  ■■■  .    ■   ■  ■  ■ 

"Somer^tetie-  everything  w^i^  a  smatter^ 

admin*course)  '  The  public  'libraries  course  covered  it  .  '  ^ 
irtformally***      /      ^  *  ^ 

"Nothing  registers  (in  recollection)-  could  not  have  gone  out 
onto  the  job  and *set  it  up*^  , 

f       •*      •    •  •*  *  *  ♦ 

••Nothing***  V  ^  '  ■  / 

•Mfery  hard  to  separate  from  job  experience  since ^graduation- X7 
'I  learned  a  lot  on  the  ;)ob  at  Savitz,  but  very  little  in 
cla^s,*'   (was  a  student  assistant  vhi,Xe  taking  courses). 


■(36)  '  '  . 


"Could  use  atora*  I  had  lots  of  questions  vhin  starting  on  the 
job-  started  a  libraiy  f ron  scratch-  problems  with  snags  ?ai6 
reserves-  how  to  handle  teacher  requests-  I  had  to  develop 
niy  own  policies."       ,  ^  ^ 

""OK."  .  • 

•■    '  ■    ■  ^.       -  .  •'  .  •  ■ 

"Good,"  .  , 

*      *  .  ■  '  !  ' 

^''Tes,  OK."  ■  .    ■     ■  ■  '  '\  ■ 

^Not  much  y^B  Said-  I  still  donH  \mow  wuch*** 

"Discuawd  in  administration,  cla^a*-  J  didn^t  pay  too  tmjch 

attention  because  was  not  intcirestad-  it  iwras  ^eovarad,  the 

different  nathbds*?*  .  - 

"^^^   "         '  .  •  '  ,       ^     ■  - 

^  •'Well-covered  in  the^Sjjforination  retrieval  course-:  I  *ork^^ 

*witii  Iftss  Kepnedy  (on  the  rei>ort)  •  Also  in^  the  administration 
'  course  (covered)  but  in.  the  I.R.  course  I;  saw  it  at  work* 

"Covered  sofiie-  only  way  to  leam  more  is  to  get  s<wie  practice^* 
get  on  the  Job*"  .  - 

••Very  little-  1  had  no  idea  of  the  problens  on  registration, 
reserves.^^  {public  libiiry)  I  » 

••Some-  I  had  to  create  my  own  system-  a  aumual  system-  it's 
jUOT  logic-'but  the  course  assuned  a  mchine  system*  Here 
the  children  need    bus  pass  to  borrow  books-  because  some 
have  used  others'  names,  or  false  names. ""^  (middle  school, 
where  apparently  all  the  pupils  are.  bussed.) 

■  » 

••Covered  pwtty  thoroughly,  *• 

•♦Yes-  covered-  could  have  used  more  on  it-  it  was  covered 
hastily-.  I  had  to  check  thing*  personally- in  various  libraries 
to  leam  what  to  Use^** 

"Touched  on  "in  adttinistrationr-cdurse-  but  it  was  not^enough.*' 
"Courses  didn't  cover^it.»» 

"I  had  to  fumble  with  the  system  t  found  here-  designed  my 
own  system-  it  was  not  much  of  a  problem-  classes  touched  on 
it-  could  have  done  more-  much  of  my  course  work  would  apply 
to  a  larger  library-  it  omitted  the  dirty  little  details. •• 

'     .  262/..  '    ^  -  ■■■■ 
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"Fair." 


"I  devlsedl  ay  own.  OK," 

"Yes-  covered  pretty  well.   Bring  out  the  pros  and  cons  of  the 
various  inethods-  usually  you  have  to  use  manual  methods  (on  the 
job),  too  ^sy  a  picture  was  painted  of  the  machines-  you  ' 
mlly  use  hand  methods."   (junior  high  school)  . 

Our  graduates  have  reactions  ranging  all  the  way  from  conoletely 
-negative  (i.e.,'  they  don't  remember  the  subject  being  covered  at 
all)  up  to  completely  positive  (that  it  was  covered  in  great 

'    detail  and  very  usefully.) "  It  pr6bably  depencled  on  who  was 
teaching  the  course,  and  on  the  .year-  for  as  any  teacher  knows, 
sometimes  you  find  things  going' more  smoothly,  and  bave  time  to 
,  ^,6  into  greater  detail,  or' to  cover  more  subjects,  than  at  Q 
othey  times.     Those  vjho  did  remember  circulation  methods  being 
covered  generally  felt  it  was  in  the  •'administration"  courjieA 
at  the  graduate  level,  known  as  Library  Organization  and  • 
Management,    A  feJw  remember  it  being  studied  in  detail  in  the' 
"automation"  .courii«i;   here,  it  seems  that- a  former  ihstructdr. 
probably  had  a  class  project  in  automating  a  given  libraiy  . 

■    function,  and  that  is  a- practice  of  mine,  too  i  In  that  clasi*. 

We  find  repeated  statements  to  the  effect  that  the  grafduate  <> 
••developed  My  ovm  policies,  ••  or  •♦designed  ity  own  systwti"  or 
••started  from  scratch*"   This  indicates^that  in  many  cases,  the 
person  found  a  poorly-orjfanized  situation  upon  starting  a  job- 
often  the  GSG  gradtlate  was  the  first  trained  librarian  the 
school  or  public  library  ever  had*  and  this  placed  a -high  value 
upon -being  able  to  design  a  system  to  meet  local  needs.  Our 
people  indicate  no  real'  problem  in  doing  so*    This  is  either  a 
tribute  to  their  personal  qualities  of  flexibility  «id  ingenuity, 
or  a  reflection  on  our  fine  teaching  of  the  basic  principles  • 

Specific  areas  mentioned  that  they  felt  needed  to  be  covered: 
the  various  machines  available j    various ;syst ems,  including 
those  nAich  are  completely  nranual;/,  registration  of  borrowers; 
handling  reserves  and  teacher  requests;   borrower  identification 
and  security-  ID  cards-  using  exi$tlhg'  systems  of  the  school 
for  IDj   keeping/ recordr  arid  how-  and  how 

to  use  them;   itnaking  ^^owcharts  t^^^  the  process;   how  ^ 

to  handle  overdues,  especially  things  long  Overdue^  non^^ 
print  materials;  ^and  how  to  design  systems  to  retrieve  data 
by  borrower,  or  class,  or  teacher* 

Hentloned  several  times  was  th*  need  to  get  actual  practice 
in  this  area-  to  work  at  it-  to  visit  other  libraries  and 
Observe  their  methods-  and  the  possibility  of  aiassboro 
Offering  a  workshop  in  circulation  methods.    I  noted  that 
a  local  group  already  did  this,  but  we  could  do  it  too. 

Er|c  .       2G8  • 


^Hou  vail  did  vour  GSC  llbyarv  courses  T)rat>ara>you  for: 

Understagidlrn^  profeggional  books  and  .  ^  ^ 

articles  in  llbrarlanshiipT*^  "^Iv 

In  some  interviews,  this  question  was  phrased,  "...the  current 
literaturet"  While  respondents  seened  to  .understand  that  the 
•current  literature*  referred  to  was  that  of  librarianship,  1 
always  made  sure  of  this  with  a  further  question  or  comment.  " 
In  a  way,  this  was  a  better  and  more  informative  situation,  for 
the  fact  that  I  pursued  a  clarification  tended  to  product  more  - 
attention  to "the  basic  question. 

o* . .  .         „  ' 

The -overwhelming  majority  of  respondehts  said  they  felt  this 
area  was  satisfactojty.   I  have  grouped  together  those  who  said 
any  of  the  foUowifig:   »Ies,'  OK,  good,  veiy  good,  fine,- veiy'  ^ 
well,  well-covered,  definitely  yes"  and  find  that  they  number 
66  persons  altogether.     Their  responses  were  genei"ally  brief | 
the  few  who  said  more  are  quoted  as  follows-J 

"What  is  available- apd  what  was  in  them."  /• 

"Except  for  science." 

"Except  for  automation-  I  keep  up  closely."  "    '  . 

"We  were  introduced  to  the  ^ools-  keeping  up." 
"I  never  had  any  problem." 

"J^r  entire  library  science  vocabulary*  was  lea*med  at  Glassboro 
no  trouble."  * 

"It  was  in  every  course,  as  part  of  it**;  ^ 
^Made  us  aware-,  hdw  to  use  it** 

"Exposed  to  many  library  publications-  I  find  them  very 
•helpful-  even  those  not  in  the  school  library  field." 

•♦We  did  a'lot  of  1^-  proieets,  etc." 

"Wis  did  a  lot  of  .report-writing  and  reviews," 

"Sellers  mainly-  1  still  go  to  see  her  sometimes." 

"Topics  assigned  in  books  and  jbumals." 

"Did  a  lot  of  critiques-  on  it."      •     '  • 

"Went. over  journals  in  great  detail." 

♦  s 

"Learned ^wh,iGh  magazines  were  for  librarians." 
•  '    .  (39) 
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•reviews. '  \  ' 

••This  is  the  pdvantage'  of  projects-  not  all  vera  good,  but 
all  were  good' experience  - 

••U,  Wilson,  AIA...«  :  ^ 

••the  book  selection  course-*^ 

••We'  workecJ  with  them  so  TOUCh**' 

"Not  excellent  but ;good-  fot  example,  we  didn^t  get  into  the 
computer  field-  I  didn*t  take  that  course  at  all-  and* automation 
has  become  a. key  pa'rt  of  my  job.    CAPTAIN,  etc.    f^ARC  was  new  - 

'   then*'*  ^.  ■       r'   '  \        -     '"'^  •  ^  ^'  " 

Of  the  other  9  respondents^  two  said  "the  <?bverage  was  ^adequate^** 

Two  sia^  it  wais  hard      separate  courses  from  experience, 
(so)  could  not  remember i  "  , 

.  Two  said -it  was  either  not. covered,  or  we  could  do  more. 

One  had  a  mixed  response- .at  first,  no  recollection,  then  tn 
apparently  forced  one  that  was  non-committal.  ^ 

Two  did  not  respond  at  all*  ^  * 


I  have  been  told  by  members  of  the  college  library  sta^f  that  the 
heaviest  users  of  the  library,  especially  the  , reference  books^ 
bibliographies,  and  abstracts/indexes,  are  (per  pefsonj  the,library 
education  majors,  both  graduate  and  undergradusite.  ^e  went  so 
^     far  as  to  say  that  605S  of  the  ushers  of  the  reference  collection 
were  library  students,  despite  their  very  small  nuiabers  on  a 
campus  of  13,006  students?    I  findv  this  gratifying  and  easy,  to 
believe,  which  is  probably  a  redundancy.    }fy  own  teaching,  and 
I  think  this  .is  reflected  elsewhere  in  the  department, « aims  at 
not  only  encouraging  but  forcing  the  library  student  to -go  well 
beyond  the  textbook.    Indeed,  the  past  year  0r  so,  I  have  taken  ' 
*  to  having  no  textbook  for  courises,  which  bewilders  some  9tudents 
until  they  learn  that  the  material  is  there  to  be  found. 

There  is  no  discipline  (or  practice)  lUi  which  the  knowledge  of 
it^  own  literature  is  so  imptfrtant',  as  ours.    That  unqualified 
statement  is  made  because,  in  ^  sense,  our  proper  . area  is  that 
of  all  literature^  which  means  our  practitioners  must  keep  up 
with  the  techniques  developed  for  coping  with  a  flood.    1  am 
not  sure  we  did  a  good  ,g|^]^  job  in  this  area  by  our  own  - 
standards,  but  at  least  our  graduates  seem  to  think  so.  what 
a  contradiction  would  bs  a  librarian  who  didn*t  know  the  basic 
literature  of  his  field! 
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**Hqv  veil  did  your  QBG  library  courses  prepare  you  for: 
Qutreaoh  servloes  to  groups  not  usually  served?^ 

In  this  Qategeryi  a  subjective  distribution  of  responses  into 
a  5-point  scale  produced  an  kdraost  equal  proportion  of  positive 
and  negative  items*  * Another  reader  might  oomfe  up  with  a  varied 
picture  •  *      ;       *    ■    ■  - 

"    No,  not  aoveredi  don't  reoallf  -etc*  22 

Covered  little,  not  much/ etc ♦  3  . 

Would  need  morei  average  t  fair  l^l-  _^ 

Made  awaret  etc^  5 

Tes>  OK,  well  covered,  etc* 

, (no  response:  2) ^  v .  ^ 

NO  comments:  * 

"(this  library)  does  a.lot  of  this*    X  don't  feel  the 
Courses  went  into  it  well-  you  must  include  it*" 

"Don't ^recall  it-  (courses)  emphasized  the  school  aspect. •* 

'•It  was  not  a  topic"?  ^° 

"Got  into  this  at          library-  it  was  not  covered  at  GSG#" 

"Only  when  I  worked  with  second-language  classes;   it  was 
not  covered* in  class*"  .  , 

Less  negative  comments:  ^ 
"Not  much- there  was  a  speaker." 

"Some,  mention  in  the  administration  course-  something  on 
bookmobiles-  no  techniques*" 

"Would  have  needed  additional  help  if  I  went  into  a  public 
library-  not  covered  in  courses-  (though)  they  taught  me 
*  to  read  and  consult  with  others." 

"Don't  remember  it-  w^loa  booS^mobiles." 

"little  covered/'/,  .    '  - 

/  ■ 

26.6       '  • 


AVERAGE .eom^nta :  v  •   •  .  < 

"'^ATtlttT:       Tl^^".!^^''*      «iiat"the  State  has  available 
.  It  wouM  be  great  pr  QSS  stwdents  to  have  a  course  for  new 
library  ditectors  like  the  State  library  offers-? 

"Public  iibraxy  course-  it  wao  too  short. 

"JJovei-ed  briefly-  I  waa  not  inv0lved-  f©r  those  interested. 
.  should  have  rjore  tine.'* 

'    "We  had  -speakers  froa  Trenton-  th»  blind,  ete.-  1  would  wish 
the  business  of  large-prlnf  books  had  been  covered." 

"Si  the  P.B,  class,  but  not  in  librai^  soiarses,  such  as  having 
coffees  f®r  people;   cetting  the  non-reader  into  the  library 
was  covered  in  the  1-ibrary  comrses*"  ■  ' 

"!?7  thesis  was  ®n  it-  Mrs.Madden  e'ane-  could  haVe  'had  more." 

"Was  covered-  I,w©t3li  need  a  refresher  to  use  it." 

"Touched  upon-  not  much-  you  would  have  scae  background  if  it 
was  appropriate-  the  blind,  deaf." 

"We  were  told  to  contact  our  local -p^Hc  librarian.  No  more." 
"Not  much-' courses  were  ..primarily  geared  to  public  schools," 

Slightly^.  r>oaltive  coMaentss 
"We 'were  made  awaro  of  it." 

"Speakers-  it  made  us  aware  of  the  state  services  available." 
-  ■    "les-  they  have  a  blind  girl  here-  students  read  to  her." 

"Yes,  briefly;   in  the  literature  for  young  adwlts  course- 
not  enough  for  anyone  in  the  public  library  field-  but  OK 

^  as  an  introduction-  bookmobiles,  aid  to  the  Spanish- 
speaking,  etc." 

h- 

YEg  coramentsi 
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'Oood  in  that  some  courses  touched  upon  it-  Houlrovd  (had  a 
discussion)..."  ^    >  a 

"Yes-  blind  and  handicaep-d  services-  I  keep  people "in  this 
program  advised  of  what  I  Have  and  what  i^  available." 

"Quite  a  bit." 

.•        ■         ■  ■  ... 
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"Covered  in  the  publie  libraries  eourse-  going  out  into  the 
aoryTiUnity-  materials  for  ethnie  groups-  et<5#" 

"I  did  a  papor  on  tbat-  on  library  service  to  the  Spanish- 
speaking.    Tnere  mo  somo  diGouosion*^' 

"We  went  into  it  wellt"  .  " 

"les,.  0Kt  usually  the  TOderpri^leged,  lliaek  population*" 

"Covered  well;-  for  publio  libraries*"    ' ■  ' 

"Only^in  p^blie  libraries-,; the  handii^apped,  ■'blind,  deaf*" 

"Blind,  handicapped  5|budenta  here-  I  try  espeeially  to  help 
then^  (detailed  cpe^ial  .servieoo  f ©r  then)  "Feel  QSO  did  teaeh 
thia«  the  inforriality  and  empliaoio  on  going  out  to  the  ticer#" 

"A  ^Speaker  in  the  seminar-  from  the  State-  really  inspired  ' 
Mrs#Madden*"  ^  ,^         .  . 

"Tine  selection  course  did  eover  the  required  skills-  wo 'were  ■ 
taught  to  seleot  for  nU.  gro.iipo  ih^the  eoiromity,  not  ;juot  the 

■  usnal^pma.    l^n  attending  the  Child  Development  Center  eaeh  . 

^Mf^^fm^  ctoiy  hour-" 

"It  was  r^ientioned-  to       up  votonteors-  not  nueh-  but  then 
eaoh  situation  is  so- different-  as  long  as  .you^re  awar6  of  the 
.need  to  go  out-  " 

"fhoTjpGon  brought  this^-out  very  oloarly#  I  think  of  the  blaek 
people^  who  eorrjG  in  to  (this.libraiy)-  they  do  feel  weleomo*"  ' 

^"fhe  eourse  on  aurrent  issues?*  writing  a  thesis-  topie 
eovered  this  somewhat*" 


Our  graduates  appea?*  to  divide  "outreaeh"  into  two  distinct 
categories s   serving  those, physically  handicapped,  and  serving  • 
those  disadvantaged  by  rase  or  poverty.    It  had  been  the  latter 
I  meant  hy  the  question.    Even  then,  sone  do  not  realize  the 
concept  is^ supposed  to  mean  "reaching  out"-  an' active  role  by 
the  librarian  in  seeking  "people^. who  are  not  traditional  users, 
designing  services  to  nieet  their  needs,  and  thus  persuading 
then  to  use  tile  library's  services  and  resources.  ■  It  tneans 
rather  mv(^  than  simply  welcoming  them  when  they  do  happen  to 
come  in,  though  that "is  of  course  a  necessary  step*  Several 
tnentioned  quite  approvingly  the  annual  visit  of  Mrs*Doreitha 
Ifedden,'  of  the  State  Library,  to  address  our  thesis  group;  she 
always  transfers  some  of  her  own  fire  to  them,  her  enthusiasm 
for  serving;   .Unfortunately  some  must  have  been  absent  and  a 
few  others  did  not  remember*    I  think  the  replies  fco  this 
question  indicate  we  need  to  do  more  than  in  the  past,  in  a 
way  that  reaehes  everyone;    too  many  librarians  are  still  just 
serving  whoever  hanoans  to  ebme  in  the  door* 
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In  sme  interviews,  this  queatto  ^^^as  phrased  "•♦tlegal  and  • 
l*gi5l^atlve  feasa^  af  library  '^ervi^^e?"  Hare  tho  wording  did 
stpm  to  jnako  a  dif Sereme^   Graduates  were  mt  ac'i  likely  to 
rer^pond  with  ma>re  than  a.Qursory  ^yeo^^  qt  ^m*^  with  this 
earlier  forro*    I  had  to  ^mhe^  w^,th  mixed  suaseGG.   Tlw  new 
phrasing t  as  shown,  in  the  heading  here,  waj^  nore  Bm^esotnl 
oin  stimulating  thought.  '  !JnfartW2ately»  in  b©th  eases-  the 
graduates  imed3,ately  thought  @f  oens^rship  problems  and  had 
mQm  in  their'  nindo  for  little  else,,  in  all  to©  aany  ®f  the 
^iBtervlewn.    Therefore  the  roat^er  will  .find  opm  Qoj^nt^ 
•Jiere  that  are  relevant  to  the  items  in  this  paper  covering, 
that  area*    Tinere.is  alsa  a  eertain  amount  ©f  overlap  with 
the  •^Gutreaeh*'  queetion,  in  that  nom  of  the.  graduaten  were  ■ 
made  ta  think  of  the  State  ao  a  legal  entity-^  their  desire 
t0  kn0w  wOTe  about  State  ageni^ies  and  their,  funetionn,  hmr 
they  can  assist  the  librarian,  ete» 

Vilest  I  will  suTOarise  here  the  responses 'whieh  eonsisted  of' 
sitn^ly  ^V^s,"  or  "no,"  or  one  or  two  mrin  eooily  placed  along 
a  five-point  seale#    As  with  other  itemo.  \n  thip  sje^tion  of 
the  report f  respondents  frequently  oaid  "yen^  to  signify  they 
■^felt  the  coverage. was  satisfactory,  -and  "no"  to'oignify  it  was 
either  not  covered,  or  was  unsatisfactory^,.   However,  if  the" 
coverage  existed,  but  was  unsatisfactory/  rarely  didf  the.  person 
.sitiply  say  no;   he  or  she  went  into  detail. 


t^Q'  ••«#•«• 
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very  little 

don't  ;knowj 

little 

3 

1 

11 

o 

This  accounts  for  35  respondents,  i The -others  had  conments  that 
were  long  enoup,h'to  fee  worth  quoting;^*  they  are  listed,  beginning 
on  the  next  .page,  in  the  same  sequence  as  above:   that  is>  the 
ones  deemed  most  negative  are  given  first,  gradually  becoming 
more  positive.    There  is  no  sharp  line  indicated  between  them  ' 
for  I  believe  such  would  be  illusory;    it  is  a  matter  of  trery 
personal  opinion  where  the  corments  for  "no"  end,  and  the  ones 
for  "very  little"  begin,  for  example.    Howeveri  it  is  clear 
that  the  weight  of  ©pinion  is  on  the  negative  end.    In  other 
words t  more  graduates -are  dissatisfied  with  us  in  this  area*  " 
than  are  satisfied.    *  c        .  ^ 

^  ■ 


"No  reeollect||,n-  need  to  know  State  agencies-  how  they  work- 
am  helped  now  W  being  on  the  board  of  NJSMA  and  the  area  • 
library. " 

"Nothing  on  this-  heard  that  We  are  legally  responsible  for 
the  equipment-  surely  library  law  is  a  topic  that  should  be 
covered,  especially  in  these  perilous  times  for  librarians- 
censorship,  staff  reductions,  etc."   (this\person  not  only 
commented  briefly  during  the  interview,  but^^sen^  me  a  card  ^ 
later,  re-eraphasiaiing  the  importance  of  library  law,) 

"It's  frequently  a  problem,  such  as  in  censorship.^ 

"Not  covered;   no  need  for  it,"   (middle  school) " 

••Never  mentioned 

^lioi  very  im^rtant«  Title  programs,  etQ^^ 

♦^ish  X  had  livore  on  this,** 

"ShonXd  have  outside  readings  for  it*** 

^Mo;  eovor  it  if  there  is  a  need," 

"Only  touched  on  problem  ©f  eensorship," 

'"Not  mueh#"  •    .        "     •  ' 

"Was  told,  nothing  about  the  State  requlrGnienta  ©f-re|^rt8, 
regulations  for  aid,  eto#-  the  adminiatration  eonrse  (ease 
studies)  wac"  all  based  on  oeh©ol  libraries.    I- have  no 
eontraet  on  thio  job,"   (publia  library , director) 

"Censorship?   Very  little*"  ^ 

"Very  little-*  would  like  to  know  nore  about  profooc^ional 
organizationo,  State  agenaieo,  their  funations," 

"Weak-  espe^ioXly  puWLie  librarians  need  this-  and  eopeeially 
•direetors*"  .... 

'%t  gone  into  well*" 

"Not  ffiueh  on  it*"  .       «  ' 

"mybe  a  little-  eertifieation^" 

■  "Not  laws,  but  we  were  told  t©  have  polioiosi  forma  for 
oomplainto,  etc*"       /  _  . 

"To  some  extent-  if  1  had  to,  I  eoul,d  look  it  up." 

"Just  in  book  selection—  right  to  read*** 

■      'V   .  , 


"Mentioned  briefly-  mainly  in  selection  courses-  rit^ht  to  read 
etc,"  . 

"I  knew  the  problems  of  a  teacher »  jipt  a  librarian.   Was  on 
a  lopal  public  library  board,  so  familiar  with  public  library 
laws." 

•JWant  more."    (two  persdhs) 

"Recall  a  little  on  public  libraries," 

"Talked  about-  it's  hard  to  separate  from  job  experience," 

"Need,  more  on  that-  would  like  more  involvement  with  censor- 
ship, etc.,  because  of  current  trends  today-  book  selection 
policies-  needed  in  case."  .   /  . 


"Sketchy-  some  digcussionjon 


certliTication,  that's  all." 
course.^  - 


"Remember  discussing  -it  in  a 

"To  some  degree- little,"  °  ' 

^"Fair-  could  Jbave  used.nore'C".  .  ° 

•  "Covered  in  administration  and  elsevrtiere-  not  extensively." 

"Gursoiy,  very  brief  in  a  couple  of  courses-  need  more, 
especially  for  public  and  college  librailes-  need  to  know 
how  t©  apply  for  grants-  Title  programs," 

^YeSf  OK-  grants  were  not  covered-  we  had/responsibility, 
cenaorshlp,  right  to  read,**  / 

"OK,  went  tlireugh  library  handbook,'  etc." 

"Pretty  well-  New  Jersjey  laws,, etc." 

"Yes- Title -programs,  school  boards,  public  librailes,  etc."-' 

"tea-  ean't  recall  his. name-  a  man  from  Pennsylvania-  a  very 
good  course." 


Because  of  the  lack  ©f  clarity  in  graduates !Lminds  as  t^  what 
was  meant  hefe,   1  cannot  be  sure  ©f  :yie'°3eaning  of  the  simple 
YES  and  NO  answers  given  earlier.    The.  question,  in  otheV 
wordls-,  turned  out  t©  be  more  complex  than  I  had  anticipated. " 
The  remedy  is  "to  be  more  precise  when  this  survey  is  taken 
again.    However,  the  present  results  are  certainly  helpful; 
We  can  see  ar6as  that  (at  least  in  the  past)  were  not  covered 
enough,  and  that  are  desired.  '  Some  could  be  built  into  the 
courses,  some  into  workshops,, some  into  field  experience. 

.     -    m  '  > 
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'  "How  vail  did  your  GSC  library  courses  prepare  you  for: 

Evaluating  library  services?" .  ' 

Cn  some  early  Interviews,  the  written  form  of  this  question  was 
"...evaluation  of  library  service ?»•  but  this  seeiaed  to  wake  no 
difference  in  the  responses. 


"Yes-well." 
"Not  much."  / 
"Yes."  ' 

"Fine-  it  was  mainly  on  Schools."  . 

••Need  more***  - 

^Thay  donH  come  right  out  and  call  it  that,  hut  it  is  done— • 
in  administration,  etc,"  .  ' 

"I  don*t  knQw-  we  should  hav^  had  it#"  / 

«No.»         ^'  '  \ 

"Yes-  it  vas  particularly  good**  class  discussions  involving 
instructors  and  fellow-students." 

**No," 

**Yes-'  it-** was  covered  genej^ally-  the  characteristics  of  a 
desirable  prograw#" 

"1  got  it  from  somewhere-  cannot  recall  the  specific  course 
coverage,"  o  • 

"Mo,"      '  ^        ^  \-  ^  ■   /   /  ^  ^-'V 

"N§-  I  learified  tow  t@      it  by  being  orraii  evaluation  team," 

*%  did ' ovaluatioE  in  come  oourseo-  Q  &  A  sessions  were  often 
ovalnatiOTS^  and  my,  thecio.wa-s  on  6valuation#" 

^"It  was  covered*"^  '         .  ^  ■  ^ 

"WeH-prepared#"  . 

"Not  much-  but  I 'did  take  a  Rutgers  workshop  in  evaluating  your 
services^  utilizing  your  time-  planning  yqur  time-  it  was  very 
helpful-  It  was  h^avy  in  work  requirements-  you  bad  to  check 
your  own  job-  last  spring,  it  was  NJSMA- sponsored t  with  Dr, 
Liesener  from  Maryland,"      ^  \  \ 
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••Yes-  in  the  organization  &  manasemf nt  %ours©«  and  also  in  a  Sellers 
course***  .      .  .  ^ 

"OK."  ^  - 

"le^,  OK," 

"Cqyered  OK,  generally." 
••Don't  recall," 

••No,**  -  °  .      " ' 

"Covered  very  well,  »•  ' 
••No.'?-  " 

•♦yes-;  covered  veiy  well  by  Sellers," 
"0K,»» 

••Don't  remember," 

/■  -  ■ 

••Well-covered  .  •• 

"We  got  general  guidelines-  time  arid  cost  analysis-  not  much  on 
library  services-  we  do  it  (here)  by  talking  to  teachers  and  students." 

"Yes-  could  improve  by  having  a  self-evaliSation  system-  make  you 
able  to  evaluate  your  own  operation-  get  a  comparative  status." 

'  ■..  "Yes," 

"Yes."  .  °      ■       °        ,  ' 

••OK." 

••Yes." 

0 

,  -  ■  ■  ,    ,  .    .  „  ^■ 

"Very  thorough  personally  because  tigr  thesis  was  on  it.°  Use  the  NJ 
Blueprint  for  Media  Services-  I  borrowed  your  copy-  it  was  not- 
covered  in  classes,  except  that* the  ALA  standards  book  was 
piirehased,"   (refers  here  to  the  fact  that  this  book  is/was  one  of  -  - 
the  texts  required  for  purchase,  bat  apparently  this  graduate  feels 
tbo  topic  was  then  not  discussed  in  class)  •      -      ■  ' 

♦ 

"Average." 

•  "Yes."  ■   ^  _  '  r 

'    "No-  the  management  course  eovered  so  mny  things  in  so  short  a 
'  time-  ^aybe  make  it  two  courses  instead  of  one#" 

"Oood.".  '  '       I  ' 

■  m  '  ■  ■  ,  ■■■  °  ■ 
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"Don ♦ t  remember • " 
'•BonH  reeail  any*" 


"Yes-  administration  course-  common-sense^  irom  mjr  teaching 
experienoe.    Serving  students*  et©,"  /  • 

"OK,M  ■  " 

"OK."  -         -  ' 

"Yes,  OK."  '  .  ' 

"Dsn't  know-  faaybe  yon  need  more-  test  the  children  at  the  end 
®f  the  year?"  .  ^ 

"Adtaifiistpation  'eeurae-  but  not  enough  that  I  feel  confident- , 
taaybs  the  adniniatration  course  should  be  two  semesters,* 

■  "Vei7  little.'"  '  "    .  ^  :  ' 

"3fes-  did  mme  vdth  Thompson-  be  eame  and  talked  to  us  in  ,the 
Sidependent.v  Study  #"  *  5-  ; 

"DonH  reoali-  ean't  ancwer*"  ^ 

"Nd."  .  / 

"Yes","  .  '  °    -         '  . 

"OK-  eompmiity  surveys »  eto#" 

"Not  too  nmob-  except  how  many'  AV  you  should  hcWe." 
"Goed." 

"Yes,  what  e^ood  library  service  showld  be." 

"Need  niore*"^  t  ■      •  '  .  .  ^ 
"Just  covered  in  a^,  brief ,  general  way#"  ' 
"No*."  -  ■  „ 

"No-  not  nearly  enough-  I. ©an* t  recall  any*" 
"OK-  we  did  that."  f 
"No."         .  ' 
."It  did  not  (prepare  me),.." 
"OK."  °  ^ 

"Don't  recall  it  at  all."  *274 


I'OK-  fine.", 

^Yes-  we  visited  lifefaHes-  were  told  wha\to  .Xook  for^  this 
helps*   You  always  see  something  you  can  use,"  • 


,  •  ....  ^  o  ■ '  »    -• '  ■ 

A»  wit)i  most  bthef  questions  in  the  interview,  the  graduates 
and  I  had  sowe  conversation  along  with  the  fprmal  question- 
in-  fact,  I  tried  to  drawvjjo  sharp  line  between  the  two.  Xh0 
general  tenor  of  this  conversation  was  to  the  effect  that  I 
cpuld  seek  number  of  them  had  forgotten  the  course  coverage' 
because  they  felt  "evaluation"  was  sbrndtl^tig  you" don't  have 
•  time  for  on  .the  job.    It's  conceived  of  as  something  you  do 
if  it's  required  by  high'er  authority  or  an  accreditation 
visit. '  •  ^  , 

In  several  eases>  for  clarification,  I  d.escribed  evaluation  a 
something  you  do.ihfoi^ally  and  perhaps  unconsciously  all 
the  time  -  being,  humant  we  are  always  making  comparis<»is^ 
between  a  given  state  of  affairs  and  our  idea  of  how  that 
stater  of  affairs  sho^  be*"^  Evaluatipn  in  a  professional  ' 
sense  is  being  aware  of  the  process,  prgauiizing  it  to  assure 
aH  important  points  are  covered,  and  buildihg  this  into  the 
nongal  process  of  continual  .examination  of  operation;  Th 
the  full  sense  of  thisi  very  few  of  qixr  graduates*  are  doing 
any  .evaluation*  .  -  ,      .  ^ 


However,  the  question  was  whether  they  felt  the  courses  at 
Glassboro  had  prepared  them  to  do  it,  not  whether  they  were 
In  fact  perf ormiftg  evaluation,  and  the  very  mixed  responses 
would  indicate  that  either  the  Glassboro  instructors  were 
sometimes  very  good* at  this  and  sometimes  terrible,  or  that 
students-  are  having  trouble  with  selective  memory  failure. 
As  it  is  difficult  to  believe  soS^ny  people  went -through 
the  curriculum  with  nothing  being  said  about  evaluation t  I 
prefer /the  latter*  ^ 

lb  those  cases  where  the*  graduate^  remembered  it  being 
covered^,  it  seems  to  have  l)eeri  mostly  isatisfactory.    A  few 
who  ^n^  into  public  •library  work  commented  that  the  work  was 
all  or  mostly  on  school.libraries,  trtiKch  was  natural  at  the 
time,  but  we  have  since  Teformed.    A  combination  of  classroom 
principles  and  an  opportunity  'to  visit  operating  libraries 
"to  apply  thfese  seemed  well-received •    How  would  librarians 
in  this  area  feel*  about  a  more  pompr^hensive  jprogram  of 
sending  our  students  out  to  evaluate  them?   This  might  get 
delicate  diplomatically • 

The  great  need  is  to  hav^formed  a  sound  concept  of  ^rtjat  to 
expect,  both  qualitaitively  and  quantitatively;    both  as  to^ 
materials  and  as  to  services*    Especially  those  who  have  n<>t\ 
previQUs,ly  worked  in  libraries  need  help  here* 


^<Hqw  well  dici^6ur  GSG  library  courses  prepare  you  for: 
Handling  intellectual  f  j'eedom  issues /censorship?'^ 


Other  discussions  of  this  topfc  will  be  foutid  in,  the  section 
where  graduates  were  asked  how  much  of  the  purchasing  of  books, 
etc.,  is^withi^  their  conirol,-  2«id  how  of  ten  their  judgments 
on  selection  are  reversed. 


"Covered  well^^  a  ;3ub ject  very  dear  to  libr^ftdans  ^  hearts 
'    "Touched  on-  there  were  some  student  reports." 

^0  ^   .■  '  '  '■  . 

.  "Covered  well;"  .  ^  .   '  -  " 

"Wellvcovered.  "I, have  all  the  Packard  bookai  except  Sexual 
Vildamess.    Hav^^  had  l6'p.3rear  olds  wantjing  books  on  abortion. 
.  The  previous  librarian  kept  them  under  the  desk.    Also  we  have 
no  art  books  with  nudes  because  people  might  look  ato  them;  I 
feel  we  should  iiaye%them'  (but)  the  trustees  worrjP  about'  young 
people  reading  the  Exorcist  (and .similar  things)."  (public  lib*) 

"Adequate*"  \        .  ^  .  '  \ /  • 

"Got  enough-  can  cover  it  in  literature*" 

» ■  ■  '         ■  ■ '.  ■'      ■    •  * 

"No-. I, did  collect  a  file  of  magazine  artidles*  not  a  sufficient 
;  •  basis.":  y.  ■         •  ■  • 

'•Yes-  well  coVered-/ especially  for  public  libraries-  I  had  a  ^ 
question  raised  here  on  an  English  Dept*  book-  I  researched  the 
question  for  the  |oard-  it  was  on  literature  of  the  unusual-  - 
for  the  senior  play  this  year^  the  kids  wanted  to  do' Jesus  Christ 
.  '  Superstar-  there  wi^re  objections.    I  dug  out  reviews*'  (which 
substantiated  that  the  book  was  weU-reviewed)'  "and  also  helped 
the  local  public  librarian  on' an  intellectual  freedom  issue. 
Griassboro'^s  CQveriage  helped  greatly,  it-  was  well-done*"  (head 
'  of  high  school  library)        -  <■ 


^  ^         "You  should  stress  it  more.    The  librarian  should'  knpw  exactly 
^ere  he  stands  on  which  books  to  have  on  the  shelf-   where  do 
you  stand  on  refusing  to  talfe  a  book  off  the  shelf we  had  a,  ' 
^     problem  last  yeai^*"   (middle  school)    (we  had  a  discussion  in 
.    irfiicb.  I  brought , out  ^that  theJre  i^  no/absolute  protectibn  one  can 
lay  down  j  or  learn  in  ^advance.)  o 

"OK-  it  was  touched  upon-  1  did  not  have  strong  feelings  about 
^       <j    'the  issue-  was  concerned  about  it  but  the  mechanics  of  it  were 
weak*    Censorship  was  discussed  but  did  not  .make  an  1^^ 

•*Yes-  covered  Very  well."  . *  , 

**Yes-  -diseussed  well-  we  have  no  written  policy  here-  I  and  the 
high-s0hool  librarian  Researched  and  pr&sented  a  policy  but  they 
.  would  not  even  discuss  it."  f      ■  . 
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(the  librarian  quoted  at  , the  bottom  of  the  previous  page  is  at 
the  .elementary  ischpol  level  in  a  conservative  small  town,  and 
further  explained  that  the  school  administration  as  well,  as  the. 
Board  were  fearful  that  approving  a  policy  would  itself  lead  to 
trouiaej    :  •  /        ^  : 

^Plscussed^  yes,  w^^  Cramer  in  library  administration. 

I  have  bad  no  trouble  yet."    (public  library)  , 

;^'Last  year,  the  Board  finally  set  up  a  plan  to  review  books  on 
„which  there  was  a  complaint.  .  It  was  fairly  well  covered  at  GSC 
but  not  well-covered.    We  had  ALA  pJrocedures^  some  discussion. 
(elementary  school)     (this  is  in  a  large  town  with  a  high 
proportion  of  upper*incdme  families) 

••Covered  well;    there  is  no  Board-approved  policy  here  yet." 
(high  school)  ^ 

"Very  well-handled.    One  of  the  best.    Such  issues-  we  must 
always  consider  this."     (large  public  library) 

"OK."       ^  '  ;  • 

^"Covered  to  some  extent-  I  remember  going  into  it-  there  Was  * 
^  some  research-  suggested  someone  for  the  intellectual  freedom 
committee  of  NJLA."  1  • 

"Yes,  quite  a  bit*"  ^ 

"Yes,  in  several  courses-  teens  and  public  libraries."" 

"Some,  adequate.    A  lot  depends^  on  your  own  situation."  " 

"Yes,  OK."  '  ^  !  \ 

"I  remember  it. well  in  your  class;    Am  still' a  little  hesitant 
to  know  what  to  do  if  a  parent  protests  a  book.    No  actual  ^^cases 
yet,  £hough  had  a  couple  of  hints."    (elementary  sdhopl) 

"Yes,  discussed  a  good  bit.  Sometimes  I  worry  about  the  nitty- 
gritty."  \*  " 

"Yes,  OK-  book  selection  policy,  etc."  ^  .  » 

"Very  well  covered."         '       -     '        ^  »  ^ 

"Covered  some  but  not  in  depth." 

^*Yes,  very  good.    I  did  a  paper  on  it." 

"Covered  OK." 

"Covered  OK.".      .         '  ' 
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"Not  ever  a  topic  of  much. interest  (to  me).*."    (college)  ■ 

"It  waq  discussed  quite  a  bit-^  also  we  discussed  it  here  on  the 
46b-  (at  OSC)  it  was  geared  to  print  entirely-  you  need  some  in 
the  non-print  areV.  Content  vs.  technique;^  it  depends  on. your 
backing*"    (high  school) 

,"It  was  brought  up-  but  yie  were  just  warned  JOf  it-  not  much. 
I  sent -a  policy  over  but  it  always  stops  short  of  the- Board-  -  > 
they  seem  to : be  afraid  to  mention  it-  a  queation  did  come  up 
this  year;    I  had  forras=' prepared' and  they^  realised  they  w^re 
useful.    Still,  there  was  no  board  approval*"  ■  (high  school) 

"Yes,  fine-  I  have,  a  book  selection  policy  and  blank  forms 
for  complaints*"    (middle  school)  • 

"VJell-coverecl,  in  many  courses,  including  book  selection 
courses*"     .  ' 

"OK."         ^         '         .  .    ■  .  /. 

"•Yes-  I  remember  it  as  a  very  hot  topic." 

"We  talked  about  it  3  or  >  time  a.    Willett  gave  us  several  book 
selection  polictefe  and  tPcommended  iiot  accepting  a  job  whelre 
there  was  no  policy.    Thompson  .discussed  it  in 'the  Young  Adult 
course  J'    (elementary  school)      (this  librarian  added  a  long  ■ 
description  of  specific  situations,  which  I  have  included  in, 
the  part  of  this  paper  referring  to  purchasing  problems.') 

"Average."  . 

"Yes-weU."  '  . 

••Yes,  OK;    censorship  again  and  again,"  »  ^ 

••Good."      .  .  '        .  . 

"Good.''.  .  . 

"Covered  in  book  selection  course  and  also  Library  Organization 
&  Management."  o 

,       '  •         w — 

"It  was  disc\fssed-  I  get  a  book  selection  policy  approved  here 
as  a  result,  covered       H<t>ulroyd-.  the  policy  ha^-  now  been 
watered  down  to  some  extent."    (junior  high) 

"OK-  also  there  was  a  county  library  speaker  on  it-  fine."  . 

.  "Yes,  OK,  a  lot."       '         r  ' 

"Courses  were  fine.    I  read  Little  Black  Sambo  (to  the  kids) 
with  names  changed  and  they  like  it."    (elementary  school) 
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"Controversial  issues  here  still  include'  Evolution  vs.  Bible 
creation."    (high  school)  ^ 

"Almost  every  class  touched  on  it-  yes-  it  seems  so  easy  in 
class  and  so  hard  in  practice."    (elementary  sehool) 

/         ^.  /  -    \  •■ 

^"Covered  pretty  well."  ^  -  ■ 

"Quite  a  bit  on  tftat-  in  several  courses.  I  did  a  paper  on  that 
,  in  Thompson's  course." 

"Oh,  yes;  definitely."      ,   •  , 

"It  was  covered  in  a  lot  of  courses." 

"OK."  ■  " 

"Yes."  "  ■ 

"OK." 

"Covered  somewhat-  I  feel  no  lack  in  it-  there  was  some  class 
discussion." 

"Was  covered-' good."  -         >■       ■  ' 

"Yes,  OK.'" 

"OR*"    ■  /  ^  .      ■  .  .    \         .    ^  .7 

"Cov^ered  weU-<»  plenty 

"Got  that  from  ^ou-  very  interesting-  well-covered-  it  was 
enough-  not  too  much-  lots  of  sources  were  given*"  (middle 
school)    (this  librarian's  discussion  with  me  indicated^hat 
she  will  never  have  any  trouble,  as  her  standards  are  exactly 
^,in  tune  with  her  community.) 

"Yes,  in  various  courses." 

"What  books  are  banned  and  why-  OK-  administrator^  ^nd  to  gat 
more  upset  than  teachers-  Malamud's  "The  Fixer"  was  a  problem 
in  the  summer  readily  program.    One  parent  protested  that  book* 
.The  district  has  no  policy-  X  formulated  my  own.    The  adminf 
istration  questioned  me-  the  teachers  wanted  the  book-  it.wiia 
reviewed  very  well."    (high  school) 

"Yes."  ^ 

"I  believe  thife  was  talked  about  in  the  Literature  for  Yowg 
Adults  course." 
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"GoVered  it-  would  have  wanted  nora-  find  it  one 'of  my  Mggodfc 
problems  at  the  junior  high  school  level-  selection  of  fiati©^^ 
for  kids- where  to  draw  the  line-  many  7th  graders  are  not  yet 
'  ready  for  what  the  9th  graders  are  raading-i^  ^Qo  Ask  iU-ice"- 
it  was  requested  ^  the  kids  but—   I  could  have^used  much 
more  discussion  (in  class).** 

'•Brief-  in  two  courses-  book  selection  and  administration-  you 
prpbably  donH  need  a  lot  on  it-  communicating  with  your  trustees 
and  developing  a  policy  was  covered  well-  (we  got)  a  sample 
code." 

'*Yes>  covered  s'everal  times,  (iinother  libraidan  in  this  district) 
worked  up  a  book  selection  policy,  which  is  now  district-wide. 
¥e  were  so  impressed  with  the  need-  it  is  important.'*  (jmior 
hi^;h  school)     (the  other  librarian  referred  to  is  included  in 
this  survey  as  well) 


Sbme  of  the  graduates  gave  me  examples  of  their  problem  areas 
instead  of-^n^ evaluation  of  how  Glassboro  taught  this  subject, 
but  as  this  too  is  useful  I  recorded  it  and  generally  tried  to 
lead  them  back  to  evaluation.   Where  none  ±$  found,  my  attempt 
was  not  successful;    emotions  are  strong  enough  in  such  cases 
that  the  librarians  are  deeply  interested  in  sharing  an  experience 
with  someone  who  will  understand. 

A  few  respondents  could  not  recall  this  area  being  covered,  or 
felt  it  wa3  covered  little ♦    This  is  hard  to  understand,  as  all 
the  faculty  are  interested  in  it,  aware  of  the  problems,  and 
, teach  courses  in  which  it  can  justif iaKLy^be  included  as  a  unit. 

One  cannot  help  wondering  whether  class  discussions  of  problems 
arising  from  citizen/parent  complaints  may  not  sometiines  make 
the  librarian  anticipate  problems  which  do  not  arise—  possibly 
leading  to  self -censorship?   Still,  avoidance  of  the  $ubject  is 
no  solution.    Our  students  read  the  newspapers  and  are  aware  of 
the  serious  consequences  in  some  aireast  such  as  West  Virginia. 
We  in  the  library  school  can  prepare  them  to  have  a  considered 
response  to  complaints,  for  no  matter  how  well  a  librarian  does 
the  job,  balancing  the  collection,  there  will  be  those  who  do 
not  iagree  it  is  balanced. 

One  thing  we  must  do  is  avoid  indoctrinating  the  students  with  . 
the  preconception  that  this  is  ♦*the  goodies*'  (us)  against  "the 
baddies'*  (those  who  comijlain).    Sometimes  we  do  mistakes-  and 
even  when  we  do  not,  the  public  has  a  right  to  question. us,  as 
they  do  with  any  public  servant.    I  try  to  urge  my- students  to 
build  into  their  selection  systems  safeguards  against  personal 
bias,  plus  sufficient  consultation  and  discussions  with  the  ^ 
public. that  no  one  can  claim  to  be  ignorant  of  the  library^s 
policies*'  Talks  to>he  PTA-  newspaper  columns-  all  simple 
enough  inoculations.  ^ 

(55)  ^ 
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"Eow  well  did  year  QSQ  library  saursen  vvmarpi  v6u  for: 
Undftratanding  the  plaee  of  literarifts  in  soGiftty?" 

On  seme  early  qtsefffcisnnairos,  this  was  phrased t  "....funetions 
of  librariec  in  society?"   There  wag  n©  apparent  differenee 
in  responses.    {Nominal  phrasing  of  questions  was,  in  general, 
not  critical  in  this  survey  because  they  were  asked  in  person, 
and  were  thus,  easily  clarified;   also,  the  question  stated  was 
usually  only  the  first  of  several  in  a  short  conversation.) 

•^We  were  dealing  with  school  libraries  then-  riot  public  ones," 
(it  became  clear  that  this  person,  as  with  several  others,  saw 
this  question  as  referring' only  to  public  libraries.    I  think 
this  is  because  raany  people  think,  without  being  aware  of  it,  of 
school  libraries  as  having  a  place  in  the  school,  period.  When 
it  corses  to  'society*,  the  real  coionunity,  then  the  relevant 
type  of  library  is  the  tJUblie  library.) 

"OK,"  = 

"WsU-eovered." 

,  "Yes-  in  all  courses.". 

"OK."  " 

"Need  more," 

"No-  not  too  weli.    It's  a  very  important  phase-  .the  library  must 
fit  in  s.ome>*ere."    (high  school)    (I  inquired  further  and  this 
librarian  seemed  to  have  no  clear  picture  of  how  a  slibrary  does 
serve  society, ) 

"No-  I  took  other  courses,"  '  (Thfs  kind  of  reaction  persisted, 
though  I  repeated  frequently  during  the  interviews  that  I  was 
interested  in  how  a  certain  area  was  covered,  regardless  of  the 
course  in  which  it  was  found,  and  that  a  given  area  might  well  be 
tgken  up  anywhere  in  the  curriculum,) 

"OK," 

"Weak-  the  political  aspect  was  not  adequate-  the  library  as  a 
political  unit."    (college  librarian) 

"OK."    "    '  '  1    .  • 

"Yes  (OK),^    '      -  '   .     .  *  . 

"No,"  '  •  0         °  ' 


(the  next  person ♦s  response  was  too  long  too  giv«  here,  but  «he 
asfsociated  this  question  with  that  on  the  course  in  **History 
Qt  Books  and  Libraries^,  obviously  thinking  of  ^'place  in 
spaiety"  as  a  historioaX  concept,  not  a  current  one«) 

"Si  most  courses,  we  ttled  to  discuss  this#   It  changes^  Even 
the  definition  of  a  library-  I'm  not  sure  about  preparing  for 
the  new  idea  of  ^an  information* center-  you  may  need  to  cover 
this  wore-  you  stress  books  too  much-  you  also  need  recreation 
other  than  reading,  such  as  programs.";  (public  library) 

"Okt^'^  r      '   ^  . 

"I  picked  it.  up  somewhere-  do  have  a  well-defined  concept  •" 
(conversation  revealed  this  person  does  indeed  understand  it 
very  well,  but  is  not  sure  whether  that  originated  to  our 
courses,  or  on  the  job#) 

«No^"  '  '  -       "  . 

"Brobably  in  the  public  libraries  course-  different  types  of 
people,  coimnunities  served." 

"Yes."' 

"Yes,  in  an  introductory  w^." 

"Interesting-  in  the  History  class-  I  got  m  good  picture  of 
it."  •  ' 

"Yes." 

"Don't  remember  it  but  feel  it  was  there." 
"Well  done." 

"Not  covered.''  « 
"Fine*  well  done." 

"OK."  .  ^  ,  • .  - 

"Yes,  OK." 

"Covered  in  a  course  I  took  at  Drexel."  (ouch)  . 

"Definitely  quite  veil-  public  libraries,  county,  research 
libraries."  (I  believe  this  high  school  librarian  was  thinking 
of  the  State  structure  of  successive  levels  of  service  for  ILL 
and  refereiyje.)  - 

"Yes,  OK." 

"Not  covered  mueh-  more  is  heard  now  on  it." 

(57)  * 


"Definitely  yes-  problems  were  aovarad*"''  ^  '    .  '  ' 

■"OK."-  ■       .  '  \  ■    '     ■ '  *  "-^'^  _  ■ 

"Referred  t©t  -in  passing,  fcy  all  profs*"    (Thio  is  the  kind 
of  thing  i  Meant  in  my  earlier*  eoTJ^Jents;  that  $orae  graduates  ^ 
*  did  not  realize  tbeee  questions  covered  topics  not  ?e3t rioted 
to  any  one  cauree*)    ^  •.     •  '  ^     ■  ^ 

"No«  I  assume  it  would  have  teen  in  tlte  Histoiy  course."  ^  ' 
.  (see  ooinment  earlier) 

.  "Average  •"'  .   ^  . 

'  -  > 

"Some#"    '  '  _    ■  . 

"To  some  extent;  function  (of  libraries)  ha^  ehangled"  greatly  ^ 
(recently)."  '  ^ 

"Very  f;ood-  can*t  recall  where  it  was  covered*"  *  *  ^ 

"Good."  ' 

•  ♦  ■  J* 

"There  was  high  regard  for  this  all  along-  probably  ^  . 
reinforced." 

"No-  not  specifically." 

"I*m  sure  it  was  covered-  feel  I  do  know  what  the  place  of  ' . 
libraries  is." 

"OK."  • 

"A  little-  don*t  know  because  not  used  (on  the  job)." 

(elementary  school)     (note  coroment  above  wherein  I  noteji  that  ^ 

many  school  librarians  do  not  seem  to  think  of  their  libraries 

as  serving  society.) 

"Selection-  how  the  library  has  to  chafiige  with  public  tastes- 
you  imast  keep  up  with  the  times.    Services  are  obvious-^  to 
provide  information  and  materials-  resQUrces-  much  more  than 
just  books**  do  everything  you  can  for  your  patrons t"  (public) 

"Part  of  History  course  and  Public  Libraries  course-  covered 
.     OK."  .  ^  ^ 

"Fully." 

•vyes."       ■      ^  ■-•  -  . 

"Covered  in  History  course*"   (History  of  Books  &  Libraries) 

(58) 
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"Covered  somewhat-  some  discussion*" 


"Could  have  had  mora-  seems  important-  what  a' library  can  do»" 
"0K#»*  '       .  ♦  ••,  ^ 

"Crucial J  relate  to  cities,  growth  of  urban  areas."  (public) 
"No-  History  pf  Libraries  dldn*t  eaver  this  enough." 
'"Pretty  good,"        '        •    ■  .  ^ 

'*IeSf  vith  the  History  course 
"OK-  well**  we  talked  about  it*" 

"No."      '       *  -      \        .       '  .     -  *  ' 

♦•Yesi  in  History  of  Books  &  Libraries  course*"  ' 


0 


J 


"OK."  ^  ^ 

"To  some  extent-  bookmobiles t  etc.-  covered  fair*"  . 

"Yes*"       .  ^    '  • 

"No*"    '  -  "        -  ^  .    '  ,  '  ■ 


As  my  coirnnents'Jstave  indicated  >  while  most  of  the  graduates  felt 
this  was  covered  adequately,  most  of  them'  aj-so  tended,  to  perceive 
'the  area  as  a  historiqal  one*    Frequently  the  immeqliate  reaction  > 
to  the  question  was' to  refer  to  the  course  in  History,  of  Books  & 
libraries^    The  "place"  qr  "functi©n"  of  libr,aries  in  society  is 
not  seen  as  a  current,  ^*how"  topic;  '1  would  say  ilfost  of  the  ; 
graduates  thought  of  the  historical  growth  of  libraries  and  pietr 
evolution  in  forms  of  service*   heedless  te  say^  this  was  mt  my 
intention*   However,  we  can  probably 'say  that  a  librarian  who  is 
taken  pback'     being  asked  about' the  place  of  M^.  liferaEy'im 
society  is  not  .doing  much  t-hinking  beyond  the  dajf  to  day  rsBtlno^ 
'Also,  school  librarians,  were  narrower  in  this  regard  thasii 'p^abli© 
librairian^,  for  they  tended  to  see  the  school  ao  tiliioir  .^s@aioty% 
not  the  coianunity  served  by  the  dateol*    I  was  pleased  feo  mto 
that  a  few  ■  graduates  understood  e:?c£ietly  miat  I  mesnt  aM  had 
obviously  already  considered  where  their  fimetions  ^"f it"  iptd  the* 
community*    S©-  m  need  to  do  moro  in  the  etirriaulum  %6  holp  mre 
students  see  thia  perspective?    xt  shouM  lead  to  greatop  ^db 
satisfaction  as  well  as  more'  integrated  performance  *   I  ob  mt' 
.  satisfied  with  the  results  of  tfeia  qisestim  and  plan  t@  Iqpk  intp 
it  more  oeaprahensively* '  •  \' 

■        28^ 'J^^^  ■ 


'^HQWn well  did  your  6SC  library  courses  prepare  you  for? 

Understandings:^  the  physioloCT'  and  ^ 
psyoholoCT  of  reading  ^ 

This  question  usually  took  the  graduates  ^  surprise,  for  they  ' 
tended  not  to  thipk  of  this  as  an  aspect  of  librarianship— 
though  i*  Mght  veil  be,  and  in  fact  is  in  some  schools,  which 
is  why  X  inserted  it.  .Miile  the  topic  may  be  referred  to  in 
soiRe  of  our  courses,  usually  one's  fifst  reaction  is. to  think 
of  It      the  proper  field  for  a  reading  specialist.    But  what 
else  i£r  a  librarian?     Eiis  is  one  of  several  questions  I  used 
deliberately  to  prod  the  perceptions  of  the  graduates,  for  I 
had  no  reason  to  believe  they  had  really  covered  anything  on 
the  physiology  of  reading  in  our  courses,  and- anything  on  the 
psyehQloCT  of  reading  was  probably  described  as  soinething  else, 
such  as  analysis  of  reading  interests*  - 
- «  *  ■  *  .•*,<>. 

'•Yes-  the  habits  of  readers,  what  they  want,  etc*"  . 

<'Ko-  I  took  some  courses  in  it  for  my  teachteg  oertificate-  it 
was  vccsk  i^ere,  too*-' (a "librarian)  needs  m©ro«^^   (high  school)- 

■  "riot  much-' -need"  more  in  it«  co^d-  ^rpfit\well  ^  (lua'^ing)  reading  ' 
lewl  analysis^-  like  reading  teachers."   (jmior  high) 

•  ^^QQf  Inmny  eourses-  I  picked      sokqIigto  mi  thevo^  it  was 
Hoil-eoveredo^^    ■  . 

-  "Ifenoo"  ■    '        ■     •  ■  ^  '  ' 

"Ndo  Rot" at  alio"  .  _ 

^•fl9°  m-^Q^o   %  siotoi?  io  a  gar©Qpti@n  toaebQi?"  who  woat  ta  ^  • . 
„  Glassbos'o^  '  Iqs>  I  ipnM  like  t®  Imw  moreo  "    ,  -         '  : 

"OK."  '  °         °      '         ■    '  '  °  \ 

"Houlroyd  eovQ?Gd  it ■ well  f©?  aiolQSQQnts-  analysing  x^hj  thef' 

read  certain  tBiiagSo'^  '  •  ' 

"No-  not  covered ■  :  ' 

.         edtseati©!^  courses-  'not  In  ll^TBr^  ©©Wsgsc  -  It  probably  . '  ' 
-  should  be  -covered «.  %  sfci©'i5M      able  ,t©  dote^^aQ  .reading  levels 

■  of  Materials-  because  Q^en  In  high  school  you  ba*^G  children^ 
reading  at.  the.  3rd  grado  lo'^^alo"    CHQSEGnt^as^)    .  • 
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»»No.    I  took  a  coursei  in  reading,  'but  even  that  didn't  into 
the  physical  side."  ^  ~         ,  •    .    .  " 

"Not  aovered*-'*  * 

'•DonH  recall  ii>-  I  took  a  reading  course  as  an  undergraduate,  but 
there  was  nothing  in  library  science* 

•les-  in  the  book  selection  courses      (we  would  expect  some 
reference  to  the  psychology  of  the  user  as  a  factor  in  selection 
of  materials)  * 

'»No,« 

•*Ies- very  little 

"Not  much-  could  have  used  more  on  the  relationships  between 
^reading  and  the  library  itself •" 

"Ygs^  why  people  read."  '  -         *  ' 

"  )l  '^"^  ''V-yyci^  co-jjiraoc-  %n  the  reading  courses,  yes." 

:  rl:^?-  Qcllarc  t:oiait  into  psychology  of  children  to  some* 

^^Uc/i      '  i"'^'"":.  :cdcr^7-         liHO'vS  :?oallsr  no^GGBrSx^-  but  - there  was  a 

"Goo        i::. ..J  Ir  uolpfcl-     .-/G I'-'dGGSTo  irocciii^G  p^^iaomsv though  . 

^©VGreda^^  ^  - 

"1?QS«'  tho  atti'&tJidGO  o?  di'^-.^GrcjUt  ogo  GS^onp-'-^  GG:LW/:ii*SioG«  thoir 


•  "No-  I  was  prepared  as  a  high  sshaol-  teaeher  (but),  never  had  a 
course  in  readings,    FeeX  ^  libraries  should  take  a  eourse 
in  reading,    I  piek  up  a  great  deal  £rom  the  excellent  reading.  - 
teaeher  here.'  Of  eourse,  elementary  seheol  teachers  my  already 
have  it-  it  would  vary  ^  background.'!    (elementary  libh,) 

"No*»  not  cpveredt".  '  .   "  • 

"Averaget"  *  ,    t>        '   '  • 

••Don»t  know."    '\  * 

"No."    ■         '         ^  • 

••IC  was  well-covered  somewhere^" 

"Fair."  ..      .  ^  " 

••None.'*,        '  .  '         '  ' 

"Covered  in  teaching,  not  ^ in  library  course's 

"Generally  ( CO vere(3);  not  much."  ^  '  . 

"No*"    ■   ■  '  .  .    •  : ,  '    .  -  - 

"Kot  tnuch-  I  had  it  in  teaqhing-  need,  a  lot  moire  (of  itV  f or 
librarians."  o  " 

"Yes- in  the  literature  courses."      ^  *  - 

"Can*t'  separate  this" from  (redollecPtion  of)  reading. cour^e^'  / 

"None-  there  should  be  more  on  reading  "in  library  courses." 

f  ■ .       »    .   ^     ^     ^    ■  .  ^  ^  y*.'  ^  ■  o  ■  . 

"No  -not  covered-  possibly  there  was^-sbtnething  on  the  atmosphere 
(such      putting  pillows  on  the  floor,  raaking^^thfe  library  a 
pleasant  place-  nothing  on  phjrsiology/)."     '  , 

"No."  \ 

"Yesi  very  much  so-  in  ydur  course •"  (this  bewildered  me  because 
I  did  not  remember  ever  teaching,  this  area.    The  librarian,  a  nixn, 
was* in  only  my  Literature  for*  Young  Adtiltfe^'^ourse,  ai^d  appeared 
to  have  been  greatly  impressed  by  it,  so.  I  rtust  conclude  that 
either  the  halo  effect  is ^operating;  or  I  have* forgotten  exactly 
uhat  I  covered  at  that  time.)  "   *  '  . 

"Yes.^"-^  '  .  •    .  •  ;  .  • 

"LQamed  it  in  educational  psychology  (and  otfi^t  non-libraiy 
courses)  o  To©k  a  course  in  the  Reading  Dej^t^l  bebause  I  felt 
1  ruGGded  to.tmderstand  the  problems.'!  (vocational- school^ 
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"Not  covered     ■  '   '  \ 

"Mo.**  .  " 

little-^  ttayba  on  teenage^rs-  nothing  on  phyaloXogy-  it  wou1.d 
be  helpful  to  leam  something  about  reading  levela-^  having 
ehildrep  ©f  rgr  own  helped-  it's  ^tal  in  elementary  schools^^ 

"No.;"' .  .  ' '         ■  .   '      .  •     '  '  ^  > 

"Nothing-  I  had ^no  eduoatlln  courses."^  «  . 

"OK*"  ' 

"More  important  than  history •   Why  people  fead*** 

/  •    ^  •  ■       .  .  .        .  - 

"Houlroyd  to  sorm  extent  (young  adult  course)*  Other  in^tmctors 
referred  to  it#" 

"No-  I  had  some  as  an  undergraduate."  "(teaching  courses) 

"Very  little."-  "  • 

"OK-  covered  very  well  in  young"  aAvXt  and  children's  courses," 

"Ifes-  probaWLy  in  shildren's  lit,  and  book  selection 'for 'both 
elenentary  and  secondary  aehobls," * 

"No."  .  ■ 

"Could  have- used  more*" 

"In  the  young  adult  course-  needs  more  attention*" 

"Yes-  .except  kids  are*  riot  reading  as  much  as  fehey  used  to#" 
(grades  6-8)  . ;         .  .  - 

"No*V  ^  .  ^  ^ 


It  would, be  fair  to  say^f  I  think,  that  a  E2oj©ii=i%  ©£  Qi^aimtoB 
would  like  to  have  had,  $ome  instrueti»  In  tho  TO(y&nQ  ofqq-  hm 
to  determine  reading  levels  of  mateifialOo^feow      raoogniiGQ  %ho 
reading  proWtems  of  •  a  library  userj)  hm^      cmplyso  a^tito^^eo  @f 
users.   A  number  of  ttiese  persons  ^alroady- fead  mmo^  iiil©li\ha^/ 
'got  in  ,education  courses'  as  fomei^  tsaalherGo   !fewevQJ?cp  thmo  wSi© 
said  they  want"  this  -area  were  alr.©st'  all  sdhml  liferaslaBSg  tlio 
public  librarians  seemed  lass  into^QStedlo    Snere  was.  little 
interest  by  anyone  in  tha  physl©l©)^y  ©f  TOadiinigo    ©x^oo  \;jlm  oaM 
they  had  nothing  at  all  in  this  as^oa  oltinQF  liavo  i?©?r3©ttoa  ttora  . 
was  a  little  (at  least)  in  litoratw^o  mwobo^  ©i?  Iriagpoacsl  fc©  get 
adjunct  dnstruetors  who  osaittod  ito    1  thiBk^.t-jO  d©  EGci  -(^(^  l©©k 
into  providing  nmm  here^  ,Qith03?..©Mi?solvoG  ©:?  thi?©HgIh  ©tlnos' 
departments. 


'^Hov  veil  did  your  GSC  library  courses  prepare  you  for: 
Understanding  major  problems  in  education?** 


I  included  this  question /on  the  basis  that  librarianship  is  a  ^ 
part  of  the  world  of  education'  (i^rpadly  defined*  much  beyond 
that  of  the  schools^  and  that  therefore  it  is  hf  interest 
whether  librarians  are  acquiring  much  understanding  of  the 
ma jor  problems  in  education;    However >  as  most  df^oiir  students  ^ 
come  from  the '  world  ""of  the  public  schools,  they  interpreted  ' 
"education"  as  pertaining 'to  that  world.    Never^less,  some 
useful  information  was  turned  up.  ^ 


"tes-  but  probably  in  education  courses*'*   (meaning  that  tfie 
respondent  feels  aware  and  informed  in  this  area,  but  that  this 
knowledge  did  not  come  ^^from  our  courses) 

•.  '  ^        •    "  -  ■  •  ■ 

"No." 

'•Xes-f*  in  the  education  courses,  not  library  science." 

"Somei"  "  ^> 

"None.^*  /  /    \  \     ^  «  V        ;  ^ 

"Non^." 

"No-  I  tried  to  avoid  courses  in  education*" 

"No:"  . 

"Yes-  0K.«  ' 

•♦No-,  weak."  * 
"No." 

"Yes,  OK."  '  .  °  _ 

"No*"    _  ■  ■  ■  ■  \   ■       _  ■ 

•   •      v'.  /  .  •       ■  ■ 

"in  .the  education  courses,  not  library."  .  - 

<'  -  ■ .  '     •  • '  ^ 

"No."  ;  . 

"It  was  dealt  with  but  no  stress  put  on  Itm  a  library  of  course 
deals  with  dt-"    (public  librarian) 

"No-  from  my  education  background." 

"I  made  it  a  point  not  to  take  education  courses-  it ^was  hot 
covered  in  library  courses  per  se."  - 


i«Don»t  recall. 

J     ■  * 

ERIC   *  . 
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♦♦Yes-  in- seleetion'^bf  materials  for  .teenagers (I  find  fpom  • 
the  list  of  courses  taken,  that  this  person  probably  means  the 
eourse  "Studios  in  literature  for  young  adults'*),  . 

«N©.-    ^  •     .  '  ;  ,  ^, 

♦♦Not  in  a  library  way*"  ,  ^ 

'♦♦Kot  much  in  library  science  courses-^  X  did  a  lot  on  major  *  # 
problems  in  education  at  (undergraduate  university)  ••♦ 

« 

■•♦Xes,  it  was  discussed*"  ►  / 

♦•Yes,  possibly  in  education  .courses-*  not  in  libraiy  courses •" 
"I  donH  know  since  I*Ye  been  a  teacher  fon^^ome  years*^' 

/  [  '  ' 

"Not  in  librafry  courses-  education  courses,  yes." 

■ .        .V  '  *^    ,  .  , .     ■  ■ 

"Yes,  in  education  courses." 

"Some  of  it-  we"  discussed  underachievers-  ethnic  backgrounds- 
notmuch."'  /  .      /    .  * 

"Not  much-  probably  in  casusQ.  class  conversations." 

"Not mentioned."  -  * 

♦^Only  in.  graduate  level  education  courses-  not  library." 

^'Not  in  library  courses."  ^  ^ 

♦♦Not  covered-  I  obtained  this  from  reading."  | 

...  '         "  •  \ 

"Yes-  need  for  teachers  to  know  what  is  available-  ^tles  in  with 
history  of  libraries-  how  it  ba«  greatly  ijtiprovedJ*]  (college) 

"No;"       •  ^:      \  \ 

"It  would  be  interestiftg  to  takelthetTup  as  they  were  top^cal^- 
but  not  formally  I  such  as  the  West  Virginia  case."  / 


♦♦Not  remembered-  I  began  a  course  in  curriculum  but  dropped  it 
when  I. foT&id  it  was  not  required."  / 

■  ^  •■  ;  ■  ■ 

♦'Average." 

"X  liad  a  summer  course  in  Foundations  of  Education  (Jensen)-  ^ 
planned* tcr|et  a  school  library  certificate."/  (implied  it  was 
covered  then.    This  person  now  works  in  a  ^wlic  ^library.) 

-  ••No."    ■   ■   ^'       -     ,    ^    '  •  "  ^    '  - 
v,^'Pair  to  good." 


"In  teaehing-  not  library  Gourses."  ' 

"One  eottrse  (required)  In  currltJulian-  nofc library  courses." 
"Not  sure  when  it  was  covered-  education  courses?!* 

"Not  in  library  science  courses-  probably  in  teaching." 

"I  took  ojie  education  course-  it  was  terrible-  this  was  not 
covered  in  it***  v 

•♦No,  except  tot  group  discussions  with  other  students^^^ 

♦•Ifea,  in  the  literataire  of  behavioral  science  cojirse.^*  (one 
mjor  unit  in  thi$  course  is  the  literaturfc  of  ed^icationi  and 
^the  assumption  ipust  be  that  there  was  coverage  of  content  as 
vellf °  I  find,  in  the  list  of  courses  taken  that  this  person 
had  that  course  with  Mr.Tubio,  and  there  is  a  notation  that 
it  was^taught  by  ••handling  questions***)  ^ 

'    "A  little  weak."  ,     .  .  /  - 

.-'^  "Education  courses,  no%  library  science*** 

••None  of  the  education  courses  covered  this^  they  should 
haye#^»  /  ^  , 

••Discussed  in  teen-lit*  and  children's* •*  (I  find  from  the  list 
of  courses  taken  that  this^  person  had  ••Studies  in  literature 
for  children**  and  also  ••Studies  in  literaturef or  young  adults, 
JPhese  are  apparently  the  courses  referred  to.) 

•^Currtcalum  was  discussed-  adecjuate*** 

••Covered  in  Foundations  of  Education  course-  not  by  the. 
'  — >  professor  but  by*  groups*  of  students*" 

"OK."  , 

.   «Por  school  librarians-  not  for  public  librarians*"  (my 
rC}Collection  of  this,  conversation  is  that  this  public  libra- 

/rian  meant,  there  is  no  need  for  public  librarians  to  know  ' 
of  the  major  problems  in  education*   As  indicated  above,  I 
disagree  with  that  viewpoint.    H6wever,  it  seem^  pdssible 
the  librarian  was  referring,  narrowly,  to  problems  of  school 
.  .  administration t)  -  , 


J 


.•'In  education  curses-  mt  library  ©nes#"     *\  ^ 

♦♦No-  actviallyf  I. was  glad  not-  to  iboiw  it)^^  >  -  ' ' 

"Very  little."  .  ^ .  •• 

"Education  courses-  not  lilLrary*"  . 

"Mo."  '  ' 

"No."-      ■    ■        ,      ■  >  '  ■  ■ 

"0K>    ■  '     ■  '  >  '      ■  /  .    ■  . 

"tlot  covered-  I  did  l,t  in  nm-'li^vnTjf  courses-  the  general 
undergraduate  programs  covered  it." 

"Yes."  '  ' 

"In  the  non-library  courses  we  were  required  to  taMfe-, the  roan 
was  pi-ejudicfd  against  librarians-' I  didn't  like  it  because  he 
didn't  teach."    (;5unior  high  school  IITmi.)  '  ' 


Obviously,  many  of  our  graduates  received  no  background  anywhere 
in  "major  problems  in  education,"  and  of  the  others,  almost  none 
received  any  of  it' in  the  library  science  courses*    It  4s''a 
valid  response  to  say  that  they  should  not  have  expected  to  . 
find  it  in  the  library /courses.  . 

As  noted,  however,  I  regard  librarianship  as Jt  part  of  the 
larger  world  'of  education  (nor  am  1  alone  inythis)  and  indeed 
the  State  of  New  Jersey  appears  to  be  moving  toward  recognizing 
this  %  talking  of  incltding  public  libraries  in  ^he  new 
reorganization  of  education  under  the  "through  and  efficient"  o 
system.    There  was  no  question,  of  course,  that  school  libraries 
were  already  within  that  T  &  E  area. 

It  night  be  worthwhile  for  us  to  consider  at  least  a  few  of 
the  educational  problems  facing  American  society  today,  Mid-  to 
build  thisse  into  the  curriculum—  though  it  seems  certain  that 
sdme  are  already  there  ,  though  our  graduates  do  not  now -recall 
them  as  such.    E'er  example,  the  problem  that  so  many  people 
are  functionally  illiterate-  ^  schools  are  doing  more  in  this 
area  thjin  ever  before  (largely  because  these  students  are 
staying  in  school  longer  instead  of  dropping  out)  and  public  . 
libraries  are  providing  both  print  and  noQj^'rint  materials,  and, 
special  programs,  aimed  at  these  groups.    In  recent  years,  too, 
a  return  of  the  pendulum  toward  ^creased  specific  pre^ration 
for  a  career. (as  opposed  to -general,  liberal  broadening  of  the 
personality)  has  required  librariajis  to  stock  more  Materials  on 
occupations  and  cai»eers.   Education?  We're  all  in  the  middle' 
of  it,  '    -     '  ^-  ■  .  .  . "  . 

'  (67) 


"How^vqII  did  your  QSC  llbrai^  courses  prepare  you  for: 
.       V      Btbliotherapy?"  '  , 


••*No#^*    ( 'no V  signifies  it  waa  no^  covered)  <^ 

♦•Yes*-' in  a  student  project Cyos'  signifies  it  was  covered; 
unless^qualil^ing  term3  are  adcjed,  the  meaning  is\under- 
stood  to  be  that  coverage  was  regai:ded  as  adequate*) 


'•Yes-  covered  well  with  MrSfNipe*" .  • 

"Yes>  ,      ^    ^  •  !  / 

"None^  there  was  a  'brief  repoi^  in  one  class'l"  . 

■■    ^  .     ■        *  ^       .     ■     ^  ' 

'♦None-  nor  is  there  a  great  need#"     ^  %  . 

"Pretty  ^ood."     '    '       •  \      V  ,  -V 

"Hot  at  Glassbbro-  covered  in  a  course  on  adoles'qpnt  literature 
taken  at  (another  college 

'♦So-so;  ^. a  little  bit."  •  ,  - 

■  •  .  '  * 

'   "Not  really  touched  upon.**     ;         ;>  '  • 

**'.«  •■ 

"No." 


I 


"OK." 


*    "Just  with  children-  Sellers  course-  occasionally  as  a  children's 
librarian  I  have  workeKi  with  parents  whose  children  haye 
prbMemS."    (public  library)  * 


"I •inrDersonally' interested  in  this-  got  into  it  on-my  own-  thoujght 
it  wa&^f  afecinating-  more  should  ^  done;  with,  it-  not^-  much  is 


being  *6ne  on-it/^  It  nas  oply  a  suggested  topic ^  how  different 
>okg^an  zero  in  on  a  child^'s  piroblem*   Vfe  need^  lists  of  books 
that  exactly  show  the  problems  covered*    There  is  an  old  listr  ' 
last  year,  Instructor  magazinp  had  a  list;   (making  a  better  ;one) 
could  be  a  master's  projects" (elementary  school  librarian) 

-"Yes-  probably  in  a  reading  cojurso^  I'm  not  sure.    Geared  to  . 
prison  libraries ^  haoidicapped,!  patients,  etc."      ^  .  .  ' 

"Briefly-  some  little  discus sion»"  •  '  c 

"Yes-  some»"  , 

"Discussions-  a  "friend  did  a  project  on  it-  I  was  personally 
involved."  .     ^    *  *  ^ 

"I  did  a  paper  on  it-  we  discussed  it  quite  a  bit-  in  the 
book  selection  course."  '  »  \ 
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••(yes),  in  the  Sellers  cour3e»** 
••No,*? 

••Some-;  qne  waster •$  project  was  done  on  ±tm^  (several  graduates 
have  i^fprred  to  this-'iandoubtedly  it  was  impressed  on^them 
because  to  theses  are  discussed 'among  the  class  nenbers 

as  they.t)rogires5  toward  com^leltion-^  thu3$  all  members  of  a  class 

are  f mni^liar  with  each- others V  papers*) 

••Some  discussion-  not  deeply-*  could  have  more-  thew  were  some  . 
repoart8#*t'  .  .  - 

y  '••yes.,  OK^f '  ..    ^  .    ^'       ,    •  ■     '  - 

••Only  talied  about  briefly*** 

.    I   -  . 
••It  was  metttioned," 

.  ■     \    -  ■  ^ 

••Gojvered  Oli-  to  some  extent- book  selection  coursesi^* 

••It  was  a  tanit  in  an  undergraduate  course-  was  exposed  to  it 
well*** 

••Ifes*  covered  in  one  course-  it  was  well«»done*** 

^No-  sourfds  as  if  it  shotLld  be  covered-  there  was  just  a  little 
n  finding  interests*** 


3 wrote  a  paper  on-  it*^^ 
es,  in  all  courses,  especially  the  seminar*^^ 
••Covered  some. ••  *  *  f 

dnlyAeard,  the  word  when  someone  chose  it  for  a  thesis." 
"Average I 

"Not  hi^re-  took  it  in  a^Teraple  Univ.  course." 
"Oood.» 
"None." 

".Some-  aMttXe."' 
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*Yes,  OK-  it  changes  all  the.  time."" 

-    "I  tried  to  do  this  kind  of  thing-  but  do  not  recall  it  in 

courses 

"I;S3ntioned-  didn't  sell  it-  slightly." 

"Yes,  OK-  good-  I  have  some  MbXiographies  on  it-  not  sure 
where  it  was  covered*" .  •  * 

"A  little-  it's  not  very  successful  where  trie^t" 

.  "ffe-  it  doesn't' ring  a  bell*" 

"f  rGcall  it-  some*  briefly*,  we  were  made  aware  of  it* 
,  it's  ^  triciky  area."     .      "  •    V  .      ■  '  ■ 

^"In  .part*"         -   ^     •■  • 

"Don't  recall  it*  maybe  it  wa^  in  one  of  the  courses  X 
didn't  take*" 

"SQISZ9  discussions-  some  projects-  individual  interests*" 
"No*"r  ■   •   ■       -  - 
"  "Yes*"  • 

"I  recall  discussions*  little,  but  adequate*" 

"Ho.   Maybe  it  was  in  children's  literature?" 

"Sellers  discussed.it  several  times*   It  should  not  be  dealt 
with  unless  it's  done"  very  carefully  and  cor^rectly^  You 
can  do  harm  with  amateur. psychology*"   (public  library) 

"Ok,"  ■   •  V  . 

"Not  too  sure  it's  a  problem*  only  in  a  general  sense*"  • 

"No*" 

■   ■  ^  '      ••••      ••  .     .  .  ■  ■ 

"Yes*"    .  . 

"Some-  it  could  be  a  s|>ecialty*" 

"Yes-  it  was  covered  iJrell."  , 

"Yes-  it  was  very  clear."  \  ^ 

"^^0*"    .  •  .       ,  ■     \  : 

"It  was  touched  on-  could ;ihave  had  a  little  more."  ' 


(70) 


''This,  and  readtog:  <Jovered  in  non*4ibrary  courses;   there  was 

better  coverage  there  than  in  the  library  courses*'* 

**         '       •  ,  •       ♦■  .  • 

"OK*"        „         -  I 

^  .    \ "    '  _ .  ^ 

"Idttle  or  no  coverage  #*' 


Much'  of  the  problem  in  getting  clear  answers  to  this  question 
-lay  in  the  fact  that  most  librarians  do  not  agree  on  a  single 

meaning  for  the  term*     Borne  use  "bibliothergtpy"  to  describe 
r"^-^         a  process  that  is  little  more  than  giving  each  reader  the  kind 
^  of  book  he  is  F*ost  interested  in,  and  in  this  very  broad  sense 

I  am  sure  all  of  our  students  obtajji  sprfething  in  several  of 

theij,r  course^.  - 

&  the  limited  sense,  of  prescribing  reading  geared  to  a  course 
of  therapy  (generally  understood^  to  be  under  the  guidance  of^ 
\  a  psychologist  or  stoilarly  qualified  person)  I  am  Sure  there 
^  V  was  little  in  the  courses  these  graduates  took* 

,  Swnej  of  the  people  I  interviewed  did  hot  know  what  I  meant  by 

-  ,  '        ^    «biblxotherapy#"   Si  such  cases,  I  briefly  outlined  the  fact . 

that  it  is  used  to. cover  the  above  wide  range.   However t  those 
•  .^who'^did  not  know  the  term  Tarely  remembered,  after  this  short 

"briefing,  having  even  the  matter  of  suppljring  reader  interests. 
In  other  words,  they  are  probably  the  least  informed  and  aware 
*-     •   '  of  the  graduates.        *     ^  ^  / 

*  *  ' 

Probably  a  majority  of  tlie  graduates  regard  this' as  an  area 
>of  little  value  or  need',  and  in  so  doing  they  are  thinking-  of 

•  -  the  limited  definition.   They  are  probably  jsorrect,  then,  thaV 

their  own  job  requi"reinents  are  very  unlikely  to  ihclude  any 
need  to  perform  "bibliotherapy*"     Does  this  wean  we  need  not 
mention  it  in  our  eourses?"  I  think  we  do  need  to*    An  example 
is  the  one  graduate  who' mentioned  the  nec!r^r  caution  in 
trying  to  be  an  amateur  ps^rcliologist/^  Probably  librarians  need, 
•   to  learn  a  certain  amomit  of  restraint  and  humility  as  well 
as  professional  oompetjenoe*    Books  da  have  an  effect  on  their  J 

*     »      readerii,  yet  if  w©  become  too  involved  in  considering  this 
°  /  effect  on  each  individual  using  our  libraries,  we  ean^be 
te"mpted  to  think  we  know  better  than  he  does,  just  what  he 

;  should  be  reading.  *  .       -  '    '  * 

It  is  more  difficult  to  exercise  restraint  in  a  schpol  library 
than  a  public'ione,  for- the  omnipresent  assumption  in  the  school 
is  that  all  activities  are  geared  for  having  a  designed  result 
on  the  child.    School  librarians  who  s^ply  giv«  pupils  what  - 
they  l^ant  to  road  will  s<ion  be  brought  up  short.,   However,  the 
'         public  library  tradition  (now  under  attack  in  high  plaqes)  is 

•  -  for  each  reader  to  silently  write- his  own  "prescription"  for 
reading,  based  on  perusal- of  a  widely-balanced  collection. 
How  many  people  understand  how  precious  that  tradition  is? 
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*  •     "  .(71) 


A  •  :  .;,  ;:■        .  / 

^Hqv  well  did  ..your  QSO  library  QourseB  iprepare  you  fort 
Cooperating  with  othev  libraries ♦  eltlier 
'  •  •    '  '         '      .  fprm^lly.  or  informally?" 

Ky  intention  here  wag  to  eover  the  qonplete  range  of  possible 
relationships,  frosj  staiply  phoning  ©noo  in  a  while  for  more 
,  information  or  to  share  the  word  on  a  good  new  boDk,^o  being 

part  of  more  formalized  networks,  .either  horizontal, or 
vertical,  through  which  materials  and  information  are 'shared 
in  the  State  or  a  region*  *  '  \ 

"Courses  did  cover  cooperating  with  nearby  school  libraries 
V:e  do  informally  have  int^rllbrazy  loan  with  (nearby  special 
sdiool)  and 'are  helping  them  with.  TV." 

•     *  -  "  ... 

"Wasn • t  covered i " 

••lee-  there  should  have  been'tfiore  on  establishing  a  coiroon 
basis  between  school  and  public  librarians-  no  one  notifies 
the  public  libraiy  that  kids  will  coKse  in- to  request  things- 
the  ^^ol  library  can  work  .with  the' public  library." 

"T^iere  was  nothiitg  on  area  library  relationshipSfi  though  they 
have  been' helpful     Need  closer  rapport  with  school  libi^^ries. 
(the  local  ^liblic  librarian)  has  helped  with  this  here# 
Glassboro  could  set  up  examples-  whore  there  is  go.odt'rap^^fi 
between  the  school  and  publlef  libratles,  such  as  in  Salefti|.  " 
can  give  examples."    (public  library)  ■  ' 

?*Yes-  in  the  administration  course*" 

"Not  covered*" 

d©n*t  feel  the  courses  covered  it- "v^(  implied  there  were 
informal  student  discussions)    "Wer  actually  do  it  here-  it 
depends  on  personal  ability*,"  (this  high  school  librarian 
tended  to  feel,  on  a  number  of  points,  that  one  is  either 
Inhei^ently  a  cooperator,  a  good  relater  with  people,  or  one 
■  is  not.)  '  ,   ^   \  '  '  , 

"I  enjoyed  the  give  and.  take  in  dass,  talking  to  other 
librarians,  which  developed  me  informally.   We  have  an,  " 
excellent  area  library*";  (implied  this  informal  give  and 
take  is  the  best  way  to  learn  cooperation.) 

"les,  very  much  so-  it  .was  covered  well*"  - 

"Very  good*" 

"Very  well."  '    .  • 

"Informally,  this  is  done  here-  with  the  public  library, 
-et^s.-  the  courses  did  encourage  this."    (elementary  school) 

o  '  .  ,  .  .  (72) 


•**I  am  doing  it  mry  maoh  hxt  don't  recall  it  at  school. 
' (public  library  director) 

**Soae-- interlibrary  loan-  rjust  a  little."  .    ■  ».  / 

"Getting  mterials  from  other  librarios^i^  regionalt  State>  the 
Tri-Gounty  Library  Association.'*    (high  cjchool)  ^  " 

**IeSf  it'  did  help.  ..Eenenber  UQxng  i?y  own  local  public  library 
in^courseo-  in,  your  coiarse,  tho.irisit  to  the  school  library  .in 
Blackw0od'was>elpful#**    (publ4e  libraiy) 

"Actually /we- do ''this  here^  the.cotinty  library  association,  •  ^ 
interlibrary  loan,^  Kot-^overed  in  depth  in  courses ;  di^scussed 
AtiV  code  for  ULf  noj^riuch  elee*"   .C|>ublie  library)  ■    '  •  ■ 

"Sourse^  did  epcourage.  me  to  do  tnis  (I  am  very  active  at  it  ^  ' 
in  the  prof^ion)*  '  1  find  other  librarians ;very  willing  to 
co^perateynavb  exchanges  with  (two  nearby  townshipn),  our^own 
senior  h^h  oohool,  the  local  public  .libraiy."   (this  school 
librari^  exercises  leadership  in  a  libraty  aaaociation  and>  in  ^ 
the  local  public  libraiy  as  well.)  ,  ,       \   .        „  . 


"^les 
libraries 


-  in  the  administration  eour^5e-  county t  public,  JJ^ate  *  . 
aries.  '  I  wrked  on  this*"   (middle  school)^      ^  - 

."IntprXibriry  loan  (ILL)- .that's  about  all." 

^^BBf.  it*s  desirable  (but)  it  was  ti2enti©ned>  that^s.  all#^' 

* "Having  two  schools,  I  cooperate  with  myself 1"    (went  on  to 
cite  how  being  in  charge  of  both  libraries  made  it  easier  to 
share  materials).   "It"  was  not  covered  in  courses.-'*      "  . 

"Don  H  recall '^ffiuch  bn  it-  would  want  more-^^one  of  the  Title 
II  grants  is  offered  for  cooperation." 

'•No-  probably  tberef  was  not  enough  titae-  yotf  learn  this-dn  the 
Job."    (cotmty  library) 

nes,"    ■■  ■  ■        '  .  • 

'•Covered  very  well. '•  ' 

■  ''Having  my  own  situation  in  mind- may  affect  my  reeollection. 
Probably  not.  eovered  well."  (elementary  school)  . 

"Covered  very  well-  fjintastieally  so-  I  am  comfortable  doing 
it."  '  •  „ 

.'•Pretty  well  covered*" 

"Touched  upon-  could  use  mare  emphasis."      .  . 
"Quite  well."  298 
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"Definitely  OK-  it  has  heen  a  help."  Chigh  school) 

"Th^y  Esntioned  it-  a  little.".  '  '      -  ' 

"Irifqmally,^yes,    X%  was  aovared*    I  am,  elose  to  t^ie  town 
librarian*"    (mddle'^  school)    ^  ^ 

^  "Definitely  yes-  as  sdten  as  l  eanRhera,  I,  studied  the  other 
libraries  nearter-  we  qgoperate  with  two  colleges,"  * 


"No-  it  was  not  discussed*'* 

"Fairly  well**  pretty  good*" 

"VJe  cooperate" very  well  here  (but)' not  rWdlled  from  courses*" 
(elementary  school)  ' 


"Average*'* 


^•Disfussed  a  little-  I  got  involved  (with  At)  on  the  job*" 
"Jlot  covered*"  '  *  ^  ' 

"Not ^covered  too  well*"       '  , 

"Very  well*  We  use  eommuhity  resources-  for  example,  a  lodal 
company^ for  interllbrary  loan,  which  is  yei^  helpful*  li)  was 
very  well  covei^ed  in  t^  thesis  course*"  X junior  high) 

"les-  mutu^r  help*"         -  ^  \ 

"Fine-  r  met  a  lot  of  librarians  there  (in  the  courses)  and 
learned  informally  how  to  cooperate*"    (elementary  school) 

.;."i:es*"     ;  '  \ 

"Disjousaiori' of  ILLa^  that's  all*    There-wasn't  too  much  because 
the  first  time  I  used*  IXL  it  wa$  incorrect*"  (college) 

,  ^  "&  little-*  my^job  needs  donH  require  miuch*"..  (elementary) 

-  "It ''was  mentioned  that  it's  been  done,  but  there  was  no  for^aula 
f>iven  ©n  exactly  what  td  do*    Many  examples  were  given*  i3on*t 
feel  this  would  tell  me  how*    I  w^ould  have  to  design  own. 

\ program*"  (public  library  staff,  newly  graduated)    (Of  .course, 
this  person  will  find  ^  experience  that  there  is  no  formula, 
no  "exactly"  i-jbat  to  do;    Examples  and  discussion  aremrobably 
best*)  -     .  .        .  ^ 
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•^^It  was  talked  about-  r.enti©ned-^---nothing  on  GpeQifi0ally 
developing,  it***     .  -  '  "  "  "  '    ^  ' 


"tec-  lU^  Sar^den  GoratyHb^i:^,  Cherry  Hill.  PIi#". 

,   .  '  ,      ■  \        '7.    '  ■  •  ■«  ■  / 

"DonH' remember  it;"  ^  "  - 

'*/OanH  reeall  anything  on  it,  except  ILL.    Nothing  on  j^int  : 
projects,  wdrkiiio  together  (and*  I  am  doing  this  ©n-n^  present 
•Job).**   (county  VQ0ationar  seijool) 

"Do  not  recall  it*  /I  have  aetualiy  done  it  on  the  job»"„t 

•  '  ■       "  '  .  . 

"Ill,-  etc*,  but.it  was  not  stressed*   There  aould'be  mora  dn  it. 
Gould  use  soriething  on  local  organisations  and  their  fupptions, 
like  the  county  *  librgi^,  aSeoeiation,"    (publi<5\|ibrary)  ' 

".There  are  so  many  ways  to  he!^'^  We  h^ve  mu'oh  contact'' with  the- 
county  library,  etc*  -  All  librarians  do  cooperate?.  Ldcally,  the 
Middle  School  vhelgs  us)^  >I^t  !!sus^  have ^  been  in  the  classes'  (but 
not  remembered  speMf icafly)  *  People  whd  are  drawp  to  librarian 
ship  are  helpful*  The  Burlington  County  Library  sfehool  services 
are  excellent*.  Qf -^orcnou^  help-  they  len^  books,  run  seminars, 
etc#"'  ^(elementary  school  librarian)  f^-  . 

"Yes,  it  was  well  covered*"  * 

■  \  \ 

•'^v^e  did  learn  that  libraries  are  a  network,  and  should  be  so** 
use  of  ipiex*library  loan*"  ^  (public,  librai^) 

'■\  ^    ■  *    ■  '     •  *'  ^. 

"les,  it  was  stressed-,  between  -  school  and  public  libraries.^ 
(middle  schobl>        .  ^  ,  ' 

"Yes-  r do  a. lot  of  it-  it*s  haM  to  pinpoint."    (described  tf 
'  nur^ber  of  specific  situations)    (public  libraiy  director) 

"Qnlv;,  through  general  con^^ersatidns." 


-"No-  there  was  very  little-  I  didnH  know  about  area  libraries 
pr  cooperative  relationships."    (piublic  libraiy)' 

•         ■  ,  /  '   ■   .-  •         .    ■  ■  ^ 

"Pretty  uell*"  .  _ 

'  ■  .       ■  ■    '  ' 

"Yes,  OK."    '  .  '  ,        "        .  ■  _ 

"No,  I  don't,  recall  it."  ,         °.  ' 

..  "Fine."  ^ 

"ILi>'no  mention  of *  cooperatives,  regional  organisations,  etc., 
.which  are  growing  today."  (college) 
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J*Ies**  S9inetiines  ve  are^  t6o  busy  to-  practice  it."    (middle  school) 

"Not'^'much^ /the  librarians,  school  and  public ,  in  this  town  '  '  , 
dto;  cooperatV!'    (  j^ior  hi^h)  ' 


•  CqoperatjLon  between  libraries?   Certainly-  who  could  take  a  » 

Stand  against  it,  or  admit  to  not  <Joing  it  in  practice,  of* 
4  not  enc6ui?age  it?   Bui  once  we  get  beyond  the  simplest  of  * 
.  informal  arrangements, 'cooperation  becomes  more  difficult  to  \ 
»  '  aj^range  and  to  maintain,  more  of  a  problem,    1  haye  bpen  in 
^     'M5i!5CUssions  where  this  was  analyzed  in  great  detail,. most « 
'     v. notably  hy  the  advisory  council      the  area^library,  where  I  . 
served  for  two  years  on  the  steering  committee^  .  If  there  is 
,'  -6ne  fairly  large  library  in  an  aij^a,  •♦cooperation"  is  likely  ' 
to  mean  everyone  else  borrowing  books  and  services  from  that- ^ 
one  libraiy,  with  that  library  rarely  finding  any  need  or 
opportunity  to"^ borrow  from  the  smaller  ones*    The  expense  to  c 
the  large  library,,  generally  not  reimbursed,  can  be  large-p. 
but  if  the- director  thereof  raises  any>ob;ject ions,  this  is 
interpreted  as  being"  "against  cooperaliion,"  and  this  is  second 
: "    .  only  to  burning  books.  ' 

.Our- graduates  seem  ge|<eraliy  not  aware ^^of  these  matters*.  They 
f  requently  respond  with  V^s,  we  Mo  it  "/instead  of  analyasing. 
whether  cooperation  was  covered  ^and /or  encouraged  in  the 
courses  at  Glaasboro*  /  The  great  majority  of  "cooperation*' 
now  found  among  tbese  persons  is- almost  certainly  at  a  very 
,  .    simple  level-p-  there  are  few  indications  that  they  use  their  ; 
•  area -libraries  to  the  e:£tent'th5b  latter  would  like-  and  an 
:  archaic  system  of  financing  county  libraries  in  New  Jersey 
^  'continues. to  undermine  them,  the  more  sUcces^fiil  they  become 
'^^^    at  araising  the  level  of  l(f»cal  libf'ary  service^";  ^  .  . 

It  appears  that  interlibrary  loan  (ILL)  i§  well-covered  in 
our. curriculum,  but  few  of  the  .graduates  felt  we.  went  T|«uch 
'       beyond  tl?at*  v  Some  believed  we ''said' nothing  about  networks, 
regional  arrangements,  and  area  libraries.  y 

icings  that  should  be  covered  in  th^^^^ 
as  inclfiiding:*  joint  projects      libraries  (including  the 
'     f  iriancingf  of  these      grantk)  ;  .  cooperation  among  various  • 
-  ]^ -types  of  li^)raries  in  the  same  townj    cou^nty  and  regional 
librai^?^  associations ;    relationships  witfe^|*et  libraries ; 
cooperation  between  public  ahd  school  libraries  r  using 
the  resources  offlocal  industry^  :  Desirable  methods  included 
visits  to  various  types  of  libraries;    discussions,  examples^ 
— /    arfd  case  studies  in  class;    and  geneVal  encouragement  of  the 
^^-wdaea  of  cooperation  •    1  would  add  to  this:^  realistic  views 
of  the  financing  problems  of  networks-*  .how  to  establish  a 
finanSlng  system  that ^wili  strengthen  desirable  relationships 
and  reinfdrCfe  those  librarians  who  move  positively  into  it# 
We  neid  a  good  survey  of  existing'  practices  and  costs... 


'"Hov  well  did  yott»  OSC  library  eouraea  oranara  vou  fori  . 
Studying  your  uaera  and  thelf  n^ede?" 

Op  aome  early 'queationnalifea,  thia  waa  phraaed:  "...Making 
atudiea  of  uaera  and  their  chwacteriatipa?**  The  final  voiding 
waa  a  little  note  clear  and  approximated  the , actual  quaation  aa 
underatood  hy  the  graduate  after  a  little  diacuaaion.   It  waa • 
explained,  and  I  think  all  underatood,  that  thia  vaa  meant  to 
include  determining  the  needa  and  characteriatica  of  peraona  who 
are  in  the  libraty'a  deaignated  aervice  *rea,  whether  they  are 
actually  borrower^  or  not.         "       •  ' 


"Don't  reeaU." 

.  "1  actually  did  atudy  our  conmunitiea  fron  the  1970  cenaua  for 
Mid-Atlantic  (accreditation)  iMt  don»t  recall  whether  I  learned 
to  do  thia  in  the  libraxy. eouraea."  .  " 

'••HcM  not  covered*" 

"lea-  (tell  of)  ayailabUity-  how  to  help  peopiefc"  - 
"Not  Much  on  it- Bentioned,  but  that"a  all." 
"Adequate."'  ^ 

;"if  the  librarian  will  correlate  the  GSC  courae  ^content  and 
underatand  the  totality-  (yea)-  it  takea  oeraonal  character*" 

"Ho- yea,  in  pabMc  librariea.  Area  librariea  do  it.  Hot  aura 
I  learned  thia  at  Crlaaaboro." 

"Yes-  it  ma  brought  out  well-  of  courae,  your  work  (on  the  ^ob) 
bringa  thia  out*!;^  /  . 

"It  waa  touched  upon- no  more." 

"Ho."  / '  T.  ■ 

"Yes-  coirerad  OK." 

"Part  of  procedurea  book-  done  very  perfunctorily^-  I  do  know 
how  to  do  it." 

'■"Ho."      .  '  ^ 

^"No-  it  was  Jibre  on  materials,  not  on  the  people." 
"No.f; 

J  "Cbyered  wall,  in  book  selection  courses."  . 
"DdnH  remember  anything."  " 


"DonH  3*ec)pU  nuch." 
"Ho." 

) 


"Thar*  was  seething  on  it-  not  «wh," 
.  ;  .  •nCw*  OK.  " 

"Ho."  .  '    ,     ^  '   '  ■ 

■■"OK."-     .  . 

"Covered  vary  well," 

"Some  courses  weni  into  this  (sttch  as)  *d«lni»tratien,  bit 
not  deeply."        %^  : 

"Ileamed  quite  a  ^ot." 

"Yes«;it  Has  discussed."  .  • 

"Quite  well."  ' 

■  "       ■■  ■       ■■■■■■■  •    ■  ■  '  ■  .  ■     '  *  .  ■;■ 

''t^s,  it  was  covered;   I  rsnenber  a  unit  on  it.  .1  can  use  it 
(op  the  Job),"  \  .  «  •  '  . 

"Yes-  we  had  to  db  studii^is," 

"Well-covered-  in  the  boi|c  selection  course?" 

"Yes-  adaiinistrative  probleas-  what  kinds  of  things  each 
person  needs- 'what  kinds  of  people  they  are." 

■  "OK." 

♦  ■  ■ 

"Only  fair-  aayhis  in  the  abstract-  X  canH  judge  until  confronted 
iiith  it-  would  like  to.  make  up  an  intorejit  inventory  but  there 
is  no  tiiie."   (eleiientaiy  school) 

'  ^""Average.-"     •  .     ^;v^     "  • 

"DonH  recall  ieaming  it 

^  ^Hfi^  rwt  AB  lh  Making  a  real  study-  Tht  kinds  of  people  vho 
coni5  In,  yss*^ 

^    •    •  -  *  •       .  ^ 

^  ^llot  covered  *  •     _  ' 

o"    ■  ■■    /  ,  ,     ■     ^  .  ■  '  -  ■ 
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"Good."  V 

.  "Hone*'*  .  •     .  '  * 

"I  hate  ejcperience  her«»  fro«  taacblug-  not  in  [the  librarx 
sdenc*  cMirsM***      •  . 


•^es^  OK^  of  course  you  do  thi?  myway^  naturtlly*** 

"Mr.Weat  in  public  libraries  course*  thereof  sbae  wntiwh- 
\h  dbould  have  had  «>re*  <k>ur8es  were  set  for  school  libraries 

•♦I  don't  knoif-  in  the  literature  courses,  to  8o«e  extent,"  j 

"Don't  recall." 

"No."  / 

"It  was  covered  well  in  selection  and  other  courses," 
"Very  little- sidelights,"  \ 
"Definitely  (well  covered)." 
•Tes,  OK." 

"t  have  surveyed  the  students  hexwcbut  no. one  taught  it  in  t|he 
library  courses.  "It  was  assuaed  you  knew  how  to  do  it,*? 

"Only  those  who  did  it  in  their  thesis," 

"Yes.   it's  very  difficult  to  do  this  right.   It  takes  aoney, 
'ti«e,  and  staff," 

"Not  particularly," 

"It  was  covered-  it  seened  very  difficult-  the  job  is  really'' 
too  Mttch*  to  study  IdOO  people-  ^eens  iapossible," 

"Sone  students  did  surveys  of  readers-  1  didn't  so  had  no  <. 
coverage  of  this  topic-  it  was  not  covered  in  class-  I  would.  . 
need  sore," 

.•*Yes,"-  _    ,  '  .    °     '  .'. 

"there  was  very  little  in  the  courses-  you  need  a  full  course 
in  MasurLng  library  use," 

"les."  .  ^      •  .  »  • 

"It  was  mentioned- veiTT  little,"  .  . 
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"Not  too  W9ll."  .  ^  -  .  / 

"Tbs,  ok-  I  recall  it-  there  was  some  project.*?^ 

"I.dohH  kndw-  can't  be  sure  where  it  was  learned^  on  the  Job? 
It.  would  tie  wry  diff ieult  to  teach-  future  «pplic«tlonB  are  ed  , 
varied-  however,  it  should  be  learned*" 

"¥es»  this  was  covered  in  "Uterature  of  Youiig  ildulta."  ." 

"Fair-  could  use  aore-  it  would  be  difficult  to  tefch  thoroughly- 
there  are  so  aany  different  levels,"  ' 

••Hot  coyered#* 

'"Yea."  -  .  ■        •  .  , 

Wo."  .  . 

It  would  be  fair  to  s«y  that  mps^t  of  the  graduates  reiiembeih^----^ 


little  or  no  coverage  of  this  3Vib jetfte  Ify  recoUection  of 
their'  attitudes  toward  this  fact  would  Indicate  .that  Host 
were  not  greatly  bothered  about  ite  It  is  as  if  ^^atudying 
the  users  of  your  library"  cane  under  the  heading'  of  "nice 
to  know>  but  not  necessary*" 

The  few  who  renenbered  the  topic  being  covered'  well  aire  added 
evidence  that  these  graduates  went  through  the  program  at  a 
time  when  a  variety  of  persons  night  be  teaching*   The  College 
had  not  yet  assigned  all  fulltine  staff  to  the  prqgratt>  and  - 
there  was  (as  stated  elsewhere  ^  this  report)  nuch  unevenness 
to  course  coverage*  "  V  - 

1  do  not  think  vezy  aany  of  our  graduates  are  doing  naeh  in  an 
organised  way  to  analyse  either  their  present  library  usei^s^  or. 
those  who  night  becone  users*   A  few  combented  that  it  nould 
be  autonatlc  to  be  iware  of  the  needs  of  users ^  just- based  on- 
being  present  when  borrowers  select  naterials,  but  ihis  is  not 
what  is  needed  if  the  quality  of  servioe»  and  'Oie  range  of 
people  for  whom  11^  is  supplied »  are  to  be'  raised* 

We  must  remind  ourselves  that  some  of  these  graduates  are  really 
overworked  f  with  too  little  tine  for  nany  areas  of  professional 
service* 

One  librarian  had  an  interesting  suggestioni  an  entire  course 
devoted  to  "measuring  library  use*"  VOiile  this  would  be  i)eyond 
possibility  under  present  State  requirenents^  we  can  see  to  it 
that  sttidying  our  service  population  is  covered  by  a  na jor  unit 
in  each  st\ident*s  curriculum* 


\  -1 
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^'HoMT  mil  did  your  GSC  library  courses  prepare  you  fort 
»*Ab3tractiTig  and  indexing?** 

X  IncXudad  this  question  as  a  result  of  examining  articles  in 
British  llhrarlanship  and  other  areas.   It  was  apparent  that 
training  for  llbrarianship  In  other  coxmtries  is  nuch  more 
likelyy  than  here*  to  include  abstracting  and  indeidng.   As  a 
fonaer  special  librarian,  1  had  done  nrach  abstracting  before 
attending  library  school,  and  fotind  most  librarians  are  not 
f anil'iar  with  it.   Of  course,  all  of  them  have  used  abstracts 
when  searching  reference  sources,  but  use  the  t*"*  "annotation* 
to  describe  a  sinilar  'process.   Strictly  speaking,  an  abstract 
is  slnply^  a  sunmary  of  a  publication,  while  an  annotation  is 
partly  summary,  partly  evaluation »  but  I  find  few  people  in  the 
prof ession  idio  differentiate. 


"DonH  recall, •» 

"Noi*' '  ■ ' "  . '  \  : .  r 

"Nothing."  '  \ 

"Abstracting,  yes-  annotations."  >  . 

"Fairly,  well." 

"Covered  in  a  course  at  Kutstown-  not  here." 

"OK."      ■    '      \    .       '■  -         /.  .  '  ' 

"No-  veiy  little."  -  \ 

'  "Very  well."  ^ 

»Lots  of  abstracting-  no  indexing.**   (this  person  felt  very 
embarrassed  not  to  rewenber  more^) 

••Ho- Vnd  I  wuld  want  it  to  be  covered.^^ 

to 

••Sorte-  in  some  course*^^ 
••OK*  well*** 

••Abstracting  for  my  tliesis*  Indexing-  no;  could  hare  tised  nore* 
••No.**  "  *         /'  /  . 

"Don't  remembei;*^^ 
••Mo.** 

"Sellers  course-  and  with  Tubio-  he, insisted. upon  an  abstract 
of  paper."  , 


••I  alway9  vanted  more  in  this-  didn't  get  it**** 
••No*  var^ittle.«  • 

"Not  much-  not  recalled**  it  's  not  really  necessary  Xor  tliia 
level-  I*m  not  familiar  with  it«"   (elementary  ecjfiool) 

••Don't  remember  doing  it-  I  did  do  some  abstracting,  but 
not  indeicing,^' 

••OK.^^     "  -  .       .    '  ^  ■    .  ' 

••Vety  well,''        .  ^ 

••Nothing.^* 

■  •  . '  •  -.  '       ■  ' 

••It  came  as  a  side  area  while  'working  in  the  library  with 
i4fs«Meyer3»   ^so  in  Sellers  course." 


"Yes,  OK."  ; 

"Pretty  well-  I  dori*t  remember  it  specifically  but  could^^ 
develop  it  from  cataloging*" 

"A  definite  asset-  did  quite  a  bit  of  it-  used  it  here  on  ^ 
the  job-  getting  liiformation  to  ieachers*?.  (high  school)/ 

"No-  it  would  be  goo4gf 

"Not  covered."  ^ 

••TeB-  we  had  to  r^^d  books  in  children's  literature  and  write 
an  abstract-  now/l  can  do  that,  very  well." 

"No."  " 

....  ■'<."■ 

"Yes*" 

"No."    •  ■  \" 

"Average."  . 

"No-  (the  director  of  this  library)  was  saying  it- was  important 
to"^ know  this- with  newspapers,  etc*" 

"No."  ' 

V     ■  ■  ■  ■  ' 

"Tes-  ohe  course  discussed  it." 

"Fair."    '  '     ■       ■    ■     '  ,   " ' 

"None." 
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**Ne«d  Mibre  in  thisW  I  a©  some.here-  do  not  feel  yexy  secure 
In  It. (eldraentaty  school) 

**vre  .had  to  mke  up  dbstraets-  annotations-  not  indexing." 
"I  think  ao-  no  reil\reeollection.** 

Tes,  OK." 
"Don't  riealX." 


CO 


index«   Abatractlt)g$  we  went  over  ibis 


**X  wouldn^t  Imow  how  to 
Jjft  reference,  but  not  v^xy  deeply* 

"Only  what  v»  actually  Had  to  do  for  the  courses, 'such  as  in 
literature  of  Science.  Ho  indexing  except  In  the  automation 
course."" 

"3h  part-  a  little-  I  taiowXbit." 

"Covered,  but  not  much,  in  a  ^ataloging^^eourse.  It  was  hard 
because  I  was  not  working  .as  a^ibrarian  then." 

*!OnXy  to  know  iHhat  they  are^  noti  how." 


"!fy  paper  did  this."  (thesis) 


"Not  etresaiedt^bat  adequate." 

heard  the  terne«  not  much  on  it«^ 

••Ijfot''  really-  I  knew  it  was  done-*  a  hon^WLe  job#" 
"Mo*  I^jjrtttst  have  skipped  that#" 
"Not  a  ipt." 
"No." 

"Not  very  well."  •  * 

"ies»  OK,  in  your  course." 

"No-* other  libraiy  schools  do  have  courses  in  this #   The  State 
libraxy  will  have  a  workshop  in  this-  Indexing  local  newspaperSf 
etc.   We  are  planning  an  index  to  the  local  centennial  booklet ♦" 
(public  library) 

*  (83)  •  ' 
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/"Ye^i  this  was  coveted  well  in  inf.Stor*  *  Automation.**  , 

■     ..     It  .  . 

••Adequate.** 

**Yes-  good  coverage-  very  good*** 

■  ■      ♦       ■  .  , 

•*Not  much-  could -use  n»re,  especially  if  changing  joW-  I 
want  to  g9  into  college-letel' work." 

— '  '  •  .'■  (p*  ■  ■  .  :    '      .  ■  ">  • 

•  •  "No."  ..... 


As  with  the  preceding  question  (on  studying  users)  the  nore 
satisfied  graduates  here  tend  to  be  those  >Ao  graduated  most 
recently*   This  would  tend  to  satisfy  us  much  more  than  the 
'  .   contraty  would. 

Before  listing  the  individual  responses.,  1  stated  that  most 
of  these  librarians  mean  they  learned  to  write  annotations 
in  our  courses 9  not  abstracts.   As  for  indexing,  almost  none 
of  them  remember  anything  on  this,  though  some  said  it  was 
a  desirable  area. 

Most  of  the  respondents  remember  either  little  or  no  coverage 
in  these  areas.    To  soma  extent  this  is  because  of  the 
confusion  in  terms  noted  above,  but  I  believe^  it  is  also 
probably  accurate  in  that  neither  abstracting  nor  indeadng 
is  believed  by  most  of  our  graduates  to  be  Important  to 
their  daily  duties.    Therefore  they  not  only  were  little 
interested  if  and  . when  they  were  discussed  in' class,  but 
also  the  students  probably  caused  less  coverage  showing 
that  lack  of  interest;  . 

One  of  the  responses  oh  page  81  leads  me  to  suspect  another 
source  of  error-*-  the  eagerness  of  the  graduates  to  ^ive  me 
a  '•good  interview.  By  this  I  do  not  memi  that  they  tended 
to  give  favorable  response?  (and  this  i«i  shown  by  the  large 
number  who  ga[ve  negative  comments)  but  rather  that  they <  were 
p;robably  reluctant  to  say  they  remembered  nothing. 

3h  view  of  the  rdpid'^Miii^plication  of  literatuw  of  all 
kinds-  and  the  need  for  librarians  to  advise  others  of  the 
maiefials  available,'  in,  fairly  brief  form-  it  se«ns  useful 
for  librarians  to  learn  how  to  write  good  abstracts. 

Sidexing  is  probably  a  lower  priority.    The  public  librarian 
is  much  more  likely  to  need  this  skill  than  her  colleague 
in  a  school.    However,  it'  should  not  require  much  time  to 
build  a  short  unit  on  this  into  one  pr  more  courses.  Judging 
Ijy  replies,  thiskis  already  happening,  at  least  insofar  as 
abstracting  is  concerned.    The  nature  of  knowledge  and  how  it 
is  communicated  is  a  logical  area. 
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^Hw  well  did  your  OSC  libVaty  CQuraas  praptr^  you  for: 
Ck>awit»ent  td  the  prof aaslon  and  »thlc>7*^  - 


In  a  few  early  questionnaires,  this  was  phrased:  •♦•♦••profes- 
sional cotmitment  and  ethics In  this  version,  there  is  more, 
emphasis  on  tying  together  the  two  concepts  than  in  the  one 
used  in  the  heading  of  this  page#   X  donH  know  if  this  Made 
any  difference  in'ths  resp<mses;  none  seened  apparent. 


HThiS  would  have  to  b&  covered-  I  can  recall  discussions,  but 
not  how  welt  it  was  covered .  $)  ' 

••Hot  for  professional  librarians*  \  . 

*^e3m  therft  was  nfucb  on  comltmeni^^-  not  on  ethics*** 

••I  am  very  enthused  personally*   Glassboro  teachers  conveyed 
it*    they  all  seened  to  like  their  work«  you  kind  of  caught 
this-*  they  knw  what  they  were  talking  about*  all  questions 
were  answered,  even  if  they  wore  not  relevant  to  the  SQbj0ct*^ 

••Notrenettbered*  •• 

••Was  not*  mentioned;    should  have  beiin#^ 

••Not  too  much-*  really  I  have  the  attitude  that  you  wouldnH  be 
in  the  program  unless  already  had  the  commitment  and^ethio«#^*  ^ 

••Proi^essional  associations  Mptn  not  mentioned  enough-  especially 
the  local  and  State  ones •  We  diseasaed  (ethics)  in  connection 
with  AV  copyrights*** 

••0K«  it  was  brought  out  in  evexy^ course,  one  way  or  another* •• . 

••students  in  general,  and  the  f  actdLty--  the  general  tone  was 
excellent  in  coMdtment  to  what  should  be-^^  throughout  ths 
.imrriculum*»  not  as  a  separate  unit,  but  built*  in**^ 

••Covered  Tsry%^ll*^^ 

••Very  well  covered* •• 

••Relates  to  philosophy*  was  not  discussed  per  se«-  we  got  it 
by  osmosis  mostly**  teachere  with  high  standards  do  it-  would 
like  to  see  the  ^adjunct  faculty  upgraded**  some  who  have  lift 
were  Indiff erent«  they  didnH  seem  to  care*** 

>  ''  '  '  ' 

••Ho-  not  donot*^ 

••Ihere^s  an  unwritten  aspect  in  courses. tut  maybe  you  should  » 
spell  it  out  more-  students  are  committed  by  going  into  iLt,. 
but  develop  it  more  eigfj-icitly*** 


,  ••Xes-'it  was  cov«racl#*^  ^  '  ■ 

"Covered  either  in  «  course  or  a  workshop-  I  can*t  pinpoint 
it- I  go.to  so  »any  vox4cshops«^  . 

"Tes,  quite  a  bit."  * 

.  •  *  '  ■  ' 

"Covered  in  the  administration  course-  and  it  made  librarians 
seea  to  be  so  Inportant!"  * 

"Yes."  ' 

"OK."  ' 

••OK-  covared  pretty  well-  several  organ'l?ati6ns  mentioned  for 
joinlDf^-  X  would  have  wanted  recomendations*   NJSMA^T  Vlhlch 
ones  should  be  Joined?'^ 

••Don^t  remember-  I  had  soitie  ethics  but,  it  was  in  education 
courses,  not  in  library  science*  Coramitment:  of  course , 
"overall,  the  people  who  taught  us  had  the:attitude  of 
commitment,  so  it  was  taught  by  example ••'^^^^     -  ' 

**Nq- neitlier  covered. 

••Covered  very  well. 

^Not  much-  I^ffl  not  sure  what  the  ethics  of  library  science 
9,tt.^  .  .  .  '  ■ 

•TTes-  it  was;  good  but  could  use  more  tiiwe  on  it*** 
••Rretty  weU  hammered  in:   join  associations,  etc*** 
•V^ntioned-  OK*? 

**It  was  discussed- hot  much  emphasis  t** 

•^Discussed  in  class-  but  it* s  really  up  to  the  ^dividual- 
decide  for  yourself 

"Oh,  yes,  definitely* 

.  .^It  was  well  covered 

"Yes-  in  the  administration  course-  actually,  in  all  the  courses 
You  have  to  apply  yourself.   The  basic  rules  are  the  sane  for 
all  service  professions*" 

"Yes,  I  guess." 

"Yes,  well  covered." 

"No." 
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Average  ^ 

»3res,  to  50»e  extent.'*  .  . 

."I  had  it  long  ago-  Glasstooro  iras  not  new." 

^1  was  already  coTOdtted  as  a  teacherV  Instruction  in  the 
lAbrary  Organization  &  Hanageaent  course  v«s  veiy  strong- 
we  got  it  there-  and  perhaps  in  the  other  courses 

♦•(same  response  a$  to  philosophy)       you  ar«  here  to  first 
serve  the  student,  all  hts  needs..,** 

'•oK.r.  '  • '  ^ 

••I  don't  recall  any  formal  coverage**  (Q)  **Only  to  the  .extent 
that  fellow-professionals  in  the  courses  implicitly  discussed 
it-'  you  pick  dp  the  feeling*" 


*0K.' 


♦•Cqvftred  incidentally^ 'alo«g  'jfche  wiqr-  not  r«called  speQlfi- 
cally,  nothing  speeia%7 

•  v'  '  "  i   '  ' 

••Covered  son©;   onotigh,'*  ^      .  / 

"WoTaa  bo  hea-^^  ,to  cover-  some  people  would  feel  insulted  if 
the  teacher  thought  they  needed  to  cover  it*    Actually,.  coBBit 
nent  and  ethics  are  taught  by  examples.   lou  woi|ldn*t  be  in 
the  courses  unless  you  have  coBsmitraent.   Courses  can  guide 
that  cownitnent.   Ethics?  you 'd  have  to  have  it  yourself-  the. 
program  can  only  channel  it*   I  feel  the  program  do«s  do  it 
Ok.'»  ■  . 

••Not  directly-  probably  it  was  more  covered  lii  undergraduate  ' 
education,  courses*** 

**Qh,,  uy,  jres.   Every  ijotxrse  cawe  up  with  that*** 
**Yes,  it  was  covered***  ^ 

••I  feel^it  just  evolved  in  class  discussion-  It  was  not  a  - 
separate  lesson  or  unit*** 

**yes-  3olt«  covered  it***  .  . 

■      ■  .    .  ■  ^  M 

**Well-covered*** 

•*Yes-  probaWLy  in  administration-  discussed  in  joiniiig 
associationtf  etc*** 
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^Covered^  perhaps  needs  greater  depth-  I  was  always  a  bit  .confased 
••Yes-  In  Sellers  course* ••  , 
••Yes-  strong  area-  was  covered  wellt!* 
••Yes,  so«e-  need  nore»^^  '  '     ^  _ 

••It  came  across  quite  well-  professional  status  of  librarians ••^ 

•^es,  OK."  *  ^  ■ 

♦•Yes-  probably  I  got  it  In  edueation  courses."-' 

"No,"  .■  '  ^  : 

"Ho."  ■   ,  vv>-. 

("Exc«llent." 

"Part  of  overall  college  education-  can't  point  to  any  one 
course.   It  was  built  In;  OK." 

"Yes."  ' 

••Sort  of  peraieated  the  whole  thing-  service  to  the  pupil, 
to  the  teachers,  etc* •• 


Most  of  the  .graduates  remember  professional  commitment-  or 
commitment  to  the  profession-  ats  be^  an  Inseparable  part 
of  the  Instruction  at  Qlassboro«   For  many  years  tlnls  'has 
been  the  coment  of  supervisors  (principals t  etc*)  In  the 
public  schools,  who  have  enplpyed  Glassboro  graduates  as  . 
teachers,  for  It  Is  no  mere  self^^^servlng  x4ietorlc  to  say. 
this  has  been  a  tradition.   One  of  the  strengths  of  our 
training  In  llbrarlanshlp  Is  that  It  grows  out  of  that  veiy 
real  coiraltsient  to  service  that  every  Instructor  feels* 

Ethics:  here  the  recollection  Is  much  more  va^OvVVTe  could 
assume  the  same  overall  attitude,  and  Indeed  commitment  and 
ethics  are  allied*   The  danger  of  taking  this  for  granted, 
however,  Is  shown  by  the  legal  professionals  dlsarr^  after 
Watergate* 

So  we  ttiust  not  take  either  cwamltment  or  ethics  for  granted* 
We  who  teach  must  assure  there  are  discussions  of  ethical 
Issues  and  that  comltment  Is  watched  for  application  on  the 
job.    I  think  we  are  doing  well  now  In  these  areas-  but  we 
dare  not  take  our  attention  away^ 
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»»How  wU  did  your- GSC  library  copatt^  prepare  yofu  fort 
Ability  J;o  s^lf*lKP^QTa^^ontln^«llyT* 


This  question  was  dropped  on  so»e  pf  the  l*t«r  inttnlawp,  as 
it  was  apparent  th«  graduates  had  considerable  <t|fficulty  in 
re«e«bering  olearly  anything  specific  about  being  encouraged  to 
continually  iwprpy©  bntf'a  abilities.  r 


*Can*»t  recall." 

*tes- I  think  so*  OK."      .         <       .  ' 

^9S,  so  far  as  fonul  courses  go.  Well,  we  were  encottragfd  to. 
go  to  Beettngs,  etc.   Keep  up  with  courses,  read  journals." 

"Yes-  so«e-  there  could  be  nore.]!^ 

•♦Should  Tbe  atressed**^  * 

"This  is  a  personal  trait.  Sosie  do,  som  don't.  I  do  attend  . 
lieetings-  cin*t  answer,  as  to  whether  <3SC  encouraged,  it."  ^  ,  . 

"Rot  reaUy-  I  do  it  uyself-  not  sure  about  whether  the  courses 
covered  it." 

"les-  covered  well-  1  don't  specifically  reiie«ber  i,t  bat  I 
certainly  graduated  with  it." 


"I  didn't  think,  about  it  then.  The  notion  of  constant  pw, 
ional  deyelop«ln#  was  there.  GSC  represents  the  attitud-^ 
not  knowing  everything,  the  need  ta  keep  on  learning." 

"I  suppose  it  T|gis  covered  imliifectiy* 

"les."'      '  . 

"It's  hard  to  say.   A  personitt  thingV  I  don't  recall  anything 
at  Glassboro  that  encouraged  it." 

"It  was  stvessed  throughout-  sonetiMS  not  in  so  nany  words- 
it  was  understood."  v,  ,  <, 

"They  stressed  this  greatly-  I  gained  a  lot-  this  project  (is  an^ 
•xawple);  interaction  of  public  and  college  librarians  to  bring  » 
then  together;  return  to  school  for  new  skills.'"  ' 

"Yes,  OK,"      .  '  .      ]  • 

"Oan't  recall  if  it  was  coverid  but  I  aa  a  "professional  student"- 
•1  keep  on  learning-  can't  recall  if  the, courses  did  this." 

"I  don't  reileinber  it."        §^  ' 

(89) 


••The  organisation  co^se-  itHich  vaa.  iiivolved  in  goals, 
direction,  0tc#'-  vhich«  I  «uppos#  is  iaprovinjs*** 


•Tfes-  it  •a  so  hard  to  remember-^  I  guese  so^i'  thiiiga  change 
80  quickly,  you  must  keep  up.  •*  a 

"Hot  specifically-  not  sttrt  how  you  wptt^^dd  lt-^w»  ware 
©ncourtged  .to  keep  ur  >d.th  the  lite»w«y  .««iiay  Ijy  exwple* 
Those  flready  in .  the  field . , .  •»   (indi«4tw "  those  rtembers  of 
the  cl«ss  nho  were  already  working  in  libraries  discussed  the 
„need  tt>  keep  up  with  Aew  things)  '  ' 


"Not  remeabered-  certainly  not.  Jttressedi  not  discussed," 

"Yea-  every  Instructor  urged  us  to  do  this-  work  at  it," 

'  '  ^       ,         ,  •       ■  •  '  ■  -■'    ,  ■ 

"It's  eertaihly  evident-  and  jmll  encouraged." 

"We  were  urged  many  tiaes  to  do  so.   (but)  so  aany  woxicshops 
are'  not  el^ae  td  us,"   (school  llbrailan  in  an  isolated 
rural  area)    -      -   -  ,  .     ,  , 

"We  were  given  .this  in  all  couraes-  the  need  to  start  and  to 
look  further  on  your  own.   If  you  really  enjoy  your  work,-  ybu 
will /febl  proHpted  to  improve,"  *      .  ' 


"I  don't  think  so,"  (0  Yes,  it  was  always  urged.  I  didn't 
undef*«tand  y6u  the  first  tiiM." 

••l^ee-*  it  iras  Mntioned«**^" 

*I  don't  know-  actually  I  do  know  it  but  nbt  suw^  it  was 
in  the^^ourses,'-" .  ■  •  ■ 

••I  already  ha^t.»6laesborb»s  (teaching)  vas  not  new**" . 

:^lt  was  not  eeiphaeized^   Sources  were  pointed  out.  The 
individual  awst,  be  regponsible  for  it#   Your  oim  Mtivaticm 
hk*  to  be  the  Key \^        ^         •  » 

•!^id  was  in  all  the  pourses-  it  was  understood^  by  both  the 
professors  i^nd /students*^* 

••te's,  they  spur  your  interest^  you  do  it***  \ 
"Nothing  Special, 7~    "  ,  "  . 


(90)         '     '  ,  # 


"I  don't  Imow-  P«'  so  by  a^sslf  now,  I  fael  thsr^  should  bs 
a  w»y  to  check  whether  !*»  doing  things  right  or  not.  The 
County  3!ibrarians*  group  iwets  three  times  a  year,  and  is 
very  helpful*   The  elementary  school  librarians  havs  their 
own  b1ranch«   There  is  a  professional  day  once  a  year  in  (this 
county)  and  the  librarians  try  to  get  together  then,  the, 
librarians  1*0  don't  goN(to  these  Meetings)  or  just  sit  back 
and  dg^t,  participate,  ankjaostly  froii  Rutgers  and  Drixel.** 
(■this^lenentary  school  librSHtJlis  in  an  isolated  rubral 
area,  which  is  what  she  neans  by  the  first  sentence.   As  for 
her  last  s^tence,  I  have  mixed  eaotions.   As  a.  Rutgers  grad 
nyself,  I  an  disappointed,  but  as  a  faculty  neaber  of  OSC,  X 
a»  delighted  to  hear  that  our  people  of  the  area  are  active 
professionally ! ) 

^  •  r--  \  ■  ^. 

"You  have  to  be  the  type  to  do  this-  the  courses  can  only  * 
familiariie  you  with  ways  to  dp  it.   The;  reference  and  the 
adninistration  courses  required  so  many  cwront  literature 
articles  (that  students  are  taught  to  keep  up.)" 

"No-  not  recalled-  it'.s  certainly  iwportant," 

"You  probably  gain  this  from  being  with  the  program-  if  yoii're 
a  librarian  you  are  comitted  to  8elf»i»prove»ent."  (if  only 
it  were  so—  that  having  the  title  of  librarian  autoaatically 
iwant  the  per;ion  had  these  attributes.) 

"This  is  a  persmal  thing-  you  either  do  or  don't.  It 
probably  was  covered," 

"OK."  '  . 

"Not  in  library  school-  it's  inherent  in  school  situations* 
I  don't  recall  it  particularly  in  library  school." 

*Dott?t  wiienber;'* 

■  .         *  -  ■ 

"I  think  so.  X  certainly  have  -Uiat  idea." 

"Tes.".-       .  . 

"This  could  be  encouraged  more."  ^ 
"X  was  made  aware  of  the  need  to  be  constantly  critical;" 
"Yes-  OK."  *       ^  ^ 

"S^e  professors  eaphasiae  this,  some  do  not.   One  es|i>eially  * 
^  did-  'read  all  the  time*.'     It  should  be  covered  wore.    I  tried 
to  cover  it  when  X  taught*   It  should  include  going  back  to 
read  the  classics***  ^ 

"Covered  well."  . 
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••Tour  overall  oollege  education  provides  that-  not  in  any  one 
course*   You  should  be  aware  of  the  journals*  this  was  covered 
in  the  courses .  ' 

•*It  was  not  necessairily  eaqplicit-  we  wer*  an  older  group- 
covered  0K#'«  {indicates  that  as  the  students  were  already  in 
a  profession*-  teaching-  they  didn't  need  ttuch) 


A%  the  beginning  of  this  section,  I  said  that' this  question jpis 
dropped  becaus^  unprcducti\p8^  That  decision  was  madet  and  T 
recorded  it^  because  that  waFmy  impression  at  the  time.  It 
is  clear ^  looking  through  th^  responses  given  here,  that . I  wade 
a  mistake:   the  question  was  more  productive  than  I  thought, 
not  only  as  to  the  curriculum  Itself  but  also  on  the  attitudes 
of  the  graduates  toward  this  area*   Fortunately,  the  question, 
had  already  been,  asked  of  53  P^i'sonsi  which  make  a  large  enough 
group  to  be  meaningful*  " 

A$  with  the  previous  question,  on  professional  commitment  and 
ethics,  many  of  the  graduates  felt  self -improvement  was  covered 
throughout  the  curriculum,  arid  that  this  was  the  best  way-  or 
indeed  tfce  only  way.   Some  said  it  was  unnecessary  (again,  for 
similar  reasons)  because  they  were  already  awa)n!»  of  the  basic 
obligation  for  a  professional  persoh  to  self  -improve. 

An  important'^  area  brought  out  by  saveral  librarians;  that  of 
attending  meetings  of,  and  participating/in,  local  library 
.associations.   Southern  New  Jersey  has  a  number  of  these. 
I  have  coTonented  on  them  els^tdiere  In  this  report,  bui  it  is 
well  etc  say  here  too  that  they  all  arose  out  of  £  strong 
felt  need  on  the  part  of  the  day-to-day  i>ractitioner».  Their 
programs  are  down  to  earth  and  practiced*   The^  establishment 
of  .^rea  libraries,  as  well  as  the  Educational  Improvement 
Center  in  Pitman,  has  meant^  more  sources  for  workshops  and 
Information,  though  what  the  librarians  want  mainly  are 
grpu|>s  close  to  home  and  under^  local  control.    I  have 
that  Glassboro  offer  workshops,  and  indeed  w^  Should,  butiro 
would  not  satisfy  this  intense  desire  to  have  one's  own 
group.  ^ 

In  view  of  £he  factJbhat  a  majority  of  graduates  |elt  the 
matter  of.  self-improvement  was  ••stressed  in  every  course, •• 
^t's  hard  to  understand  those  lAio  remfesiber  nothing  oh  it. 
I  must  attribute  this  to  either  bad  memory,  or  a  matter  of 
definition:  perhiqps  they  are  trying  to  remember  one  specific 
unit  in  class. 

Reading;;  apparently  was  noted  in  several,  classes  as  a  thing 
one  must  do.    I:*m  very  gl^d,^  being  a  fanatic  on  that  subject 
m^elf*    1  am  convinced  too  few  professionals  in  any  area 
do  enough  skimming,  surveying,  perusal  of  their  journals  ♦ 
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SPECIF  I  C  COURSES 


The  follwing  section,,  all  on  WHITE  paper,  details  data  on  the 
specif ie  JjQuraea  in  Glassboro's.  graduate  curricixlim,  together  with 
j     some  (as  appropritte)  on  associated  undergraduate  courses.  Each 
„f?o«r8e  is  separately  paged  because  the  syllabi  were  received  at 
/iBifferent  tines  and  the  course  evaluations  were  written  up  at  other 
^:  -  different  tines.   Syllabi  are  not  page-numbered  at  all  as  they  were 
drawn,.. directly  from  department  files. 

jioBSES  NUMBER  OP  PAD9S  «  WHOI«  NOe 

"  syllabi         evalttationei  OF  PAGRS 

501  Libraty  organization 

and  management    ^  18  J  to 

502.503   SttJdie?  in  Mtera^ 

tuw  for  children  and  '  o         .  / 

Studies  in  literature 

for  young  adults     .  ^    2,  2  12  V  25  to 

50^  Jhtroduetion  to  auto-  \  . 

nation  and  Infonaation 

•  3fetriev«l  3*  6  kX  to  50 

50^  BiKliography,  and 

reference  2  S  "      51  to  60 

506  History  of  books  and  ^ 

libraries  '  :  Z  6  -     61  to  68 

507.  519.  520  Maltimedia 

in  libraries,  prepara-^ ;  "  \ 

tion  of  inexpensive 
instructional  media,  . 
Ihtrestigations  into  the  ' 

newer  educational  media      2,  2.  2  12  69  to  86 

508 4  ;S11  lidvanced  cataloging  ; 
and  classification, 

Organii^ation  of  library'  ^ 
mterials  2,  2  8  8?  to  98 


lo^?o 


pJOf  Selectionof  materials 

for  public  libraries    .      2  8  99  to  108 

512.  513.  51»  Literature  of. 
science;   of  the  l^umari- 
ities;   of  the  behairio-  *  . 

ral  sciences      "  ^3*f  2,  3*.        6  109  to  12if 

600  Thesis  seminar  2  10  *  125  to  136 
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Csee  over) 


The  asterlBka"^  Indleata  placea  where  a  syllabua  Includes  three  pages 
of  text  (on  four  sides  I  two  leaves)  and  therefore  the  reader  will  ,^ 
find  BIAKK  PAGBS  at  theee  locations ♦    For  example,  under  Course 
'    504^f  the  sequence  of  pages  ist  three -pages  of  syllabus,  one  blank 
page,  and  6  pages  of  e>raluation.   This  is  counted  as  10  pages  in 
the  ••idiole  number  of  pages'*  (last  column)  in  order  not  to  throw 
off  the  overall  count  of  leave's  •  ^ 

Thus,  the  tabulation  on  the  preceding  page  shows  that  this  section 
on  specif ic  coursee  includes.  I36  pages  (sidiss)  on  68  leaves,  of 
which  three  pages  (sides)  are  blerik^ 

I  have  apologized  wlsewhere  for  so  many  separate  pagings,  and  have 
tiled  to  so  organise  this  paper  as  to  still  make  it  possible  for 
the  reader  to  find  desired  sections.    The  pagirfg  system  was  made 
necessary  by  the  fact  that  eadh  section  had  to  be  done  without 
knowing  what  other  sections  would  be  before  and  after  it,  and 
each  was  done  quite  hurriedly  amidst  other  responsibilities.  i> 
The  only  wa^f  I  could  have  finished  this  paper  at  all  was  to  do 
it  in  individual  small  portions*   The  reader  may  wish  to"  number 
all  the  pages  consecutively  for  hie  own  reference,  which  is  why 
I  am  trying  to  include  whole  paging,  even  thou^Jf  these  page^ 
numbers  do  not  show  on  the  sectioned 


As  stated  und9i^  each  of  the  course  sections  that  follow,  the  data 
given  are  more  than  evaluations  of  the  i?Siduate. courses  listed < 
Where  there  is  a  corresponding  widergraduate  course,  or  where 
the  topic-was  (or  could  have  been)  taken  up  in  Various  places 
in  the  curriculutt,  I  have  asked  the  graduates  about  the  entire 
subject,  hot  juet  the  graduate  coujiaie,  and  have  put  all  the 
V comments  together  in  one  paragraph*   For  example,,  under  course 
will  be  found  idl  eomients  by  eaeh  graduate  relating  to  the 
teaching  of  administlrition  and  manageeient,  whether  he  received 
that^ teaching  in  the  graduate  course,  undergraduate,  or  as  a 


part  of  other  courses^N.^  or  soiietlmee^  lAien  he.  does  not  recall 
exactly  ^ere  he  got  it^ 


J)BBAKTMEfJT  OP  LKRABY  EDUCATION 
GIASSBOEO  STATS  COUEGE' 
GLASSBORO,  MEW  JURBEy  O8028 


SYLLABUb 

1.  S.  501  -  Libway  Orgtalzfttion  and  Managanent     .  ' 

I."  Ganttrail,  Objectives :  =      "  /• 

A.-,  To  iaveatlgate  the  traditional  fields  ojf  aciWtific  manage- 
ment and  its  applications  to  libraries, 
To  s^rdy  the  facets  of  various  organisational  patterns  of 
libraaries  -  vertically  and  jhorizontally. 
C.   To  esqahaslze  the  key  role  of  the  professional  librarian  in 
dynamic  library  leadership.  „ 

II.    Spacific  Objectives: 

A*   To  analyse  the  library  administrator  as:   l^iead^r,  politician 
and' innovator. 

■'b.  ,  To  realise  the  Importance  of  planning  (juid  goal-setting, 

C.  To  understand  the  interrelationships,  patteirris  and  functions 
of  library  organisations. 

'D»    To  appreciate  the  value  of  pljuining  and  programming  of  the 
library  building  and.  its  facilities,  and  choosing  the  best 
ftimisMiigs'and  equipment  for  each  library, 
E.   To  be  aware  of  the  recruitment  and  utilization  of  quality 
•'  ■  staff.  ■        ' ,  ■  ,  °      ■'  ' 

To  review  the  asreas  in  the  reporting  function:  repotts^ 
pwblic  tfelations,  staff  comHunicatipn,  etc.  I 
•  G.   To  stress  modem  budget  and  accounting  procedures. 
H.   To  iqpply  principles  of  scientific  management  to  library  f 
;  operations.  / 

m,   Connie  Content:  '  / 

A,  Historical  Background  f  ) 

1.  -^Sc^entific  Management  Q 

2,  Libxrary  Applications  -  a  surv^  ?  . 

B,  Analysis  of  the  Library  Administrator     '  ,  .  » 
-         1.     The  Librarian  as  leader  . 

2.  .tthe  Librarian  as  Politician  ' 

3.  The  Librarian  as  Innovator  %  ^ 
h.     The  grefessional  Librarian  , 

'  ■  .  .   ■  ' 

C»   Planning  I. 

'  1.   Long-range  goals  ' 
,    .       2.    Short-range  goals  ^ 

D.  organisation 

.  1.  Interrelationships 

"  a.  Within  the  larger  framework 

r  "b.   To  related  groups,  i.  e.,  other,  libraries,  systems, 
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(1)  Xnttr^li^TB97  loans 

(2)  Union  Catalog* 

(3)  State  yegional  system* 
S^)  Cot^perative  associations 


15 


3?att©rns  *  ^ 

a«   Paotoors  -  ob^jeotivos,  nature  of  public  servef, 

materials,  ctaff>  financeo,  physical  plants 
b#   Types    divisions,  depcartments,  line-and-staf f ,  eto# 
Functions 
a*  Administrative 
l)   Central  office 
g);  Custodial  . 
(3)  Eclated,  <^;3unct  ^ 
K    PuMie  Services- 
(i)  Reference,  researeli  and  information  services  - , 

decisions  on  arrangements 
(g)    Circulation  of  materials 

fa)   Characteristics  desirable  . 
(b)  BeciGiona  on  sycttcm/manual,  machine, 
^photo,  computer* 
(3)    gpeeiai  departments,  i.e.,  periodicals,  etc, 
f5t   TechnScal  Services         —  ;  .  — — 

Cl  )  Selection  of  materials  • 
.  (a)    General  policies 

(b)   Local  or  internal  practices  i 

(2)  Acquisition  of  materials 

(a)   Ordering  routines  decisions 
(1)  Books 

-  '       (g)   Periodicals  ,  i 

(3)  "Kon-bopk  materials 
fbj   Jobbers  or  direct  purchase 
i<i)    Businesp  practices 
(d)  Accession  book  vs*\shel.f  list  / 

(3)  Cataloging  .  ^ 

fa)    Systm  selection  (DC,  LC) 

lb)   Services  desired  ■ 

(e/  Card  or  book  catalog? 

(d)  Routines  established 

(e)  Inventory 
(Vj  Processing 

(a)  Books 

(b)  Non-print  materials  '  / 

(c)  .Accessioning  . 

(  5)    Consecration  and  preservation  of  materials 

(a)  Binding 

(b)  Haintena|ice  decisions,  routines,  schedules 
^6)    Security  of  materials 

(7)  Storage 


L.  S.  (coat. )  . 

.  d,   Sata  processing  •nd  ajrplicationa  to 

libridry  opepationi/tyitcoB* 

»        K  The  Library  Building  &  Paoilities 

a*   AweMlng  BuiXdirig  Nceds/CowBiunity  lurvey  /  ' 
b.    Erogriimiiig:  New  Btdl^ttng,  Library  Additions, 
'       *  Remodeling, 

Ct    Planning  Vae  of  Pacilitiea  ^ 

d*   Security  of  Buillding  \  ^ 

e.  Furniture  and,  Equipment  Inventory  /•  ''^ 

(1)  Office  furniture  and  equipment  ^         •  f 

(2)  _  Library  fumitwe  and  eg[uipwient  ; 
,  /  (a)   Reading  equipment 

.  (b)   Duplicatinig  equipment  ? 
f  (c)   A-V  equipment 

(d)   Conputera  -  ayatenui  a^licationa' 
(c)   Mfltl  access  > 

(f)  Special,  i.e,,  circulation,  etc* 

(g)  p  Stacks,  storage 
C3)  W-ooring  . 

f,  umim-        *  '  • 

g*  TeB3p«ature  &  A;Jir  Control  , 

h.    Custo^al  Provisions  ^    '  '         .  . 

i»   Provision  for  Cftiwige  and  Expansion 
Staffing  (Periwnnei  Adndnistration) 
.1.   !Pypes  of  Personnel  (Qualifications)  (Standards) 
a«    Professional.  '  ^  ^ 

b.  Paapa-^Professional 
c»    Clerical  &  Business 
;        ^-d*    Technicians  and^  others 
2*   Job  descriptions 
3-  Recruiting 
l^.   Effective  Utilization 

5*    Parofessional  Concerns,  Ethics,  Promotion,  Staff  Groups 
6*   Human  Relations,  Including  Motivation 
7*   Personnel  Evaluation :  . 
f  »   Directing  &  Co-ordinating  ,  ^ 

1*   Leadership  . 

2.  SupMvision  by  Staff 

3.  ¥ork  Planning  (Standards,  State-of-the-Art,  Technology)* 
Work  Manuals '(S*0,P*)  y. 

\       5*    Schedules,  etc. 

Reporting  ; 
f    1,  ^Public  Relations  (P#R. )  Function 

2#   Research  and  Evaluation  (  R  &  E)  .  ^ 

3»    Statistics  and  Reports 
a.   Annual  Report 
b»    Circulation  (Attendance) 

c*   Special,  i.e*,  Inventory,  Required,  Professional 


ERIC 


322  ^ 


H.  Budgeting  '".^ 

1.   fheojy  of  Budgeting  •  ' 

g.   Brcp«r«,tlon  o.f  Budget  -  Allocations,  e'tc. 

3.   fb»  Budget  Report  *» 

I.  Applicmtioni  of  Seientlfie  Managonent  to  Library  derations 

1.   Identifying  jAx e«ji  of  Service  for  study 
'  2  .   Metliods  of  Collecting  and  Organizing  Dat a - 
•  ■  ^  a.    Saarpling  c  ,  '   .  ■ 

'  b.  Surveys 

e.  Time  and  Motion  Studies  » 

d.  Analysis  of  gtatisticaa  Bata 

e.  Use  of  Flow  Charts 

IV#   Teaching  Techniques: 

A,  Class  lectures  and  demonstrations.  i  ' 
B*   Guest  ^tperfcs  and/or  audio-visu«a  presentations. 

C.  Assigned  teacfcbook, 

D*   Investigation  of  areas  of  concern  in  current  professional 
,  literature. 

B.  Applications  of  the  principles  of  scientific  njansgement  tOo 
a  maiber  ^f  administrative  problems. 

F.   Use  of  simulation  teaching  techniques. 

V.    Course  Evaluations    "  ' 

A.  Orrades  on  pro;)ects  assigned.  ' 

B.  Knal  examination. 

C.  Evaluatiott  of  student's  participation  la  mahagement  problems, 
exibrdses  and  games. 
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Commentg  on  ^^Llbr.iry  Organlaation  &  Management^  courae 
(including  a  few  on  the  tmdergraduate  course  > 
••administration  of  media  centers**)  . 


ijfi  this  section  Ivwill  group  alX  comments  on  the  teaching  of  library 
administration #    Of  course >  almost  all  of  this  refers  to  the  specific 
course  listed,  at  the^  graduate  level,  but  . a 'few  refer  to  undergraduate 
coverage,  a  few  do  not  remember  which  course^ they  took, , and  a  few  are 
commenting  on  administrative  items  covere^d  anywhere  in  the  program, 
Ify  own  summary  will  follow#   Some  of  the  comments  were  not  In  response 
to  the  specific  question  about  the  course,  but  were  answers  to  queries 
about  coverage  of  problem  areas*    For  exampleit,  one  question  was?  "Ifow 
well  did  your  courses  at  GSG  prepare  you,  for  administration?**   Tl?er^.  '  ^ 
^  W0re  several  similar  questions,  asking  about  preparation  for  analyzing 
problems,  identifying  library  needs,  setting ^oals,  forraiaating  0^ 
solutions  to  problems,  planning »  or^anissing,  communicating,  financial 
management  and  budgeting,  personnel  administration,  etc#  , 

"Administration  was  handled  pretty  practically.  .  You*re  in  tj^i^itffi^ 
.in  mjhool^*^-*  the  administration  sees  you  asj  an  adiAniptrator,  not  Ms 
faculty.,  You  •re  not  one' or  the  other.   You  deal,  with  more  money  than 
the  tfeachers  do.    Te^ichers  donH  know  where  to  place  you*  Budget 
decisiws  affect  you  more  than  .teachers... ^  In  most  cases,  coverage  of 
(needs,  problems^,  etc.)  was  good.    Basic  knowledge  of , what  should  be 
there—  services.    Vfer  were  given  positive  information  and  theory;  did 
not  cover  the  negative  aspects  of  problems.    There  was  quite-  a  bit  pn 
planning  and  organij&ing,  and  the  basics  of  communicating,  but  it  goes 
back  to  the  individual--*  some  people  are  technically  excellent  bttt  just 
cannot  deal  with  people.. ..Budget  percentages  were  given  (meaning  a 
guide  to  proportions  of  budget  for  tach  purpose);   personnel  problems 
V  were  given,  covering  how  to  work  when  evexything  goes  smoothly.  Butt 
how  do  you  motivate  people,  then  let  them  go  if  they  donH?  (basically) 
the  courses  were  all  rights  wellndone.**  , 

,  "I  would  have  liked  more  on  budgeting.    We  had  something  on  identifying 
needs;    learned  how  to  do  flowcharts  but  m  often  so  busy,  there •s  no 
time  to  use  techniques.    Problems  we're  hypothetical  (not  practicai). 
(Not  satisfied  with  coverage  of  communication  methods)  ^eel  I  don*t 
have  time  for  it;    I  do  send  things  out;   teachers  arenH  very  library 
oriented  I  and  the  administr^^tion  didn't  even  put  the  library  on  the 
.  school  organization  chart,  ^tdn't  schedule  it.    They  scheduled  nurses, 
guidance,  etc.    The  budgdiufig  area  was  weak— >^  more.    X  don^t  i:ecall 
personnel  being  covered  i^^'*  -  « 

••Generally  covered  all  right.    No  real  pr6blems#    Communication  with  my 
administration  is  not  so  gbod;    thelibrarian  bal^-sits.    Coverage  of 
problem-handling  not  so.godd—  I*d  like  to  see  these  r*al  pxtoblems 
brought  up  (in  class,  and;  at  library  meetings,  to  share  soluticme  and 
ways... There  was  a  little  on  planning,  very  little  on  organizing.  As 
to  communics^tion,  1  do  put  out  a  list  of  nev  books,  try  to  personalize^ 
it  for  individuals,  surprising  how  mat^r  teachers  dd  respond  to  it.  We 
could  have  had  more  on  budgeting (continued)  ^ 
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«».t.(dontxnued)f  ♦We  did  prepare  budgets  but 'it  was  not  a'reaXi»tic 
situation*  Should  bajre  to  prepare  one  and  show  what  ijD  needed^  The 
amounts  are  so  limited--  how  do  your  cope  with  limits?    (expended  much' 
ift  building  up  the  science, area)  and  then  they  changed  the  science  *  - 
curriculum.    The  unde^rgraduate  cour$e  in  administration  of  media 
centers  was  good^  especially  to  a  novice  as  I  was#" 

••It  should  be  a  two*P.semester  course,  especially  for  those  going  into  ^ 
public  libraries.    It  was  all  devoted  to  schools.    Maybe  onp  course  for 
each  area?  .  (Described  -in  much  *detail  problems  with  board  of  trusties i 
which  was  acoustorned  ^to  an  older  ^librarian       many  years  x^ho  had  no  " 
professional  training,  nowdoi^s  not  allow  the  librarian  to  speak  at   ^  ^ 
board  meetings)'  As  t®  setting  goals,'  can  this  be  taugHt?  Each 
situation  is'  dif ferent#    I  remember  the  emphasis  (at  Glassboro)  was 
setting  th^  patrons  to  read.    I  apply  thi^. ...  All  the  -case  ^studies  ! 
we  did  in  planning,  problem  solving,  dealt  vdUr schools.... Budgeting  ' 
was  covered  very  wellj   we  had  to  make  out  a  budget  for  Mr.Boltz, 
though  the  class  moved  so  fast,  there  was  no  time  to  discuss  it.    We  , 
covered  a  lot  (in  administration);    1  remember  discussing  books  per 
square  foot,  building  design,  learned  a  lot," 

"Wiat  I^ot  was  good,  but  I^want  more.    The  administration  course     ^  ' 
could  Jbe  two  semesters.    Not  enough  on  identifying  needs,  setting  goals, 
planning,  wmmunicating*    I  remember  pieces  here  and  there."  (note:' 
this  includes  the  responses  of  tWo  graduates,  who  were  responding 
together) 

"Mr #Bolt2  handled  the  administration  course  beautifully.    He  was  very 
human,,  dealing  with  people-    (as  to)  identifying  needs,  analy^sing  , 
problems,  setting  goals,  planning,  organizing;    this  is  partly  inborn. 
^  If  you  have  the  tr^it,  Glassboro  helps  to  a  degree.    I 'don't  feel  it 
•    can  be  taught  very  well--  you  have  to  have  it.    Most  people  don't 
look  around  them,  look  ahead.    The  librarian  must  be  a  thinker.  The 
M# A •  program  does  develop  thought  processes—  the  assignments  did 
^make  us  figure  out  how  to  apply  theories  to  practice.    We  had  td 
make  up  a  year's  budgets    As  to  personnel,  Drexel  did  a  better  job 
than  GlassboroJ  evaluating  employees^  criteria  for  hiring^  how  to; fit 
staff  in:    I  don't  feel  Glassboro  had  the  time  for  it;    it  was  all 
lumped  into' administration.  (However)  the  course  was  veiy  enjoyable, 
though  I'd  like  to  see  two  courses  for  it,  not  one.^ 

"Could  use  more  on  budgeting*—  working  ^th  principals—  projecting  . 
budgets  ahead—  hpw?   Analyzing  budgets*  .JShould- point  out  to  ptudents 
that  in  schools  they  will  be  regarded  as  administrators;   they  will 
have  to  go  in  and  justify  their  l^udgets  and  activities  in  detail. 
Annual  reports,  statistics,  you  need  very  badly  to  know  these.    You  ^ 
do  get  forms  and  procedures  from  other  librarians  when  you  talk  shop. 
I'd  like  to  see  someojie  come  in  and  analyze  my  problems,*  get  a  new 
viewpoint.    Not  much  in  coursejs  on  this.    Planning  and  organizing  need 
more  Coverage:   you  must  organize  to  survive,    g^nnnunication:^  irilen  we 
had  evaluation,  the  school  was  told  the  librarian  must  work  closely  with 
department  heads,  and  should  bft  a  dept.Kead--  it  was  done,  ^nd  helps. 
The  person  who  taught  administration  (adjunct)  was  disorganized.  Need 
to  stress  it  more*    Could  use  more  onHiudgets."  .  \ 

«  ■  • 


^» Administration  was  OK—  excellent-^  Mr.Bolta,  Hhe  problems ^iscu^scd  , 
in  class  wm:e  typioal,  because  you  never  know  exactly  what  your  problems 
will  be--  you  cannot  predict  in  class.    Planning  and  organiising  could  be 
stressed  more-*  I  was  the  first  librarian  here—  needed  more  on  floor 
plans,  furniture  placement,  traffic  patterns,  room  design ♦    (as  to 
"coirnnunication)  iny  only  problem  is  with  the  faculty,  not  with  students* 
Students  quickly /adapt  'Or  understand  you*.-  fapulty  don't*    Stress  ftore 

,  V       the  real  purpose  of  the  library,  what  it  does  in  the  building,  student  . 
uses,  problems  getting  teachers  into  libraries  to  use  them  for  their 
own  purposes*    Need  more  on  finances  and  budgeljing.    Don'*  know  how  you 
would  teaoh  it,  but  personnel  administration  is  certainly  heeded^-^  the 
•  art  of  dealing  wi^^h  peopl^.i*      ^  \  * 

»  •        '  ■        ' '  . 

••Nat  covered  well.    I  have  a  degree  in' business  .administration;  someone 
with  lesser  background  would  be  weak—  we  need  practical  help  in  admin-  ^ 
^         ist ration.    Very  good  in  identifying  needs,  analyzin|rSoblems,  planning^ 

^  being  exposed 'to  f  fellow  students  as  well  as  the  insliiuafeo*' was  excellent 

in  organizing.    We  didn't  go  into  communicating  much.    As  to  budgeting, 
I'm  not  actually  working  with  it.   Need  actual  librarians  from  outsid^ 
with  real  situations ,^ribrities,  politics  of  budgeting,  (note J  after 
these  comments,  this" person,^  says  the  administration  course  (not  the 
,       specific  eontent  arears)  -was  "very  gocd-#.  real-life- situations  were  ^ 

'    discussed.**)  '•  -  "  , 

<i      '■  ■ 

••Administration-  very  well.    Within^  liMts  of  the  courses,  specific  areas^ 
^  covered^ well,    fiut  once  on  the  job,  one  might  wish  to  have  more  cpurses-. 

for  example r  I  would  have  wanted  (detailed  planning,,  etc*)    Planning  and 
organizing  not  covered  too  "well  'but  I  \did  not  take  the  appropriate 
courses?    already  knew  1  wanted  to  be  a  cataloger  so  skipped  it.  (nor 
-did  she  pay  much  attention  to  budgeting, for  same  reason)   You  need  a* 
course  in  personnel— « dealing  with  varying  levels  of  people-^  probably 
need  two  courses,  not  one,  in  ^administration*" 

••OK-  but  they' don 't^tell  you  some  principals  don't  want  reports,  just 
throw  them  away—  so  I  stopped  turning  them  in,  then  resumed.    It  also 
happened  at  (another  school  in  the  same  town) they  do  some  strange  ^ 
things  heire—  this  is  the  general  attittide,  that  libraries  are  not  box- 
office  like  sjports.    Specific  areas  J    the  courses  did  quite  well;  ^  you 
must  know  your  materials  and  this  was  done.    I  can  hold  my  own  in  '  4 
anything.    Feel. my  classes  werer  very  practical  and  helpful,  good  with 
problem  soling.    Setting  goals?    I  can  do  it  OK  but  the  administration 
blocks  me;    I  work  thi^ugh  pressure  gi^oups:   talk  to  a  board  member', 
go  to  the  PTA  meeting.    Planning  and  organizing^,  well  covered,    (gs  to)' 
budgeting,  each  school  works  on  a  different  basis.    I  have  nothing. to 
do  with  budget.    I'm  told  how  much  to  spend  on  books  and  periodicals 
and  supplies.    They  allow  up  to  $3  per  student  for  books,  35^  for 
periodicajls,  25jf  for  supplies,"   •  ' 

"Covered  veiy  little  ill  any  ootii'se  but  much  of  it  has  to  be  leprned  pn 
the  job.    „It  was  an  interesting  course,  but  1  didn*t  learn  very  °in4ch; 
had  to  make  a'  procedures  manual  for  any  library,  with  all  positions  and 
.    propedurres»    The  project  was  excellent.    A  management,  course  for  future 
library  d3Lrector|j  (public)  would  be  useful*"  (continued) 
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"...(eontinuerJX,..!  (sort  of)  fell  into  planning;  when  I  was  a  children's 
librarian*    Budgeting  has  been  a  great  gap  in  rr^^ education •    !fy  husband 
showed  iniB  how  to.  (handle  finances).    VJheeler  &  Goldhor  have  no  chapter 
on  itv-'In  the  curriculum,  we. should  make  a  sample  budget.    There  were  . 
sbmn  ,iob  desciriptions  done  in  the  course  but  nothing?:  on  coping  with 
people  problems™  should  discuss  this.    Could  be  practice  in  tetchniquedi 
of  .interviewing';    (nevertheless)  the  administration  course  was  one  of 
my  most  useful."  , 

"life  had  a  little  on  administration  but  there's  lots  of  paperwork  to  do. 
Title  II  reports  were^not  covered  at  all.    Most  ^Librarians  need  to  know 
how  to  handle  such^  things  as  required  reports.    Don't  remember  much  on  ^ 
setting  goals,  identifying  problems.    A  little  on  planning-  and  organizing 
my  work.    Communication?    This  was  lacking.    I  find  you  need  skills  hete^"^ 
You  have  to  advertise  your  library,  for  example  in  'PTA  publications. . 
I'm  trying  now  to  work  up  a  contest,  and  need;.  PR  techniques,  gimmicks 
for  getting  the  k±6^  in^  Budgeting:    should  set  up. a  real  class  problem,- 
give  people  a  jftkxed  budget, and  catalogs,  require  them  to* allodate  ajreal* 
otder.    Especially  for  those  without  previous  libramr  experience.    1  do 
recall' a  little  on  this t'  a  high  school  was  used  as  the  example,  vrfiMjph 
is  uqually  the  case  in  college  courses— •  you  really  need  to  give  more 
attention  to  elementary  schools  and  their,  problems.    Teach  the  students 
to  analyze  what,  is  taught  iit  their  school,  where^^are  their  coileqtiona 
,weak.^  3ii  the  course /.I.  got  some  useful  informatiOT^^n  carpeting  and 
furniture.  "  It  was  a  good  course  but  you  need  iriore^bdme^^ 
depth— cover  mor^#"  ^  ^'^^'"'^  . 

"The  course  wa^s  use^ful;    covered  physieaS^^Sl^iingeme  library-* 
traffic  patterns,  conformity  to  other  albrariesS 

*       "  *  ■  i 

••We  all  felt  well^-pre^ared  when  "we  left,  even  with  just  18  hoUi*s.  I 
walked  into  a  new  situation  here.  (shj|  was  the  first  high  school  librar- 
ian in  the  district;    there  were  no elementary  school  liHi'aries  in  the  ^ 
district  until  ESEA;    most  of  the  to^wns  sending  children  to^the  high 
school  have  nd  public  libraries!  *  I  was  able  to  meet  all  problems 
(described  several  in  detail).  -You  have- to  know  the  students,  know  the 
curriculum--  we  were  taught  to  do  this.    My  students  contribute  .ideas. 
Budgeting  is  a  problem;  funds  must  ^e  committed  early  in.  the  year,  and.., 
rising  prices  (not  taken  into  account  in  setting  the  budget)  prevent  me 
from  buying  more.    Communication:    I  got <a  lot  of  this  in  the  PR  course 
with  Dr. Bagin*  ( Note:. this  was  a  course  in  the  GSC  Commtmications  Dept.) 
As .to  budgeting,  it  was  Covered  well,  and-  I  know  what  to  do;  problems  ' 
arise  from  not  being  able  to  practice  what  I  learned  .'\  The  course  at 
Drexel  (in  library  administration)  which  I- took  later,  was  a  complete 
duplicate  of  your  435.  •*  .  ' 

••Administration  was  well  covered^    Ife^r  need  to  have  a  more  realistic 
approach--  anticipate  the  real  public  they  will.rfe^l  wit>i.    PR:  courses 
were  often  theoretical,  which  makes  working  with  real  situations  a 
surprises  ^Need  to  leara  the  local -community  . thoroughly— ? problems,  types, 
background,^  needs:    how  to  xijork  with  and  communicate  with  them.  Library, 
needs, .analyzing  problems,  setting  goals  covered  well*    Need  more  to  get 
ready  for  dealing  with  angry  patrons,  people  charged  with  books  they 
don*t  have,  teenagers  with  no  real  interest  but  mischief. ••  (continued) 
'  ■  .     ■       ■  •  . 

J   •  •         /        .    (^)    '        .  '  °  , 
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(contintiod)^.*  budget in|^^was  wr^ll  mvared;  wc  did  make-up  a  sample 
budget  in 'the  course.  Coulcl^  use  more  on  personnel  administration,  • . 
dealing- with  people .personal  prolpaemst  how  to  understand/ gain  more  * 

sensitivity/  sense  of  inner^  disexpline^"  ' 

•  ■  *  '   '  '  '  *  '• "  ■ 

"Might  be- more  emphasis-on;finanees— -  as      library  has  grown^  I  have  . 
become  more  of  a  business  manager  than  a  practicing  librarian/  1  need  to 
gradually  move  out  of  ©iterating  work  and  into  management*  Especially 
for  small  public  libraries  without  staff,  these  skills  vital*-  (implied 
the V program  does  not  adequately  consider  needs  of  small  pTiblic  libraries, 
concentrating  too  much  on  schools,)  .1  can  recall  discussing,  situdy  of  ^ 
communities t.  identifying  needs.    1^  situation  was  ideal;    I  was  already 
on  the  ,iQb  (as  a  public  librarv  director)  arid  applying  what  I  learned  as 
fast  as  I  learned  it.'  You  do  have  to  do  it* to  learn—  I'm' a  great 
believer  in  on  the  , job  training •  Ccmiunication;    again,  you  learn  ^ 
doing*    I  went  to  a.  sensitivity  sessiw  at  Eutgers—  it  was  vexy 
interesting  and  exhaustive.    Finances  and  buclgeting:  you  need  much  more 
^  on  this*--  especially  for  public  libraries*    The  school  librarian  can  ^ 
avoid  it  if  she  .wishes.    Personnel  administration  was  not  covered  much*  - 
It  was  talked  about--  the  emphasis  was  on  school  libraries #" 

**It  was  rather  thor^iugh-  *^ell  done-*  not  too  much  wasf  required  of"  me. 
I  took  the  course  after  ^Iready  being  oh  the'  job,  and  it  was  very  helpful 
to  be  working  at  it  while  taking  courses.  *  I  was  their  first  ^lltime 
librariaJi  and  could  immediately  see  many,things  that  were^  needed.    I  do 
feel  well-prepared;   we* re  rains;  into  tfte  mediaf  center  concept,  with  a 
dlfl^erent  building;    thei%  will  be  structural  clfeianges  when  it  is 
converted.    I  felt  well-prepared  by  my , courses  to  advise  on  the  changes 
in  the  library  area.    Communic^iion:   I^felt  well-^prepared.    It  cannot 
be  taught-*  you  can  improve  on  it,  but  you  cari*t  start  frort  scratch. 
Budgeting—  moderately  covered,  but  I  feel  comfortable  with  it." 

r  ^  ^  ^         ^  ■  ■  . 

•*The  course  was  good  but  2  could  have  ^sed  it  better  if  already  working 
in  a  library  at  the  time-^  I  was  still  a  teacher  then.    I  would  urge  that 
people  be  on  the  library  job  while  learning  this*    The  necessary  things 
^era  covered*    liong-range  planning  (but  not  so  much  on  short-range). 
Discussion  of  problems  meant- little  to  me  because  I  had  no  libraiy 
experience*  '  I'd  like  to  be  able  tg  communicate  better  with-  teachers-^' 
getting  the  idea , across  to  teachers  that  you* re  not  trying  to  rufli  them. 
Get  them  to  prepare  their  classes  before  they  visit  the  library—  get  them, 
to  alert  the  librarian  to  what  is  expected  pf  the  children.    I  had  some 
budgeting  but  it/s  not  d,one  that  war  here—  they  ,iust  tell  me  how  much  to 
spends    There  shpuld  be  more  on  handling  cvolunteers  and  aides.!? 

**Mot  covered  •sufficiently—  needs,  goals  >  problems  discussed.    We  did  a 
floor  plan  in  the  management  course—  budgeting  was  discussed  at  one  of 
the  lectures  I  missed,  though  the  way  it  works  in  practice,  anjr  lecture 
would  be  unrealistic.    It*s  absurd  (meaning  her  school). "(then  this 
person  rates  the  mana^rement  course  as  "good".)  ' 

■  '      '  t 

'  "■  •     '  •    . '     \       '  ■■  ■ . 

*  ^ ,  **   •  ■» 
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'  "       ■    .       *  ' 

.  "Administration?    Covered  OK,  at  Xea.%t  I  think  I  Qould  handle  it  {implies 
^as  not  yet  risen  to  the  level  'wheve  one  needs  it)\    I  remember  doing 
.paners  bn'id^tifying  needs^*  yes.    Problem-solving  ^aS  too  gener^, 
not  specific  ""enough*    Vfould'need  more  on  planning.    As  to  JCinancVi^^  and' ; 
budgeting:    the  course  was  riot  really  satisfying*    We  set  up  a  Ibiidget  for 
a*  hypothetical  library,  which  is  very  difficult  when^you're  new.to  the* 
field  and  with  a  non^real  library*   Maybe  group  or  paVK  the  new  ones 
with  experienced  students,  and  use  real  librar4es.    Personnel:   we.  did 
cover  it,  but  it ^s  difficult  to  teach;    personalities  differ*    I  took  - 
the  course  (in  management)  at  a  bad  time;    the  instructor  was  too  busy 
and  we  suffered*'*  /  ^ 

;   ^ '    .    '        '  ■      '      -  ■  ■  ♦  ■  'V-'  • 

"Yes,,  ^povered  all  right?  though  could  have  been'more*    I  have  pretty  much 
fended,  for  cmyself  in  most  areas.    Fortunately,"  the- needs  here  are  not  v^ry. 
advanced-^  it's  a  lot  easier  at  K-.4  level.    Setting  goals,  solvingV 
problems,  etc*:  it's  really  very  personal**   I  knew  what  to  do  ssnd  how  to 
go  about  it  (from      courses)--  I  was  given  free  rein  (l:^  principal^ 
'    and  given ^o  administrative  duties*    Planning,  organizing:    I  remember 
often  thiiSking  how  useful  it  'jjras,  in  the  courses,  to  have  discussions 
witW  other  students,^  sharing  experiences.,  ^Budgeting:    I  have  hot  v  F 
encounteffed  this  on  the  job*    (apparently  has  no  responsibilities  in 
."planning*  or  controlling  i^he  budget)    It  Vas  cbvered  sOme  in  courses* 
Pers<^riel:    we  ^ust  had  general  library  procedures*    the  cou|/s^  in 
^  management,  was  not  specific;  -^  a  vei^  general  oveirview,  but  OK."^^ 

.  "Administration  was  oretty  well  covered*   iJou  can't  get  too  apecifie. / '  ^  - 
'in  a  course—  we 'got  a  TJorkinr'knowledge,  that  I  c^iild  apply*    It  jtake^ 
some  experience  in  the  field  to  know  how  £t  fits  into  the  whole  pictw^* 
Identifying  needs,  analysis  of  problems the  general  pre^paraition  m9     '  ^ , 
OK,  efnbugh  that' ]wre  could  pick  it  up' f oT  our  specific  situations*    Oh  * 
.     setting  goals:  "could  strengthen  this;  ^  I'm  now  tryihg  ,to  set  up  a  3-year 
or  il-^vear  plan  for  nty  libraries  (note:  this  'pterson  iras  ^  libraries!,^    .  . 
/     you  cart't,  do  it  all  at  once."^  You  learn  a  lot  by  som^ofie  coming  out  to"*^  - 
^  '•r    look.    1  asked  someone  from  the  State,  Library,  to  visit  and  she^didj 
spent  a  day  with  me J   gave  me  very  good  advice ^  especially  in  working 
with  volunteers,  and  setting  4  to  5  year  goals;    helped  me  gfet  channeled 
irjto  iihe  right  areas*    Planning^and  organizing:  OK;   works  out  pretty^  well 
-    whfen  ^you  have  lots  of  .volunteer  help*    feiidgeti^'g:    there  could  be.  more 
on  *this,  especially 'the  State  standards*    I  had  known  only  the  AIA       ^;  ^ 
"  ^  standards*    I  feel  Glassboro  should  go  into  how-to  use  these  standards; 
^  the  local  lib;raries  have  depended  rtainly  on  Title  II*    Personnel  admin*  • 
was  not  covered,  but  I  have  had  tio'^roblems."         .  ^  - 

"This  is  pn  area  that  is  hot 'too  valid  without  actual  field  experience.  . 
It  was  well-icovered  theoretically  in  class,  but  you  canno^NMe  it  all  \ 
together,  must  haic^  some  real  practice-**  like  the  dlg^s  ybu^^^tiifctlie.s*^^ 
inteijsejssaon*    It  would  have  been  nice  to  tell  us  how  to  make  ^^^^y  J 
quick^#rvey  of  thd  adequacy  ^f  a  strange  library^JX  don  ^t  ^recalF^^  ' 
anything  on*  analyzing  problems  or  setting  goals-^  the  latt.er  would  be 
.  good.^   We  did  not  have  a  chance  to  practice  before  graduation,  so  the 
V  "  theory  was  OK  but.*. might  have  been  different  for  those, already  in  a 

,   job  situation*    Communicating  with  patrons  was  discussed-.*  those  going 
*  ;^  into  school  librai'ies  neeil^^toj^eam  how  to  'communicate  with  thS  allmin- 
vi^trators  and  the  t^eachers—  too  many  don't  know  about  tiie  library—" 

i>        '  -       '     •  t.  V  (continued) 

■er|c-       .      ,  •    («>-  3sa  ■ 


(continued)**.  I  was  e^^peeted  to"  $pend      minutes  with  each  of  .20 
cl^s$e9  and  run  the  librsfry.'    They  didn't  realize  it  was  too  nruch.  At 

least,  in   ^  (another  town)  the  librarians  from  all  the  schools  got 

together  each  month,  so  there  was  someone  to  talk  to*    Budgeting:  was 
discussed  in  class  quite  a  bit     many;  reports  from  people  inWl^M  in 
;it.   "Personnel  t    it  was  too  theoretical,  you  need  practical  hinis*!' 

"Administrative  duties—  well  covered*    the  management  course  was  the 
most  valuable  one  I  took.    Setting  goals t  I  don't  feel  well*ppirepared  ,in" 
this#   I  donH  remember  anything  on  identifying  njeeds>  analyaing  ' 
problems •^.^ not  much  on  planning  and' organising,  though  the  situation 
I  find  ir^self  in  is  90^  supervision  and  10^  library  work:  supervising 
study^hall  students,  etc.    Communicating  with  .the  public,  students,  etc 
average,  fair.^.  Finances  and  budgeting,  definitely  well-covered;    I  ; 

"still  use  noteg*  and  the  same  form  I  learned  (in  cla si);    The  coursis 

?was  well-itaught  and  I  got  a'^lot  out  of  it," 

^.  •■  --^  •  • ;     "  ■    V .    ■       ■  , 

"Covered  very  well;   planning  for  r^ew  quarters,  and  moving,  covered  ^ 
;weU*  (She  had  to  use  this)    Setting  goals,  identifying  needs,  planning 
;and  organizing ,vbudgeting  (etc.)  covered  veiT  well/  Federal  aid  was 

well-covered;    I  fill  o^t  the  Title  11  forms:    the \ staff  wei^  surprised 
'  that  J[  knew  how  to.    The  course  was  well-taught,"  v,. 

.     ■     ^       ,     .  ^-  '  -        '       ,  ■  \  . 

"The  cl^^ss  was  mainly  theoretical,  not  practical^    1  doriH  recall 
identifying  needs;    we  worked  fron^'  spending  X  dollars:    that  is  not 
identifying  needs.  -  Uot  so  much  on  analysing  problems,  such  as  getting  . 
enough  money  to  coveri^asi,c  necessities/  Sweeney- covered  the  analysis 
of  jsystems  very  well. '(note:  this  was  taught  as  a  part  of  the  cdurse 
in  atitomati^X   Formulating  soluticJns  to  problems!  this  was  all 
theoretical,  but^ the  . areas  need  to  be  practical #    We  did  not  JLearn  how 
to  plan  new' programs,  etc.    Nor  did  we  coyer  organizing  people  or  ' 
programs .    Communicating :  '  we  mre  told  to  make  annual  -  reportSf  >  etc  • ; 
thaf^s  all.   XJbuld  do  more  on  this.    The  wholfe  area  of  practicality 
needs  exploration.    If  I  did  noiVhave  actual  library  experiei^ce,  I 
would  , have  been  lost.    Nothing  on  finances  or  budgeting.    Not  much  on 
persohne!  administration:   more  needed^"  (noter  . seems  to  be  referring 
mainly  to  the  undergraduate  course  in  media  center  adnjin^y  * 

^.     •   "  "  '  "   .    ^         ■  '  ■ 

••Yes,  it  was  we3.1  done  (Thompson  and  Boltz).    Identifying  needs  was 
well  done#    I  feel  very  comfortable  in  the  areas  of  analyzing  problems, 
setting  goals,  solving  problems.    Trained  very  well  in  planning  and 
organizing.    I. have  done  budgeting-  in  several  courses:   Knauss,  ^ 
Sellers ,  Boltz.    Personnel:   yes,  OK*     We/used  two  fine  texts  (in  the 
undergraduate  .course),  including  how  to  write  resumes |  apf>ly  for  a 
position^  how  to  hire  people,  job,  descriptioris.    Graduate  course  was  - 
well-prepared  ty.  Boltz." 

"I  didnH  feel  it  was  well  covered--  ^^e  sort  of  came  up  with  our  own 
.  version  of  an  annual  report*    But  whatsriecords  do  you  keept'  How  do'you 
file  them?    Setting  up  files, v off ice  practice  needed*    Setting  goals: 
not  covered,  and  -I  find  this  area  sticky Feel  weak  i?i  setting  rfjy  ' 
priorities.  .They  did  speak  of  identifying  needs,  who  are  youar  patrons/ 
tying  it  to  the  curriculum;    the  rest  was  covered  )^  class  tJiscussions 
of  other  students?. j.."     (continued),  *  ^ 


.(continued). which  was  luseful,  as  all  libraries  are  different.  As 
to  planning  and  organizing  your  works    you  have  too  many  things  to  do 
(on  the  job);   need  help  to  know  where  to  begin;    the  card  catalog  was  a 
mess,  the  books  were  old*    Cforamunication  was  pretty  well  coyered:  PR, 
bumtin  boardSi  reports.    They  explained  you  had  a  budget,  but  not  how 
to  abortion. it.'  *  I  still  can •t  get  it  hereS    they  pay  the  bills  without  , 
checkings  with  me  to  see  if  the  materials  were  received,  or  if  the  bills 
are  corrept."  /  .  '  ' 

Administrative  duties  could  use  wore  attention.    Setting  goals  covered 
ok;  ddentifying  needs  covered;    should  have  actual  work  o^qjerience  in 
order  -to  understand  how  to  apply  principles.    Planning  &  organizing  was 

VOK.    Communicating:"  could  use  more;    I  need  more.    It^s  so  important 
in  dealing  with  teachers  especially.    Need ^ more  on  finances  and  budgeting, 

.more  emphasis  on  it;  ^The  management  course^ was  useful,  the  theory  was 
good,  bht  th<|re  was  too  mt\ch  emphasis  on  college  library  administration. 
'The  utjderg^aduate  management  course  was  good."        ^  . 

-  1  '  <cr 

"This  ties  in  very  closely  to  the  personnel  area*    I  feel  we  could  use 
a^  lot  more 'An  evaluation  of  personnel,'  personnel  rela'tions.  -  The  idiole* 
concept  pf'this  area 'was. very, weak  at  Glassboro^in  both  the  graduate  and 
undergraduate  programs.    Working  with  clerk-typists,^  student  aides:  the 
people  from  Temple  .and  Penn  have  said  this:    an  entire  courise  is  needed 
in  personnel. t  Identifying  needs  was  covered  quite  well.  Analyzing 
problems^  fairly  well*    Setting  goals  was  not  discussed  much;  it's 
more  'In*  now;    Solving  problems  was  pretty  well  treated.    Glassboro  ^'  / 
did  an  ^xcellertjt  job  showing  how  to  apply  theories  to  acljual 'practice  J 
^  I  got  experience  in- both  the  college  libraiy  and  in  the -.^an^us  school 
library..  Planning  and  organizing  were  well  done,,,  likewisis  communicating • 
Finances  and  budgeting  were  treated,  -but  all  .theoretical  then  because  I 
had  no  experience  at.  the  "time.    Personnel  again:    graduate  schools  are 
generally,  weak  on  this  (said  he  meant  all^  subjecft  ^areas)  but  most 
problems  arewith  personnel.    The  management  course  ttself  wsis  excellent, 
with  case  studies.",  —  • 

•ntfe  could  have  iiiore  on  grants,  the  paperwork  for  grants*'   Discussion  of 
.  setting  goals  helped  bui^v;a  lot'depends  on  your  specific  sitWtipn,  each 
librai^'s  priorities.  ^  Applying  principles  in  practice-  nofso  mucli; 
thf»re  are  di;?cipline  problems  and  those  with  teacMng  library,  techniques. 
A :ba sic  guide  was  given  for  planriitig  and  organising  your  work.    We  didnH 
have  much  on  coimminicating--.  newsletter^,  etc.— »  you  pick^itr  up*on  the 
job  or  from  other  libraMans.    Could  have  used  more  on*  budgetirjg—  we' 
did  some  on  .budgetV  but  the  total  school  budget  Is 'a  different  aspect.  * 
-There*s  a  lot  of  cutting* and  rearranging.    Record-keepiing  during  the 
year  is 'so*  necessary.    B^sic  information  in  the  course  wajs  very  good, 
but  budgeting  and  Title  funds  need  to  be  added.    The  .undergraduate 
course  was  very  basic  (implied  it  was  too  mwch  ^^so)-—  1  got  more  fyom  the 
graduate  course.    It*s  v^ry  hard  to  understand  if  yo^i^re  not  actually 
working  in  a  library  at  the  time—  some  things  just  require  experience. 
Otherwise  they  make  no  impression."  ,  ,y  .1  ■  ^  .   ■  '  '  - 


(8)      •  ■ 


331 


"Little  appiic^ition  to  reaX-lxfe  classroom,"    (this  person  wgs  an 
elementary  school  teacher  x^hjen  in  the  pro/tram  and  has  never  succeedeij 
\in  owaining  a  library  position,  ^o  felt  it  was  invalid  to  comment 
further.)    ■  ^  '  "  - 

"Glassboro  did' well  there/  New  standards  for  goals  came  in  the  year 
I  graduated;    you  really  need  experience  to  understand*    We  could  have 
had  more  on  identifying. needs,  analyzing  problems,  solving  problems:, 
actually  how  to  go  about  it.    We  had  something  on  work-flow  in  the 
management  course*  JJeed  more  nitty-gritty.    Better  to  have  it,  for  " 
those  already  working  in  librai:l^s^  not  those  new  to  the  profession 
We  learned  theories  and  had  to  learn  how  to  apply  them  on  the  'job. 
The  only  coijrse  wh^re  real  practice  was  used,  was  in  cataloging.  Where 
the  prof  actually  had  uis  make'  up  a  drawer  of  cards*    We  needed  more  on 
planning  and  organising  our  work.  ^  I  knew  what  I  had  to  do,  but  it  was 
hard,  to  work  up  a  daily  routine  for  myself  ♦  ^  Comnjunicating :  yes,  we  were 
told  constantly  to  send  out  flyer%  talk"  to  people,  *»never.  be  in  the 
library^,  etc. good.    We  could  havr>  had  more  on  actual  school  budgets 
for  real  school  districts--  sjiould  understand the  PPBS  system,  for 
♦example. ,  "  '  * 

'••Administration  was  OK.    The  specific  areas  were  'OK;  \  workshop's  i$ince 
then  have  helped •    I  felt  the  courises  were  very  ddWn  to  earth' and 
practical.    Planning  and  organizing:  OK,    Communicating:  could  do 
better;    maybe  that* s  my  own  problem..  Budgeting:   .1  don»t  do  it  much; 
I  don^'t  submii  a  budgetft—  the  superintendent  makes  it  out  baaed  on  my 
requests •    They  do  keep  me  in  mind.    Don •t  recall  anything  ^on  personnel 
administration,  .  The  manaf^ement  course  was  very  useful/'    (this  person 
later  had  the  QUrricultam  coordinator  for  the  school  system  send  me  a 
copy  of  the  committed  oft    Needs  Assessment  report  on  the  Instructional 
Resources  Area,  which  the  librarian  had;  chaired;    the  report  appears  to 
•be^yery  well  organized,  complete,  and  professional*)  * 

"You  do  need  practice,  but  I  feel  I  got  good  basics  for  budgeting, 
'planning,  etc.—  I  feel  secure  in  this—  I  could  be  an  adminis^trator 
in  a  few  years.'   The  principles  are  the  qame.    Students  ought  to  get 
part-»time  jobs  in  some  kind  of  libraxy,  as  this  would  make  the  courses 
clearer,  especially  to  the  younger  ones,    I  feel*^ giving  reports  in  front 
of  the  class  was  very  valuable,  gave* needed  experience.  Identifying 
needs  was  fine;    analyzing  problems,  such  as  situation,  budget,  people, 
community—  yes.    There •s  a  whole  different  group  of  users ^now  than  a 
.few  years  ago  in  our  school,    (summarized  that  more  are  disadvantaged 
now)    They  need  more  help,  are  functioning  at  a  lower  level.    So  much  of 
our  classroom  theory  was  put  into  practice--  students  I  know  >Aio  went  to 
other  library  schools  said  their  education  .was  all  theory.    Planning  was 
good,  realistic.    Organizing:    yes,  it  all  seemed  to  fit  because  I  was 
already  working,'' and  I  put  it  into  practice.    Communicating  was  finfe, 
esp0cially  what  I  learned 'in  classroom  discussions—  it  helps  to  learn 
.how  to  reach  people*  ,  Finances  and  budgeting:    this  hag  to  be  theory 
-until  you  do  it  on  the  job.    Yes,  OK.    I  learned  to  get  a  grant  to. 
circulate  art  pictures,  (gave  details)    Personni^  adrhinistratio^: 
need  this  to  deal  with  secretaries  and  students—  done  well/  1  learned 
a  lot  in  the  course;    planning  a  building,  very  useful  for  floor  plans,'* 


.  .  ■   '  ■  "  "■'      ■ '  '  ■    ■     "         /  ■ 

"I  would  not  have  been  confident  (if  I  had  taken  .a  pps3  *  on"  in  adninis- 
.  tr.-3tion)*-  there  W3sn»t  any  text—  no.    Identifying  needs,  analyzdng 
.  prcblems,  setting  goals,  solving  problems  covered  OK.    There's  a  gap 
betwfj^jn  theory  and  "practice;    you,  have  to  do  the  job  before  you  can  !  ' 
understand  it.    Planning,  organizing  OK.    Communicating:    no,  not  enough' 
in  writinf;  (meant:  learning  to  write  things  for  eomtnunications);  I»m 
still  not  sure  who  to  see  in  the  coinmunity,  for  example*  Bufjlgeting: 
no,  I  would  not  feel  confident  handling  a  budgoJK.    Personnel  admin. 
was  all  rip;ht.:  The  instructor  in  the  management  course  (adjunct)  was 
too  vague,"  , 

"Too  theoretical.   You  need  practice,  observation,  chance  to  watch  real. 
perfonna'nce.    I  was  'able  to  learn  a  great  deal  in  my  first  year,  as 
part-time  assistant  to  the' higH  school  librarian  O.jVQi'iB  now  elementary 
schopl  librarian)  learned  a  gre-t  deal  informally  on  problems.    In  the 
identifying  of  needs,  we  learned  only  the  formula  of  books  per  student, 
,  the  ALA  standards.    Analyzing  problems-  yes,  I  could  fall  back  on  what  I 
learned  in  the  course.    Setting  goals:  yes,  with  the  aid  of  the  standai*ds 
and. experience,  I  could  use  practice.,'  Solving  problems  OK.    I  feel  well- 
covered  on  applying  principles  in  practice.    Planning:    not- really,  this 
may  reflect  my  own  personality,    Organizing:  OK.    Communicating:  learned 
a  lo„t  from  interpl-ay  in  courses  among  other  students--  the  class 
.    '  discussions—  this  was  very  useful--  hearing  the  problems  of 'others. 
There  was  nothing  practical  on  budgeting,  'but  you  must  cover  it,  it's  a 
real  gap.    It  was  very  hard  to  make  up  my  first  budget.    Also,  the  Title 
programs,  making  application.    Personnel  administration  was  covered  fairly 
well  but  needed  practice;    I  had  volunteers  ir^r  first  year.    As  a  whole 
the  course  was  very  useful."  ►         -  '  ' 

.  "t&aistr.^  kept  saying,  »keep  the  statistics  your  administrator  requires, 
no  more'  I  don't  recall  anything  else,  nothing  on  Title  II,  reports,  how 
to  arrange  statistics,  could  use  a  workshop  on  Title  11  and  also  on 
statistics  and  reports.    He  covered  the  course  from  the  viewpoint  of 
large  librari.es';    neglected  beginning- level  administration  for  small 
libraries  with  a  one-person  staff.    Nothing  in  my  courses  on  apolying 
principles  in* real  practice;    nothing  on  teaching  library  skills—  no  one 
said  you  might  do  this—  nor  ho;^  to  do  it.    Nothing  on  planning  and 
organiairig  your  work.    Communication  was  mentioned,  but  not  much  on  it* 
Nothing  too  specific;    discussions  with  other  students.    Very  little  on 
finances  and  budgeting—  someone  said  they  were  surprised  we  didn't  have 
to 'make  up  a  budget  in  our  classes.    I've  been  floundering  on  this— 
finally  I  have  it  straipjht  now  on  how  to  check  bills.    I  get  very  poor 
communication  on  how  much  I  can  spend,,  how  much  has  been  spent  to  date, 
etc.    The  management  course  was  well-organized,  well- taught,  but  applied  = 
.only  to  large  libraries,  not  small." 

"Coverage  of  administrative  duties  rated  3,  on  scale  of  1  to  5*  Likewise 
settinpr  Roals>  identifying  needs,  analyzing  problems,  solving  problerts, 
applying  prinoiples  in  practice,  planning  and  organiz;ing  my  work,  and 
-communicating*    Finances  and  budgeting  also  3.    The  management  course  was 
good  at  both  levels  (this  person  took  both  the  graduate  and  undergraduate 
Courses)" 
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"Covered  to  a^de^ree-  no  course  really  Qan--  you  need  prsictical  exper^ 
ionoe.    (same  Qotment'applj^es  to  all  specifics/)   The  course  was      .  - 
good,"  •  \ 

"The  course  was  well-taughtt"    (this  person  is  still  a  teacher;  hats 
not  obtained  a  library  pos3|tion,  so  felt  it  not  appropriate  to  comment 
on  details 


"I*m  cclad  I  didn't  wind  up 
done  as  a  course  could  be, 


as  head  of  a  library--  the  course  was  as  well- 
but  you  really  need  practice  and  experience. 
He  covered  time-study,  flow  charts.  ^^Don't  remember  setting  goals  and 
solving  problems;    planning:  covered 'pretty  well;   we 'planned  a  library 
from  scratch  in  tvjo  different  courses*    Communicating  t 'no;  it  would  be  a 
good  idea  to  go  over  relationships,  delegating  work  to  others,  you  need 
this.    Some  people  are  good  at  it.    Budgeting^:  no*    It's  needed*    I  do 
remember  doing  a  pie-.chart"(apparentlv  on  budget  allocation)..  The 
management  course  should  have  been  two  semesters--  it  was  useftfL"  but 
not  enpugh). 

"Administration  was  well-taught*"  It's  hard  for  me  to  respond  to  the  . 
specific  areas  as  I  can't  separate  the  things  I.  learned  in  the  courses 
from  what  I  learned  on  the  job»  '  Financial  management  and  budgeting, 
tftough,  was  very  poor #  •  Not  sjiecific  enough—  not  actually  making  up  a 
budget:,  proportions  for  staff',  the  collecti&n^  etc.    The  aspect  that  is  . 
well-done  is  sofiool  allocation  to  various  areaa>    The  course  was  a 
fine  one  overall*"  ^  v 

"Administrative  duties:  covlerage  was  i^air.    Identifying  needs*  analyzing 
pijoblems,'  solving  problems,  aiJ^lying  principles  in  .practice  gll  good* 
Setting  goals?  fair.    Planning  and  organizing  my  work:    fair  to  good. 
Communicationis:  same.    Finances  and  budgeting;    fair#    The  course  was 
satisfactory  at 'both  levels."       *  ^z' 

"Administration-  goodt    Setting  goals:  none  covei?ed.^   Same  l^or  identifying 
needs,  analyzkig  problems>  solving  problems.    PlanniJig  aiid'^ prgaiiizing  ,  . 
my  work:  good.    Coittmunitfating  with  the  public,  students't '  etc.:\nohe« 
Finances  and  budgeting:  fair.    The  course  in  management  was  very  well 
taught  t"  ^  -    '\  , 

"Library  organljsation  &  management  a  very  excellent  course—  I  took  it  in 
the  summer  from  Ruth  Cramer  (adjunct).    It  was  lots  of  work  but 'good— 
I  learned  a  lot.    Covered  administrative  duties,  including  ordering,  ^ 
very  well.    As  to  identifying  needs ^  analvaing  problems,  solving 
problems,  applying  principles  in  practice:    I  oersonally  believe  n^r . 
teachin^T  experience  has  been /best;    the  courses  gave  me  little  or  no 
work  In  these  areas*    The  management  course  taught  planning  and  organizing 
my  work;    also  covered  communicating,  but  I  learned  a  lot  of  that* too 
B$  a  teacher  and  citizen.    My  husband  has  been  a  school"  board  member 
hdre  for  some  years.    Finances  and  budgeting;  /  subject  covered  somewhat 
in  the  management  course  but  you  really  have  to  leaam  it  on  the  job» 
The  superintendent  give0me_  a  limited  budget*    fhe  course  itself  was 
gre^t,  very  fine,  helpful."    (this  person  was  a  teacher  for  "many  years" 
before  becoming  a  librarian >  including  10  years  in  the  same  school  where 
now  librarian)  '       ^ . 
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"Administrative  duti^^s  ;feove.red  vory  dooply,  and  well,  by  Craraer>    It  w^as. 
stressed? we  are  here  to  support  the  curriculum.  'I  am  not  allowed  to 
sit  in  on  planning  sessions  though  we  were  taufjht  this  is  necessary* 
I  do  try  to  find  out,  place  the  students  first •    Was  taught  to  place 
sendee  first,  v^ich  is  good  teacher  philosophy.    Communication:  I 
would  not  have  Ffit  more  room  without  a  complaint;    learned  about  writing 
reports.    Applying  thepry  to  practice,  learned  as-.p^n  of  general 
classroom  discussion.    Planning  and  organizing  were  oovered  but  this  is 
up  ;t6  the,  individual.    Some  do^  some  don't.    1^  predecessor  was  dis-  ^ 
organized,  though  she  made  good  selections.    I  do  get  out  bulletins  on  • 
new  acquisitions.    Finances  and  budgeting  were  covered  but  not  enoughs 
This  is  important?    I  have  no  involvement  in  budget-making,  and  we  need 
to  reform  this.    The  men  are  taken  more  seriously.    ¥e  should  have  had 
much)  more  guidance  on  budgeting--*  how  to  make  them,  how  to  sell  *h em. 
,    1  donH  know  how  to  make  ope  up."    (appears  to  mean  that  she  would  be 
taken  more  seriously  in  budgeting  if  she  could  prove  sjhe  understood  the 
process)  "The  course  in  management' was  very  good--  I  took  both  the 
graduate?  and°undergraduate. . ^ 

"This  area  was  covered.    County  meetings  .urged  us  to  take  more  courses; 
I  would  need  more.    There  t^as  a  definite  mood  in  the  classes,  that  you 
;,1ust  naturally  set  goals  (etc.)  as  this  is  important  to  your  relationship 
with  teachers.    Planning  and  organizing:    I  can't  sopB^rs^^  from  personal 
Experience;    certainly  J  h^ve  not  had  problems  in  thes¥^a^ea$.  Finances 
and  budgeting  were  covered  but  I  ignored  them  because  I  Sidn't  see  the 
need —  and  I  didn't  need  it  on  the  job.    Same  with  personnel.    The  |> 
course  in  managemdnt  w^s,  one  of  vsy  first,  and  I  don't  recall  it  clearly." 
(this  person  was  a  school  librarian  but  left  to  raise  a  family) 

"Administration-  covered.    One  thipg  you  need  more  of:    there  are 
scheduled  classes  into  the  library?  not  open  use.    There  are  33  to  38 
children  in  each  clasa.    The  problems  this  makes y..  It's. very  hard  to 
foresee  some  of  the  problems  you  have,  especially  i-Aien  your  colleagues 
are  not  library-oriented.    We  teach  ideal,  very  good  theories,  but  it^s 
difficult  to  live  with  them.    You  peed  a  high  noise^-tolerance  level. 
My  main  problem  is  selling  the  library  to  other  people—  that  it's  NOT 
^  a  place  for  baby-sitting--  it 's  a  part  of  the  curriculum.    I  should,  be  ' 
involved  in  curriculum  planning —  but  you  get  bogged  dovjn  in  clerical 
work^  mundane  chores,  can't  do  the  professional  job.    Maybe  there's  no  ^ 
solution  to  this  in  the  college  courses.    I  4on't  remember  much  on 
planning  and  organizing  my  work.    Budgeting:    it  was  covered  OK  but 
no  one  ever  told  tne^how  SI^ALL  my  budget  would  be.'    The  course  in 
management  ^was  good."    (this  person  is^  in  a  k-6  school. After  our 
inteinrfLew  she  took  me  around  to  meet  people,  including  the  principal.  / 
He  said  (and  I  wrote  the  wor(Js  down  immediately  afterward)'  "Anytime 
someone  from  Glassboro  comes  to  seq  my  secretary--  uh—  librarian-*. 
I'm  sure  it's  OK."    The  librarian  maintained  a  poker  face.) 
(This  librarian  alsp  wrote  me  a  long  letter  outlining  the  problems  and 
,  challenges  of job  without  aides,  clerks,  or  volunteers,*  teachers  who 
refuse  to  accoinpany  their  classes  to  the  library  and  don't  even  know 
the  librarian  does  much  beyond  stamping  out  books,  and  the  frustrations 
df  seeing  good  materials  go  unused^  and  h^r  otm  abilities  unused  due*  to  .. 
the  heavy  burden  of  clerical  routines  and  class  supervision.)" 

'  •  ■  ■  .         °  ■     (12)    *     \  • 

'     335  . 


••There  was  some  training  in  administration,  but  I  am  not  involved  in  that 
area,  not  at  thia  levels-  the  principals  do  it  all*    The  training  was      '  , 
OK.    I  took  both  the  graduate  *and  underf^raduate  courses  in  roana^etnent; 
liked  that,  well^taught,  it  was  the- heart  of  the  curriculum.  Don't' 
recall  setting  goals  covered  specifically.    Applying  principles  to  real 
practice,  I  remember  ospeciaU^  in  your  course  because  you  had  projects 
on  practical  applications.    Planning  and  organigjingj  that  comes  mainly- 
with  experience.    Communicating,  human  relations,  PR,  there's  more  of 
that  today  "^han  before;  it  was  covered  OK.    Budgeting:   they  q^st  tell 
me  how  mch  money  I  have,  and  that^s  it.  &   1  just  found  out  now  in  (one  » 
achool)  what  I  have  for  next  year,  and  I  am  expected  to  spend  it  right 
away  in  one  big  order.    I  did  like  this  topic  in  the  classes,  it  was 
well-done."     (this  person  covers  three  elementary  schools  and  will  have 
a  fourth  one  as  soon  as  it  is  built.) 

"   .      .  .  .  •     •  ■■    I  ■ 

"I  don* t  recall  much  about  this.    It  was  too  long  ago,  and  I  have  leaimed 
more  from  my  director  than  I  did  in  the  courses.*^    (this  person  is'now 
a  staff  member  in  a. college  library) 

•»The  Glassboro  course  with  Thompson  was  very  good#    I  still  refer  to  my  ' - 
notes.    It  needs  more  on  dealing  iriLth  the  public  and  with  staff ^-^  how  to  ' 
find    out  the  reliable  jobbers--  how  to  handle  book  orders--  it*s  very^ 
hard  to -move  into  a  hew  library  completely  oh  your  own.    In  specific: 
areas  of  admin I  find  it  too  hard  to  separate  courses  from  experience. 
We  had  some  on  budgeting,  which  was  very  useful;    last  year  for  "the 
first  time  the  principal  asked  me  to  m^e  up  a  budget  (in  half  an  hour) 
and  I  got  what  I  asked  for  in  it*    This  year,  he  gave  me  overnight  to 
produce  a  budget.    1  have  the  latest  edition  of  media  standards,  and  I 
.lustify  each  area  1^  reference  to  the  standards  and  to  my  notes  (from 
the  couijse).    Personnel:    should  be  stronger  on  this.    I  enjoyed  the 
course  very  much,  got  a  great  deal  out  of  it."   ,  .  • 

"It  was  covered  in  theory,  but  you  have  to  ^arn  from  experience*    I  would 
nat  feel  able  to  be  an  administrator  at  this  point.    I  have  a  hard  time 
separating  what  I  learned  in  the  courses,  from  what  I  learned  on  the  job 
in  the  college  libraty*  (this  person  was  a  graduate  assistant  while  taking 
courses^  and  wa^  assigned  to  various  departments  in  rotation)    I  can^^come 
up  with  ideas ^  but  have  not  yet  had  a^ chance  to  tiy  them  out  in  practice.'  ^ 
We  were  taught  to  be  able  to  see  a  problem  and  think  it 'through.  Don^t 
s6e  how  a  course  could  adequately  prepare  you. to  set  goals;    it  would 
depend  on  your  budget,  the  community —  if  I  had'  tiiese  specifies,  I*d  be 
able  to  conceive  projects.    The  course  did  discuss  analyzing  your  budget 
and  your  community,  working  out  programs.    Cpmmianications  was  covered, 
hard  to  say  yet  whether  OK.    So  far  my  experience,  is  litnited  to  children. 
I  don*t  do  any  budgeting^  'amd  am  not  sure  how  I  would.    It  requires 
experience.    The  management  course  should  be  t\iro  semesters^  there's  too 
much  to  cover  in  one.'  It  X'/as  a  survey,  and  could  go  much^  deeper*  It 
.^could  include  the  internship." 

"Very  little  on  this  in  courses.    I  don*t  think«>I  took  the  gradtiate  course 
in  it.    This  is  a  weak  area  for  me;    I  don't  actually  do  any  administration  . 
but  might  be  OK  at  it.    Need  more  on  planning.    Conmunication  was  emphasr  ' 
iz6d.    Budgeting  is  a  problem  of  integrating  libraty  procedures,  the  .  ' 
librairy  system  with  the  school  system;    must  adapt  to  the  business  office. 
'Policies  vary  in  each  school  system.    Nothing  on  persbnnel**'  - 
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"Administrative  duties  covered  OK,    Yes,  I  loicked  up  settinpr'goals. 
The  eour.se  hjfjlped  ^th  identifying  needs  and  solving  problems.  For 
example,  let|ipg  students  look  up  their  own  answers  to  medical 
problems,  fchd/sing  their  own  reference  books •    Planriinf?  and  organizing V 
yp.Bi  covered^  it^s  almost  my  nature  to  do  it,    I  learned  a  great  deal 
there--  facul:tv  bulletins,  parent  interviews,  etc.    Budgeting  was  very 
well  covered*^;  This  person  had' the  tmdergraduate  school  administration  > 
course/ ( Mrs. C|;atner);    said  it  "emphasized  newspapers-*-  national,  area, 
and  local;    library  tools;  handbooks  including  a  Drojeqt  on  them. 
Also  had  the  graduate  course  (Boltz)  which  included  "budgets,  acquisitions 
controversies^  etc#"  . 

"It  was  a  good  course.    Setting  goals  was  covered  in  quite  a  few 
courses.    Identifying  needs,  solving  problems  covered  very  well;  Mr, 
Boltz  even  had  us  answering  actual  problems  in  a  "book  of  case  studies, 
^     We  had  to  do  a  project  involving  planning  and  budgeting,". 

"Not  well  covered^.    Identifying  needs  was  "not  well  covered,  though  I 
was  started  on  the  road.    Solving  problems,  setting  goals-*  no. 
As  to  applying  principles  in  real  practice,  all  of the  courses  were 
very  practical •    Planning  and  organizing  were  not  taught  formally  ' 
but  we  became  aware  of  them  in  doing  class  projects.    Budgeting  was 
probably  adequate—  the  problem  was  /adjusting  to  the  reality  of  working 
in  a  school  system.    The  structure  is  not  easy  to  work  with.    I  was  called 
upon  to  make  up  a  budget  here  and  found  it  a  difficult  problem,  partly 
due  to  communication  and  to  differences  of  expectations  with  the 
administration.    Personnel:  not  Veil  covered*    The  management  course 
itsejLf  was  good, .  factual,"  ^  ,  . 

■  .    *     -    "  *   '     ■  ■  ■  ■ 

"Ali  areas  were  covered  OK,    No  need  here  for  knowledge  of  budgeting* 
I  can  ask  anytime  for  the  balance  left  in, my  accounts.  Problem: 
the  library  money  is  spent  for  other  things.    Personnel,  not  covered*  \ 
"The  management  course  was  excellent," 

"Weak  here,    It^s  a  matter  of  being  told  things  that  are.  not  real  until 
in  practice.    Also  should  emphasize  PR,  especially  for  public  libraries- 
t)ublicity,  releases,  brochures,,.  \  lot  of  discussions  on  plans  for 
growth.    Very  important  to  stress  communicating  with  public,  users. 
There  was  a  lot  on  budgets.    Students  are  still  not  really  prepared  to 
deal  with  a  municipality—  vhaVis  a  town,  its  powers,  how  it  works— 
mtinlcipal  government.   Need  more  on  personnel  administration,    I  took 
the  management  course  too  soon--  it  was  a  good  course  but  it  should  be 
taken  last,  or  nearly  last," 

"Well-covered,  very  practical*    I  don't  feel  any  course  can  do  much  with 
identifying  needs—  you  need  experience.    Maybe  as  a  volunteer  or  aide, 
Expectations-^differ,    Students  are  a  great  help  (meant  other  students  in 
the  classes)    Problem-solving  was  OK  for  technical  problems,  not  for 
people  problem^,        most  courses  a  very  good  point  was  the  application 
.of  theory  or  principles  in  practice — much  theory  was  given,  but  also 
how  to  put  it  into  practic^,  -  It 'helped  that  so  many  of  us  were  going 
>  into  the  same  thing.    Organizing-  lots  on  this, ^  Communicating-  the  best 
ways  covered,  lots  of  points,    Severalrcourses  went  into  budgeting*  I*ve 
never  had  to  make  up  a  budget, plan  one;    I  jus^t  take  what  I  get.  People 
problems  are  the  main  ones-everyvrtiere—  working  with  volwiteers."  (c6nt*) 
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(continued) Hhe  management  course  was  absolutely  essential; 
good,  covered  mucht"  / 

■  '  f  -      •    .. '  '^"^  * 
"Routine  things  were  covered  to  some  extent  in  the  administratign^  ' 
course.    I  have  a  procedures  manual*    Administrative  duties  were  covered 
fine,    (responded  identically  to  the  specific  areas)   The  course  was 
excellent."  ■  Q  , 

"It  was  very  good*    Thompson  used  the  case  ftethod**-  vexy  intereisting* 
I  find  it  veiy  hard  to  answer  the  (specific)  points;   yes,  we  were 
taught  to  analyze  problems,  and  fairly  well  to  solve  them.    As, for 
applying  theory  in  practice,  the  intersession  and  practice  are  vital— 
ypU'  can't  do  any  of  this  without  practice. '  Tht^  need  for  planning  was 
made  clear  but  not  much  on  how  to  plan;    Communicating:  no^  I*m  poor^ 
at  it.    Could'  use  practice..  Sellers  discussed  this-.-  oral'coimminication 
very  vital.    We  did  a  sample^  budget  but  didnH  know  what  we  were  d6ing# 
Personnel:  Thompson  covered  this  very  well.    He  split  the  class  into 
those  interested  in  school  and  in  public  libraries;    it  was  the  first 
time  he  used  the  case  method;    it  was  excellent*" 

*   »  p 

"Yes,  OK--  understand  board  of  education  methods--  as  to  identifying 
needs,  IM  like  to  have  the  cooVdinator /teacher  he^-per  from  th*  county  ^ 
come  in  and  advise.  -  Gould  use  a  workshop,  perbap$  from  the  covSity 
library,  for  help  and  advice.    I  have  no  one  to  talk  to*    For  example, 
starting  a  collection,  building  it  up»    The  Hollybush  meetings  were 
fine.but  they  conflicted  vith.  our  school  board  meetings*  twOTE:  the 
Hollirbush  meetings  refers  to  a  seiles^of  informal  get-togethers  at  that  ^ 
placet  begun      the  library  Education^  Department  and  carried  on  by  the'  ' 
college  library,  as  in-*sei*vice  discussions  for  practicing  librarians) 
Setting  goals:  finei^  especially  for  long-range  goals.    Other  specifics 
were  OK.    The  management  course:    I'd  highly  recommend  it  for  all* 
The  undergraduate  course:   enjoyed  them  all,  would  take  them  all  again, 
a  good  foundation." 

"The  management"  course  could  be  several  courses.    Nothing  much  on  present, 
needs;   weak—  nothing  on  staff  .pajicies,  budgets.    Too  little  on 
measuring  library  use.    Need  ftnore  on  analyzing  problems,  ditto  for 
solving  problems,  planning,  organizing,  communicating.    Need  more  on 
budgeting,  personnel  administration." 

•*We  went  into  administrative  duties  lightly—  need  more.    Always  need 
soteeone  to  administer—  train  in  it.    Setting  goals'—  not  covered. 
Identifying  needs,  solving. problems  came  out  in  general  discussions 
with  other  students.    I  bad  to  do  the  100  hojirs  practice  in  the  summer; 
did  it  elsewhere,  and  applied  principles  there*    We  talked  in  general  ^ 
about  planning  and  organi:sing.    Communicating  with  the  public,  etc*: 
No*-  .should  really  do  something  on  teaching  people  to  do  their  own 
publicity.    I  bought, a  primer  on  publicity,  writing  reports,  and^ 
newspaper  articles;    I  wrote  the  town^s  bicentennial  report*  OnHhe' 
area  of  budgeting:   we  did  some  of  that  (doubtful)—  we  should  know  a 
lot.    The  course  .was  OK;'  we  need  more  on  management.  Organisation 
was  OK  but  not  general  management*    Undergraduate  course  was  helpful 
but  not  de.tailed  enough;    accessioning,  inventory*    Many  people  don* t 
know  how  to  take  inventory,  handle  lost  books.** 


\ 


Sotno  Rajor  problems.    Very  hard  to  appreciate  if  you're  not  already 
Wkin^  in  a  library.    Ouf^ht  to  take  this  course  after  practical  experience. 
Identxfying  needs  was  called  to  our  attention,  but  not  in  detail.  Analyz- 
ing problems  covered  briefly—  "you  will  have  problema."   Sotting  goals- 
yes*    Solving  problems-  covered  roughly.    The  object  of  courses  ought  to 
be 'to  alert  to  the  problems—  can't  tell  you  how  to  handle/  them.  Because 
of  need  for  experience  first,  there  should  be  more  stringent  pre-requisites 
for  such  courses.    The  management  course—  was  too  much  to  cover  in  one 
semester."  v  .  ..  ' 

"Covered  pretty  well.    Some  discussion  of  identifying  needs.    Some  work  on'- 
•analyzing  problems.    Not  enough  on  setting  goals.    Gould  use  more  on 

applying  theory  in  practice.    Organizing  was  covered  a  little,  not  as 

much  practical  as  one  WQuld. want.    Not-lffiieh-^n  eoftmunieating:    it's  very 
.iwpertant  (cited  several  examples).    Financial  management  and  budgeting 

was  mmijnal;    needs  more.    Personnel  likewise.    The  management  course  was 

good,  involved  problem-solving,  discussion  of  real  solutions*" 

*  .  - 

"Reports—  OK.    Bxcellent  coverage  of  what  to  do,  what  to  look  for,  what 
to  say.   Don't  recall  much  on  goals.    Most  of  it  consisted  of  comparisons' 
between  whal;  you  have  and  should  have.  .  Some  discussion  on  identifying  ■ 
needs  and  problem  solving-  probably  more  through  discussion  bv  other 
librarians  than  in  formal  course  coverage.    Some  planning  &  organizing 
but  it  was  cut  and  dried,  factual.    Communication—  was  very  good,  I 
remember  it  vividly.   We  did  some  on  budgeting—  how  to  budget—  but  we  -  " 
should  have  been  told  more  about  the  pitfalls." 

"It  was  one  course,  covered  generalities,  and  omitted  public  libraries. 
Need  improvement  in  specifics  of  identifying  needs,  solving  problems, 
applying  principles  in  practice.    Planning  anU;organizing  was  too  general. 
Communicating?    It's  personal—  too  subjective—  vour  personality;  you  - 
either  are- or  are  not  a  communicator.    Budgeting  not  covered  .">*^he  course  -  ^ 

in  management  was  fair."-  "  1 

"Courses  didn't  cover  administrative  duties."  (gave  same  answer  to  the 
various  specific  areas—  problems,  budget,  etc.)  (in  reacting  to  list  of 
courses,,  this  person  indicated  did  not  take  the  management  course.). 

"Covered  very  well,  though  not  so  well  for  a  real  one-man  library.  Had 
a  marvelous  course  in  school  PR,  best  thing  for  actually  working  in  a  school- 
meant,  for  admini^^trators —  Iv  would  recommend  it  for  anyone  going  into  a  -"^ 
school  situation—  taught  by  Dr.Bagin"(GSC  Communications  Dept.)  "I  felt 
very  inadequate,  insecure  in  clerical  nitty-gritty  sides    ordering,  proc^jssiiig, 
how  to  inventory,  care  of  the  accession  book,  and  shelf  list.    You  get 
such  huge  qjj^ntities  of  catalogs  in  the  mail.    Course"  prepared  me  so 
well  to  solve  problems,  .1  am  frustrated  by  lack  of  real  opportunity  to 
do  it;    I  can  easily  set  goals,  but  solutions  are  quite  difficult  in  a 
school  situatipnV...  tight  limitations.    Bu'dget;   not  really  a  library-  » 
oriented  community:  they're' more  job-oriented  and> toward  athletics,  i;' 
have  learned  to  tiy  many  things.    Planning,  organizing,  communicating 
covered  very  well.    Budgeting,  personnel  administration  OK.    The  course 
in  management  was  good."  (gave  many  specifics  of  problems  inherent  in  the 
community's  attitude  toward  libraries) 
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VBnsic.-jlly  the  counse  covered  hir^h  school  and  public  librarieSf  nothing 
on  collejf;©.    It  seemed  to  be  f^ood  in  those  areas.    AnalyzinR"  problems  was 
adeqaatei    Applying  theory  or  prin6ipl^s  to  practice—  the  cataloging, 
^  nnd  sT)ecializ;ed  literature  courses  vxere  very  good  at  this*  Certain 
aspects  of  plannin!^  and  organizing  were  fine—  inventory*^taking»  The 
writinpf  of  reports  was  not  covered;   development  of  programs;  evaluating 
personnel;    how  to  inteirvlew;  conducting  quarterly  ©valuations  of  staff'; 
communications  needs  to  supervisors— .writing  is  verj^w important*  Budget 
was  adequate*    Personnel  poor--  need  more  on  coordination* of  staff  . 
activities--  the  course  was  aimed  at  one-man  librai^es  J* 

••Good*    Setl^ng  fjoals  was  good,  but  it^s  frustrating  to  find  the  school' 
blocks  some  of  themj    Solving  problems —  good,  but  it  x^ns  into  the 
/teachers  who  think  your  job  is  easy*    Planning,  organizing,  communicating 
good*    Budgeting,  OK*    The  course  was  fine*" 

.  "Pretty  good.    Of  course  having  practice  at  the  time  helj^ed*    The  kids 
hpre  are  very  uninhibited;    they  com^  from  an,  open,  ungracied  .school*     .  . 
Identifying  needs  was  covefed  in"  the  seminar--.  OK*    Setting  goalsi  was 
probably  QK  on  short-range.    Solving  problems,  applying  principles,^  in ' 
both  seminar  and  administration.    Communicating:  covered  a 'little  bit* 
Had  to  make  up  a  sample  budget—  justify  it —  covered  quite  a  bit—  we' 

'  are ''just  given  a  budget  here,,  should  learti  how  to  work  within  an  imposed 
.budget*  "Personnel  admin":  OK;  did  a  , manual  for  students,  never  had^an 
aide  until  last  yejjr*'  The  course  ^as  pretty^  go6d,  but  there  should  be  a 
separate  'one  for  public  library  administration."  -  ,  ' 


*Admli;jist ration  and  management  are  obviously  considered  important  areas 
by  these  practicing  librarians*    Their  chief  recommendations  are  that 
thei- management  course  be  extended  to  two  semesters  instead  pt  one  (those 
taking  the  undergraduate  18  hours  already  get  a  course  at  each  level,  but 
obviously  feel  the  undergraduate  one  is  too  simple);    much  more  pn  the 
nitty-gritty  of  making  budgets  and  managing  finances;    taking  the  course 
at«br  near  the  end  of  the,  program;    and  learning  more  pn  how  to  get  one's' 
ideas  and  goals  over  to  others  (communication)*    There  are  other  points,  ' 
but  h(J)ne  were  mentioned  as  often  or  as  strongly  as  these. 

Wot  very  many  of  these  librarians  are  thinking  of  budgets  as. management- 
and  control  tools*    Thev  see  a  budget .^as  .the  practical  means  for  piling 
more  money  put  of  reluctant  authorities.    Spme  think  they  are  not  involved 
in  budgetini^'  because  they  are  given  a  fixed  amount  each  year  to  live 
within*    Some  would  not  know  how  to  prepare  a  formal  budget  reque^^jb  If 
they  had  the  opportunity*    Obviously  we  can  do  much  on  this* 
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In  view  of  the  fact  that  these  graduates  took  management  from  a  large 
nuifiber,  and  wide  variety  of  staff  (many  of  them  adjunct)  'the  peculiar 
inconsistencies  in  comments  are  understandable*  -^One  sees  as  a  weakness  , 
the  exact  area  viewed  by  another  as  a  strength*    Simply  put,  they  did  not 
have  the  same  instructors*    Since  then,  the  program  has  stabilized,  and 
these  courses  are  taught  by  the  same  regular  fulltime  faculty  *each  year* 
.  Whether  student  reactions  would  be  favorable  now  or  not,  they  would  be 
in  a  much  more  close  consensus*  ,  Also,  some  took  the  undergraduate  course 
and  don't  remember  it,  so  they  are  comparing  another  person/s  experience 
witli'the  graduate  course*  340  ^  ■ 
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Ths  responses  have  a  great  degree  of-generalT  non^opeoifie  foelins" toward 
the  area  of  administration  and  paperwork-inanaf^emeni,  for  most  of  the 
people  interviewed  ar^?  not  able  to  remeraber  a'dourately  the  courses  they  ' 
took,  or  the  exact  contents  of  each.    It  is  probably  misleading  to  ti^^to 
tabulate  too  exactly  their  arisxier^s  to  questions, on  specific  topics*.  The 
reader  will  notice  that  a  question  about  the  courses  at  Glaggboro  diPton 
-.   elicits  an  Ijmmediate. answer  about  the  person's  on~the>..1ob  problems  in  the 
adiyjinistrative  area.  •    -  "■  "■. 

There  is  a  tendency  to  criticizse  the  specific  areas 'of  courses,  and  then 
to  evaluate  the  course  in  manafjeraent  as  having  been  good.    This  seems  to 
°be  tied  in  with  the  phenomenon  of •  incomplete  memory  referred  to  above. 
One  is  more  willing  to  ^tate  a  given  area  is  weak,  than  to  say  to  a 
member  of  the  faculty  that  a  certain  course  was  not  good. 

^ Many  of  these  librarians  confused  "administrative  dutieja"  and  "adminis- 
.    trative  responsibilities"  with  "being  an  administrator. 'V  You  will  note 
that  they  specifically  said  some  of  these  points  didn't  apply  to  then, 
as  "I  am  not ^ an  administrator  ?/et."     There  is  little  awareness  that 
everyone,  at  any  level,  is  expending  funds  for  which -h^  ought  .to  lae 
accountable,  that  he  is  engaging  in  activities  whieh  bthers  will  want  to 
know  about  (or  should),  mjd  that  he  is  involved  in- i"elati6nships  basic' 
to  the  institution.  -  , 

It  had  been  my  hope  that  asking  about  many  specific  topic,  areas,  I  would 
open  up  these  respondents .to  a  complete  discussion  of  the"  administrative 
•   or  management  area,  and  to  some  extent  this  succeeded.    ^  changed  the 
sequence  of  tKe  questions  several  times  during  the  months  of  inter- 
viewing, and.  of  ten  probed  a  little  further  with  additional  question*^ 
(which  cis  why  the  answers  quoted  here  sometimes  seem  disjointed;    t^ey  , 
were  given  at  several  different  points  in  the  2-h0ur  "interview,"'^*^  I 
have  bfere  brought  them  together.).      -  * 

The  very-frequent  mention  of  taking  management .near  the  end  of  the  program 
is  coupled  with  recommendations  for  combining  it  with  an  internship,  or 
■  requiring  the  student  to  gain.' library  experience  first.    The  problem  here 
is  that  the  graduates  also  felt  (see  othef  sections)  that  one  needs  job 
experiisnce'  to  properly  appreciate  many  other  courses  too.    Logically  this- 
would,  come  to  require  them  to  get  the  experience  first  or.  during  the 

^   education  program.   The  counter-problem  is  that  most  of  our  graduate 
students  are \older,  already  employed  fulltime,  x.dth  family  cotmnitments, 

„   It  is  not  at  all  like  teaching  younger  people  who  are  attending  fulltime 
arid  are  free  to  tn^ke  this  kind  of  arrangement.    However,  the  feeling  of 

.    the  graduatescis  so  strong  that  it  is  my  feeling  we°  are  going  to  have  to 
find' some  way  of  buildi^ng  library  job  experience  in.  ' 

A  good  nossibility  here  is  to  offer  an  in-service  cpnrse  after  graduation. 
liTould  the  State  cooperate  in  changing  certification  to  require  people  to 
have  a  break  in  thfiir  progi-am,  ^•etuming  after  (say)  one  year  for  a 
seminar  dn  administration?    Or  is  there  a  better  way?   I  hope,  those  who 
'rfjad  this  will  give  the  matter  much  thought,  and: contact  us. 
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DEEABTI'lENT  OF  LlfeBAHY  EPUCATION 
•  GMSSBOH'O  STATK  COLiaCiB 
GIASSBORO,  NEW  JERSEY  08026 


.  •       •    SYI.IABTJS  / 

li*      502  -  Btudlea  in  Mteraturei  for  Ohildren  •  . 

!•   General  Objectives:  •      ^  '  .  . 

'    A;   To  devi^Lop  an  TOderstanding:  of  the  evolution  of  childrea'^il 

literartnire,  contewporarjr. problems  of  speci^sa  interest,  «gi||ihe 
^'         areas  pj'  current  researcli* ,  ,^  "'^/^Ji?"  . 

^  To  gain  an  appreciation  of  the  rich  treasure  of  global^  : 

children' i5  liter?8tiire^      .  - 
To  have  an  opportunity  to  practice  profession  tech^aiques  used 
fl  in  forking  id.th  children  And  lit^  * 

II*-:  Specific  Objectives;,   .  ^     "  "  • 

^  A#   To  consider  children**  s  book  publishing  here  and  abroad.  ^  ^ 
*  To  read  and  discuss  ^ternatlonaS  children's  literature. 
-  /  C.  <To  be  ajii^e  o^  children's  literature  designed  for  sp^eeial 

.  '  groups^  Y  .       ■ .   *   '   -  ,  '  *  ;      '  "  '  ♦ 

To  participate  in  children*  s  "boolk.  selection,  stoirjrtelling, . 
^vaPoiation.  of  publicity,  e^c#  T 
E#   To  exsHoTe  cunrenf^  research  problem  areas  •  •      ^  , 
P#    To  review  current  trends  in  children's  litei^ature.  . 

III*    Course  Content:  ^  ' 

A#  ^^ildren*s  literature  today  ; 

a,  *    Background  history  of  children's  literature*     .   '     '  ^ 

b. r  A  look  at  the  current  fifeld*  .  * 

\  (l)  Bevelopment  of  separate  juvenile  .depaar^ 
(2)  Criteria  fbr  publishing  children's  books*  \.  ■ 
o..       .  ,     (3)  Current  trends*   ^  }  ,  '  ;^ 

B.   Inte^fnatipnaliswi  in  children*^ 

a*   Books  witten  in  Great  Britain  and  other  English  speaking  ; 
countries*  -       .  '    ,  *  /  V 

,        -b*    Books  "written  in  other  languages  and  translated  into  English^ 
'  and  vice  versa*  , 

C4    Prize  books  of  other  lands.  , 

.  i   ■'  .  '  •     .      >  '  *  .  .    .  "   .     ■  ^    "       '      ■    •  . 

C*    Books  for  special  groups 

a.    Minorities,  handicapped^  mlturally  deprived,  etc. 

b*    Special  bibliografihies  and  services  in  each  field*         v  • 

'  *■  '  .     ■  ■     *■    .  .•  , 

D*   Beseardh  prdblemA  areas 

a#  Censorship*  ' 

b*  Series  books*  ^  ; 

c*  Periodicals*  ,  . 

.  d*  Textbooks;  ' 

\  e»  Use  of  paperbacks*    o    *  ' 

.f  #  Prize  books* 


.  0 


0       •  ■• 

^L.  'S*  (cont.y 


■]     .  ,-.  E.  "  Te.c;hn±)|ue  areas  \  '  :     '       ^  ..      •  :   .       .    ■   '  . 

.  ;  •    8.    story  tellins  and  book  talks. '    -         '     ^        •  "  • 
Publicity       *  '        .  - 

V         °r  Book  revising  and  annotatlbft's.  - 
■    X  .**  .  .^se  i>f  records^  f31ins  and  V  -  ' 

A.    Each^Huaertt  will  read  and  turn  in  re^rtS'  on  S'^?  booksV      '  ° 

"     ,    < a.    |_books  T3yI^gUsb  speaking  aiithors,  other  th«^ 
'    Englijsft,:v Australian,  nsnadian,  etc.  ■ 

'  5  :books.  translated  from  other  langKages.  '    /-.^      ,  , 

'     '       ^*  'i.'^ja^^'  *«P^c*i«S  ciirrent  life  in  other  cqjuitMes  -  4ion 
•  "  •      '        "Action,  sych  as  biography  01* .travel  book^P^  • 

^  ^  '     -  '   ^         w^'^^f    ^  W'specxal  eroup  -  hanaicepped,  minorities,  ef-. 
.     ^  ^  '?4T?«?f  'different^^cowtrles  other  than  th^  ^ 

.  ,  United  Stated*  \  ^.  •  ^ 

'  fS:?  f?*^^? ''^^  and  report  in.witing  on  ten  magasrine  -  " 
'  '  chapters  qf  books?  on  •  children* s  literatwe. 

Si  .Ohiiaren's- books  in  other  laMs.  "  •  '  - 

b.  ,  Books  for  special  groups  -  ■disadvantaged,  mlnoritSr  groupis:,  - 
handicapped,  ,emb„tlonally  disturbed,  Ptr.    .  . 
\  .  ^  V  Jl'PPs  of  books  -  palperbacks ,  picture  books, 

\  '    books,  etc.  ' 


'     ;  Ma3dr  Project:    ReseeTch,  study  oh  a-partlcular^^  "' 

'  ■  ■  ^*  •  f^^Jf -Jj?"^  ^'J"-refA ^4  mibtnlt  a  written  rei^ort  on  a  suT,ple«,^ntar,; 

bOQlc  dealing  T^itb-  sdihe^rea  *-avered  by -this  eoT'rs^  •  pj-e^entary 

'       .  ■.  ■  V ;  •  r.       \-  ■  '  >  "*■  • "  >     ■  ■  '  > 

■  ...  ■  ■  ■  ^^^^^^J^^'^P  prepare  a  repprf  on  the  life  and  trorks-  of  a  2ofh  f-  '  ' 

.     ,     .  ^  Century  author , from  sowe.  cotintiy' other  than  the  IT.S.A,  ^         '  ' 

^y^r^buirae.  Evaluation      ,•         ,  -  ,        '  •  y- 

.    .  \  ■  V; 'v' \  ^ 

°'  ^nstru/^tor's  evaluation  of  assigned  book  reports'.         «         *  ■  ^ 

-   *    ?•  •  f"strB<^*o**>  evaluation  of -^pefiodical  -literature.       •  '  ^•       ^  ^ 
^     ^  :    C.    Instructor's  etvaluation  of  major  project.  a     •  ' 

••'  5*  "  instructor's  evaluation  of.. supplementary  book?  °- 
.     J..    Tnstructor.'s  evaluation  6$  foreign  .author  biography. 


■  V 
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pmmums  op  libraby  educatioe 

GIASSBORO  STATE  COLLEGE 
GLASSBORO,  HEW  JERSEy  O8028 


•         SYLIABUS    •  ■ 

Jfis,  ,503  -  Sttidies  in  Literature  for  Young  Adults'  '  ^ 

I,    General  Objectives:  \  « 

<^A.   To  focus  <>a  the  adolescent  aud  his  specific  jreading  interests 
and  ^eeds«  *^ 

To  eacplore  the  range  of  lihrarjr' materials  available  the 
yonng  adult.  ^   /  ;       .  . 
' '  To  suggest  materialfiP,  techniques  and 'tools  to  foster  .    -  . 

relevant  reading  activities  for  all  jftjnerican  youth. 

""ll^  .Specific  Objectives  :\  '     \,     '  ' 

A.    To  *e«smine  thfr  whole  adolescent  ' 
^  !♦  What  is^  a  youxig  adult^  ' 

What  iS^s  total  environments  \ 
,  3.   T^hat,  are  his  basic  interests. 

/  ■   B»   To  evaluate  studies  of  reading  interests. 
-    "C.   To  understand  vaarious  poprf^ar  sub-literatures*  .  ' 

D.  To  revj'ew  current  literary  forms  for  young  adults;  \, 

:  ,       l./\.^uriior  novel      V  -  V  ' 

*  *  2*  Adnlt  novel  ^ 
3*  Classic^s 

%  Won-Fiction      -  . 
'    ^  5^:/pOetry         ^     ;  '  ^ 

E,  "  To  establish  place,  of  paper-backs  and  periodical  literature. 
,    ^  F;;    To  use  stand^d  selection  aicls.; 

^^6^    To  be  aware  of  censorship  j>er its* 
H#^-  To  actively  utilized  various  kinds  of  book  reviews.  * 
I.    To  adeqnately  organize  a  functional  book  selection  program 
-  -  c    ^'  fbr  yoimg  adults  ./  - 

HI. /Course  Content* :  '       .  **     -^^^        .  <^  ■  - 

A.  Introduction  to  the  adolescent . 

1.  Towafds  a  definition:   What*  s  a  teenager?  / 

2.  MaJ^ixjg  the  scene  -  right  rmfl 

3.  ^'Reading  Interests;  ; 

B.  Literary  areas  '        ^    -    /  '     ,    ^  \ 
V            1#    Sub-iiterature:    Series,  "Kiddie  Iiit",  comicis. 

.       2*   Fiption  and  th§  V^^^ 

-V-    .  V, '  -^-"^  ■     .  . 

:  /  •        3*    Gla  /■ 

?-.^v- V'-'v;    7*   Hefierence  Books;/ \      ^  . 

^-  J  .    .  ■  .    '       ,  ■       .    .  .  >  . 


1»S«  5f03  (Cont.)     .'  , 

■      -  V        *  X 

""8.   S|)€cial  types  of  literatta?e 

a.   High  interest  -  low  vbcabulaary  ' 
"b .    Survey .  of  newer  reading  technig.ues 
':  c.   supplementary  reacting  for  subject  areas,  including 

»  .  periqdicala  and  newspapers*  -  " 

C.  'Professional  concerns  '  .  " 

1.  Book  Selection  Aids  &  BibliogranHes  - 

2.  Ban  that  bookl  -  Censorship, 

3.  Book  reviews  -  oral,  written;  siting,- using* 

IV*    Teaching  Techniqiaes!  '   ;  ' 

A.  Special  lectures  .         "  ^ 

B.  Assigned  Textbook 

C.  Class  attendance  and  pgrticipption 

S*   Cireful  reading>in  area  of  young  adult  literature. 

f   1*'?"^^!^,"'?/^''  annotated  bibliography  of  .a  YA  concern. 
F.   An  in  depth  study  of :  ,  (choose  (l)). 

1.  Seme  aspect  of  YA  reading  interests..  °  ' 

2.  Ma^or  current  concern  of  YA  -  ' 

3.  Critical  and  biographical  study  of  a  Significant  YA 
author. 

K    Special  research  on  a  problem  of  concern  t6  student 
relating  to  YA  literature  and/or  his  li^)rary. 

Course.  Evaluation: 

A*    Grade  on  bibliograpliy. 

B.  Grade  on  research  study. 

C.  -Final  examination. 
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studies  in  Literature  for  Children 
Studies  in  Literature  for  Young  Multg  . 

( A  coinpilation  of  comments  "ty  graduates  ^  with  'reactions  and 
*onnnents  by  the  author  •    Ijicludes  material  on  the  undergraduate 
courses  in  corresponding  areas*   Book  Selection  for  Elementary 
Schools »  Book  Selection  for  Secondary  Schools t  and  Book  Selection 
for  Madi^  Centers.) 


Material  on  both  cHlldren  and  young  adiiLts  (teenageifs)  is  comMned  because 

(1)  respondents  frequently  gave  evaluations  that  could  not  be  separated; 

(2)  some-  of  the  program  material,  especially  the  last-listed  undergraduate 
course  above.,  is  combined •    For  similar  reasons,  whllp  this  paper  is 
intended  as  an  evaluation  of  the  graduate  program  by  the  graduates  of  our 
master^s  program,  evaluations  of  the  undergraduate  courses  are  included; 
many  of  our  master^  s  degree  recipients  also  took  the  undergraduate  18 
hours*  here* 

Ify  own  comments  will  mainly  come  at  the  end  of  this  tabulation,  but  where 
it  seems  more  appropriate,''  1  will^ii4sert  a  brief  comment  in  ttle  body  of 
the  graduate  statements.  ( 

Questlc?ns  asked  of  the  graduates?  were  not  oniy  for  their  iopinibns  of ^he 
courses  noted,  but  also  *'How  well, did  your  courses*  at  Glassboro  prepjare 
you  for.  (l)  selection  of  materials  for  children; 

(2)  ^       II        H  It  teenagers; 

(3)  working  with  and  helping  children; 

(It)        It      /It     «      "  '     teenagers?^*  ^ 

Responses  fd4*  all  of  these  are  integrated  into  one  paragraph  by  the  present 
author*    Asking  about  the  same  areas  in  moi-e  than  one  way  was  intended  to 
assure  that  the  graduates  Cc>nsidered  the  topics  in  both  general  and 
specific  «form. 


••Selection  for  children  and  young  adults  really  good*    Working  with;  was 
adequate,  but  can  you  teach  someone  to  work  with  people?   Not  just  in 
Hbr^irianship  but  in  ot|ier  fields?   You  must  deVelop  it  yourself  *  Both 
courses  were  excellent  as  I  look  back*^-  we  saw  a^lot*of  material,  there  was 
lots  of  wox4c*    The  undergraduate  course  was  well  done#** 

♦♦Perfectly  all  right*    I  was  aware  of  the  tools  and  criteria—  but  it •s 
hard  to  separate  courses  from  teaching  experience*    Possibly  1%  capable 
to  it,  not  due  to  library  courses,  but  teaching*^  I  don^t  recall  anything 
in  the  courses  on  working  with  and  helping  children  and  teenagers*  We 
had  a  tremendous  nuifiber  of  articles  to  read;    it  didnH  help  much*  Could 
use  more  emi^asis  on  sources  and  tools*    There  was  too  much  busy«»work« 
•We  should  get  to^4mow  the  field*  (children)    As  to'  teenager. course,  it 
was. good,  I  enjoyed  it* . 

, Selection--*  prepared  very  well  for  both*    Working  iwfith—  good  for  both 
(not  as  high  a  rating  as  for  selection) .    Children  course  t   very  apwpos 
for  me,  good*    Young  adults  course:  good,  had  an  exchange  of  ideas,  it 
included  bibllotherapy*" 
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"Selection  for  children;   We 'got  to  know  the  good  authors,  etc,,  very  well. 
Miss  Sellers  was  tremendous.   Selection  for  teenagers?  I  was  taught  vrfiat 
teens  and  adults  read, 'tut  they  don't  come  in  that  much  for  non-fiction, ' 
so  I  canH  apply  it.  (this  person  is  in  a  public  library)   Woricing  with 
childreni  1  have  a  aitory  hour  ev«3T?:;Mday.  (implied  she.  learned  ti)is  at 
Glassboro,)   Wsrking  Vith  teenagei^ls  ;  it  was  covered  for  school  purposes, 
but  not  relevant  for  public  libraries."  (Doesn't  remember  much  about  the 
courses  beyond  the  above,  except ;they  welrjB  "excellent";) 

■'  ■  '  ■  ■       .  V  .        ,  " 

./  •  t  *  •"  - 

"Vfould  have  wanted  more  on  selection  at  both  levels.   Working  with  J   i\  - 
was  OK;   preparation  was  very  good  as  to  helping  them  with  reference 
problems.    Oiildren's  course:    Pine.   Young  adults  course:  OK,"   (this  .' 
paragraph  is  the  response  of  two  persons,  interviewed  together) 

0 

"It's  hard  to  separate  ray  job  from  the  courses.    Selection:    one  teacher, 
no  longer  the:^e,  was  terrible.    One  was  very  conscientious:   best  point 
was  her  understanding  of  young  people  and  materials  for  them.  Wbrking 
with  both  groups:   I  di,dn*t  get  much  from  Glassboro  in  this."  (this 
, high-school  librarian  told  me  twice  during  the  interview  that  she  does 
not  especially  like  dealing  with  teenagers.)  "Both  courses:  ■  Sellers  was  . 
terrific."  •  -  '  ' 

"I  took  kiddie  lit.  ^t  another  college.    Teenagers:    likewise.    I. think 
the  selection  courses  ought  to  Include  comics,  on  the  same  pilhciple  as 
Nancy  Drew,  etc..  Hot  Rod... this  is  what  they  like.    They  read  science- 
fiction,  literature cOf\tee  jmusual.   Working  with:    Learned  at  the  other 
college,  where  W9  had  to  work  in  the  laO^ratory  school  (as  part  of  the 
cifrrieulum)." 

,  ■  ■  .        ♦      .  ■  .      ■  0  '        '  ■  ■  , 

"I  dldn^t  take  the  chiXdren's  course*    Ifeuld  have  wanted  more  on  hook 
selection 9  chance  to  haftdle  the  books  more',  more  on  the  authors*    Want'  ^ 
to  be  more  familiar  with  the  better  books •    We  need  more  on  the  b^st  v 
bobks  at  each  level •    Teenagers:  I  bad  an  exce^ent  course  in  X/k. 
Kojthing  on  working,  with  <S  helping  either  groups  but  it  was  instilled 
in  tU5  very  w^ll  that  you  must  work  with  the  patron*^ 

Selection  for  children:   yes.  Sellers  was  more,  than  adequate.^  Teenagers: 
as  far  as  the  course  work  can  go,  yes  (Houlroyd)e   Working  with:  don't 
know;    (absorbed  more  $s  a  result  of)  interaction  with  inst^ctors  wj^th 
experience  and  dlassmates  likewise—  the  faculty  were  clearly^  service- 
oriented^  not  esoteric  or  nit-^pickinge    Children's  course:    large  voltame 
of  work.    Teenagers:  good  point  was^  reasons  given  for  age  group#" 

didn't  take  eitfmr  .course  so  got  a  little ,  indirectly (this  person 
went  into  college  library  worl?) 

"Selection  for  children:  covered  very  well,  lots  of  reading  and  workj 
Seller?,  it  was  worth  it.    For  teenagers:  not  .quite  as  much  work  as 
with » children;  I  could  handle  it.   Don't  think  I  wotad  have  any 
problems  (this  person  is  now  wording  with  K-6).    I  have  been  a  con*  ' 
sult&nt: on  formation  of  a  private  school,  helpec|  with  selection. 
Working  with:  yes,  covered  well—  Miss  Sellers  covers  evexythingl 
The  courses  were  veiy  helpful."  - 


•'Children;  Tnjr  first  fulltime  job  was  in  that-.-*  1  had  the  best  prepara- 
tion— was  vefljr  well  prepared  except  for  stoiytelling#    Nothing  on  j 
teenagers •    WojfMng  with:   nothing  from  the  csourseSf  tut  a  good  deal 
from  raising  4  children  and  being  a  teacher •    The  children's  course 
was  excellent;   I  didn't  take  the  Young  Adult  one;    the  undex^raduate 
courisa  in^solection  was  fine*"     '  , 

'4  %      ■  / 

'•SeMction  for  children:    great/  Sellers  did  a  tremendous  job*  .  For 
teenagers:  we  didn't  get  into  that  too  much;   there,  could  be  more, of  it 
offered I  especially  for  schools^    So  many  teenagers  could  be  helped 'to 
cope  with  their  probleihs—  divorce t  drugs,  etc*—  in  our  area  these  are 
re&L  problems.*  Working  with:-  nothing  iji  library  courses;,  got  it  in 
education  courses. .  ' 

••Selection  for  children:  cov^rejS  very  weJ-1  by  Sellers*    For  teenagers: 
covered  very  well  ^  iloulroyd.v  Working  ^rtith:    n^t -covered;  -was  in  the 
education  courses*"    Cthi,s  person  took  the  graduate  course  in  children's 
literature,  and  two  undergraduate  courses  in  selection:  elementary 
and  secondary.   This  .librarian's  confusion  between  courses  is  typical; 
cpmments  about  children's  literature  might  gpply  to  either  the  graduate 
or  undergraduate  course,' or  both*)  \  ^ 

"  V  i   '  ^ 

^Selection:   very  helpfujL  in  both  areas.    Working , with  and  helping 
children:   not  as  good  as  selection-.-  something.^h^*^^  it 
would  not  have  sbeen  enough  if  I  w^re  npt  a  former  teacher.  Teenagers: 
veiy  helpful;   of  course  I  have  workedi^th^them  before*?-       there  were 
high  school  teacliers  in  the  classes.    The  children 's^ course  included 
budgeting  a  little.    One  problem  with  it:    it  ijealt  with  world  literature 
for  children,  all  sorts  of  foreign  areas,  but  hot, U*S.- materials.    The  . 
yoittg  adu^  course  had  projects  on. actual  teenage  interests—  I  liked  , 
the  fact  'that  publiQ  and  school  librarians  were  in  the  class  together 

"Selection  for  children—  good  basics.    I  took  both  the  young  adult  and  ^ 
secondary  selection;  they  were  very  well  done.    Working  ^th:    this  is 
common  sense,  based  on  my  education  backgroiuid—  the  library  courses 
omitted  any  of  this^  *  Teehs :    1  did  a  survey  in  the  course  on  what  they 
like  to  read.    Both  courses  were  good* "^ 

"Selection  for  children:    very  well  in  the  print  area,  nothing  for  ^non-  : 
print*   Young  adults:    reasonably  well  "covered*    Working  with:    I  feel 
wejLl-prepared—  did  teaching  do  it ^  I^pan't  think  of  at^y  course  that  ;' 
really  prepared  roe  to  work  with  children*    Teenagers:    dl^tto,  but  some  ■ 
of  ' the  selection  work  did  include  teenage  pSychblogy,  bibliotherapy.  ^  /j 
Children's  lit* course:  valuable;  covered  award-winners,  foreign  books*  | 
Also  I  took  the  (imdergraduate)  course,  book  selection  for  elementary  | 
libraries--*  great.    Young  adtuLt  literature:    this  covers  the  rest  of  my 
needs-*-  was  not  quite  a^s  good  as  the  one  on  children."  (this  person  is 
in  ^  middle  school,  so  is  interested  in  both  areas) 

"Aaf  a  teacher,  I  seiected,  more  narrowly.    Now  I  am  prepared  to  think  of 
all  categori.es—  was  made  aware  of  selection  tools—  it  was  fine.  As 
for  teenagers:    I, was  probably  better  prepared *in  this  area  because  of 
expe^rience,  but  didn't  know  the  tools.   Wox4cing  with:    don't  recall  any 
coverage*    Both  courses  were  good." 

■    "  (3)  ^• 
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"I  didn't  take  the>  children* 5  courses.    Selection  for  teenagers:  covfcred 
very  well;,  this  course  I  sought  out.   Working  with  children:  not  covered* 
With  teens:   a  little,  sllso  some  in  the  seminar  cojarse»  sharing  ekpeilences: 
,       with  other  students."  7  v  » 

"Didn't  take  the  children's  course.    The  young  adult  course  prepared  me 
vptetty  well,   Woi-king  with  children:    covered  once  in  an  AV  course  lAeh 
I  had  to  prepare  a  presentation  for  children.    Teens:'  the  course  did 
not  E!0  into  this." 

"Selection *  for  childreri:'  #^  had  .a  fine  book  selection  course.    It  was 
f^ood  preparation —  I  wanled  more.    For  teenagers:   no;  if  I  were  to  go 
into  this  area,  I'd  have' to  do  a  lot  of  reading- on  ray  own.  (IJote:  this  ' 
person  is  at  the  K-^  level  now)   I  don't  recall  anything  on  working  with 
either  group,  but  this  is  personal:   you 'either  do  it  or  not.    Course  in 
children's  literature  was  very  good  but  a  repeat  of  the  (undergraduate) 
course  in  book  selection  for  elementary  schools,  though  it  did  help  to 
reinforce  what  I  leamisd  there.    Young  adult  literature  course:   we  didn't 
read  enough  books  in  this  course—  should  have  been  made  to." 

"I  feel  a  little  inadequate  in  the  AV  area  for  children—  maybe  because  ' 
V    I  had  no  undergraduate  experience  in  library  work.    I  would  have  wanted 
to  know  more  about  suppliers  for  media;   the  csftalogs  come  in  and  pile 
up  and  I'm  puzzled  to  choose;    As  for  books:    it's  OK,  I  know  the  • 
standard  references—  the  guides  now  in  the  school. are  not  current. 
For  teenagers:   no,  coverage  poor;,  may  be  because  I  emphasized  the 
elementary  area,  being  more  interested  in  that. "(this  person  has  K-6 
level;  ,did  not  take  the  graduate-level  literature  courses  feut  had  the 
'  undergraduate  one,  "book  selection  for  media,  centers")    *|I  feel  the' 
book  selection  coursl  ought  to  be  divided  into  elementary  and  secondary, 
one  semesAier  for  eac^."    (she  is  not  awar^^^it  used  to  be-  exactly  that.) 
"There  was  not  much. on  working  with  children;    some  provisidh  if  we  chose, 
as  Miss  Sellers  offeired-us  the  chance  to -do  a  booktalk  at  any  level>" 
.     •        .         .      '        .    -  *•     ■  ^  •   ■   ■  '  *  ' 

"Serection  for  children:    fine  as  to  theory;    I  started  in  an  elementary 
school  library,  and  know  the  kinds  of  things  to  order,  but  not  how,  I 
underaiand  the  philosophy  but  not  the  mechanics.    I  didn't  really  know 
how  to  use  Library  Journal  in  real  practice.    For  teenagers:  the 
.  philosophy  was  OK;   what  teens  are  aware  of .  (taught  by  Nipe)  Working 
with  children:  was  discussed" in  class,  reference  techniques,  but  not 
enough  practical  experience  with  children.    Teens:  same.   Courses  were 
good."  '  .  V  '  , 

"Very  well  prepared  ii^  selection  for  children.    I  still  have  a  slight 
preference  for  children's  level  but "fell  into  this  job  (is  now  a  high 
school  librarian).    For  teenagers:  '  i«  got  more  junior  novel  type,  not  ° 
so  well  for  today's  teens.    They  go  for  adult  novels,  heavier  reading, ' 
Thomas  Mann>  foreign  authors.  Go  Ask  Alic6—  I  have  a  small  group  of very 
academically  talented  students—  the  English  teachers  assign  them  the  ' 
classics,  etc.—  the  more  difficult  things.    Working  with:    not  cove'red. 
(but  learned  from  my  own  children)"    (Apparently  this  person  took  the  two' 
foiTOer  undergraduate  Courses  in  book  selection—  elementary  and  secondary— 
'  „.   not  the  graduate  ones,  judging      other  records.    Says  both  w^re  good.) 

'        .        '     -    •  (^)  '     .  •  ^  • 


♦•Selection  for  ehildren:   very  well.    Teenagers:   I  serve  only  children, 
(implied  has  taken  an  interest  only  in  this)  .Working  with  aijd  helping: 
same  as  above.    The  children's  course  was  very  well  taught."  (apparently 
did  not  take  the  young  adult  course)- 

"Selection  of  literature  for  children?  extremely  aftimulating,  taught  by 
Goodfellowj   he  loves  literature;    gpt^the  idea  we  were  to  provide  %hat 
they  should  read,  instead  of         they  wanted;   we  are  to^ uplift  thim, 
give  them  quality  whether  they  want  it  or  not.  .Young  adult:  1  feel  I 
got  quite  a  lot  (Thorimson),  it  was  good..  Wbrking  with  and  helping'*  was 
covered  in  psycholo^^  courses,  not  in  library  courses* 

"Selection  of  materials  for  children:  this  was  a  big  help,  Sellers  course, 
1  remember  it  in  detail.   Teenagers:  like^se,  Thompson;   Courses  t^rere  a 
great  help  in  dealing  with  children  and  teenagers—  lean^ing  how  to  get 
along,    Sellei's  was  fantastic:   covered  everything.   Young  adiilt  course; 
same;  .had  reports  on  authors,  etc.  The  undergraduate  course  was  fine, 
thorough,  comfortable."        ,  .  ;t/''    -  ,  ' 

"Selection  for  children:    particularly  good--  no  actual  practice  here. 
For  teenagers:   theory  and  where  to  find  information  was  very  good.  I 
didn't  realize  the  wide  range  ^on  have  to  choose  from.    I  came  in  here  and 
suddenly  dealt  with  variety—  the  course,  didn't  prepare  me  for  that—  I 
was  snowed.    Working  with:  not  covered— ' most  of  the  students  already  had 
teaching  backgrounds.    I  did  it  by  trial-  and  error  based  on  my  owri  children 
and" work  as  a  substitute  teacher.'  The  courses  were  good  overall." 

"Both  areas  very  good  at  both  levels."   (this  person  took  both  courses  at 
both  the  graduate  and  undergraduate  levels),, 

"Both  covered  quite  well,  if  you  are  at  a  school  or  public  library."  (this 
person  is  at  a  college  library)  "Working  with:    very  well  done  (both 
levels)." 

'  t        -        ■  ,  .  '  ' 

"Children:    the  course 'definitely  an  asset—  has  helped  with  younger 
sister.«  (thi*  person  is  in  a  high  school  libraiy)    "Teenagers:  also  a 
definite  asset*    Working  with:L  OK;    you  need  a  certain  approach.    Have  ' 
not  yet  made  much  use  of  the  children's  course;    it  was  vety  w:ell  done,  . 
lots  of  good  projects,  wealth  of  books  covered,  hbw  to  make  presentations?^^ 
(she  is  tliinking  mainly  here  of  the  undergraduate  course)  "and  Tjook  talks.  • 
Secondary  level:   not  as  good  as  the  elementary —  not  aar  many  materials 
covered—  lots  on  censorship—  i4ot  a  wide  span," 

>         •  "- 

"S^slection  (both  levels)  covered  very  well,    ^oricing  with  children:  yes, 
very  good—  helping  with  reference  work  actually  out  on  the  floor  needs 
more  work.?  ^^i  gained  it  on  the  job  (refers  here  to  working  in  a  high 
school  library)  A  laboratory  experiencp  would  help.    I  did  a  practicum* 
"It  was  very-ftseful,  in  a  high  school.  'There's  a  lot  of  stress  on  fiction 
and  nonif ictioh.  as  recreatioifial  literature,' but  more  emphasis  is  needed  - 
on  curriculuiii-supporting  iteW—  maybe  Glassboro  should  get  the  actual 
curriculums  from  tjrpical  schools—  get  the  sources  used  for  supporting 
each  area—  sometimes  textbooks  are  ordered  in  lieii  of.**    (this  person 
reports  taking  a  course  in  ''.'children's  lit.f  maybe  ten  years  ago—  it  must 
have  been  book  selection  for  elementary  schools^i  here  at  Glassboro,  ^d 
feels  it  was  then  incomplete*) 
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\  "Seleotiott  f or  chiXcMsn:  very  well  prepared  in  this  area.    For  teenagers: 
fame.    Working  with  an|^helping:  not  covered  very  much-^  there ♦s  more 
to  it  than  I  thought,  i|The  courses  were  very  useful* 

"Selection  for  ehildr^h;    Sellers  excellent.    For  teenagers:  same, 
Sellers  and  Potts."    (this  person  must  be  referring' to  two  different 
courses—  one  graduate,  one  undergraduate)    "Working  >d.th:    OK  for  all; 
I  feel  capable  of  woriking  with  all  groups"  (though  this  person  i?  in  a 
college  library)    '»TOe  courses  were  very  thorough,  capable >  discussion, 
phitedphy  ^d  attitudes."  • 

"Selection  for  children:   veiy  good—  Sellers—  a  good  basis^-  we  read  a 
lot  of  books*    For  teenagers:  it  was  too  xinstructured;    I  never  had  to 
work  at  it.    Working  with  and  helping  children:    There  should  be  something 
on  story-telling—  we  covered  it  too  briefly.    More  on  actual  programs. 
Go  and  listen  to  some  (entire  class).    How  to  give  book  talks—  ways  to 
do  cit^-^  flannel  boa^tis—  actually  seeing  it  on  field  trips—  say,  at 
Gloucester  City  or  frenton.    For  teenagers:    not  really  covered.  Can 
you  prepare  someone  for  that?    More  on  discussing  programs.    The  course 
in  children's  literature  was  very  good;    the  young  adult  one  didnH  cover 
enough."  , 

ft 

"Selection  for  children:    covered  very  well;  •  Sellers ^canH  be  beajb*  The 
young  adults:    covered  fairly  well—  not  as  well  as  children*    Working  with: 
don't  feel  I  got  anything—  my  main  gripe  is  there  should  be  some  kind  of 
practicura--  to. learn  how  to  apply  things —  perhaps  not  foijnalized,  because 
of  work  schedules,  but  practical  expeipience  under  supervision;  ^I'd  like 
to  have  a  student  with  me  under  such  a.  pTOjgram,"    (further  responses  show 
that  this  person  took  the  undergraduate  s'^lection  courses,  not  the  graduate 
ones) 

"Selection  for  children:    excellently  done—  Dorothy  Willett  taught  it- 
was  excellent."    (later  response  shows  she  was  confusing  this  with  the 
undergraduate  courser)    "For  teenagers:    very  poorly  covered;    I  enjoyed 
it,  there  was  much  peripheral  data,  nothing  concrete,"    (this  person 
took  the  graduate  young  adult  course)  "Could  use  adolescent  psychology!" 

"Selection  of  materials  Xor^hildren:    excellent.    For  teenagers:  vexy 
good.    Working  with  and  helping:    both  very  good.    All  courses  good •" 
(this  perscJn  seems  to  have  taken  both  courses  at  both  levels) 

"Selection  for  children:    good;    Sellers  is  quite  capable.    For  teens: 
class  wa^  too  large  by  far.    Working  with  children:    no;    story  hours  ^ 
needed;  ,1  now  learn  by  listening  to  the  children's  librarian  present 
prograraar.    Working  with  teens:    no;    tH'e  young  adult  course  was  only  on 
the  literature—  a  pamphlet  from  the  State  Library  is  useful,  as  it 
outlines  young  adult  needs,  etc—  we  need  outreach  with  this  group** 
We  have  a  sports  film  pipgram,  ethnic  dancers.    Courses  were  good*" 

"The. courses  were  well-taught,,  but  I  have  -not  yet  worked  in  library 
so.  cannot  evaluate..."    (this  person  is  still  a  teacher,  seeking  ai 
library  position)  ^ 


•♦Selection  for  children:    I  had  an  excellent.'eourse  in  children's  litera- 
ture at  Temple,  some  years  ago,  which  went  entirely' into  literature.  The 
one  here  was  not  that  good~  you  don H  really  delve  into  the  literature 
itself-^  should  do  so--  should  read  a  lot--^  the  course  itself  was  almost 
all  on  selection."    (note:  that^s  liibe  intention)  "Selection  for  teens:, 
covered  fairly  well,  hy^  teacher  no  longer  there— ,  otherwise,  the  same 
points  apply  as  on  children.   Working  with* and  helping:   rio^  little  or  ^ 
none,  except  some  in  the  reference  courses  and  there  it*s  more  on  the 
Materials  themselves.    Gayhor  was  best  teacher,  thorough,  went  into  how 
to  deal  with  referencti  questions."    (toward  end  of  interview,  this  person 
indicated  she  had  actually  taken  the  two  undergraduate  courises,  not  the ' 
graduate  ones) 

"Selection  for  children:  took  no  courses  in  this;  *I  had  it  years  ago\as  ' 
an  undergraduate.    For  teenagers:''  omitted  it.  " 

"Children:    good.    Teenagers:    fair  to  good*" 

"Selection  for  .children:    good.    Fot^  teenagers:   poor..  Working  with  gnd 
helping:   non-ejdsteht  for  both.    Rating  fox*  children's  course:   10  out 
of  10;   for  te^gers:    6  out  of  10."  ' 

••Selection  for  children t   yes,  fine  tejpicher,  very  helpful;    it  laan  taught 
of f-campus  1^  an  extension  teacher^    For  teenagers:    a  very  poor  course, 
instructor  was  mixed  up,  she  always  forgot  what  she  assigned  to  us,  no 
longer  there—  she  left  at  the  same  ttae  as 'a  very  good  instructor. ' 
Working  with  and  helpingl   no  coverage."    (this  person  wad  uncertain 
whether  these  courses  were  the  graduate  or  undergraduate  ones) 

"Selection  for  children:    I  wasn't  interested  at  the  time^  knew  I  would 
not  be  using  it  on  the  job;    yes,  it  would  have  been  helpful*    For  teens: 
tt.wajs  good;    I  was  helped  by  it;    wotild  never  have  known  of  the  Bulletin 
of  the  Center  for  Children's  books—  Books  for  Teenagers.    Working  with 
and  helping:    not  much.    For  teens:   yes:  "discussion  with  other  librarians 
in  the  class  was  very  useftil--  the  professor  can  jguide  the  discussljon  to 
bring  out  experiences —  should  continue  to  do  this/  Also  bring  out  the 
professor's  own  experiences—  Boltz  &  Cramer •" 

"Selection  for  children:    OK,  well-prepared,  ^ere  to»  find  things,  all 
I  needed.    For  teenagers:    Fine,  one  of  my  last  courses,  I  got  more  out 
of  that.    Working  with  and  helping:   Yes^  covered,  but  feel  some  sort  of 
apprenticeship  is  necessary  for  this :    I  learned  more  in  the  first  6 
months 'on  the  job* ..applies  to  both  groups*" 

"Selection  for  children:    Well  done,  OK,  very  good  book  .selection  courses 
at  Glassboro*    For  teenagers :    not  quite  as  good  as  children's.  Junior 
high  school  was  OK,  senior  high  probably  not.    However,  my  interest  was 
in  the  elementary  level,  so  paid  more  attention  to  that*    Working  with 
and  helping;    hard  to  recall;*   1  had  taught  for  so  many  years,  probably 
got knowledge  there  and  not  in  libraiy  courses..*^ 

"Children:    good;  took  interest  in  that  area;    appreciation  of  literature, 
prize-winners.    Teens:  I  have  some  6th  graders  ready  for  junior  lit*;  it 
was  a  fine  course*    Enjoyed  one  of  your  courses,  with  projects,  working 
with  young  people.v  Good  courses,  reading  books,  giving  reports,  group 
discussion.    Sellers,  sure  gives  a  lot  of  work.  "  * 

^  \  ■     (?)•  ■  ■ 


(One  of  the  graduates  did  not  fill  out  a  questionnaire—  lives  at  a  great 
distanee.  so  it  was  mailed  to  her~  but  wrote  me  a  long  letter  detailing 
how  she  works  ttlth  teenagers  in  the^high  school  library) 
«    ■  <^      '      ■  '  .      ■        •  •  ■'■••■/ 

"Selection  for  children:    I  learned  a  lot— •  Sellers^    For  teenagers;^  it 
was  OK:   Houlroyd,    Working  with  and  helping;   no,  the  library  courses 

didnH  really  do  this.    The  courses  were  very  good*^ 

.  >  .    ■'^  ■    -  ■ 

"Selection:    I  didn't  take  any  of  these  courses*    Working  with  and  helping: 
covered  to  some  extent  in  your  courses  on  literature  of  behavioral  and  the 
physical  seie^ices,  sources  and  methods  for  reference  work.    helped  vith 
sources  but  not  with  handling  children--  it's  much  harder  to  get  iUifonnation 
from  children  than  from  adults  (when  you're. trying  to  help  them  answer  a 
question)" 

•  .  »  • 

"Selection  for  children;   Veiy  adequate,  fine.    For  teenagers:    I  dicln't 
take  the  course.    Working  with  and  helping:    nothing  in  the  library  courses; 
this  is  one  of  the  problem  areas--  need  it  but  not  covBred.    You're  not 
prepared  for  the  discipline  problems--  you  get^hell-shocked.  The 
discipline  end  of  it— ^'they're  fighting  forj^ids  to  have  an  option,  not 
to  be  forced  to  come  into  the  library.    This  has  how  been  improved.  This 
year  the  kids  can  also  go  to  %he  cafeteria—  and  they  can  be  bounced  if 
necessary.    When  a  teacher  was  absent,  they  used  to  send  his  classes  to  the 
library  instead  of  getting  a  substitute."  (this  person  isr  in  a  high  school 
library)    "The  children's  litergiture  course  was  excellent.    We  read 
thousands  of  books!    I  reSented.it  at  the  time,  she  really' laid' it  on  us." 
(added  that  it  is  now  appreciated)    '  .  ^ 

"Selection  for  children;    covered ^-very  w^ll*--  Tubib.    For  teenagers;  this 
was  excellent.  Potts. ^  Working  with  and  Helping:    fine, *I  have  no  problems  J* 

"Selection  for  children:    good,  I  didn't  have  the. elemental  course  but..^ 
For  teenagers:  actually  book  selection  for  secondaiy  schools,-  Boltz:  he 
prepared  me  well  to  'apply  fdr  Title  II,  titles  and  authors,  reference 
things  (down  to  earth  details )...Vforking  with  and  helping  children:  not 
done*    Courses  very  goodv"  .  o  * 

"Selection  for  children :^  "Vexy  well  prepared;    that's^where  the  emphasis 
was.    For  \eenagers:   mcSerately  well;    only  a  little  * touched  up^ny  Some 
help  but  not  much  in. working  with  children;    I  could  not  have  functioned^ 
without  bther  knowledge.    Nothing  on  working  with  teenagers*  Sellers 
was  fine."  \,  o  . 

-"Children;   Excellent,  Sellers,  my  favorite  course.    Young  adult:    not  up 
to  par.    Working  with:,  to  be  learned  on  the  job  or  internship.    To  ^ome; 
extent ^  discussions  would  help.  jWas  disa^pbinted  in  the  young  adult 
course."  .  ^  '  •  ^ 

Selection  for  children;    had  guest  speakers,  authors ^  covered  pref-schbol  arid 
easy  materials,  it  was  very  good.  Sellers.    Teenagers:"  not  as  good— 
it's  harder  Jo  keep  up  with  teens—  their  interests^ change" so  fast.    '  • 
Working  with  and  helping:    not  done;    really  not  possible  .to  dp  in  .  ' 
class:  you^leam' this  in  practice.    CI?ildren's  course  Was  very  good;  ^  the 
young  adult  cla]3s  was  good  except  the  instructor  made  it  difficult;  he 
ridiculed  students  In  the  class  (library  staff)  ;"^  o      :  ^ 


"3elefction  for  chiXdren:   This  was  the  be^t  prapaV'ation;    Sellers—  you 
can't  m^s.    Covered  very  well,  particularly  as  she  deals  with  books,  not 
AV^   Teenagers:   less  adequate  thdfi.for  children—  I  wotdLd  not  have  known 
the  selection  tools  in  detail.    Instructor  leaned  more  toward  children. 
Don't  recall  how  working  with  children  and  helping  theiii  could  have  been 
in  the  classes—  it  was  covered  to  a  smSll  extent*    Teenagers;  covered 
soifiewhat  in  the  secondarsr  selection  course.    The  children's  literature 
^  course -wap,  perfect:    I  took  all  courses  aimed  for  children*    The  course  in 
literature  for  young  atdults  was  the  first  coufSts?  T  took  in  the  program; 
it  w^s  an  eye-ppener  J*  }  '  *      -  • . 

••Selection  for -children:   Yes,  covered.    For  teenagers;  w^llp-covered^ 
Working  with •qhildren-.--  not  covered,  j  With  teenagers^:    not  covered  but  it 
should  have  been—  adolescent  psycftology  (of  course  a  qlassroom  teaeher 
might  have  had  this  already)*    The  course  in  children's  literature  was 
busy-work  t   good  but  unreasonable  in  workloM*    Teenagers'^    I  enjoyed  it  J 
this  is  my  area#"    (this  person  is  a  high  school  librarian • 

"Covered  selection  fo^  children  fairly  well.    Tbenagers:  ' I  didrt't  take  . 
the  course  but  we-got^^gme  of  it  irf  the  reference  course.    Working  with 
children?    covefed  quite  well—  X  enjoy  iti  litce  ohildrjfen**^  (cburse 
that  was  taken  was  apparently  the  undergraduate  one)"  "Tnbe "children's 
selection  course  was  good—  we  couldn't  possibly  have  done  more'  than  • 
Miss  Sellers  does.    Included  American  authors; -too  little;    devotes  tppf^ 
much  attention  to  foreign  authors*"  /        ^  .       .  / 

"Mpre  than  adequate  on  selection^  for  children*   OK  on  teenagers*  Working 
with;    both  OK,  and  really  combined  in  mg^  school  (has  grades  5-8)* 
I  enjoyed  the  children's  coursq;.  it  was  a  lot  of  work  but  good, 
lii joyed  them  all j  woxild  take  thera[  again?    gqod  foundation*" 

"Selection  of  materials  for  children:    probably^ covered  pretty  well,  but 
,I'm  not  using  it*    (public  librariaii)    Teenagers:    course  not  taken. 
Working  with  children:    not  mucfi  on  thils:    it  was  mainly  on  tKe  materials. 
,  Should  have  more  on  woricing  with."  ^  . 

"Selection  for/ children;    Sellers  fine,  you  really  get  it  (with  her). 
For  teenagers :    Houlroyd;    not  oAly  materigiis*  but  also  psychology,  very 
valuable*    Working  with:    OK,  lots  of  help  iri 'the  .YA  course* ;  The'ijourse - 
in  children:    great,  you  need  it*    Same  for  teenagers*" 

"Had  children's  iJLt^rature  course;  good,  got  much  from  it.    Teei^agers:  I 
took  the  Young  Adult  course—  it  was  weak.  .  Working  with  children:  yes. 
With  teenagers:  no*    Children's  course  was  excellent,  teenagers  was  very 
poor, ; though  it  could  have  been  good*"  *  .  '  ;  . 

"Both  covered  very  wfell.    Working  with:   both  learned  in  non-library 
courses*Botft  courses  good,  but  not  very  good." 

"Selection  for  children  was  not  as  good, as  the* teenager  course—  it  was 
more  an  overview  of  what  children  had  been  reading  in  previoUs  years,  than 
how  to  select  for  today*    Teenagers :    a  very  good  course--*  better  than 
for  children—  included  ways  to  find  out  ^bout  teenagers.    Working  with: 
difficult  to  separate  from  the  education  courses—  though  the  library 
^courses  did  help.^Dqri't  dwell ^so  much  on  the  past." 


"Selection  of  materials:  OK  f©r  .botfi  groups. -  Working  with  and  helping: 
some  with  Sellers,  but  teaeher  l^ackground  takes  care  of  this—  education 
techniques."  "  ' 

•  "I  didn't  take  literature  for  children  at  Glassboro.    I  acquired  familia- 
rity with  books  "popular  with  ehildreVj.    Selection  for  teenagers:    got  - 
familiarity  with  fiction  poDular  with  them,  but  I  acquired  familiarity 
with  non*.f  iction  as  .a  raault  ®f  experience  on  -fehe  Job.     Working  with 
and  helping:   likewise  a  result  of  previous  experience.  Comments  about 
some  of  th^  young  adult  fiction  books  were  interesting,  Non«.fiction 

■  was  not  covered  as  completely,  and  the  course  was  geared  for  lunior  hieh 
rather  than  senior  high." 

"Selection  for  children  covered  pretty  w^U;  '.very  good,  helpful.    I  felt 
Best;prepared  at  the  elementary  level  upon  graduation".    For  te6nagei*s: ' 
fair.   Working  with  and  hel^^ng  children:   weak;  "1  learned  more  from 
classroom 'd%cus3ions  with  other  students  than  the  teacher."  Teenagers:' 
We  did  coyer  this—  good  course,  "Haojupson,   Discussed  interests  of 
teenagers,  but  not - so  mush  on  the  authors."  We  need  to  know  which  ones 
ar^.  good.    I  did  learn  most  of  that  on  the  30b.    The  .cburs«^'i^  children's 
literature  was  great,  and  the  young  adult  onjs  very  good." 

"Selection  foR.^hildren  veiy  good. -  , For  teenagers,*adequate.  'Working  with 
and  helping  children:    the  Undergraduate  program  was  good  on  ehildren,' 
but  not  as  good  at  the  graduate  level.    Teenagers:    adequate.    The  course  ' 
in  children's  literature  was  lots  of  work. but  veiy  good,  very  useful. " 
The  young  adult  course  was  very  tdpical,  very  good."  .  «  > 

, "Selection  of  materials  for  children:    very, good,  Sellers.    For  teenagers: 
dreadful-- taught  by  someone  no  longer  there—  her  ideas  were  twenty  ' 
years  out  of  date*  for  young  adults.    Working  with -and  helping  children:  . 
fine.    Teenagers:  fine,  except  didn't  tell  us  about  discipline 
problems."    (list  of  courses  indicates  this  person  actually  took  the  - 
two  undergraduate  courages, in  bopk". selection,  not  the.  graduate  ones.)  ' 

"Selection  of  jrtjateriais  for  children:    f  reading  was  " 

excellent.   Being  forced  to  -read  .40  books  in  one  semester  was  a  fine 
experience.    Selection  foi*  teenagers:    OK.    Working  with  and  helping 
children:    not  covered.  (Teachers  .are  very  upset  because  children  can't 
re'ad—  I'm  t lying  to  order  special  materials  to  help'. )  Most  of  us  were 
already  teachers,  so  the  professors  may  have  skipped  this.  Working 
with  teenagers:    not  covered;    Both  courses  were  OK." 

-  -  ■ "  /.  '     •  ■  '      f   ■  . ■ '  .     « ^ .  :  •  ■ 

My  comments  included  with  various  of  the  above  graduate  .evaluations'"  • 
bring  out  most  of- the' points  needed  to  place  them  in  perspective.  The 
undergraduate  courses  referred  to  were  formerly  separate  courses"  in 
book  selection  at'  the  elementary  and  secondary  levels,  now  combined 
into  one  course  in  book  selection  for  media  center's.    Most  of  these  • 
persons  who  took  the  undergraduate  program  had  the  two  courses,  before 
consolidation.  .  ••  ,  .  . 


The  chief  point  that  stands  out  in  these  evaluations  is  that  our 
graduates  feel  the  preparation  in  ehildran*s  literature,  or  in  book 
selection  for  elementary  schools,  is  excellent * 

Many  of  them  mention  the  great  amoirnt  of  work*  demanded  of  them  in 
these  courses.    Some  (laughingly)  said  they  resented  or  disliked  the 
heavy  assignments  at  the  time,  but  almost  everyone  in  this  category 
also  said  they  now  considered  the  work^  worthwhile  and  necessary, 

I  have  avoided  personalities  in  this  report*  except  for  th^j"  ebsasional 
use  of  a  faculty .name  where  relevant,  but  in  this^  case  it  would  not  . 
be  valid  to  omit  that  practically  all  the  children's  work  is  taught 
by  Professor  Florence  Sell^s*  and  has  been  since  the  beginning.  Her 
name  is  repeatedly  mentionwol  and  the  graduates  are  strongly  aware  of  ^. 
the  education  she  gave  them. 

«  ^  •  • 

Unfortunately,  in  the  area'  of  teenagers,  or  young  adult  literatilire, 
or  book  selection  for  secondary  schools  ^  the  coimnents  are  imxeh  more 
uneven*    This  is  because  these  courses  hfaVe  be^n*  taught  by  a  wid^ 
variety  of  people,  many  of  them  adjunct  (vbich  is  no  longer  th*  oa^e) 
and  Sometiiijes  the  resialts  were  not  hdppy*  \ 

Perhaps  the  courses  on  literature  for  te^^fnagYrs  also  suffer  t^r  being 
compared  with  the  clearly  exccfUfent- ones  for\childreh.  Standards 
may  unconsciously  be  set,  higher  by  eveiyone  concerned »  * 

Another  factor  is  that  everyone  agrees  it^is  just  laore- difficult  tq 
deal  with  teenagers  than  with  children,  so  by  its  very  liature  a 
couijse  in  this  area  may  inevitably  fall  shoH*    In  recent  years,  ^ 
especially,  discipline  (in  its  broadest  sense  and  in  a  narrow  sense) 
has, become  a  severe  problem  in^h'igh  schools,  and  I  have  already  said 
that  the  least  happy  group  among  our  graduates  is  thaV  of  the  high 
school  librarians  •    For  ^ome  of  them^  every  day  is  a  repetition  of 
heavy  stress,  dealijig  with  young"  people  who  resist  education  ahd  '  '^ 
'the  school' staff  suid  occasionally,  I  am  assured,  deliberately  confront 
the  librarian,  ^ 

Many  of  our  graduates  were  not  too  concerned  by  the  courses  in^-^ie 
children  ^s  -area  omitting  how  to^work  \d.th  children.    However,  ma|i#  ^ 
felt  that  thi?^  is  vitally  necessary  in  high  school  work,  as  well  as  - 
fQr  public  librarians,^  ^0  alsd  have  many  teenage  patrons •    This  is 
a  challenge  to  the  faculty  who  teaqh  here,  hot  Just  those  who  have 
the  specific  young  adult  ar«a,  to  include  opportunities  for  those 
students  ^o  lack  a  previous  teaching  background  to  obtain  training 
in  adolescent^psychology.    Perhaps  in  some  cases  individual  students 
may  find  it  best  to  take  one. or  more  courses  in  the  appropriate 
departments  of  the  College— -  psychology  or  secondary  education, 

Corarn^nts  often  indicated  that  the  bourses  iean  heavily*  on  selection 
of  materials,  not  on  the  users  of  the  materials.    I  am  "not  aware  of 
whether  this  is  still  the  case,  but  library  schools  as  a  cl^ss  are 
reputedly  much  more  competent . in  selection -techniques  than  in  tbp 
psychology  of  the  user.    We  at  Glassboro  need  to  teach  both. 


(11) 


Here  we  get  into  an  interesting  controversy;  however*  .  A 'sizable 
number  of  otir  graduates,  while  belieyirjig  it  iinix>rtant  to  learn* 
how  to  worl^  with. vourig  people,. believe 'xt  is  impossible  to  teach 
"this*in  the  formal  classroom*  (compare  response^^  in  the  section 
of  this  report  on  ""skills  necessaiy  to.  your  .jc)b]>rtiioh  could  not' 
be  taught  irt  class)  J|ey  would  prefer  that  on--the^ job  bpportun-  \ 
ities  be  made  availa^jj^^^perhaps  bjr  a  practiciHn  or  equivalent  of 
"student  teaching",,  or  by  an  internsh^^^^^^^  -  ; 

The  College . discovered  a  long  time  ago  that  one  should  find  out  ' 
early  in  his  program  whethervhe  is;  going  to  be  able  to  miistet;'*  \ 
the^personal.  skills  of  dealing  with  pi^^^     and  students,  ..and         *  ' 
buiit  in  opportunities  for  this  very  early  in  th^  teaching  ^ 
curricula,    l^rarianship  has  not,  as  far  as  I  am  aware,\done  thi^  ' 
anywhere,  though  mb  regard  ourselves  as  educators.    I  have  often 
heard  librarians  say,  of  a  colleague  obviously  lacking  personal 
relations  skills,  that  it -doesn't  mattejp' because  he  can  always  get 
a  job  as  a  cataloger!    Not  only  is  this  an/unfkir  calumny  ^xpon 
catalogersj    it  also  misses  the  point,  for  they  tooi^ipust  work  ^dlth 
other  pQ,ople»o     .  ,  •  '  > 

r    '  ■  ■     ^     ■■■■  ■  .  - 

An  associated  area  is  that  of  learning  the  real  interests  and  the 
real  reading  of  y6uhg  people,  fgr  knowing  their  psychology  would'  be 
ox^ittle  help  without  the  tools,    He^ipe  we  run  into*  a  desperately  ' 
tense  problem,  esp^cially^for  the  teenagers,  and  this  is  that  so 
many  of  the  topics  they  really  want  io  read  about,  and  the  way 
^in  which  these* topics  are  haiiSled  by  authors,  are  deeiRed  in  bad? 
taste  Or  not  acc^table  by  the  adults-^w  by  parents,  school  boards, 
teachers,  the  general  community,  (in  this  connection,  see  the 
section  of  this  repori  on  censorship  and  the,  librarian's  control' 
of 'the  book  budget) 

I  wiil^not  discuss  this  topic  in  great  detail  h§re,  except  to  point 
^out  that.' if  the  schopl  and  its^  library,  and  the  public  libraty,  will 
'not  supply  young  ^people  (or  older  ones  j  for  that  matter)  with  the 
materials  they  are  really  interested  in,  they  will  go  elsewhere  and 
find  other  ^ays "to  meet  what  they  perceive' to  bevreaPneedsV  This 
need  not  me.an  €hat 'the  library  has  to'  include  pomography,  as.  S6 
many  critics  believe?  lit  does  mean  that  there  must  be  mat^jrials 
that  face  the  facts,  that  empathize  with  the  reader* s  probl^ems,  " 
that  arouse  his  interest^hrou^h  competent  writing.  Unforfeynately 
there  are  still  many^ people,  not  a  fey  of  them  ^  our  own 
^profession,  who  believe  the  Way  to  handle  a  proSmii  is  to 'pretend 
*it  does ^not  exist.  .    ^  ' 

^lor  do  I  necessarily  agree  we  should-  always  think  of  these  as  just 
•Jproblem"  ^  areas  •  ^As  practitioners  ^  and  teachers  of  practice  in  a 

.service  prof essioh/  we  can  fit  all  of  this  into  the  one*  great  \ 
principle:  'that  our  users  have     right  to  ejcpect  we  will  furnish 
them  with  what  they  Want  and  need,  froni  techniques  of  nee^^point  to 
frgnk  explorations  of  drug"  addiction',  from  realistic  non^^exploitatlve 

^love  stories  tp  the  background  on  current  foreign  policy.  ^^.^ 
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1/ General 'Ob  jec'tiyes  ^  ^    '    .  ^  '4  *  '    '  .      :    .  - 

\      IncreasinglV^,  even  small  libraries '  are  ^either  using  . automated  systems 
directly,  on  interfacing  with  organizations.^private  or  public)  which ' 
requl^re  adaptation' to.  th^if  systems,.    The  practicing  professional 
*    libraVian  must  be  prepa^hed'  to  understand'^nd  usie  such  systems,  -The 
r  'course  described  here  can, be  no  more  than  ari  intl'oduction>  but  the 

student  should ^ complete  the  course  with  "the  ability^ proceed 
:  further      reqiudredr  "  '  , 

.  *  -\    .  •  1    -  ;  ^   :  .  a     :   ■  -  .  ^ 

^  '     .    »         ,       ■   ,    A  V  .         .       '-*     ,  ■         •  ■;. 

-'      •        '  '   *    ■         •  ■         '        -  *•  ■  .  ■  ■     ■  • 

II.  ^pecifio  Objectives       /  ^      ^  .  o  •  • 

'  ,A.  un.derstand  ^d  appreciate , the  librarian*s'rieed''to  be  able  to  function 
^  . in  tliis,  3i*ba*  ' \-     *'      '  \  'j-''^'^' 

■  '    '       •  ■  '       '  ■  '  "  .  /  '    .  ] 

/'V  B.  acquire  a  theoretical  understanding  of  the.  ns^je  of  automated  or 

machihe  systi3ms,  and  how  this  nature' diffe!fs  from  traditional  libraiy 
,    methods.  •  "      '  -J  />  :  ' 

■ .  •  .        •?>  t  .       ^.^^  ,    ,    ,  - 

C. » acquire  the^^basis  of  a  '^practical,  understanding^  of  how  the  nature  of 
'      automated  syst^ia  requires  adai)tation,  sometimes  complete  recasting, 
^-of  the  ^library  ^operations.  ^ 


D.  develop  sufficienl^  understanding  of  the.  literature  and ,^t rend s  ^in  this 
area  to  be  able  to  ronain  up  to  d^ite  and  in&rease  competency  as 
required^       .         ^  .  ' 


III*.  Course  Content  '  " 

A.  Introduction  to  automation 
^  *     "      1.  brief  survey  of  equipment  -  • 

,  2*  method^  of  using  equipment 
3.  principles  "of  application  to  library,  proce&ures. 


B*  M^^ds  of  library  systetas  analysis^ 
1.  pidnciples  of  systems,  analysis 
"2*  libraries  as  information  systems 
3.  methods  of  i^stem  description 
^'0  evaluation  of  systems 


(continued  on  next  sheet) 
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.  Iraplieations  of  mchines  in  the  library  administrative  process 
^  ^        1.  reiatipft3bip  of  the  goals  and  functions  of  librarianship  to 
'     dat%  processing 
2*' planning^d  implementing  «a  mchihe  system 
3 -J  economic  considerations  for  the  administrator 
.      personnel  and  user  problems  '  -  ^ 

!♦  .administrative  processes  . 
3.  JSelection  and  acqui<sition  ^  ; 

3.  catalog  and  index  production         ' ■  \ 
>  .     '        serials  recoitls .  -  /  '  ^ 

5*  circulation  control 
6.  file  conversion  and  input/ 

'  ^         .  •  "  ■     ^  ^    ' .  '  :. 

£[.  Library  intellectual  processes.  ^  \ 
If/Cataloging  and^  indexing^       »  I 
/  '       2.  reference,  in-formation  retrieval  and  dissemination 

/  3- voeabulajcy  coniyrol'  ,  ,  ^■i-.y--;, :  ;  \  .. 

.-F..  Total  libraty  systems  ■..•-,V\'''--^K^^-:;,::v^      ■         -.-v.  --- 

■  ^  on-line  ' systems.   ■■    ^  ''"v" '        ■ /  v^'-  " 

.   '    .   ;  2,  library  planning  for  automation  - 

3.  microfilm,  graphics,.  documen;ts,  new  rr^edia 
information  centers  ^nd  networks  ^ 
'       5*  journal' indexing  .  v  - 

•      ■  -     .  ■  ■  .  .  ■  V^'" .   .  '  ■       ■  .  ■-■ 

ft  ,  .    •  «t       .    ■  . 

IV. -Teaching  Techniques  v 

•  "  *  ■■  ,  .      '  "  ■        '  ■  .  ■   '        '  ".  '  ^ 

A^,  motion  picture  films,  describing  planning  and  operation  of  systems  ■ 
as  nearly  like  libraries-,  as  possible  >  ' 

B,  olass  visits  to  thfe  college •§  cortEuter^ center  and,  as  time  will 
.  peirdtr  libraries  in  .the  general  area  using  au^ 

C»  lectures  and 'discussions  on  assigned  topic^^ 

D,  group  pro  jeets  (or  combination  Vf  groups ;  and  iijdividuals  vhere  some 
«      class  membe3?s  prefer  working  alone)  on  practical  planning  of  an^ 
automated  systetti  for  some  poi^tion  of  a  specific  library*  s  ^ 
•  •      \. operations  '  -\  / 

- .  '  *    '       '  • .  «k     ■ '  ■ 

"E.  visits  and  others  who  are  actively  tovolved  in  some 

aspect  of  automation  and  information  retrieval  ^ 

■  .  ^  "       ■  '  ■  .  * .  -  ■ .     •    ■    '  -      '    \   ^        ■  ■■ 

F.  oral  and/or  written  reports  may  be  required. 
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•  ^  ■  0     •  ' 

-  ■      '  J^'  .  *      ■      ■    ■  ■ 

.........  ■ 

V*    Coitfse  Eyaluatioa    .        '  '  •       •  *^ 

A.  GtoeraXly,  the  performance  of  class  procedures  described-  above 
is  intensive  enough  that  the  instaructor  5  s  able  to  evalitate^  each 
student' a  ^lasterjr  without  a  ^separate  witten  examination.  TMc 
acetones  a  class  size  small*  enough  for  frequent  and  regtO-ar 
student -instructor  interaction  and  observation. 

B.  Evaluation  is  made  of  the  strident*  s  contributions  to  class 

.  discussions,  responses  to  questions  during  lectures  and  field 
trips,  and  qral  or  written  reports^    The  emphaisii3  is  on  ho;r  well 
the  student  has  understood  the  nature  of  at»tomated  systems  and 
their  application  to  libraries.  i 

C.  No  matter  what  method  if  used  by  the  in?3ti*uctor  to  evaluate  the 
students,  at  the  end  of  the  course  each  student  is  offered  an 
opportunity  to  anonymously  evaluate  the  course  and  the  5,nstn:ictor 

V    oQ  forms  supplied  by  the  department. 

*  *  .  •      ■ '  • 

VI.    Bibliography     (attached  , on  peparate^ sheet)  " 


Graduate  Evaluation  of" 
Introduction  to  Automation  and  Information  Retrieval 
(including  general  comments  on  the  topic)  , 

This  course  was  one  of  the  first  offered  in  Glav^sboro^s  graduate  libra 
.  education  curricu]^.    It  was  given  first  in  I968.    The  reader  should  fee 
/  .    .        made  aware  of  possilfibe^ias  in  the  handling  of  this  section:    with  a  fQW 
exceptions,  I  have  always  bee^  the  instructor  for  this  course,  and  might 
-unconsciously  underffl.ay  negative  bommerits  on  it.    (the  'other  instructors 

were  It^nuel  Tubio  and  Richard  Sweeney)  \    .  *  ' 

■  \  .  t  ■ 

This  is  one  of  vthe  areas  most  of  our  students  Jcnow  littJLe  about.   iThis  is 
<■  ^hoT^  in  their  replies  to* the  questionnaire,  wherein 'it  is  'often  clear 

that  their  conception  of  the  topicf  has  ah  bverlap  vdth  educational  tech- 
"  nology  in  generatL,  §nd  to  some^  extent  with  tnarlagement.    In  teaching' th? 
course  >  it  has  been  my  experience^  every  time^  that  it  takes  a  few  class  - 
sessions  before  someone  sighs,  and  admits  to  having  been  frightened  by  the 
sulij^ct^'at  which  point  several  other  people  smile  and  nod  in  agreement. 

'         I  will  now  proceed  to  give  the  actual  comments  by  the  graduates,  and  jdll 
^  give      own  comments  with  these  (as  seems  appropriate)  and  at  the 
V     Respondents  were  asktd..tMice  about^^^  t^     topic:    once  in  the  list  of  all  • 
_CjOur^esy  when  they  were  asked 'to  evaluate  each  course;    and  once  during 
.....^ — '   ^  long' list  of  subject  areas.  Where  the  question  was:  ^•How  well  did  your 
'  courses  ajb  Glassboro  prepare  you  for..."     Theref6re,  these  apparently 
integratedjss^^iefS  are  generally  my  own  combination  of  two  sets  of 
replies.  '  , 

"I  didn't  take  the  course*—  the  subject  was  mentioned  slightly." 
(same  as  above)  ' 
(same  as  aboife) 
(same  as  above) 

«   "Mot  suitable  as  one  course —  either  it  should  be  nftich  shorter  (i.e., 

one  unit  within  another  course)  or  much  longer  (i.e.,  two  courses  or 
^       a  program)."    (this  is  the  response  of  two  persons  together) 

"I  didn't  take  the  course."  ^ 

(same  as  above)  » 

^      "I  don't  remember  taking  the  course  but  the  topic  was  taken  up 
somewhere." 

"Somewhat  weak;    we  really  didn't  get  into  the  nuts  and  bolts  of  standard 
library  operations —  the  course  x^as- really  based  on  one  libraiy— •  got 
.  into  general  survey  of  legal  and  political  issues*" 

"Very  good;    the^  course  was  well  done.?' 

erIc      ^         ■  •  ■ 


V 


•'I  had  no  oou^se;    covered  a  little  somewhere  <^lse;    would  not  feel 
proficient  in  it,"  ^  ;  - 

•'Took  no  caurse  in  it/»  ::       i  .  -  _ 

had  the  course—  some  on  the  to|)ie,  not  muqlj;    it  *s  not'' relevant 
to  nsy  actual  job  needs.    The  course  wasnH  jeven  taught  well* 
No  one  really  expected  to  ever  use  it."      ,  ^ 
■  '    '  *      ■  f     '         .      "     ^  '  . 

•'Interesting,  glad  to  have  had  the  course,  but,, not  useful  to  me  . 
presently,"  *  ,  T  •  -  ' 

"I  feel  weakest  in  this  of  all'areas^-  didn't  take  the*course~  have 
a  feeling  it  was  not  offered  during  my  time,"  .  ° 

* 

"It  was  touched  upon  superficially  in  another  course  by  Mr.Tubio*  I 
didnH  take  the  actu^  automation  course." 

.  "I  didn't  take  the  course.    There  was  abrief  introduction  to  audio- 
^        visual  equipment,  the  library  of  tomorrow."  • 

"Didn't  take  the  course.    Very  little^of  it  mentioned  elsewhere."  .  . 

(same  as  above) 

"It  was  excellent--  taught  by  Tubio-rl  liaven'%  used  it  vet  on  the 
job.    We  had  to  make  up  an  automated  retrieval ''system  with  IBM 
cards.    I  don't  understand.it  now—  be  was  excellent  in  bringing 
this  kind  of  thing  down  to  our  level." 

"I  enjoyed  it  except  things  were  geared  to  a  scientific  library*  and' 
not  releiirant  to  a  small  public  or  school  library—  we'^  did  set  up 
a  systemV" 

"I  didn't  take  the  course." 

"I  didn't  take,  the  course  but  we  had  a  whole  project  on  it  in  another 
Course."  ,  , 

"Didn't  take  the  course."  ,  .  . 

„  "OKi  but  not  necessaryj    I  don't  use  any  of  it  (on  the  job)^    it  was 
well-taught." 

"Very  well  covered." 

»         .     -  ,  ■ « 

"I'm  taking  the  course  now''(note:    I  was  due  to  teach  it  until  the 
sabbaiical  leave  was  arranged?    Mr. Sweeney  todc  the  course  for 
me)    and^f inding  it  very  interesting.    Getting  a  lot  out  of  it, 
though  it's  not  practical  (for  my  job)  yet." 

"Taking  the  course  now—  it's  very  good-- 1  enjov  it  though  conjfusing 
at  times."  - 

(2)  ^ 
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"It  was  covered--  I  have  had  no  use  for  it—  didn*t  e?are  for  the 
'  -  .      $^urser-  it  was  really  kiddle  play—  needle  sorting  cards-- 

no  one  does  that  any  more~  we  only  watched  the  computer,  didn't 
Ideally  do  anything  with  it;    should  really  wrk  with  them.  The 
class  pcro1;ips  could  have  had  a  real  computer  problem--  w©  did.  set 
up  a  retrieval  system—  should  have  got  our/feet  wet»*^ 

,  "I  donH  know  how  important  it  is  for  us  (note:/a  high  school  libn*)-- - 
we  certainly  became  acquainted  with  it,  but  it's  no  use  to'  me«  on 
th^  job--  X  would  prefer  more  on  AV,  TV,  etc.     I  felt  lost  in 
that  course,  it  v:as  something  entirely  new  to  me^  1  am  prejudiced 
'    against  it;  taufj|,t  by  you#" 

•   'les;  -under  the  circumstances,  gt  least  average  coverage,"  (this 
\  -  '  person  later,  under  the  section  on  courses,  reported  not  taking 

•  the  course.) 

"It  was  a  good  course,  but  .not  necessary  except  in  special  situations," 

"Vfe  had  a  little  of  this."    (apparently  in  some  other  course)  "Needed 
very  little*^    Someone  else  night  need  more."' 

"I  did  take  the  course  and  am  very'  interested  in  lt>  but  have  no  <  . 

,   c  ^  contact  with  or  need  for  the  knowledge.    It  was  excellent*" 

"I  was  well  satisfied.    Kxcellent  course  in  basic  systems. (college 
^ librarian)     *  \  .  . 

"That  •s  .an  attitude  you  acauire—  vou  ^et  confident-*-  machines  are 
"     all  different."  (didn^t  Uke  the  course) 

"Well -cove red,  fine."  '  * 

"I  kind  of  tuned  it  out««  »never  expect  to  use  it-«  1  hope  to  be  dead 
\    *  "  and  f?one  by  the  time  it  f?:ets  here."    (uncertain  whether  took 

the  course  or  not)    ^     *  . 

"Didn»t  take  the  course."  -  " 

^*Yes,  -Ok—  your  Cou'rse.*^-*  snd  it  vras  mentioned  in  other  courses 
"Well-lt  aught." 

J)  ^  "Mentioned  to  some  extent,  not  thoroughly;  ^  didn*t  take  the  course." 

6  "It  was  poorly  done;       have  since  taken  IBM  cotirsos--  it,  seemed  to 

be  traditibnai,  established  library  procedures-**  did  no  more  than 
hint  at  innovations-;"^  '  ^ 

"Kever  bad  a  course ^in  this."     '  ' 

"Good-    rate  it  3  on  a  scale  of  1-10  (lO^s  perfect)"  /  . 

"jTook  course  with  Tubio;    knew  1  would  probably  never  use  it,  so  .it 
didnH  register  much.\  Course  was  all,  rigHt  but  no  need  for  it  on 
the  job.  -Well-planned' aji^Ap^  It  should  be  optional.  I 

O^.  •  took  it  because  it  fit  my  schedule,  actually*"        'V  ' 

■  •     M'-  .363       ■■       :;•  ■ 


course^  mentionqd  briefly  in  the  AV  course.'* 


"Ver7  nice  but  not  relevant..  Covered  vexy  x^ell^-  not  sure  I 
understand  it!" 

"Interesting-.-  OK. •\ 

■  ■  ■••  * 

"I  liked  it™  I  like  science.  Would  like  more  in  it,  to  be  aware  of 
it  J  I  talk  about  it  to  the  children^-,  use  of  machines  in  the' 
library;    I  talk  to  the  upper,  grades  about  modem  3,ibrarie$.'*  - 

•     ■   ^  (This  K-*6  librarian  took  the  course  with  me  and  borrowed  a 

couple  of  my  personal  books  on  information  science  to  use  with 
her  students) 

"DidnH  take  the  course."   —  

"I  didn't  take  the  course;    took  a  programming  course  in  the  Math. 
=  ^  department.    The  library  administration  course  went  slightly 
into  the  use  of  automation."       '  ,  , 

"Good,"  OK,  with  Eubio;    not  of  any  use  on  this  jpb»" 

"Just  a  little  was  mentioned."  . 

"Good,  though^  IJm(^||^  use  it!    It  was  covered  in  depth.    It  was 

over  my  hiad;  '  But  the  vocabulary  has  bean  veiy  helpful.  The 
class  grbup\  reports-*-  you  often,  learn  more  that  way  than  by 
sitting-and  listening  to  the  teacher."  ' 

'  "    .  r  ■ 

"I  Qidn*t  take  the  course —  nothing  mejitioned  elsewhere—  oddly 
enough,  .Tj^e  are  now  getting  a  computer!*'  "(librarian  at  a 
county  vdcational ^school) ^  .  •      '  . 

"I  would 'have  preferred  to  work  xd.th  thjp  computer  morer-some 

library  schools  require  thls.^  '  Glassboro  should  too.  Need 
actual  hands-on  work^" 

"Very  well  covered^  but  not  too  relevant.    It's  good  to* know.  I 
can't  relate  to  it—  no  applications  to  my  job." 

"Discussed  sbmewhat."  o 

"Yes;    only  a  part  of  the  course.    It  was  ^ood  for. what  was  covered. 
It  made  us  aware  veiy  well^.    Very  good."     *  • 

"Didn't  t^ke  the  course." 

"OK;    I  en.ioyed  it;  useful." 

I  .  • 

4 

"Great  impression.'-  You  brought  in  lots  of  materials,  articles 

(illustrating 'points  made);    many  in  the  class  didn't  bother 
to  read  them,  but  I  did.    Even  more  is  needed  on  this,  on 
technology  in  general."    (this  person  became  so  interested  in 
the  topic  after  this  course,  went  to  Drexel  and  got  a  master's' 
\   in  information  science) 

(4)  . 


"I  .didn't  take  the  dourse;    the  need  isn*t  her©  y^t.",- 

"Didn't  take  the  course —  no  raention  otherwise^** 

..     .  ■  '  •  ■ . 

"Excellent;    was  covered  in  one  course ^  elective." 

*      '        p  ■  * 

"A  little  was  mentioned--  more  would  have  been  better." 

*      ■      .  ■ 

"It  was  touched  on*"     '  *  ^ 

•^Firie,  but  how  to 'apply  automation  to  various  situations  was*'  not 
stressed.    Retx*ieval  systei^-T^^s  interesting," 

"V/ell-coverGd;    interesting  but  not  relevant  here." 

"There  was'- a  IxttlQ  discussion  of  MARC."  ' 

"OK,  but  I  hated  the  course,   'The  teacher  knew  his  stuff  but- 1  hate 
the  subject."^ 

"Discussed  very  lightly  in  -the  AV  course--  I  saw  no  reason  to  take 
the  course.".       ^  .  - 


A  larf^^e  number  of  our  students  did  not  take  the  course  at  all,  and 
others  did  so  only  reluctantly*    Some  students  have  told  me  they  took 
this  electiVe  only  because  their  advisor  recommended  it.    Thus,  the 
person  who  teaches  this  course  faces  a  group  of  students  who- are  mainly 
apprehensive,  convinced  the  topic  is  beyond  them,  irrelevant,  and  also 
technical—*-  and  I  would  tend  to  confirm  the  clich*  that  most  librarians 
have  a  distaste  for  the  scientific  and  technical.    I  find  I  must  devote 
the  beginning  few  class  sessions  each  time  to  "breaking  the  ice">  with 
a  couple  of  simple,  movie  films  from  IBM,  a  visit  to  the  college's 
computer  center,  and  some  informal  discussion  on  how  this  area  is  ^ 
relevant  to  librarians,  whether  or  not  they  actually  have  or  use  a 
computer •  V 

I  attempt  to  bring  the  students  up  to  a  point  where  they  would  be  alile 
to  work  t^ith  a  programmer,  if  som^  aspect  of -their  library's  operations 
were  to  be  automated,  or  if  they  were  to  tie  in  with  another  library 
or  group  of  libraries  using  automated  systems.    Considering  the  point 
from  which  they  are  beginning,  I  consider  the  course  a  success'  if  the 
students  seem  able  to -understand  the  nature  of  the  process  going  on.  > 
They  gGner:ally  become  much  more  aware  of  the  information  flow  that  goes 
on  in  any  library,  and  they  understand  why  each  part  of , that  flow  must 
be  pinned  down,  .iustif ied  and  charted  even  before  one  can  talk  about  . 
automating  it.  '  ' 

I  find  little  correlation  betx^een  the  type  of  position  held  bv  the 
graduate,  and  his  or  her  opinion  of  the  relevancy  of  the' course.  Some 
of  the  most  interested  peoole  are  elementary  school  librarians,  who  see 
it  as  a  chance^ to  understand  this  area  and  thus  aid  their  students. 
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.  IVa  interesting  tb-at-two  graduates  (i-rbo  were  interviewed  together, 
'at  the  same  library)  .^elt  the  course  should  he  either  shdrter  or  - 
lonc;er.  •  It  is  awkward  to  covfjr  a  complex  topic  like  autoraati-on,  ' 
information  sJeienee,  and  infonnation  retrieval  as  an  introduction  r 
,it  lalE^ht  certainly  be  easier  to  teach  either  as  a  brief  unit  or  as  ' 
•a  progr-am.  .'  ; 

abwever,  the  entire  area  is  felt  to  be  too  important  by  the  depart- 
ment to  devote  less  than  one  eotirse  to  it;    at  the. other  end,'  the 
utate  of  New  Je,f;^f,dpes  not  seeift  about  to  invest  in  an  enlarpe- 
raent  6f  the  pre^^eM.^pro'ferajni    Sov  .  ^     '  ' 

Also  note  that  most  of  the  gradiiateS  rer«einler';this  entire  broad 
area  as  being  mentioned  little,' or  not/at  aja,  in  their  other 
courses.    The  existence  of  the  cours/ probably  tends  to  make  one 
feol  xt  unneeessa^ry  to  ref^r  to  the  subject  separately.    I  do  get 
into  it  briefly  x^en  ,1  teach  the  (undergradjaat^),  course  in 
Selection  &  Evaluation  of  Non-Print  Materials,  touching  upon  '• 
o  oro^rammed  instruction  and  computer-assisted  instruction.  From 
the  comments,  I  would  guess  the  media  courses  are  where  most  of-  ' 
our  students  hear  about  technology  in  peneral. 

One  of  the  reasons  librarians  should  know  abcut  automation'  is  that 
it  is  one  OTDoortunity  for  them--  eventually—  to  get  machines 
handling  the.  "donkey-work",  a^mAny  of  them  call  it,  releasing  the 
^professionals  for  professional  work. 

Soine  of  th6  ejraduates^  would  like  to  actu.-^lly  vork  on  the  college^ 
eomrmter.    Until  now,  I  h^ve  Sit^yed  away  from  even  tryinf?  this 
bec^iuse  of  the  very  basic  level  our  students  st^jrt  from/'  This 
survey  has  convinced  me*  -that  I  should  des'i^  a  series  of  simple, 
projects  th^it  can  be  carried  but  on  the  II30  here,  ^s  this  would 
rive  students  a  more  concrete  api^roaeh.    Some  vrould  not  even 
reouire  cnmouter  time,  .just  preparation  of  .punched  ^cards  and  a 
run  through -the  sorter  for  the^  printer. 

Many  of  the 'graduates  admit  now  to  having  paid  little  attention 
to  the' subject-,  even  while,  in  the^  course,  which  has  to  be  a  blow 
to  the  teacher,  but  it  is  understandable.   'Until  ajw  student 
sees  the  relevancy  of  a  subject  to  him,  this  x^ill  happen. 

There  were  some  favorable  comments  on  havinn;  group  projects.  I 
don't  know  if  my  colleagues  do  this  too  in  this  course,  but  it  ' 
appears  some  Ho.    I  do  it  because  (first)  I  like  that  as  a  general 
technique,  but  also  because  in  an  unfamiliar  subject  area,  I- find 
it  reassures  students  not  to  be  alone  on  a  project. 

1  have  found  this  an  oddly  interestinc;  course  to  teach,  precisely ^ 
because  of  these  student  fears  and  tensions.    Each  time  it  is  a  whole 
new  ball  game;    I  spend  much  time  getting  to  know  the  class's  '  ' 
state  of  knowledge  and  feelings,  and  we  work  our  way  together  into 
the  subject.    Does  it  do  them  any ^good  eventually?    Vfe'll  poll  them 
again  in  a  few'y^ars. 
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DEPAKPMEWr  OF  LIBRAHY  EDUCATION 
GLASSBCSO  STATE  OOUSSS 
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.  Sj.  505  -  aibliognqphy  load  Beference" 

J,   S«n«Ml  Obd«ctiTe»t  . 

A.   To  iatwNfltufe«  »tud«a.t«  to  tlxe  rnott  ftequentOy  vised  types  of 

reference  "books,  providing  not  only  the  library  techni<iaes 

essentlsl  "but  slso  giving  at  ijrosder,  concept  of  the  facilities 

•cvttiUblt  for  an  areas  of  learning*  ' 
B«  To  evaluate  specific  reference  tools  lii  all  df  the  various. 

itpecialixed  areas  of  knowledge  covered  in  elementary, and 

secondary  curricula. 
C,  To  beeoiMi  -fawilia*  vith  the  standard  reference  eviCLuation  / 

tools,  such  as  Winchell,  AlffiA,  Choice,  Booklist.  Wilson 

library  Bidletin.  etc, 

II,   SpeoiUric  Obdeebives: 

A.  To  tspAln,  students  in  the  techniqpies  of  refaeence  work  in  the 
library* 

B.  To  Introduce  stodents  to  the  reference  tools  they  are  most  . 
^  HkaJy  to  find  in  a  typical  library. 

C.  To  provide  ikctual  work  ^cperience  by  assigning  problems 
Which  Must  be  solved  by  usinig  standard  ref^ence  tools, 

D.  To  lufcrdduce  them  to  the  professional  litwrattire  of  the 
field* 

B.  To  devtiLop  (criteria  useful  in  the  evaluation  and  selection 
of  reference  tools. 

Elt.  Couifse  ContentJ 

A*   Brofessiooal  tools. 

1.   Selection  aids  and  revleirtJig  media, 
2»  Trade  bibliographies  and  uni6n  lists. 
3.   Xdbrary/aedia  periodical  indexes  and  directories. 
«B,  Reference  Materials  (By  form) 

1*  Dictionaries  and  work  books.  ^ 

2*  Encyclopedias 

3.   Yearbooks  and  Almanacs 

If.  Atlases  and  Gazeteers 

5.  Directories 

6.  Handbooks  and  Manuals 
?•   Serials  and  Abstracts 
8.   Indexes  (iCocaudlng  pe^ 
9«   Goremaenb  Publications 

10.  Audio-Visual  Mat«rialB^(Multi-Biedia)  . 
U.  Free  axkt  Ineicpensive  materials  * 
C«  Biographical  M«.terials 

1.  General 

2.  Rational 

3.  Specialized 
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P«  2!nfcgnBation  Centers.  -  ,  • 

!•   %ui<±'' refertoce  tdds  axid  fileeW 
,  2,  Bii^Siasis  on  refeancal  services, 

3»   Telephone  requests  to  Area  libraries  (in  N.j.  )  or 
,fl?ecl«lizisd  reference  centers. 

If,   Collections  and/or  services  designed  for  efficiency,  • 
speed  and  specialized,  i.e.,  may  be  lindted  "by  sub- • 
Jecft,  language,  geography,  problems,  etc.  .  , 

£•  Autooated  Reference  (Exaaiples) 

1,  Catalogs  on  microform  (EX:   11. J, '  State  Library  MA:c  - 
JliMshine  %cbooated  Catalog).  " 

2«   Bre-searctied  gjuestions,  and  answers  by  con^put&p  print- 
out on  request  (BX:  Sliila.  Free  Library  vocational 
soriei  service).  ■  ^ 

3.   literature  searches  (EX:  University  Microfilms  si&deet 
priat-outs  of  HjD  dissertations)*  *  • 

,        CoBnercial  (EX:  Chemical  Abstracts,  etc.)  °  - 

3*  Other*  .    ■  ■•  -,  .    '  _ 

Teaching  techniques 

1»  Evaluation  pro;)ect»  sheets  of  loajor  ref^ence  vorks. 
2.   ftroblem  sheets  on  each  uniti   These  vary.-  Sometimes  students 
'  are  given  titles  of  specific  books  in  which  to  find  information. 

At  other  timeis,  questions  are  lisied,  and  the  students  must 

decide  where  to  seek  the  answers.   Other  methods,  involving 

Student  paarbicipation,  are  used. 
3#  "  tJae  is  made  of  tapes  and  other  illustrative  material  whenever 

possible. 

kf,  Term  porojects,  such  as  selection  of  new  reference  books, 
Itpendiag  a  Reference  budget,  etc.  are  called  for.  ^ 

Course  Evaluation:  ,  ' 

A,  Grade  on  Student  evaluations 

B,  .  Clrade  on  unit  sheets  on  specific  sources. 

C,  T«m  iaro;}ect  mark.  '\  ' 
B.   0>ptional  -  final  examination  (Class  or  "take-home) «; 


SvCbject  Reference  Materials  will  be  studied  in  specific  courses  ii 
the  literatures  of  the  sciences,  humanities,  and  btfhaviorial 
aciMCes,  ,  .  •  . 
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^Bibliography  and  Reference 
ineXuding  graduate  evaluations  pf  undergraduate  courses  - 
in  Basic  Referehce^  and  coimnetits  on  the  teaching  of^ 
,tefereno€!  at  any  point  in  the  Glassboiro  curriculum.  ^ 
,  (courses  505 1  200 1  301,  202  %nd  others)  .  ^ 


ft^  with  the  ^aections  on  other 'course  ♦  the  coirtiments  ^iven  here  are  taken- 
yrbm  Bjoro  than/ one  part  of  the  interviews.    At  one,  point,  respondent3 
iiere  d^fced  their ^opinions  of  the  graduate  course  ^•Bibliography  and 
Heference"^;    at  another,  opinions  of  the  undergraduate  cour&es  in  ' 
r«^erenee  (if  thfey  took  thoir  undergraduate  work  at  Gla|sbor9) ;  ^nd  at 
another  place,  '^•How  well  did  your  courses  at  Giassbord  prepare  you  for 
reference -work?"  which,  as  expected,  tapped  reacti6n  not  only  to  the 
COtirsfes  indicated;  but^alao  to  reference  as  touched  upon  in  other  places 
in  the  program.    The  paragraphs  cited  Jjere  for  each  respondent"  ar^  my  own 
combination  of  the^e  comments  from  several  sources. 

I  Have  attempted:  to  state  whether- each  person  actually  took  one  or  more 
of  the  courses  mentioned,  ^ere  the  person  knew.    One  of  the  hazards  of 
intendewing  is  that  the  respondent  is  likely  to' remember  more  than  he.  ' 
remembers—  he  fills  ^  gaps,  seeks  fort^risistency*    The  reader  Aa^ 
Judge  hy  reading  the  actual,  comments.    Ify  reactions  to  the  coiftnents  are 
sometiines  with  them,  sometimes "§t  the  end  of  this  section.  '  ^ 

"We  had  a  good  ^bac}cgrouhd  in'  refepenice-^  had  a  stickler  of  an  instructon- 
a  good  knowledge  •  of  tliie  t^olsr*  'Hie  ^^raduate  course  was  good ;  the  under- 
graduate course  lots  of  wpiric'but  *good.*!.    '  ' 

'•Yes,  tHat  waa  good."  .  -    .  '         '  I 

^     .  .    '    '     '  ■  '  ^-     ,        *  '     .     :      ■  .■ 

"Basic -Reference  Work  I  gnd  II,  Sellers, "her. reasons ^were  good,  dug  right 
into  the  book,  excellent."    (this  person-  does  not  -remember  taWing  the 
gr^uate  course)  '  '    ■         ^  / 

"Fine-   feel  it  did  well-   the  teachers  gave- me  everything  I  .needed—  I 
still  have  some  papers--  I  gtill  use  the  outlines.    Tubio  covered ^the 
use  of  government  documents  very  ^li.    Sellers  was  veiy  gpc^;   -I  was 
required  t0^^take  this  before  the  other  courses—  that's  how  ^it "should  - 
be,  first;"   ^  '     .     •  -  ^  .,    ,  S      '    -  i  ' 

"OK,  very  good*"  .     :  ^  .  /  'r 

"I  learned  a  lot, fine."  '  .  ^ 

"Should  upgrade  It,  more  up  to  date  materials,  more  prof essionstX;  Had 
a  visiting  teacher,  which  was  OK  for  those  new  to  the  field,  hot  for  °  * 
those  experienced  t    ;Just  busjrworkt"  v  . 

"t  remember  takings  it  as  an  undergraduate  (elsewhere)  ;  not  very  clear  . ' 
on  it  at  GlassborOr"  '      '  . 


"No,  I  feel  a  little  weak  in  this  area—  need  more  on  reference  techniques 
The  course, was  very  good."  \. 

v  "Fairly  good;   each  course. involved  doing  assignments  in  the  reference 
room.   We*  should  have  got  iserspective  on  entire  collectidn  ai  a  working 
tool.    The  reference  room  should  have  been- the  classroom.  Gi^aduate* 
course  good^  undergraduate  veiy  good.-" 

"Very  well,.    Taught  the  use  of  reference  room  very  well." 

"Good,  very  helpful."        ' ;\  .  ,  •  . 

"I  Md  the  worst  basic  reference  course,  the  teacher  never  got  it 
organized—  nice  flian  but  a  terrible  teacher-  I  got  familiar  with  the 
reference  room  through  the  l4t,.of  Social /Behavioral  Sciences  eovrse, 
which  I  took  first."    (as  this  persorf  dj-selairas  taking  undergrsifete 
library  work  at  Glassboro,  the  comment  on  »basie  reference  course*  ' 
must  refer  to  the  graduate  course.)  -  "T^e  course  was  poorly  organized 
and.  we  didn't  examihe  many  types  of  materS.«ls."    "(public  3;ibraiy  dir.) 

"Yes,  well  covered.    We  had  real  problems,  went 'into  the  reference 
dept.  and  found  the  answers—  ?inel—  actual  experience  with  you." 
(As  I  have  hever  "taught  505*  this  person  is  thinking  of  another 
course,  probably  one  of  t>i^  literature  ones) 

%#Useful,  use  of  tpols  and  selection,  especially  periodicals/ selection, 
'(  'Criteria  and  sources,"   (refers  to  undergraduate  course)  '  "  • 


(C—  it  was  the  first  thing  I  had—  excellent,    Took  the  two  courses." 
(referring  to  'two  courses'  is  our  clue  that  this  pierson  is  really 
.remembering  the  undergraduate  201  and  202-)  " 

"Excellent,  very  well  covered  in' most  fields.    One  area  lacking  was 
Business,  Computers,  business  literature—  for  those  working  in  public  • 
libraries  ^th  local  business  people—  you  need  more  than  just  the 
basic  sources;"    (note:  this  is  covered  in  the  specialized  course  on 
literature  of  the  behavioral  sciences)       .  ' 

"Covered  in  several  places,  very  worthwhile ^  a  lot  was- asked  of  us,  and 
I  learned  a  lot*    Very  thorou^J' 

■■      .  -     •         .   "    .      .  ■  ■ .  ■■  ■■'  .    ■        .  ,  •         ^  A  ■ 

"The  courses  were  excellent.    Highly  structured,  jell-done,  .Gaynor." 

."Well-covered,  especially  with  Gajmor'.    First  coUrse  taken."   (As  this 
■  person  took,  both  the  graduate  and  uhdergradiiate  yfeourses,  I  would  have 
to  know  which  course  Mr.Gaynor  taught  to  identify  the  level,. but *! 
suspect  this  person  and  the  preceding  one  are  jotef^rring  to  the  under- 
graduate one.)' :  ;  .'  ^ 

"Sellers—  very  busy,  lota  of  work,  very  thoroiigh—  . it's  the  only  way 
to  learn-r.  very  worthwhile..  We 'worked  hard."  | 


•>     ■  ■  ■       .       .  (2) 


"Vei;^  gg^d."  .  (tbisTpersoh  had  a  liDn^  cornment  uri^er '"reference  mrk'^ 

♦  which  oftHously  refoy^^  to  another' course;    I  havB  ^tabulated  it  there) 

^  .  ^  :   '"Cayerefii  fairly  well.    Reference  courses  w§re  Jielpful*"  -  ;/ 
*^  '  "■'•'.w        .' ■  • '  .  .••  •     "  •        •  '      ■    '      .  ',, 

^      ^  rrl^ItTTi^  firsl-:-  it  tciok. 

•  -s^everal  weeks  to  adjust*    Mo^t  of  \he  reference  work  Ws  m  to  . 
V^^^^^^^^                schools  and  adu^t  libraries"^    need' mope  coi^erage  on  the  element^iy 

.  'levelil  .jQive  some  elementary* library  reference  sources,    I  was  .brand- 
-'  new  in|  the  field  and  it  was-pvfr  tp^^  ; 

-  "       "Yes^-linit  I  think  the  course  wW  tgo  muqh.*  We  got  20  questions  each. 
/  "  ^    week  plus  books  to  evaluate,^  YqU  don't  take  it  sigriously  after  a>hilp*>^ 
It  shotild  be  Mess*  sheer  quantity.^  *  Yovi^  don't  really  need  to  memorijae  that 
^    many  book's^,  Aft^r  a  p9int,  ypu  lose  respect  and  interesi—  you  have^ 
other  tKprgs^^  t^^^^  give  retsponsibilityi", 

'  (made,  cl^ar  tti^t  th^   foregoing  jieant  the  graduate  cou        ^*As  to  ,the 

-   r     \    undergradKi^te'rohe,  Gajnior,  it  was  good,  many  materials. V  \ 

•     -■     ♦    •  O  Vi*    "  ....  *      ■  ■         n  '  •  •  ■ 

..•"Not^^GK  for  i^.    1  wa§;  a  science  major  (as  an  undergraduate)  so  didn't^ 
•    :  take^the  sf^cialized  courses/  ,Qr}lj  Basic  Reference '  I  and  IL"  (This- 

person's  jch^cklist^Kof  coursejg  taken: shows  not  taking  "the  gra^duate  course 
,  ^    in  reference,  .but  both  undergraduate  onesf  if  the  graduate's  merfory  is 

"  \  V  "accurate, 'the  ^question  arises  why  ,she  'did  not  take  505*)  - 

••       '  ■■■  ■        /-     '      /  "       ■  ■'"■'7  .  ■  . .  ■ 

'   ^  "Very  well.    Well-taught."    (this. person  was  not  cltear  .on  which  courses 
.*      these  comment?  applied  to) 


"I  took  Ba^sid  Reference  I  and  II,  BolJbzrand  B^lancib;    felt  they  were 
^ood,  fine  preparation*  "1  ^knew  dittle'  then ,  learned .  a  great  d^al ,  much, 
of  my  present  work  with  Grades  5r6  is  based -on  them*"  ^ ';  • 

.*  '■■.'**■  •  ' 

*  "Very  well-'l  can  go  strai&ht  to- it  (sources)-- .lots  of  hard  work, 
worth  ^very  bit  af  it  (SeiS^)--  I'k'new  i-was  going  to.be  using  itV"  ' 
(this  person  was  pretty  ^ure  she  meOTt  the  undergraduate  200)     '  ' 

'%,    '        ■        •  /  ,     ,  /  ■■■  •  :" 

JTaiirly"  well  coViered—  I*m  fuzzy  on  what  wa"s' covered  l:3eOause  I  waS 
wdrking  then/  .It .was .good;"    (unsure  as  to  division  between  the  graduate 
and  undergraduate'' courses;    had  both)  ,        °  ^ "  ' 

'^Good,  covered, what  was  needed,"  (graduate)      '^Both-were  OK. 'V  (under- 
graduate 201-*202)  .      ,  -      .  ,   ,  '  "  - 

"Done  pn  a  superior  ^)asi^r^^^Tmch^atten^iion  given."  (believes  this,  refers 
to  the  undergraduate  courses;^  did  riot  have  505)       Very  good,  especially 
Reference  II."   -  *  \  ■ 

"Very  necessary,  well  taught *;"( graduate)     "Beneficial,  you  need  both 
for  priliit- and  non-^riht..%"  .  (undergraduate  201  and  20 

■  .  '  •    '        .    .  ^  .  '  ■  ^ 

"Not.^much  practical  Workv    It  was^theoretical#    It.  Would  be  good  to, 
require  everyone  to 'sit  at  the  Gla'ssboro  reference  desk,  /The  course' 
was  good."  ^  *  ,  *  c     •  . 


>        ^  t    :  (3) 


*    "OK;    I  could  use;another  course*  '  The  course  I^^^had  wa^?  excellent." 

/   ^  f eel  the  informal  atmosphere  of  reference  courses  helped  greatly  -  : 
in  learning  how  to  deal  with  the  reference^  clieiit--  especially  your 
reference  technique,  is  good^"    (as  with  an  earlier  respondent,  T think 
:  ^  _.*his  person  is^  GOnfusi^^  thinking  of  literature* courses,,  which 

.  c^^   be  considered  part  of  reference)    "The  undergraduate  courses "were 
V  presented  differently  from  the  graduate  Xdif^^     the  emphasxs  was  on 
helping -yourself  to  use  a  library  •"       ,  ,\  .  - 

"Yes-  there  were  so  many  titles-^  J  would  have  to  be  refrei3hed-r  we  * 
covered  a  lot.  ,  The  course  was  good,"        ,  ;  '    s    '  ' 

"I  was  well-prepared;  I  do  enjoy  this  area..  Fascinating. "-  (this  '  • 
person  does  not  indicate  taking  505,  but  thinks  she  did  take  20I-202,)' 

"Very  gobd#'*     -  ^  '  ' 

"Grade  of./*  on  a  scale  of  1  to  5  (5==  high).    Course  was  excellent." 
(then  as  to  undergraduate)  "Above  average."  "°  * 

"Fairly  well-  I'm  a  firm  believer  in  knowing  what  you  actually  have* 
\  I  like  to  check  books  in  and  shelve  them  myself  to  get  to  know  them*" 

"Well-taught,"  s  ■    /  V 

"Gaynor  went  into  it  (the  technique)-.-  the  other  ^'reference  courses 

were  almost  entirely  oh  the  books  themselves-- Jiejcept  8t.T!e95ing,  the  / 

~7Btge:esr~tfiing^is  determining' what  they '^reliclEually  afti95\    the  graduajbe"^ 
course  (505)  s  Ver^,^  good;    I  worked  very  hard  that  jsummer.!! 


"Very  good.-  Excellent  course  except  that  there  were-  so  m^ny  books  to 
examine.    That  made  it.  difficult  to-get  to  know  many  of  them  well*"  ^ 

"Good.    Rated  10  (but  of  10)  as  \q  content"  but  the  teacher  was  iousv, 

Mr.  ,  .         ,  .;.  .  .  ' 

"I  had  one  course  with  Sellers--  it  was  'excellent."  (appeared  to  be  ' 
unsure  which  course,  but  probably  Basic  Reference  I,  #201)  V 

"Stress  was  on  using  indexes—  1  didn't  realize  that  time  thj^re  were  / 
'  such  things  as  encyclopedia  indexes —  covered  adequately. '  Bilancio  was 
veiy  thorough."  (probably  Basic  Reference  II)    "Graduate  course 'was 
excellent^"  - 

_   "Could  have  hSd  more*    1  still  don't  feel  adequate  to  it.  The-elass- 
work  was  theoretical.    You  need  practice  in  people  actually  asking  que- 
stions.   The  course  was  great  as  to  the  materials *,•! 

"I  liked  the  reference  courses- very 'frjucb*    Felt  I  had  a^  good  background 

in  that."'   (seems  to  have  taken  both  graduate  A^iandergraduate  courses) 

*  ■      •      ■    ♦  -      .    ■  *   ^  ^ 

"OK,  I  liked  that,  that's  for  sure* .  Individual  work  with  fooks—  I 
like  science.    Graduate /'course  goodi  r  Undergraduate :    Bilancio  and  . 
someone  else^i— I  was  jus^starting  out;    was  OK*"/ 

.ErIc"/  ."■  f  •    '       /  -V.:  372  ^"^^  .     .  •■  ^ 


"I  feel  ihe  reference  course^  were  well-covered:  Sellers."  - 

'^Jua^tiilie  one  course:    would  like  to  do  practice  work  p'art^of  a  sdtaester 
go  into  specific  titles ^(lecture)  the  rest  of  the , semester,  how  to  set 
Hp  a  reference  section,  what  percentage  to  liave  in  encyclopedias, ^dict- 
ionaries, what  tj^  also  atlases  and  almanacs,  wfe  J.  ^ 
levels- need  what,  what  levels  to  cover,  what  people  should  expect  ;<)f 
the- reference  sections  of*^ different  public  librairles,  lecture  on  all 
this."    (did  not  indicate  which  course  was  taken)  • 

"Covered  very  well--  Sellers  is  very  thorough.    Maybe  the  graduate 
course  ought  to  be  two  semesters,  as  it  was  jammed  with  material.  X. 
did  already  know  bibliographies  from  my  undergraduate  work."  \ 

*  '      ,  >^  ■  •  '  '•  -ff' 

"Quite  well—  need  inore  serious  use  of  the  libraiy  at  the  senior  high 
school  level.    Took  both  undergraduate  courses—  fine—  Sellers  201^ 
Potts  202."  ■  *  * 

"Fully  Covered." 

"Very  good-  two  courses,^  both  graduate."    (this  person's  list  of  courses 
taken  indicates  she  actually  means  two  of  the  literature  courses t  which 
most  students  consider  a  branch  of  reference)    UndergraftluateS  took 
your  Basic. Ref(9rence  II,  very  good." 

"Yes,  OK.    Ify  only  regret  is  that  the  Bibliography  &  Referehce  course  • 
would  have  been .better  appreciated  if  taken  at  the  end  of  the  program. 
I  feel  ^ow^-I  need  a^^reat^eaL-I  did  4iot  get  at-XKLassboroi — to^tarting 
a  new  center  and  would  want  to  reii^ew  my  notes.    Actually,  this  Vas  my 
first  course  and  it  was  godd--  Sellers--  I  didn't  know  the  bocitks  yet 
but  some  of  the  other  studeats  did. V  ^  '  \ 

".Very  good.'?     '    ^  ^     u  y 

"Not  top. pleased  with  courses--  took  Reference  I  and  II—  we, got  sheets 
^  to"  go  check  reference  feooks—  lots  of  'firritten  work —  go  and  check 
sources-    Didn't  feel  I  knew  the  material  gfter  doing  it.-  Much"  better 
to  examine  the  books  in  class,  each  person  tel^-v  the  class  alx>ut  onp.  ' 
This  is  how  the  Public  Library  course  was  don^* .. .Definitely  :bnportant^ 
Could  have  been  done  *  bet  te^r*--  we  mainly  used  reviews,  not  the 'actual 
tnaterials . "  •  ^        '  * 

"VeiT*  well  covered I  took  several  referehce  courses— 'have  had  less  usa' 
'  for'  some,  but  they  were  fine.o   Bibliography  &  Reference  w&s  not  as  g*bbd 
^s  usual,  adjunct  teacher,  philosophized  but  did. not  cover  thin|l— 
didri^t  cover  books  Z**-   (when  this  person  mentions  taking  •  several 
reference  courses,  this  indicates  she  is  also  thinking,  of  at  least- one 
liter ature^ course)  -  '  u     »  '  , 

•  ■        •  .  ^  '  ;  ,  v  ■    •  •      ■  ■  ■  '  ■ 

"This  is  my  preferred  area—  IT  was  OK  exqept  for  the  science  course-*- 
liberal  arts  babkground  is  "good  foy  this  (I  have  a  degree  in-^bxology)."* 
(this  respondent  indicates  she  did  not  take  505 >  but  did  take  our  18- 
hour  undergraduat.e  program^ some  years  ago,/  Apparently  she  is  saying  th^^ 
latter  were  ail  right    but  not  the  science  literature  course.) n 


'tf  took  one  oxeellent  reference  eourse««  oould  wellT^aye  used  niore-*-^  . 
am  most  interested  in  this  ara^i.    Course  505  Wris  good."    (I  am  not  sura 
whether  505  is  the  course  mentioned  as  'excellent') 


♦•Yes,  I  took  a  couple  of  courses*.  Would  highly  recomxnend  the  graduate 
course.    Unde^rgraduate;    enjoyed  them  all." 


J'The  course  should  cover  t^ESE^^  materials i  not  Individual  titles.  ^  The.'^  • 
courses  were  t>retty  good  except  fo^  this;    also  need  more  on  techniques 
of  reference,  aside  from  materials 

"Good.   .The  undergraduate  courses  were  verw"  good."    (this  person  mentions 

taking;  both  Basic  Reference  courses)  ^  * 

-  ■  .  "J 

"In  some  areas,  yejs.    General  reference  .was  good-    Courses  hampered  by 
the  poor  collection  at  Savits."  \ 

"Books,  were  covered  well;    reference  work  was  riot.    Tha  kinds  of  questions 
'in  real  practice  are  riot  those  you  get  in  a  course.    Need 'to  be  more 
practical.    I-tost  questions  are  really  (of  the  type)  •where'  can  1  find 
something  on...'  "    (this  person  does  not  remember  taking  505,  but  did 
check  of:^  two  literature  courses  arid  two  undergraduate  reference  courses, 
so  the  comments  . apply  to  those.    Impossible  to  know  ^^hich,) 

*"1  had  a  nice  course  in  l^hai—  covered  very  well.  The  ^graduate  course 
wa&  OK.  The  undergraduate  two  courses  were  good;  .1  still  refer  to  my 
notes  OX)  them."         ■  ■      '  -       '  • 


"Yes,  in  the  specialized  subject  reference  courses^  'We  all  had  practice 
in  that.    Some  were  fine,  some  not.    Cramer  was  extremely  precise—  the 
reply  must  be  in  proper  form—  use  worldwide  method."    (also) "course  with 
Gaynor  was  goodi"   .(the  latter  may  be  the  undergraduate  course) 

"Pretty  well  covered.    Education  references  were  not  covered  to  a  great 
degree.    Th^re'^c^uld  have  been  a  greater  variety."    (this  person  is  more 
likely  referring  to  the  behavioral  sciences  literature  course,  as  she 
3oes  not  indicate  taking  505  o)r>the  undergrad^ilpte  courses^)  ^ 

"Excellent--  a  great  amountW^work  but  very  valuable.    I  was  actually 
working  with  reference  materials  while  studying  them  (working  in  a 
oublic  library) •  ,  Graduate  course  was  valuably,  fine.  "- 

"Very  good—  both  graduate  and  undergraduate, -courses.-  Lot  is  of  work  in 
the  undergraduate  courses—  you 'appreciate  it  on  the*  job—  all  college 
student^  should  take  it  as  research  background V   it*s  the  key  to. use 
of  librai*y  materials^"  .       ,  ^ 


^"Good.    Fine."    (lists  only  un^rgVaduate,  and  literature  courses) 

"Nothing."^   (this  person,  went  on  to  ir^icate  that  while'  she.  had  some 
reference  work,  which  was  "good",  she  was-  still  horrified- Iqr  a  course 
taught  by  an  adjionct  person;    this  person,  not  a  librarian,  apparently  ' 
omitted  consideratipn  of  .reference  books  and^  talked  only  about  the  basic 
subject  areas  in  a  philosophic  way.) 


I  need  not  emphasise  that  referenee  work  la  a  highly  important  area 
for  librarians*    It  comprises  the  Vise  aeleetion  of  refei'ence  books  . 
and  other  materials  in ^ the  first  place,  getting  to  know  the  entire 
collection  and  resources  outsida.one^s  library,  and  then  knowing  how 
to  apply  this  knowledge  to  the  problems  of  library  users*    One  of 
the  perennially  frustrating  facts  to  face  all  college  teachers—  m% 
just  those  in  library  education—  is  that  so  many  incoming  freshmen 
(I. refuse  to  call  them  freshpersons)  lack  even  the  veiy  simple  bapics 
of  library  techniques.    Ifeny  don't  know  what  the  Reader 's- Guide  is,  - 
not  to  mention  the  other  indexes*.  Many  have,  become  accustomed  to 

*  doing  "research*^  1^  copying  articles  out  of  the  nearest  encyclop^ia. 

From  this  group  come  not  only  those  majoring  in  other  areas,  but.Ahose 
taking  the  iS-hour  certification  program  in  llbrarianship.    This  was 
foraerly  for  a  certificate^  called  "teacher-librari'an'%  whose  existence 

'  was  originally  based  on  the  idea  that  in  a  small  school,  a  person  would 
teach  a  littla  and  "llbraiy"  a  little.    (It  is  now  called  "associate 
educational  media- snecialist?",  a  fine  example  of  progress.)    In  turn, 
many  of  those  who  take  our  graduate  program  are  people  who  first  got 

°  interested  in  the  topic  in  the  18-hour  program.    And,  getting  back 
to  reference  specifically,  one  of  the  areas  they  find  they  need  more 
of  at  all  stages  is  familiarity .with  the  tools  and  the  ability  to  use 
them,  (and  to  help  others  to 'use  them). 

One  of  our  graduates  told  me,  and  I  verified  this  by  checking  somcr.old 

*  catalogs  in  the  archives,  that  once  upon  a  time  all  our  studer\ts  at  the 
<j  College  x^ere  required  to  takg  a  course  ii^  library  usage--  really,  in 

reference  technique.    She  said  thi8_  was  really  vs^able  ^and  necessary t 
and  I  believe  it  would  still  be  so  today.    Unfortunate3l.y,  no  major 
area  is  llkely^o  give  up  a  couple  of  hours  of  its  program  for  this 
purpose*    Nor  are  they  likely  to  return  to  the  days—  less  remote— 
when  each  undergi^aduate  was  required  to  undertake  a  "professional 
research"  paper*    %  feelings  in  this  matter  are  certainly  going  to  be 
thought  of  as  prejudiced*  but  they  are:    that  we  should  return  to 
requiring  courses  in  library  Usage  and  the  writing  of  a  major  research 
paper,  requiririg  library  research* 

'     •  .■■  :    .    ^  , 

Our  graduates  have  mixed  perceptions  of  the  quality  of  the  reference 
instruction  they  received  here*    Fortunately,  where  the  instructor  was 
a  regular  fulltimei  jnember  of  the. department,  their' ratings  were  usually 
high*    While  some  of  the  adjunct  instructors  also  received  high  ratings, 
others  of  these  got  the  worst  ratings.    The  program  has  now  settled 
down  to  where  essentially  all  of  the  courses  are  taught  by  the  regular 
fvilltime  staff,  so  many  of  the  criticisms,  while  important,  no  longer 
apply  to  the  present  program. 

*.-•'.''.*.'•..  ,      *  « 

Some  graduates  felt  thqre  was  too  much  emphasis  on  the  reference  tools 
.themselves,  and  not  on  the  usage —  applying  them  to  the  problems  through 
a  reference  interview,  for 'example.    Others  added  thait  consideration  of 
the  tools  otight  to  be  of  general  types,  not  of  the  vast  numbers  of 
individual  titles.    This  latter  reaction  includes  those  who  did  not  want 
to  have  to  know  so  many  titles,  due  to  the  work  involved,  and  others  who 
I'  said  that  individual  titles  change  over  the  years  ,  so  why  memorize  what 
may  be  here  today  and  gone  next  year.  '  # 

•       ■      .         .  (7)  '  - 
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'     f^^^^®/^^'^  before,  and  durim.  the  individual  eomments,  that  one  of 
thp  wapor  problems  in  interpreting  the  cojtiments  is  the  confusion 
over  wnieh  courses  they  acoly  to.    I  would  have'  had  to  obtain  copies 
of  each  graduate 'e  transcript  to  verify  exactly  which  courses  each 
one  took,  because  their  raemories  are  incomplete,  but  evf>n  this 
would  not  avoid  confusion  between  courses.    The  best  I  can  say  is 
that  the  eoments  at  least  refer  to  the  teaching  of  reference—  at 
some  level  and  in  some  course.    Graduates  are  more  accurate  in 
remembering  the  name  of  the  teacher,  than  the  name  of  the  course, 
which  is.  how  I_  have  %een  able  to  ^udge  they  are  more  satisfied  with 
the  present  staff  than  the  past  adjunct  ones.   Many  of  the  graduates 
took' the  undergraduate  18  hours  when  these  still  included  two  courses 
in  reference;    I  frequently  taught  the  second  of  these.  Thi^present 
%       program  includes  one  reference  course,  and  a  number  of  the  graduates 
^       would  like  it  to  be  returned  to  two.  ' 

The  reader, will  have  to  turn  to  the  section  on  the  literature  courses 
ior  a  complete  picture  of  reference  teaching,  as  these  are  widely 
regarded  as  reference  courses.  •  (Idteratura  of  Science,  of  the 
'  Humanities,  and  the  Behavioral.  Sciences)    In  a  few  cases ,^  I  have 
included  in  this  section  comments  that  may  really  apply  to  one  or 
more  of  the  literature  courses,  because  the  respondent  insisted 
they  were  reference. 

There  was  surprisingly  little  comment  on  the  sequence  of  courses. 
One  person  felt  the  reference  work  should  come  first;    the  other  said 
-.  to  tjut  it  last.  (That, should  settle  the  matter.)    My  own  attitude  is 
toward  the  side  of  putting  it  first,  or  at  least  early. 

Comments. on  the  selection „of  materials  for  evaluation  being  too  easy, 
or,  too  snecialized,  have  to  be  read  in  context.    Some  of  our  students 
are  already  working  in,  or  expect  to  be  in,  small  elementary  school 
libraries  with  very  limited  and  very  simple  collections.    (Though  why 
a  small  elemeiitary  school  should -^not  have  a  large  collection  with  ' 
wide  ranges,. is  another  question)    These  people  want  intensive  work 

"are  in,  or  expect  to  be  in, 
senio"r  high  schools,  adult  sections  of  a  public  library,  or  a  college. 
Their  perceived  needs  are  obviously  different.    The  faculty  can  only 
try  to  gear  each -course  to  a  reasonable  compromise.  ' 

We  then  move,  logically,  into  the  laboratory  collection  of  tools  which 
we  teach:    the  library  possessed  by  the  College  (Savitz).    A  number 
of  our  graduates  are  unhappy  with  the  range  and  depth  of  Specific 
areas,  though  this  is  improving  rapidly.    Others  point  out  that  key 
-works  have  pages  missing,  torn  out  by- other  students.    Most  of  the 
jgraduates  wish  us/to  offer  a  good  mixture  of  lecture,  discussion, 
and  laboratory  reference  work  in  Savitz. '  Actually  sitting  at  the 
reference  desk,  as  one  suggested,  doesn't  work  out  in  practice  because 
^        you  can^t  control  whether  the  person  will  actually  get  any  relevant 

questions  during  his  assiglied  time.    Savitz  staff  have  been  cooperative 
■  but  I  do  think  our  library  students  ui?derestimate  the  problems  involved 
^     in  doing. more  laboratory  work.    In  my  own  courses  I  do  try  to  give  a 
good  bit  of  this  through      own  questions  and  those  of  their  peers* 
but'  inevitably  the  situation- is  a  bit  artificial. 

o    r   '  '  :"  ■-■    -  (8) 
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L.S..-  506  -  HiiBtory.jof  Books  md  l>ihT9:r±Qd 

I* ,  General  Ob^Jeetiveo:  ' 
.   A#   To  understand  the  fie-^elopment  of  eorautnieation  and  ito  relation  to 
eiiltural  deyelojment.  . 

T©  emphasize  the  importance  of  wiat  and  hookn  in  the  evolution 
of  Western  civilissation. 
C#    To  appreciate  the  role  of  li"braries  as  a  eataXsrSt  in  education 
and  as  a  preserver  of  man'o  achievement s>  . 

.  II.    Rpeeifie  Objectives: 

A*    To  explore  basic  communication  media.  . 

B.  To  see  development  of  witten  communication. 

C.  To  trace  history  of  manuscript  book.  , 

D.  To  study  evolution  of  the  printed  book.  • 

E.  ,  To  appreciate  fine  books  and  printing.  . 

F.  To  note  beginning  of  libraries  in  ancient  wrld* 

To  examine  library  history  in  Europe  and  the  Americas, 

III.  •  Course  Content:  ^       .      .    s      .  0'  ■ 

A.    Communication        "  - 

1.  Media  /  . 

2.  Deveibpment  of  Alphabet^  Script 

3.  Spread  of  Printing      *  ' 

^  History  of  the  Book        .  ' 

1.  Typography  I;  Early  Tainting. 

2.  Prototypes,  Elements,  Binding 
3..  Paper,  Ink,  Type  faces 

r%nuscript  Books 
5.    Typography  II:  l^th  Cent.'  Mechanical  Developments 
6..  European  Masters  , 
7.    The  American  Printer,  Sat*ly  American  Printing 
-  8.    Pine  Books  and  Printing.    Illustrators  .  .  - 

9*    Typography  III: "  Modern  Book  Design,  Automation, 

new  Technology       *  -      '  :  ~. 

C.    History  of  Libraries  .     r  . 

1.    Beginnings* in  Ancient^ Civilization       0  V 
.  a.    Babylonian  &  Assyrian  libraries 
b#    Egyptian*  libraries 
c.    (xreek  libraries       -  .  . 
d#    Roman  libirc^ries     ...  -  - 

e#    Byzantine^  &  Muslim 

2*    Development  of  Libs,  in  Europe 
a#    Early*  church  libraries 
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is  ' 

1).   ITnivercity  llTji-aries 
o.  .  Rpivate  llbrarieo 
<|.  ,:National  Ubraries  • 
*         'e.    Public  libraries'  . 
3»    Xiibraries  in  i\nieriea 
a.   Uriitea  States  , 

(l)  Colonial  '"erioa  '  '  * 

(9.)  Oollejre'^'Univl  Idbs.  , 

id)  Public  libraries 

(h)  School  Ifbrai-ies 

(5)  ,  Govern|ft^%al.  libraries 

(6)  Private  libraries 

1^  .      b,    Canadian  libraries  -  . 

I-atin  Arfteriean  iibrsries  " 
Special  libtaries  •  • 

'    /'  ■  ■  ■ 

Teaehlug  Teehni'qiuf^s;  ^ 

A.  Lectures  '  "       '  • 

B.  Ddfeonstrations 

C.  Field  trips' 

B.    Color  sliia^s  and  filmstrips 

Eeaeareh  J?«iper  - 

1/.*A  libj^ar^  liiGtorjr.  (local  ie  N.J.  ">  J 
■•or  • 

2.    Som^  aspect  of  modern  American  winters  or  the 
graphic  arts, 

Cotrrse  Evaluation: 

A.  eias0  participation 

B.  Grad6  or  research  paper-  . 

C.  Pinal  Examination  '  .  . 

•■    '  / 

-I  .  ' 

i 
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Many  of  our  graduates  enjoyed  this  course  (and  some  did  not)  but  the  . 
prevailing  opinion  is  probably  that  ^he  topic  is  not  necessary  to  the 
curriculum—  it*s  not  "practical."   Our  only  consolation  is  that  the 
odds  are  pretty  good  this  is  the  opinion  in  most,  perhaps  all,  of  the 
professions:   that  more  than  one  generation  of  us  is  prepared  mO  cope 
^th  the  future  without  knowing  the  past.    1  find  this  depressing,  at 
least.    Further  comments  >dai  be  ^ound  amidst  the  comments  of  our 
graduates,  and  foUo^dng  thera.  ,         ■>  ' 

There  is  a  little  overlap  here  with  the  question  on  "How  well  did  your 
courses  at  GSC  prepare  you  for  (tmderstanding)  the  functions  of 
Ijlbrarles  in  society?"  for  a  number  of  graduates  associate  the  two, 
perhaps  because  the  course  (undergraduate)  on  Introduc^n  to  libra- 
rianship  mentions  the  histoidcal  aspect,  i  Therefore,  the  reader,  to 
get  a  complete  picture,  will  want  to  check  that  section  as  w^l. 

Priinarily,  however,  the  replies  given  hep*  come  from  two  places  in  the 
interviews:'  First,  where  the  list  of  courses  is  presented,  and  the 
person  asked  for  his  opinion  now  of  each;    second,  where  he  is  asked 
"How  well  did  your  courses  at  GSG*  prepare  you  for  (understanding)  the 
history  of  books  and  libraries?"  ,  Ttie  latter,  seeming  at  first  a  mere 
duplication  of  the  course  question,  actually  is  intended  to  get  at  any 
other  coverage  of  the  historical  aspect  encountered  by  the  graduates. 
What  appears  to  be  one  reply  hisre  is  in  most  cases  iy  combination  ^f . 
responses  given  ty  the  person  at  two,  sometimes  three,  different  places 
in.  the  interview.  '   "        v  •  ' 


«I  didn't  take  the  course—  not  sure  it  was  offered  (during  my  time)." 
"Good—  sufficient,"     '  ■  ^         '  .    .    ,  /  - 

"Good-  a  fine  course—  we  had  to  dig  into  it—  I  enjoyed  it." 
"Very  interesting— informative— not  required;,  not  pijactical." 
"Pleasant,  nice,  but  not  vital—  not  necessary*" 
"Didn't  take  it."  ' 
(same  as  above) 

"Liked  the^course.    I  suppose  librarians  shouKkknow  these  things,  but 
'they're  not  much  value  on  the  job."  ^ i  .  - 


"Miss  Bump  was  excellent." 
"Very  good." 


(adjunct) 


"Fine,  very  helpful." 
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"Pretty  good;   Iteulroyd  eovered  aneiept  history  mostly.  Intereating, 
fun,        glad  to  have ^ Had  it,  but  not  useful  now»" 

(didnH  take  the  course)  ^    .  ^ 

"Of  all  the  courses,  this  one  was  least  necesi^axy  to  actually  function- 
ing m  a  librarian^    Every  course  was  very  practical  except  this  one# 
It  gives  you  great  background  but  no  uae  on  the  jobt~  I  didn't  enjoy 
it,  found  it  boring,  unnecessary,  cut  and  driled,  could  have  used  a 
couple  of  classes  on  it,  that's  ^ill^-   lots  of  names,  dates,  facts." 

"Well-covered;    I  enjoyed  that  course •" 

"Terrible.    Properly  taught,  this  could  be  a  very  interesting  course. 
I  took  it  in  the  summer  with  (adjunct,  practicing  librarian) 

who  was  very  poor.  - 1  really  regret—  really—  missing  this  course." 

-it- 

"It-was  a  complete  waste.    I, enjoy  history  courses  but—  this  could  be„ 
a  fine  course  but--  Mr.^  was  kind  of" disjointed,  no  text, 

areas  assigned  on  a  poor  basis,  lectures  were  vei^  dull,  somehow 
it  was  all  very  negative."    (the  instructor  referred  to  was  not  a 
member  of  the  department)  '  * 

•♦Yes--  Icfelt  it  left  much  to  be  desired.    The  teacher--  he  expected 
minute  details  on  the  test—  insignificant  details—-  and  he  wasn't 
prepared--  a  big  flop—  I  love  history  and  this  should  have  been 
interesting—  it  was  a  regular  staff  member."    (implied,  same  as 
person  immediately  above)  ^ 

"Didn't  take  the  course." 

"Good."  r-^^\ 
"Didn't  take  the  course."  ,  -  *  V 

"Very  interesting."  - 

"I  took  the  course,  but  ^  ^  was  terrible.    She  didn't  teach  it;  ^ 

she  went  into  how  her  library  was  run,.    Terrible."  (person 
referred  to  was  a  practicing  librarian)  ^ 

"Didn't  take  the  course.^ 

(same  as  above) 

"I've  studied  thib  on  ir^  own—  doubt  if  X  will*  ever  take  the  eowoee^ 

"We  went  into  .thi^  in  the  undergraduate  course  (Intro.to  IAbraricnniolhip)« 
it  was  very  interesting,  excellent."  ^  . 

"OK;    less  than  good*    Not  really  enough  for  a  whole  €OBrs©o  Prob^ly. 
better  to  combine  this  with  some  other  course o"      o  ^ 


(2) 


"pidn't  tak*  the  e©upse#"  *  .  * 

"I  took  history  ©f  books  and'  printing      Drexei?   transferred  her©  to 
finish  TH^r  program*^ 

"Particularly  -interesting—  I  always  was  personally  interested  in  .old 

books--  hut  it's  not Tieeessary  for  most  situations—  tholS^h  it  was 
X     the  Piost  fascinating  eourse  I  took*" 

"Very  g©od#"      •  ^  -  4 

"I  took  that;    a  good  course;  >  I  love  histoid  and  would  want  Mpre.  There 
was  too  irach-  student  participation •    We  should  he  shown  fine  books 
(as  paiHj  of- the  course)*"  , 

■  « 

"Definitely--  an  independent  course—  doing  the  work  yourself—  we  each 
'     a  project--  vexy  good*" 


"Good**? 

♦ 

(didn't  take  the  course^)  »  \  .  /;  . 

(same  as  above) 

""Miss  Houlroyd  wa^  excell©nt*l' 

^^I  started  it  with         »    Then  S  dmjppe^  tHio  ao^rae?    on  the' first 
^  ■■    day  she  frightened  tne  off  with  diooiissoioini  ©f  the  papers  required*" 

^Hfell  taught."    '  ^ ,  ' 

'   " .  -  ■;. '  ■       .  o 

"Intet^G3tiini3««     don't  know  if  it^o  raally  fUGseGQas^T"- ' if  there 'imast  be. 
any©lG0ti'^es9  this  one -is  n@t  vitol-©^  " 

"A  s'eal  teHie<-«  the  feastractor  io  Em7.g©noo    Tereibla  teacher* (note: 
refera  feo  Gome-paraon  as  in  pag©      6th  ©nt^  from  bottom)  •  •  -  . 

'  "Satiofactosyo"-  :  - 

■    ■  ■■■  ^-  ■ 

^.^Sa©?©  ©f  -8  @ini  Q  ti0©re  ©f       perfect*  '  .     •  " 

(didi/ii^t  tak©  tho  •©©■^rss)  .  '  '  . 

"I  didn't  like  it—  tte  toaehoi?  a^^  1  ©lashede" 

■  •'^^Oood,  I  loved  ifeo  .EBt  ^  uQo  mio-E  r?^  fa\^2'it©  iinis tractor  |    n©t  t@© 

good^"  ■ 

"DidnH  take,  it^j  tot  it  ^7©ildl  K  iiintes^Gstingo^^ 

■  0 "Huoromghl^  c©VGired§    sn©  loieed  f©2?  it  to  be  "a  t^1ii©le  semeatGro  Tg0  -1©k3.o"  " 


••Not  here^-  I  took  a  very  good  eourae  in  it  at  lfcnt©lair#" 

,    ■  •       '    >         .      ■        ■  ♦ 
didn't  take  the  eourae.'  "Vfe  "talked  about  the  {?ubjc30t  briefly  in  a 
reference  course^  and  in  seleetlon,"    /  ' 

"Qood."  "  - 

(didn^t  take  the  course)  .  ' 

"It  was  the  worst  course  I, ever  had.   It  was  a  great' opportunity,^ 
but  it  was  lost.    The  professor  would  merely  read  his  noted, 

page  after  page.    This  was  2  years  ago,  Mr.  ;    I  regret 

very  much  to  have  missed  the  glamor  and  interest  of  histonr. 
Iliis  could  be  a  great  course."  . 

••ITes;    it  really  didn't  relate  to      ;5ob,  but  very  enjoyable." 

"I  didn't  like  the  way  it  was  taught.    It  was  di^dded  into 

different  topics  each  week;   the  students  taught  each  week—  ■ 
you  wound  up  learning  only  youy  own  segment,    I  couldn't- 
adjust  to  ha^ng  a  different  "teacher"  each  week—  it  was 
interesting  but  not  relevant,"    (the  class  referred  to  was  run 
.  l3sr'^ubdividing  the  siibject  into  many  units;    each  student  was 
FOopsBsim©  f©.?  leading,  class  discussion  on  "one' of  these  units-,  . 
tJi-fem  all  %1-io  ©thev  otudents  responsible-  for  preparing,  by  their'  ■ 
■    ©la  ppc3asJCo      Fas--6iQipate  actively  with  the  weekly  leader  -and  ■ 
-    VMM  t-Sio  iQ0-&i.^eSo2?o    Ifew  do  I  toow?  ,  This  was  the  one  time  I 


o 


"I  dlidra°t  tdto  ■:  "^o  c3Z5rcoo=,  t:auM  havo  lilsed  to--  have  filled  it" 
-"I  traatca  r.m-Oo    I  or.  :lr.Lcrc;o£c'J  M         em  it  io  ml  acsessary  (to' 


^0" 


"IM  Foolly  iQpor-toHt  (to  fc/!o"  •        '  . 

"2atoifoofei!a!i3°=3       iqiqIi  ohm?  ar.'J  tohWJxcmbl  17  p.  'iL'"teG-7  ot-'?.? 
csalhoiPj,  oQr.9  pm^cm  ao'm  pogo  2o  ciij^^ioo  Co  rr  f'':''£^cz]  topf' 

"isseGllGifiito" 

^  "Til©  mwoo  fjQ^fedesl  iKipmvQmm^o  liziMeto  uoy  it  x-iao  prccoaaL''1o  Ur'-'-how 
:  -  -  _  ip3®5?o    Sms  ©f  tlm  faoto  uoiro  sot  !iEou;i9  pirofGoroV  EOt  pT-Opnv,^''V„ 
tlany  dic-©i=Gpasi@iGs=«  otradlpEjto  .es^nM  coo  ito"  '    ^  "'""^ 


o 
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"Inierestingi   jnot  applicable  to  ny, job.   Well  taught.^V 

*"As  much  as  needed."  .  ^ 

"Very  good,  thorough  coverage,.  European  and  Bnglish/U.S.;  Asik,  Afriea, 
Latin  Ameriea  were  omitted."  % ^ 

.  ;  *     ■  ^         ■  ,  \-  'c7 

(didft^t  take  the  course)  -  *  '  - 


••0K-«  do  you  need  itt  "  /  . 


It  will  have  become  clear  to  the  re^ider  that  many  people  have  taught 
thiq  course  once,  .including  the  present  writer,  ^Some  are.nbt  temerabered 
with  any  foftdness      our  graduates.    As  with  other  coui^ses,  the  present 
situation  is  entirely  differwt,  the  regular  fulltime  faculty  handling 
this  course,  so  many  of  the  criticisms  are  of  a  past  which, no  longer' 
exists.     Sora<5  of  the  faculty  were  librarians  working  in  nearby  librae 
ries  or,  in  the  college  library*    Some  simply  . did  not  know  how  to  teach;* 
some  irritated  the  students  by  techniques  or  by  not  meeting  their 
expectations.    Some  dld-^^  heck  of  a  good  jbb.  '  .  ,  ^ 

A  number  of  our  graduates  did  not  take  the  coursfi^at  all. 

.  ■    .  .  ■  '  ■   '         -  "  '        '    .  <& 

It's  interesting  to  note  that*  (as  with  the  course  in  autoraatiCn  and 
information  retrieval)  many  felt* the  course  was  unne'cessary  for  a 
"practical"  librarian.    The  differenci&  is  that  mariy  who  saw  little  br  , 
no  relevance  to  history  neyertlieless  enjpyed  the  t3ourse,  or  said  they 
could  have.    This  was  a  rs^re  sentiment  in  the  other  course^  which-  I 
explain      the  fact  thfei.t  most  librariSins  come  from  a  bac^grtund  bf 
the  humanities  and /or  education; •very  few  librarians  haVe  any  interest 
or  background  in  the  sciences.  /    -   >  , 

•  *    •  • ' 

Even  so,  those  whof rejected  the  relevance- of  a  course  in  history  seem 
to  have /been  motivated^ sirqngly      a  feeling  that  when. they-got  out 
ihrfre*  on  the'  job,  they  were  going  to  need  every .possible  "weapon" 
(skill)  in  their  potential  arsenal,  m  order  to  suSce^.    Thus  comes 
thfe  tremendous  drive  to  master  as  maliy  "practical",  things  as  possible,  . 
^^41  do  not  mean  to  make  light  of  that  drive;    with6tit,it,  the 
.^service  .motive  would  be  far  weaker.  .  Indeed,  a  number  of  our  ^r^aduates 
";"who  4iave  worked -feis  eolleagiies.  with  graduates  of  other  library  JJchools 
\o Jiave  told  me  thd  Glassboro  preparattion  is  much  better  from  the  straight 
^.viewpoint. of  walking  in  and  doing' the  job;^  the  other  schools  give  a  ^ 
stronger  "theoretical",  background. , ,     ■  o  ' 

*  '  •      ■  ■ 

One  perdori  noted  the  emphasis  on  AmeHcan  and  European  aspects  of  the 
history  pf  books  and  libraries.   Ttfe  know  that  this  has  been  a  criticism 
of  histoiy  teaching  in  general,  until  fairly  recent  years-^  antf  it  Vq 
probably  still  a^  reflection  of  many  texts.    Obviously  whenever  this 
course  is  taught,  there  must  be  some  attention  given  to  all  major  areas 
of  the  world,  though^ the  fact  is  that  libraries  have  not  been  important 
features  of  the  society  in  many  areas. 
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The  aims  of  this  course,  as  ;giv^j!'  in  the  department  syllabus,  are 
Threader  than  what  the  vord  ^»hi8tory"  might  iMplv,j  Notice  the 
repieated  referisnce.  to  eomunisation.    Ideally,  the  student  in' 
this  course  comes. to  develop  a  sense  of  how  human  eoinmunicatiOTr^-  » 
needs  have  evolved  into  the  need  for  foiroalized  institutiertal 
entities  known  as  libraries,  and  officials  known  as  librarians 
tOvpperate  thpm.   In  .this  way  the  graduate  of  the  program  should  - 
(without  conselouslj^thinking  about  it)  make  professional  decisions 
^th  regard  for  the  continuity  of  thi^  process.   With  the  -world 
of  information^  jmowledge  and  storage  tHereof  changing  so  rapidly, 
involved  in  that  world  raust  possess  tlie,.context>of  history 
to  keep  the  end  firmly  in  corjitrpl  of  the  nieans. 

.As  to  broadening  the  geographic  scope  of  the  course,  clearly  an-  - 
area  deserving  attention  is  that  of  the  Orient.    In  recent' years,  .  - 
surprisingly  presferyed  manuscripts  Ipave  been^found  in  area^  under 
Chinese  domination  (though  thpy  were  created  by  peoples  of  the 
borders)  and  the  mainland  regime  has  placed  a  high  prioilty  on  the 
discovery  and  preservation  of  its  own  past*   ReproduetionSs  6f  manyV 
<jf  these,  aife  available  arid  shoiad'not  be  neglected.   Most  of  us 
were  taught  a  history  which  described  the  Asian  tribes  as  ignorant 
savages.    Ifeiny  df  them  had  a  culture  higher  than  that  of  Birope  at 
the  same  tii^,;         '    -  «  i 

Some  of  the  graduates  are  critical  of,  teaching  history  by  the  old 
method  of  memorizing  places ,  names ,  and  dates.    This  effectively  '  " 
killa  real  interest  in  the  topic,  though  we  must  not  (as  so  many 
schools  have  d^ne)  toss  out 'the  factual  basis  entirely,  for  this  \ 
leaves  the  student  generalising  about  concepts  and  processes,  in  a 
vacuum,         art  of  teaching  includes  balancing  on  that  tightrope 
of  the  appropriate  mixture  of  facts  and  concepihg.. 

•  ■    .  ■  '  .  ■  o 

This  should  be,  "in  the  best  sense,  a  cultural  course.    Jfeiasr  of 
the. graduates  said' they  did,  or  could,  enjoy  it.      '  . 

Let"  us  hope  tfet  .whenever  this  survey  is  repeated,  for  -peoplQ  #io 
passed  ,thro\igh  the  prbgfam  after  iC  settled  down,  the . yeaetioiag 
will  be  exactly  that. 


.      •   *         ,  •  DEPAE$I«C  OF  LIBRABZ  EDUCATION  ,       .  ' 

*o        .  •      .    •    '        SLASSBORO  STAKE  COLiiBaE 
.  ■  •  •       GIASSBORO,  im  JERSEY  08028  " 

■       '*  ■  .  M     ■'  ....  ^  -  .  \ 

.  ^  ■         •  /  SH.IABUS  .        .  •  ^         .  ■ 

I»#  S.  507  -  Multi  Mjfidia  in  Librarlea 

Geneyal  Ob^eqtives:  •         V  ;  " 

lb  conceive  of  the  modern  library  ao  a  Multi-Media  Center, 

B.  To  apgly  the  principles  of  atuiio-Tisual  techniques,  eelectiofl 
of  Its-^ materials,  equipEent,  storage 'and  administration  to 
the  traditional  field  of  print  llbraxianship^ 

C.  To  ^explore  specif  3.c  media  in  regaa:'d  to  criteria  for  the  begt 
utxLlzation. 

II.    Specific  ObjectS^yes:  .  ,       -  >     •  * 

'  ^  '  a.    To  ditjfeusG  the  philosopher  of  the  tise  oX  Multi-Media  in 
libraries.     ^       V  v 

B.  To  stiuJy  criteria  for  the  selection  of  the  most  appropriate  - 
hardware  and  software  for  the  library* s  needs.  * 

.C.    To  examine  standards  for  choice  of  necessary  equipment  and 
.  machiries,  - 
"  D.    To  plan  the  organization  and  administration  of  Multi-^Media  -  \, 

service.  '  •  '         .  *  k 

E.    TO'prepaafe  to  extends^audio-visual  sendees  to  the  library's 
f     .  public.     *  .    ,  , 

III.'  Course  Content:  ^  '     "  .  ,  v 

0    A.    The  mi  (Instructional  Materials  Center) ,  LRC  (Learning  Resource 
Center),  etc.,  concept. 
'h.    Source  materials.  *    ^  * 

C"    1.    Bibliographies  0 

2.  Selection  tools 

3.  Standards,  i.e.,  Media  Programs;   District  and  Schools  1975,  etc. 

C.  '  Administration*  of  Multi-Media  materials.  '  ^ 

1.  The/*unified  catalog".  ^  *   ^  . 

2.  The  "integrated  collection".  V 

.  D.    Visual  materials     Still.  ,  •  ^ 

1.  PUmstrips.    -  ^  . 

a.  Sound  „  ;  . 

b.  Silent  '  ^ 

2.  Slides  and  transpaa^ancies.  o' 

3.  Graphics.  . 

a.  Posters  ^    /'        *  ^  •  • 

b.  Art  &  Study  prints 

c.  Maps  &  globes.  / 
U*  Mcroforms. 

■  E.   Visual  materials  -  Moving. 

1*   16  rm  sound.  ^ 
2.    Super  3  mtn  -  sound  &  silent.  « 
"  3#   Videotapes.        .  « 
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F. 


G. 


H.. 


J. 


K. 


4ijaitory  foniiats. 
;  4.   Recprddigs.  '  , 

a.  •  Tapes      '  .  • 

I     1)..  Gaesette? 

J     c.   Disc's         .  *  , 

4»   Radio  . 

3»    TV .      -       ,  ^ 

Tactile  formats,  * 

i.    Games j|  toys,  etQ. 

a.  Models  and  seulptiires,  Reialia. 

Specimens,  '  .  - 

Copying.'- 

1^,   Mimeograph/  ditto,  etc.  -  Multiple. 
.  2].  IZerox,  etc.  -  Single. 
Sjpecial  media  facili^es^ 
IL   Dialy. access,  remote  storage,  etc* 
^     Computerizfid  Learning  Labs,' etc. 
F.M.  Radio  studio.         '  / 
CCTV  facilities.  .  ;* 

T]ie  Medila  Eroduction  Laboratory.^ 
"  Facilities. 

Parlsroom.  •  . 


Maintenance  & 

1.  in-house. 

2.  -Service  c<l)ntractis. 

3.  Rol^  of  t^clanieians." 


Repair  of  Multi-Media. 


Teaching  Techniques: 

A.   AssignedL  t-extl  ook.  ^ 

3.   Lectures,  and  guest  experts  ^ ,  . 

C.  LabOTatory  experience  and/or  field  trips. 

D.  Use  of  AV  equipment!        '  1 

Course ^ Evaluation : 

A.  Grades  on  class  projects. 

B.  Grdde  on  an  in-depth  study  of  a  type  of  media. 

C.  Optional  -  Final  examination*. 


DEPiUSTliPW  OP  LJBtimX  EDUCMION  ' 
aiASSBORO  STA3?E  COlllEGE 
GIASSBORO,  NEjTJiESEX  08028 

'        •  ■  •  J. 
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S.  519  -  Prepaxatioiiyof  Inexg^ensive  Instructional  Medde^  > 
General.  Objectives  ;\  V  , 

A*   To  understand  thev^pxace^^of  local  production  of  unique  flmifeerials 
the  medi&  center. 
To  provide  the  QkD\  to  produce  toexpenusive  instructional 
materials  of  minimal  production  capability.     .  , 
•S.   To  prowote  the  use  ojfvisual  materials  4n  teacMnlg  in  " 
learning  resource  centos-,  and  public  libraries. 

\  '     ■        "  .  ■  .  - 

,  II#   Specific  Objectives:  \  '/  , 

A.  To  construct  first  level  m^ia  jsroduction  objepts  for  the  user. 

B.  To  translate  the  design  funcrt^^on  of  requested  simple  and  Inex- 
*  pensive  aids  into  coinpleted  ^i^^dects'. 

.     C*   To  give  eventual  guidance  to  media  production  irorkers  and/or 
teachers  in  preparation  of  mediENmaterials. 
D.   To  beconie  aware  of  sources  of  producing  media  materials*^  V 
E#   To  plan  for  space,  tools,  facilitieie^,  eguipnent  and  materials 
for  first  level  media  production/ lafc^atOTy  operation.  -  ^ 

Course  Content:  \  *  ^ '  ^  . 

A.  Introduction      —  C 

1,  Philosophy  of  local  production  of  unique  materials/the  ^ 

media  production  laiioratory.        '  ^-^^ 

2.  Impdrfcance  of  the  design  ^alysis  function  -  preceding 
decision  on  proper,  media  object  ^production. 

"      A     3»    Standards 'Of  equipment,  mat wials,  facilities,  etc*  of 
the  media  production  labo:Qsttory  in  aft  I.M^C*  (Media 
Programs: ^  District  and  Schools  1975) •  '  " 

k.    Sources  of  ideas  for  preparation  of  materials.  , 

B.  "Disposable  media"  -  General  duplicating  searvices.  .  ^ 
,  "  o       1^   Typewriters       *               .  . 

a.  I*arge  type/c*rri€tge  machine 

b.  Varitype  machine  ,  '  . 

c.  Foreign  language  ICBM  "balls".  ,  • 

2.    Duplicating  machines  (multi-copies)  "  / 

a*    Spirit  (Ditto)        ^  •  .  /  ' 

b»    Ink  (Mimeograuh.,  etc.) 
/  3*   Copying  mchines  I  single  copies 

a*    Xerox  (Electro-static)  o  * 

^  b.   Reader-printers  (micro-forms)  .  ° 

C.  Production  of  first  level  media  pro;Jects. 
1.^  Graphic  materials  '  ^ 

i«    Poster  construction  / 

b#   Signs/Lettering  '        4  ' 

c.   Flannel  board  cut-outs.  '  ;  . 


Ei^c  ■■ 


a.   B'haple  "cjtiek"  figm^es.  -  •     •      '  . 

*    0.   Bulletin  toard  design  .       '  ,  ■ 

f»    Other  .  •  * 

2#   Photography  •        - '    *      .  ^ 

\,     a.   Dry  mount  tQchniquec  '       .  * 

h.    Photo-lift  techniques  i  * 

'e^   Sijagple  picture  ^^ing  -  ' 

'3.   Transparancies    ^  *  .  . 

8"X2"  slides.  ^ 
5#   Audio  reel-to-reel  pid/or  cassette  tapes  *  * 

6.  Assembling  of  stople  kits  on  a^  specific  theme*  - 

7.  Optional     construction  of  elementary  3  -  dimensional 
objects.    (Example:    a  meter  "ruler;  etc.)  " 

/Teaching  TecWiques  \  ' 

'  A.    Students  will  hr^  |;o  class  necessary  tools  for  making 
visual  aids.:    Blade^  ruler,  a  pair  of  scissors,  flannel 
(11  X  l^f),  cardboard  (n  x  Ik),  pencil,  tractog  paper,  felt 
tap  jpen,'and.a  2-inch  nail,  pointed  pen,  cotton,  speedball 
pen,  etc.    '  i  * 

B*^  Students  will  hand  in  each  assigned  project  before  the 
,  deadline.  ^  > 

C.  A  portfolio  of  the  total  project^  will  be  handed  in  at 
the  end  of  the  session.         «  ,  ^ 

D.  Individml  and  group  instructidhj  demonstrations.  \ 

Course  Evaluation:  .  . 

A.    Grade  on  portfolio  of  totii  projects. 
'B.   Final  examination.  .  °  ' 

C.    Optional     specif  research  project*  grades*  - 
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depabtkent  of  libraryv,education 
•    glassboro,  n.j,  08028  .  . 

^   *        »       sILlabus    . .   '        .         •  .. 

"  Investigations  Into  Newer  Educational  Media/ 
AdTanced:  Production  TechnlQues  - 

Oeneral  Objectives?  v.  . 

A.  a?o  Investigate  the  types  of  nfewer  educational  media.  , 

B.  To  provide,  the  skllili.  to  produce  Instructional  materials 
•  retulrlng,  special  production  capability. 

I^p,       Specific  Objectives:  V  ' 

,  •  A.    To  construct  2nd  lev^l  media  production  objects  for  the 
■  user,  ...  - » 

B,  To  translate  the  design  function  of  requested  sophisticated 
aids  into  completed  projects, 

C,  To  explore  the  media  center  Implications  of  innovative, 
ejcpenslve  and  complex  educational  devices;  ° 

1,  CCTV  (Closed  Circuit  Television)  ' 

2,  Dial/Random  access  systems  ° 

3,  Educational  FM  radio  broadcast 

4,  Programmed  learning  ' 
Si.  Other  instructional  technology 


Cotll'se  Content:  . 

A,  'Newer  educational  media 

1,    CCTV  (Closed  Circuit  Television) 

a^    Philosophy  and  use  in  media  centers 

b.  Scripting  end  production' 

c.  ,  Studio  facilities,  equipment  and  production 
«#    Dial/Random^ access  systems 

'  a.   Explanation  of^  types  available 
b.    Programming  materials  •  \ 

'       c.    Receivers  (w^t*carr ells),  stiS3rag|9,  etc, 

3,  Educational  FM  radio  broadcast  ^ 

a,  '  Producing  programs  v 

b.  Station  and  equipment  required  j 

4,  Programmed  learning 
f  :.a.    Simple  devices 

b.    Computerized  instruction  •  •  * 

5,  Other 

a.  »  Language  "labs" 

b.  Wireless  audio  systems  ,  ' 

c;    Electronic  video  players  . 

d.  Other  . 

B,  Production  of  2nd  level  media  projects 

!      1,    Kiotography  ^ 
aV  Cdi^y  camera  •  ,  ^ 

b,\  35  mm  camera 
'      C,\Darkroora  techniques  ' 
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2.    Filmstrip  eonstruction/Silei:it  and  sound 
'3,    Motion  pictmpe  .prpductlon  »   ,         .  ' 

aJ    Scripting.  5.. 
.[     "b^    Super  8  mm  film  camera 
V  c. ,  Shooting  ■  -\ 

d.  Sound  recording  . 

e.  Editing        s    '    -    ..  . 

f .  Film  let-Bering  • 

g.  Splicing  ,  ,    .  ' 

4.  Polaroid  slides 
-     5.    Video  tape  techniques 

6.    Assembling  of  complex  kits  on  a  specific  theme. 

teaching  Techniques:  '  1     ^.  ,  ^ 

A*    Newer  educational  media  will  be  investigated  primarily j  • 
°     by;       '  "  ,         /  ' 

1.  , College  CCTV  studio,  equipment ' and  personnel 

2.  'Col3.ege  FM  radio  station, 

3.  Guest  lecture/ A-V  presentations  of .  Dial/Ramdon  . 
,  systems, 

4^    Student/instructo*  demonstrations  of  programmed 
learning  '  '  /  /  ^ 

5.  Independent' student  visits,  InstructoS^  lecture/ 
demonstrations  ofs  - 

a.    language  labs!*,  "  . 

,  b.    Audio  systeiis  - 

61    Video  players  , 
-d.    Other  advanced  instruotional  technology 
Emphasis  on  individual  instruction  and  group  activities. 
Experiences  in  spripting,  produetlon  of  still  and  motion 
photography  projects,  and  some  audio  pre^ent,ation. 
Di    Instructor  Vrill  stress  quality  and  proper  usage  of  all 
\  hardware  and  software  of  instructional  media,  as  presented. 


Course  Evaluation: 

A,  \  Grades  on  assigned  projettts,  v 

B,  \  Evaluation  of  assigned  research  in  an  investigaiiion  pf 
I  some  field  in  instructional  technology ,^ 

C,  ,  5  Optional  -  Final' examination. 

V  ^    •  .   >  "  '  1975 


*  Multi-media  in  Libraries    (50?)  / 
.  Preparation  of  Inexpensive  3jistructional  Media  (519) 
.  Investigations  into  the  MewerJ  Edudational  Media  (520) 

Comments  lo^  graduates  on  these  graduate  courses  in  the  AV 
media  fiejd,  on  iflidergraduate  AV  me^a  courses  taken  by  the^ 
graduates,  and  on  coverage  of  AV  media  topics  elsewhere  in 
the  curriculum. 

Replies  given  here  come  from/ several  places  in  the  interviews;  One 
question  asked,  "How  well  did  your  courses  at  GSG  prepare  you  for...  " 
selection  of  non-print  materials?"     Ano;f>her  asked  "How  well...# 
for  non-print  materials  and  equi|Hnent?"/   In  addition,  of  course,  each 
T3erson  was  asked  for  an  evaluation  o;r  the  specific  courses  listed  \, 
above;    also  for  evaluation  of  the  undergraduate  courses  taken  some 
graduate  studentsi:    "Intraduction  to  educational  media"  (205)  and  / 
"Selection  and  evaluation  of  non-print  materials"  (325.)*    A  final 
category  was  the  occasional  reference  to  AV  media  in  a  general  section. 

As- has  been  stated  here,  befbre,  i^he  replies  for  each  ^individual,  though 
originally  given  at  different  plapes  in  the  Interview,  have  been  put 
together  into  one  paragra[ph»    (non^-print  materials  means  software) 

•♦Selection  of  npn-pilnto materials--  veiy  little."  (did  not  take  the 
course)    "Seleotion/use  of  non-print  materials  and  equipment;  "Not  well 
at  all—  there  wa?  only  the  one  course."    (this  person  could  not 
recall  what  ^^as  the,  one  course;    as  one  of  the  first  graduates  of  the 
^program,  di^  not  ha\Pe  available  all  the  courses  now  listed  above..) 

"Selection  jif  ndn-print  materials ;  I  was  very  new  at  the  time--  feel 
it  was  covered  as  well  as  .could  be  expe'cted;    OK.    Non-print  materials 
and  equipment:    I  would  have  liked  something  for  hands-on  uSe  of  <=> 
equipment;,   it  wasn't  offered  then,  though  probably  is  now."  (yes) 
"There  should  be  a  course  in  the  care  of  microfilm,  filmstrips,  etc.~ 
shelving,  'arrangement,  care  of  phono  record>—  avoid  heat — and  so  on*" 
(this  person  also  could  not  reme?iber  the  one  course  taken) 

"Selection  of  non-print  materials;    good,  a  couple  of  courses^  Non- 
print  materials  and  equipment:    good  enough,  plus  ray  own  work.  Course 
in  multimedia:    enjoyed  ttV  with  Mr. Williams."    (despite  i-eference  to 
at  least  two  courses,  the  latter  was  the  only  course  this  person  could 
remember  taking)  '      ^  ' 

"Selecliort  of  non-print  materials:    I  took^a  cours?  in  it —  OK  on 
government  documents"  (?)  "not  coyered  vei^  well  in  reference;    I  took 
some  Cataloging  of  AV;    was  exposed  to  it^    AV  equipment:    Took' some; 
we  had  to  use  the  equipment  in  a  project,  ve^  good.    5I9  course: 
fine,  took  it  in  the  summer,  there  was  a  lot  to  do,  used  what  was 
available ♦"    (this  person  then  indicated  the  course  might  really  have 
been  50?), 


(1) 
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"Selection  of  materials  OK  but  not  equipment."  (two  iDersons  interviewed 
together)    l-Jheh  asked-  about  course  507,  on^  recall^ -it\s  taught  well 


by  Gr^imer,  the  other  as  taught^well  by  Boltz.  Neither  remembered  any 
other  AV  course.  "Wanted  more  on  selection  of  matet^ials 


reme 


"Others  have  agreed  with  me,  that  very  bad,  didn't  cover  the 

criteria  (for  selection-),  how  to  select,  the  good  publishers  and  what 
"thpy  specialisje  in,.,,  the  AV  course  was  terrible,  the  teacher  was  let 
Qnd  was  bad  too^"  Hthis  would  imply  that  the  person  had  at 

least  two  ^dif^erent  teachers  of  AV.  *  Either  both  were  in  the  same 
course,  or  t.here  was  a  second  course  that  this  graduate  does  not 
remember,  for  the  only  course  she  eheoked  taking  was  50?,)        '  ' 

"I  concentrated  on  AV  at  Glassboro,    Yes,  well  covered,    that's  why  I 
went  there, ^for  the  good  AV  program. "(this,  person  graduated  in  1973, 
later  than  most  of  my  respondents)  "I  would  like  moi*e  on  criticism, 
what  to  look  for,  evaluation.    I. did  pick  up  (material  on X  inexpensive 
materials,  dry  mounting,  diazo,  etc.,  though  we  didn't  aetlially  handle 
•.videotape;    we  did- make  fil^s.  'Some  assignments  were ''unrealistic 
though  ;  - .     knew  the-subject;    changed^  requirements  on  us.  Basically 
a  good  course  (507).    Course  519s    it  was  fun;    I  haven't  used  it  yet 
but  the  knowledge  is  useful," 

"Need  more  on  sfelectipn  of  materials.  Equipment  was  stressed,  not  the 
materials.  V/e  made  slides,  used  equipment  (not  sure  which  course  this 
was)".  ^     .  . 

"Id^i^le  on  selection  of  materials.    Selec^tion  and  .cataloging  of  Av  ites 
skimped.    The  pitfalls  of  selection  were  not  covered;    fads,  sAps. 
Circiaatihg,  using  .equipment  omitted."    (this  person  indicates  having' 
'no  clear  recollection'  of  the  course  or  courses.)  • 

.."Selection  &f  materials  was  OK.    Equipment:  OK, Course  507:  vety-  good." 

"Selection  of  materials:    two  courses,  OK,"    (indicates  there  was* some 
mention  of  this  in  the  1/3  cataloging  course)    "Equipment:  OK,  Media 
course  very  helpful,'^  I  had  a  media  course  (not  sure  which  one)--  hbw 
to  prepare  slides,  etc*---  ve^  good—  included  what  should  be  in  the 
media  center* • 

"Seleotiorrof  materials  not  covered  well--  I  took  only  one  course- 
it  ""wAs  "not  well  organized  and  the  class  was  very  large,    I  did  learn 
where  to  look,  sourc^^s  of  materials.    Equipment:  thissB^uld  have  been 
in  the  multimedia  course,  which  was  inadequate.    People  do  need  to 
handle  the  equipment.    Course  was  awful,  not  uiseful  as  taught." 

"Little  on  selection  of  materialfe.    I  had  one  AV  course.—  how  to  mgke 
films  and  transparencies—  nothing  on  what  to  look  for  in  selection^ 
Not  much  on  equipment;    jC -picked  up  much  as  a  teacher,  bu^t  the  courses 
themselves  had  very  little.    The  film-loop  maqhine  is  one  I  had  no  ' 
experience  with,  and  you  need  something  in  basic  maintenance--  how  tb 
change bulbs,  adjust,  put  knobs  baOk  on,- threading,  <  etc."  (this 
person  could  not  remember  which  course  was  takisn). 


"Course  519 interesting;,  glad  to  have  i-t^  but  not  une'f ul  now*  *  Course 
520:    Use,  >eare  and  selection  of  AV  equipment;  interesting  but  not* 

useful."    (eleraentaiy  librarian)  ^  ' 

•  >  ^-      ■      "   .    •  ■ 

"I  only  had  one  course,    they  had  no  equipment  so  it  was  all  from  books. 
No  one's  fault."    (this  person  was  one  of  thfe  first  graduates  of  the 
program)    "Equipment;   poor  jpreparation :  -he  did  everything,  he  could/ 
but  they  had  no  supplies  or  equipment.    It  w^  frustrating,  all  lecture; 
we  need  projects."  ♦  •  * 

'"Selection  of  piaterials;    very,  good,  did  stress  it,  lots  of  help-.  AV 
equip!isent:.  OK.    Multimedia;    was'* mv  first  course,,  vei^y  goo4>  grotip 
projects,  actual  trgrk  in  media."  * 

"Non-print  materials:  took^ course,  cataloging^  different  companies, 
looked  up  items,  OK."  (this  person,  same  as  oihers,  is  referring  to  one 
of  the  f^radufifte  cataloging /processing  courses  '(either  508  or  511)  which  \ 
include  major  units  on  the  processing  of  non-bpok  materials) ^  "Equipment: 
had  intro.  to  equipment  for  making  things,  but  we  did  not  uscvprojectors 
etc.    I  feel  the  m&dia  courses  on  vour  list  were  not  yet  offered  then. 
You  have  more  now."    (this  person  graduated  in  1971),.  "Media  course  was 
, interesting ,  no  relevance  to  me;    first  tim6  it  was  taught,"  (identifies 
it  as  ipossibly  519) 

^'Selection  of  materials  was  poor—  we  could  have  been  exposed  more  to  the 
reviexd.ng  media..,  .1  have  had  to  find  sources. for  myself.  '.The  bulk  of  my 
budget  now  . goes  into  qion-print  materials-*-  but  the  Glas^boro  emphasis  was 
on  print.    I  feel  much  better  prepared  in  print  tharf^Hn  nbn-print.  Not 
much  on,equip^^ent.   %  knew  they  existed.    Theire  wa.s  very  little  hartds-bn 
work |. and  you  need  to  learn  (for  example)  how  to  splice  ta^es.    I  had 
an  AV  course  with  Mr.VJilliaras  which  was  very  good."    (this  graduate  was 
not  sure  which  course  that  was.    Is  a  middle-school  librarian ,. graduated 
in  1970.)  -  ^ 

"Selection  of  non-print  materials  not  done  ais  well  as  it  could  have  been. 
There's  probably  more  now.^  Equipment:    I  had  the  one  course--  that's  all 
there  x^as^  then—  especially  today  there  is  a  great  need  for  more  on 
selection  of  both  equipment  and  materials.    I  have  had  to  learn  on  nqr 
own."    (th^.s  middle  school  librarian  graduated  in  1970,  is  not  sure/ 
what  x^as  the  one  course)       ,  '     *  f 


"Selection  of  material's  was  gone  into-  in  several  courses.  Bquipjnen^: 
excellent,  I  to^  a  number  of  the' n^dia  courses;    those  teaching  it  got 
me  enthusiastic--  J 'm  building  a  media ^production  center  here."  (this 
high-school  librarian  graduated  in  197^) 

^  '  ^  '  .  ^       ■     •  '  " 

"Selection  of  materials;    yeis,  we  we rje. directed  to  sources.  Equipment: 
OK.    I*  had  a  good  media  course—  something  like  'advanced  media 
techniques.'.  .  As  to' 519  and  -520,  confused  over  which  I  took;    one  was 
good."      ^       -  ,         '  . 

c    "  •      ,        ■  ■  ■ 

-     •  V  (3)  ^  '  - 
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.^Coiild  have  used-jij^ore  on  selection  of  materials—  -which  companies  offer 
nest  quality. and  price.    Equipment:    OenerallV  OK, -but  not  in 'cataloging. 
Vfe  had  a  course  showing  how  to  use  equipment',  but  it  was  so  long  ago,- 
I  forget  iti    I  feel  it  is  vital  to  actually  operate  new  types  Of 
equipment,"  .(elementary  librarian,  graduated 'in  1972)  „  ^ 

.  o?^"*"®®!^®"''?^  materials  a  weak  area.    Perhaps  it  was  presented  but  I 
did  not  assiraitate  it.    The  one  course  that  goes  into  media  tries  to 
cover-  too  mjich  in  one.  course.    We  took  each  form  of  media,  discussed 
sources,  etc.;-  all  in  one  .night.    Too  brief.    I  would  have  wanted  more 
on,  for  example,  filrastrlps--  also,  I  learn  more  by  doing,  and  prefer 
to  spend  time  actually  looking  at  the  media  and  evaluating  them.  -There 
was  just  too  much  ground  tor  cover  in  50?,  two  instructors.    C&urse  520:  • 
was  TOieh/ too. weak.    See  my. earlier  comments.    I4aking.  transparencies  and 
using  the  dry  mount  press.    Problem  was  the  instructor^-  things" were 
presented  with  an  indifferent  air»»  very  lackluster--  I  was  veiy 
unhappy  and  bored.    Course  325-,  undergraduate:    took  this  in  summer,  I 

■  liked  the  discussions,  projects  tjere  helpful,'  we  could  have  gone  into 
topics  more  in  depth.    1  did  a  report- on  programmed  instruction.  Most 
of  the  (student)  presentations  were  no€^on  selection  and  evaluation, 
actually  they  were  on  what  the  medium  was.    I  suggest  assigning  ' 
students  to  select  X  dollars  in  filmstrips  for  their  district—  it 

'would  give  them  valuable  experience—  we  should  have  a  file  of .publishers* 
catalogs  on  hand  to  use  as  a  laboratory."    (graduated  1974)       '       .  1^ 

"Selection:    at  the  time,  Glassboro  had  little"%i  the  subject;  it's 
better  now.    Eouipment:'  yes,  discussed^  We  learned  how  to  u6e  various 
machines—  make  slides—  made  reports  on  the  AVA  Hepartment,  '  We  have  a- 
film  sel^tion. policy  here,  which  I  devised  and  got  approved;    there  is 
much  wariness  ovei*  films  and  records;  "  the  staff  ds  not  secure.    In  507 
we  didn|t  do  any  selection:    it  was  aij  introduction."  519:  Tubio,  OK." 

"Non-print" materials  selection:  OK.    Equipment:  no;    I  had  the  multimecfi-a 
course  and  learned  only  software.    To  this  day  I  have  never  oper'ated  a 
projector—  would  like  to  have  a  workshop  here  for  teachers.    I  went  to 
the  AV  workshop  they. had  at  Gloucester  County  College  (sponsored  by  the 
area  library)  but  it° was  too  crowded.    1  was  disappointed  in  507  because 
no  hardware."  „  •  ' 


"Not  enough  on  selection  of  materials—  not  to  meet  today's  needs. 
Equipnent:    there  are: three  levels:    introductory,  intermediate,  and 
advanced;    I. feel  Glassboro  is  at  the  intermediate  level.    Cohen  Is 
great.    I  know  what  the  equipment  Is,  what  it  can  do,  but  not  (basic), 
servicing  or  where  to  get  it  serviced.    Course  507:    I  liked  it,  except 
the  students  did  most  of  the  teaching.    The  concepts  were  great  but  I 
do  not  like  it  when  all  or  most  of  the  content  is  student  presentations. 
Course  520  was  practically  identical  to  205,  but  i  liked  the  hands-on 
approach,  got  a  lot  out  of  It.    325:    was  an  emotionally-charged  semester, 
yeiy  great  communications  >gap;       .  probably  knew  thrf  topic  but  not  how 
to  get  it  over."    (this  person  may  h^ye  confused  courses  with  others). 


er|c  ",    .  ;  ^""^ 
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"Selection-*-  yes,  tsiught  well  bjr-Knauss;-  also"!  had. 3  courses  with 
CohQn.    Equipment 5 .  vei^  well.'  519  had  .excellent  tojct;*  TJm  using  a  lot 
of  the  knowledge  now.    520:  same  reaction  (Cohen);  things  he  recoitfiended 
are  useful  in      own, ordering —  transparencies,  varityper.    205:    it  was 
iRy  first  AV  course,  good.  .3?5s  Knauss,-  Everyone  liked  it,^  she  ^brought  in 
people  and  let  u?5  use  machines."    (graduated  19?^)  ,  . 

"Selection  of  materials:    yes,  talked  about  it  but  actually  doing'jit  has    -  ^ 
been  quite  different.    I  still  have  problems  in  evaluating  x/hat^o  .worth  * 
havingi.    It •s  probably  not.faiij^to  label  suppliers  as  goad  or  bad  but  you  v 
need  to*  know  which  ones  to  use.  .Equipment:    not  covered  well.  Ltook    ;  *  \  . 
almost  exactly  the  same  course  twice^,   !'7e  made  an  ^S  mm.  filin«»  needed 
more  actual  operation  (of,  equipment).'    I  had  2  courses:    neitheip -was*  what 
I  needed.    No  one  ever  told  me  hovj  to  catalog;  or  store  AV  materials-- 
make  (minor)  repairs--  routine  maintenance^-  how  much  to  have-^  hot;  long^ 
to  keep  it—  whatUo  do  when  it's  old."  Xthis  person  was  not  sure  what  • 
the  two  courses  woVe)  '    •  . 

."Selection:    I  missed  tjbis^;    there  was, no  discussion  of  s^ectioji.  Th^r 
most  helpful  thing  I*ve  had  was  a  workshop  by  N.JSMA  on  the  evaluation  of  V 
non-print  materials.    Equipment:  this  heeds  a  lot  more,  especially , in     •  - 
selection,  purchasing,  assessing  the;  needs  of  sehoolp,  where  to  get 
evaluations,  which  ones  are  ^best.    Cou5?se  50?  (outside  teacher)  turned^ 
out  to  be  all  discussion—  no  guidance  by  the  teacher  on  selecting  and' 

processing  media.    You  need  a  lot  oh  these)    I  haci  one  course  id.th   

advanced  media  "techniques;    it  was' geared  around  one  gijoup  project; 
the  "class  only  saw  one  type  of^  media.  *  it  was  too  na^row-^  you  need  to 
'see  allotypes.":        ^  *      /    *       ^      ,  . 

"Selection  of  materials :    covered  pretty^  well—  the  tools '  covered  iSell.  t 
'Equipment:    for  a  program  like  this,  well  covered.    Course  50?:^  id.th 
Mr<il5mn,\exepllent  course."    (this  person  did  not  indicate  taking  any  / 
other  course  in  ^jiiedia  than  50?)    (note:    this  graduate' went  further  into 
'the  media  area  after  leaving  Glassbo-^o  and  haisr^ just  received  an  M.S.  in    ,  / 
educational  technology  from  Penn)  ^  • .        .  ^ 

"    '  '  '         .'         '  •  ^  ■ 

"Selection  of  materials:    I. became  well-qualified  ih  that.  -  Equipment:' 
tQok  it  on  the  graduate  level.    Basic  operations  were  taught,  but  1  need 
to  compare  companies,  problems  xd.th  their  equipment—  is  it  easily 
repairable?    Are  parts  available?    V/e  were  taught  only  operation.  Course 
519  was  primarily -on  transparencies,  but  it  should  1:iave  included  cassettes,* 
filmstrips,  St™  wovies,  TV,  etc.—  include  all  types  of  AV;  "The  325 -course 
was  a  basic  overview;    it  has  probably  iDeen  expanded  on  since;  possibly 
taught  by  as  I  had  -a  problem  in  one  of  her  classes.."      '  '  ' 

"Selection 'Of  materials:    at  that  time,^.not  much  was  offered — you  neecj'"^  ' 
more  an^a  4o^have  it  now.-  EquipmeYit:  I  had  a  course  in  the  summer,^  felt 
it  was  too.pasyi-  ,we  really  should  know  more  abouf  tinkjering-^-  -^he  mechanics 
of  a  l6mm  projector,  not"  just  changing  bulbs.  ,Now,  t  must  learn  liit  or 
miss*--  you  should  teach  first  level  maintenance*.  Course  507;    Was  good  for 
then;»  t^robably  better  now."    (indicates  she  thiriks  she  had  another  course  • 
but  not  sure  what  it  was;    less  involved  now  because ''her  assistant,  works 
mainly. in  the  AV  area.)  .  -  ,  '  .  . 


"Selection  of  mterials-  not  we,ll  covered,    Equipi^^nt:    no,  it  could  have 
been  be^^er."    (this  person,  graduated,  in  1970 ^  could  not  recall  any 
specific  graduate , courses  in  A?,  and  may  have  had  only  the  undergraduate 
.ones)         \.     *  .        ^     '  ' '      ^  '  • 

"Selection  of  rnaterials  OK,    Equipnent:  course  was  excellent-J--  deniqn-  \    ,  ^  ^ 
strations  of  equipment.    Now  1%  much  better  able  to  use  the  e^juipfhent.^* 
(implied  this- was  in  50?)^     (thi;r"peiison  did  not  re^call  any  specific 
course,  at  either  level,  other  than  50fP  /  ,     •  ' 

^tSelection  d?  materials,  yes,  we  got, pamphlets  on -the  sources.  Equipment' 
was  OK.  .Courses  were  0K-»  had  proje^ets  in'51^,"        '  ,. 

"Selection  of  materials  f^airly  gocd#    My  coursed  were  spread  out  over  5 
years,    Equipsnent:  not  covered>  .  Irj  507,  we'  got  no  look  at  materials, 
just  talk-",  we  talked  about  film  loops,-  etc,  /  but  never 'saw  them.  -It 
was  v^ry  disappointing  to  talk  and  not  us^.th'em."    (course  50?  is  the  ' 
only  ojie 'checked  hy  this  person,  who  graduated  .in  1972) 

\  .  •  /  •  ^ »  •  ■  » •  •       ■  . 

,  "Reasonably  OK  on  selection  of  materials.    Equipment:    I. had  3  or  ^  courses 
jbut  they  were  all  the  "same,  in  content^:  used  the*  same  text/  I  don*t  feel 
Qompetent  in  hardware.    These*  were  with  two  different  ^(hardware)'  instructors  • 
pne  no  longer- there.    I  was  su^rRrised  to  find  from  my  note^s  how  much 
taught*"^  (implied  in  co  hversation  that  this  one  made  a  poor  impression 

.on  class 'at  the  tiine)    "The  courses  were 'identiqal  in  coverage. 507 /was  - 

"reasonably^' G;ood. but  duplicated  another  one.;;  Course  519,  regardless  of -the 
title,  was  not  worth  anything:    weinade  transparencies,  lettering.  We 
learned  a  lot  from' one  of  the  other  students^,  who  was  director  of  the 

.  ■  Media  Center,;.  Course  520:  actually  not  new  ?3edia;    just  old  film, 

film  loops,; slides.  ^  The  only  valuable  thing  was  the  student  presentation, 
^•fe  ,sa^'  ibictures.  of  new  media..  The  class  time  was  Used  in  making  a  movie— 
orf^anlsing  a  script  and  ^filming  it.^   Course  325  (undergraduate):  teacher 

■  no  longer  there;-  the  cla^s  , complained  a  lot  but  my  notes  are  useftQ.. 

'"Selection  of  material:  rated  3  on  a  scale  of  1  to  5.    Equipment:  rated 
'  l¥  on  sdale  1  to  5  (5=^  high).     Course  '507  was  very  good.    519:  good.  • 
520 :  ^  riot  taken .    Course  ^325  ( undergrajgluafe)^  good . . " 

••Selection  of  materials:  yes,  had  a  course  in  itj    I  am  responsible  for 
our/pamphlet  file,  started  it  ^hen-  in  the  course,  it  has  been  vety 
useful*"  '  (this  graduate,  along  with  ^ few  others,  confuses  audiovisual 
.with  non-book;    from  time ^ to  time  this  is 'a  definition  matter  that  causes 
""a. problem.    The' formiar  undergraduate  course,  Bksie  Reference  II  (202) 
was  often  called  "non«book**  by  Students  because  it  included  ppriodicals, 
pamphlets,  maps,  etc..)    ••Equipment:  pK.    All  the  courses  were  good." 
(this  person  could  not  remember  which  courses  ►she  .tqok,  in  any  area.)  • 

.  "Mqitimedia.^as  Tjell-tawght,."    (apparently  took  no  other  AV  coui-ses) 

"Had  afeourse  in  media--  y&n-'Hally  have  to  practice  it  to  know. if  it's 
.adequate— 'i-  suppose  it  was  OK—  -very  hard  to  find  evaluative  material 
on  such  things  as  filmstrips.    Equipment:  one  coursq,  taught  by  an  out-r 
sider;    he  knew  what  he  was  doing.    50?:  adequate,  fair.",  (no  other 
media  course  indicated)  '  .  '  '  ' 

^  -•  ■  (6)  ' 


'•Multiinedia  course  was  bad  because  the  teacher  (adjunct)  didn't  kftotf  how 
to  teach*"  *  (this  persl>n  took  no  other  AV  courses)  -  o 

^^-^  ^  ^  •  •  .  '  ^  ^-  I. 

"Selection  of  materials  good;    equipment  good.    Course  50?  satisfactory 

"Selection  of  non-print  materials:  none.    Equipment:  good.    Course  50? 

is  rated  10  out  of  10  due  to  excellent  teacher,  Mr, Williams."  ' 

f.  ■  .  ,  •   .       •     •     »  . '  ♦  .  •- 

"Selection  of  Snaterials:    covered  somewhat.'  Equipment:  a  lot  in, this 
arel*    I  took  two  coiirses —  they  introduced  us  to  certain  kinds,  but  there 
is  not  enough  on  the 'technical  side:    changing,  bulbs,  how  to,  do  it  on 
different  models*    Presently  t)iere  is  little,  or^nothing  on  this*  ^One  of 
the  AV  courses  I  took  waS'*^  hands-on  one, making  slides,  transparencies > 
etc.    This  one,  taup^ht  bjf  ^iebis,  vms  better  than ^the  other,  which  was 

airful,  taught  bgr   .":^^Cunsure  wftich  was  507,  which  519*  etc*)    "Had  a*  ♦ 

media  course  with  "Ebio—un^Ur^  Which  one . "  •  / 

"I  only  had  one  AV  cburse,  taught         Burlington  County  manf   we  discussed 
kinds  of  materials »    Also  it  wafe  coverSd^briefly  in  another  course—   ..  . 
Library  Journal ^  etc. .  Equipment  was  OK.    TheJ^V  insitructor  did  also  'ij 
mention  automation  but  it  was  wary  over  my  head." \( this  person  did  hot  '    '  • 
check  any  specific  Xv  course  as v remembered.)  , 

"Selection  of  matppials  was , covered  but  more  difficult— ^oit>->^  Coul^  have 
used  Tjiore  on  equfpraent,  also  on' j^ataloging"  AV.    I  found  this  ^diffa^ult. 
Multimedia  fine.    I  took  a* Saturday  course,  Mrs.Foo,  making  transpai-eQ-^ ' 
cies,.  fine*"  "  '  *       •  ^-s^ 

•  **Selection  of  non-print  materials:  good,  I  had  your  Reference  2  course*"^ 
v^nqte':  another  case  of  confusion  between  non-book* "and.  non-print) 

"Equipment V  OK;    of  coursisj  there  are  new  things  all  the  time.    We  did 
cover'  how . to  select  new  equipment .    Multimedia :   'Thompson  ^  QK . 
■519  s  I. avoided  it.    520 :  not^  of  f  ered  then.- .  1  had  a  terrible  AV  course 
back  in  tbe  40*s  and  have  avoided  AV  ever  stnit5e-#"  *  ^ 

"Seledtion  of  materials:,  no,  were  a  beginning  groUp,  it  was  covered 
poorly.    Probably  iDetter^ho^.N^y  e30  The  >  ../^ 

elementary  superintendents  are  looking  fpr  ""teachers  rather  than  librarians  J 
Equipment:  Yes,  I  liked  that.    Multimedia:    X  liked  l^ibe  course,  Cohen. 
519:  Liked  it,  great.    Teacher  was  very'  exacting*    Ypu  coulp  have  fun  but 
not  with  her,  ^he  was  too  ten^e.    (no  longer  there)    tlhdergi'adugte :. 

•  I  liked  your  325»  liked  the  methods,  project^,  getting  inyolved."  Ithis  ^ 
stU(?ent  .refers^  to  being  in  a  beginning  group,  -but  says  >he*  gra^uatejl  in 
1972$    possibly  she  is  one  of  those  who  needed  several  year^  to' finish 

<due  to  heavy  workload.)  ^. 

"Selection:  I'm  sure  they  went  into  it.    A  man' from  Neshaminy  taught  it 
very  well #    but  I  wa^  not  interested  in  the  sub ject>  I-foltfUnedia-  . extremely 
good  at  the.  time."  (remembers  no  other  courses)  ^  . 


"S^XeqUon  of  Aon^print  materials:    I  took  3  audiovi^al  courses;    had  - 

•  a  runnirig  battle  with   ^  and  finally  gave  up.    Too"  much  time  was 

.spent  on  making  posters  and  transparencies,  which  most  librarians  don't 
havef  time  Sot,    I'd  rather  spend  time  on  leaming^the  criteria  for 
^y^"R*    Equipme.nt:    Courses  519  and  520  were;  almost  identical,  Friebis 
and  Cohen  re^gpqctively.    Multimedia:  Boitz  &  Cohen  together,  taught  how 
you  handled  and  cataloged  AV  materials."  "  \, 

"Selection  of^ materials ;  yes,  good;    I  have  a  lot  more  knowledge  than  . 
,1  Will  ever  use  here.    Equipment^   Yes,  OK;    w^.sh  I  could  use°it—  I'm 
.trying  to.    I^ultimedia:  course  will.be  iiseful;    I  will  try,  to  tise  it 
in  story  hours.,   (undergraduatj?)  325:  good  course;    tied  in  with  the 
raultirtedia  course."  "  -      '  ' 

"Selection  of  material:    I  didn't  have  the  course..  The  topic  was  'covered 
(elsewhere)  but  not  enough  for  today's  empjidsis  on  AV,   -©luipment:  was 
touched  upon,; OK;   the  newer  materials;   -you  have  to  be  aware  of  this. 
Multimedia  course,  Tubio:    was' usfeful,  fine*    520:  took  from  Cohen  in 
the  old  Elementary  sei.  Dept.  (?)—  good.,  with  transparencies,  color 
lifts,  etc.—  hands  on."         '  . 

"Nonprint  selection?  OK.  Equipmeijfe:  yes,  well  covered.  Dry  mount, 
.  16mm  film,  etc."  .  '      '  '  - 

"Mon-print  selection:    Yes,  AV,  covered,  very  good.    Equipment;  very ' 
well.    One  course  was  very  good—  we  put  on  a  TV  show--  made 
"  transparencies.—  tapes—  learned  how  to  run  film  projectors—  an 
elderly  woman  from  Cherry  Hill  taught  it."    (not  siire  whether -this 
was  507  or,  something  else)  .  ° 

"Nonprint  materials  selection:  subject  Content,  no.    Some  tools. 
There  was  much  lacking  in  AV.    I  feel  that  starting  up  a -media  center 
raakes^my  needs ^greater.  -Equipraentt    theory  OK.    A  great  deal  of 
practice  was  not  covereX.    nothing  on  videotape;    it  was  making 
slides  instead.  (Although  . I  hid  to  order  a  video  setup)  I  would 
like  to  have  compared  »vtrious  types  of  media—  not  'just  TV,  but  other 
•'types  of  equipment.  '  Course  519:   Good  to  some  extent—  problem  with 
instructor  with  language—  hindered  making  progress—  it  put  the 
teacher  uitQ  ap  embarrassing  position;    the  students  were  rude." 

"Monprint  materials  selection:    good  coverage,    Preparation  of  inexp- 
ensive materials  was  especiallt  excellent.    Equipment:  very  well." 
(course. 519  is  the  onLy. one ^checked  as  taken) 

"Selection:  Yes,  OK.    Equipment:  well  covered.    Multimedia  course: 
goode'*    (tio  other  course  mentioned) 

"Selection:    didnH  hav^  mch  on  this-.-  I  did  take  cataloging  (of  AV) 
but  not  Sfjlectdon*    Equipmertt:    How  much  to  have,  what  they  are:  I 
needed  to  learn  how^  to  bperate  equipment,  not  specific  film  loops, 
etc.    Criteria  and \stahdards  were  not  covered.    In  one  course  we 
went  into  ftinds,  designing*  a  media  center,  filiruloops/'    (not  sure 
which  course)  /^Cataloging  AV  was  very  useful,"    (does -not  recall  th^ 
course  this  was  in#)       ,\     .       .  r 


•\Selection  of  non-print  materials  J  yes,  covered  in  your  course*" 
(laote:,  325)    "llaj^eria^s  antl 'equipment;    good  except  for  cataloging. 
Kujltimedia  course:  very,  goo^,    -519s  very  informative*'* 

"Selection:  good  for  that  time:  we  took  a  trip,  to  a. media  center* 
TheV  tried  very  hard—  it^'s  a  hard  Sield  to  cover*    Couldn't  well  have 
done  any  more  (Thompson),    I  wasn't  really  interersted  in  the  topic 
Multimedia:  good;    the  field  trip  added  a  great  deal:  we  saw  how  ^t 
was  really  done«,7*    (this  i;^        only  course  the  person  recalls*) 

•^Selection  of  materials:  ^yes  (OK).    Equipment:  y6s>  , Enjoyed  it. 
Multimedia:  enjoyed  it.    519:  fine,  enjoyed^    Undergraduate  courses-: 
enjoyed  them  all«"     (we  should  have  charged  this  stucjent  extra 
tuition  for  all  the  enjoyment.) 

•     "Selection  of  materials:  little*    Equipment:  some  added—  probably  GK 
now."    Mthis  person  graduated  in  1970;.  did  not  recall  any  specif ip^ 
AV  cours*  taken.)  ^  ^ 

'  ."Selectiok:  good.  ^  Equipment:  Yes  (OK)*    Courses  519  and  520,  not 
sure  which  was  which:    one:  a  good  course,  but  a  severe  language  barrier  , 
with  teacher —  9^e  might -have  known  her  busine;ss,  but  not  teaching. 
Other  course:  we  were  "actually  tauf?:ht  by  the  other  students*  The 
teacher  needs  to  structure  his  courses  morej    too 'lightly'^ taught; 
we  had  to  pay  a  lab  fee  Of  $11  personally  to  the  prof.—  and  we  could 
not  have  Used  more  than  $3  worth  of  materials--  both' I  and  my  friends 
resent  this.    Undergraduates  325. was  very  helpful*" 

"Very  good  course  in  .selection  of  non-print  materials*    Equipment:  we 
learned  purch#ing  places,  but  it's  riot  necessary  to  spend  a  whole 
course  on ^equipient *    It  changes  anyway*    Multimedia  course:  poor*       .  ' 
325:  good>     1  I  •  \       ^  . 

"Selection  of  material^:  fairly  well./  Materials!  same,  with  equipment. 

l&iltimedia ^course:  good*"  '     "     .  "  ' 

to.  '  .  . •  _ 

"Nonprint  niaterialiS  selection:' pretty  good*      Equipment:  very  good*" 
(does  not  remember  exact  courses  taken;    suggests  maybe 'they  were  the 
undergraduate  205  and  325.)  ^  " 

"Materials:    no;  you  had  just  begun  to  include  this  in  the  curriculum 
in  1968;     Equipment:  some*  .Multimedia:  fair?  exposure  only*" 
(this  person  graduated  in  1970,  but  obviously  started  her  program  in 
1967  or  19.68,  and  had  little  opportunity  to  take  AV) 

"Selection  of  non-print  materials:    Yes,  especially  in  the  advanced 
cataloging  class*    Equipment:  YeS,  but  more  attention  needed  to 
actually  working  with  the  AV  equipment*    Multimedia  course:  Not 
applicable*    1  feel  several  types  of  media  were  not  covered.  The 
lectures  were  too  elementary.    Bar  graphs.    5195  the  subject  matter 
x^as  interesting,  but  I  believe  the  instructor  thought  when  w^  asked 
questions  it  revealed  an  inability  to  create  the  instructional 
inaterial.    She  knew  her  subject,  but  often  found  it  hard  to  explain*"  , 
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••Selection  of  non-print  materials:    pretty  well  handled—  it  has  become 
easier—  the  suppliers  now  t»ut  out  better  ^catalogs,?    Equipment:  well^ 
covered,    ^^liltiraedia  course:    good",  except  lie  did  not  know  enough  on 
cataloging  AV  materials.-     519*  It  boiled  down  to  making  hand  puppets, 
I  was  very  disappointed  in  hqt  medig  courses :  the .  instructor  n^ver 
showed  us  how  to  thread^<J.6mm  pro;3ector,  replace  bulbs,  etc.;  I 
was  taue:ht  by  outside  pa^e,    Ittght  be  OK  for  elemet^tary  school 
.tfiachers.    Course  520:  a^^ipoff."    (this  person's  comments  are  not 
clearly  identified  by  course;  •  sbnie  may  apply  to'  others  than  the 
•     ones  indicated.    A  junior  high  school  librarian.)  .  v 

"Nonprint  materials  selection. was  fair.    Equipment:  for  £«!hools,  very 
good/  Cataloging:  very  little •    Technical  aspects  and  storage,*  very 
goodt    Multimedia  course:    it  wasn»t  called  this—  something  else— 
coverq,d- production  and  storage—  good."    (when  asked  about  under- 
graduate nonprint  selection,  this  person  (see  others  earlier)  also 
^  beg^n  to  discuss  the  Reference  II  course,  and  non^^book  materials  such' 
as  docuirtents  and  pamphlets*    I  hav^' placed  those  comments  in  thtf 
miscellaneous  section  of  this  paper.) 

"Nbnprint  materials  selection:  good.    Equipment:    You  need  much  more 
hands-on  work«-  we  must  know  how  to  run  all  machines,  change  bulbs, 
^   etc.    l^ultimedia  course:  good  as  far  as  it  went^but  needed  hands-on. 
520:    all  right  except  same  as  before:    bring  the' machines  in  and 
use  themi"  ^  v 

"Nbnprint  materials  selection:    I  had  one  course,  man  from  Burlijngton 
County,  not  very  good,  little  help,  selection  tools  needed. ^  Surely 
this  has  now  been  improved.    Equipment:    need  much'  more:    equifwient  not 
covered—  not  covered.    Poor."    (this  person  does  not  remember  "which 
course  was  taken) 


The  first  time  the  topic  of  AV  came  up  in ^the,  interviews,  was 
when  I  asked  about  selection  of  nonprint  materials  (meaning  software)^ 
If  the  graduate  had  much,  to  say  about  AV,  it  tended  to  start  coming  out ' 
then,  and^this  has  made  some  of  the  individual  paragraphs  less  well- 
organized  *than  others. 

Because'  of  the  number  of  AV  courses ^  under  present  or  past  titles,  and 
the  courses  devoted  hainlv^io  some  other  topic  in  which  AV  was  mentioned 
(or  at  least  non-book  materials)  there  was  great  confusion  among  the 
graduates  as  to  which  . courses,  they  took,  or  which  courses  are  meant  i 
by  each- comment.    The  reader  will  have  to  accept  the  designations  of 
course  numbers  with  some  caution.  ;  Those  of  us  actually  in  the  depart- 
ment, and  more  especially  those  teaching  in  the  /V  area,  will  be  much 
better  able  to  get  a  feeling  for  relative  accuracy. 

Many  different  people  have  taught  our  AV  courses.  To  make  my  own  bias 
and  interest  clear,  |  have  frequently  taught  course  #325  (selection  and 
evaluation  of  non-print  mterials).  Thi^^ is  an  undergraduate  listing, 
but  generally  more  than  half  the  students  are  graduated  seeking  certi- 
fication— thus  the  graduates  of  our  master *s  program  often  ts^ke  this' 
course  and  remember  it  vaguely  as  a  graduate  course.  * 
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Several  of  our  graduates  reported  undue  duplication  of  material 
covered,  in  different  courses*    If  this  is  still  the  case,  it  would 
argue  that  the  department  needs  to  examine ♦ closely  the  actual  units  • 
bein?  covered  %n  the  courses ,  to'  reduce  duplication  and  thus  make 
room  for  either  new  units  _(0oma  requei^^^  or  more  time 

and  effort  on  old  ones  (alsio  requested)  or. both •    Duplicat^n  is 
easily  brought  ^bout  (as  any  academic  department  at  any  coHega  can 
testify)  by  numerous  natural  processes •    One  obvious  process  is  that 
instructors  are  gradually  urged  by  students  into  modifying  content, 
when  the  students  miss  ^^iven' units  elsewhere  by  omitting  courses  they 
V should  bft  taking*    In  the  AV  area,  fox*  example,  a  course  devoted 
nominally^ to  software  might  easily  come  to  include  much  time, on. the 
hardware  as  students,  semester  after  semester,  who  skip  the  hardware 
courses,  ask  for  this  content.*  I  have  been  conscious  of  this  pressure 
in  the  325  course.     Also,  it  is  impossible  in  practical  terms  to 
talk-  of  the  machine  with  no  reference  to  what  is  goings  to  be  put  in  ^ 
it,  or  projected  through  it,  and  to  talk  of  the  film  without  any ^ 
reference  to  its  pro  .lector*    We  m^y-;rteed  to  integrate  these  two 
"sides"  of  AV  more.  ^ 

It  iwill  be  clear  to  the  reader  that  much  has  chatnged^iny^he  AV  area 
of  the  program  since \the  beginning  in  1968r    Originally  only  one.  . 
graduate  course  was  available,  and  presumably  the  instructor  of  that 
course,  tried  to  cover  the  waterfront*    Success  was ''imeven*  Courses 
have  been  added,  various  instmctors  have  come  and  gorfe-,  and  we  are 
now  settled  down  to  relative  stability  with  all  courses  taught  by 
the  regular  fulltirae  faculty.    To  help  make  the  changes  clear,  I  have 
occasionally  commented  on  the  year  ^n  which  a  perso^i  graduated.  The 
instructors  have  also  themselves  ^een  Uneven.,  For  some  of, them,  \ 
there  is  a  conse;isus  among  the  graduates.    It  is  .a 'consensus  not 
complimentary  tb  them.    For  others,  it  is  ^a  mixed  bag. ,  A  person  who 
is  qondemned  by  onp  is  praised  by  another.    You  will  observe  that  *. 
our  graduates  did  not  hesftate  to  express  strong  feelings  to  me, 
though  it  might  have  been  expected  they  would  feel  inhibit ed/aboutv; 
criticizing  a  professor  in  front  Of  another  professor.    Not' so.  :I 
tried  consistently  to  encourage  frankness  and  got  it.         .        .  -•. 

Not' only  have  the  courses  and  instructors ^changed,  but  also  the     •  . 
physical  facilities.    Still  far  from  ideal,  they  have  progressed  a 
long  way  from  what  some  graduates  described  herein,  poignantly,  as 

-  "nothing,"    Some  of  them  tell  of  taking  "AV  courses"  without  ever 
seeing  any  equiment* '  Even' nOw,  some  of  the  more  progressive  high 

^  schools,  not  to  mention  ocounty  colleges^  have  better  equipment 
facilities  than  Glassboro.    The  State  of  New  Jersey  can  choose  to  • 
improve  these  facilities  (which  would  also  serve  the  campus  generally) 
or  force  its  sons  and  daughters  to  go^elsewhere  tp  learn  this  most 
important  area  in .today's  technieal  world*    (Why<did  one  of  our  own 
graduates  have  to  go  to  Penh  to  get  a' degree  ^in  educaiional  techno- 
logy?) :     >  ' 

Specific  points  listed  by  the  graduates  can  help  us  to  identify  the 
areas  they  feel  are  important,  whether  we  actually  covered  them  or 

•not.    They  deserve  our  jsareful  study.-  I  will  try  tq-  summsorizie  them 

^h^re  (next  page)* 
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First  and  foremost-,  the  graduates  wanted  "hands-on"  experience  vdth 
the  va'rious  equipment.    Most  qt'  them  f,elt  they  got  too  little  time 
to  learn  operation  of  projectors,  viei^ers,  etc.  .  This  can  be  diidded 
though  artificially,  into  two  genez'/l  areas r  operation,  and 
maintenance.    Under  operation,,  their  want  more  on  the  operating 
controls  of  different  models,  hpw  to  thread  film  (again,  various 
•  models  differ),  focussing,  ^d  insertion  of  software  generally  into 
the  hardware.    Under  maintenance,  most  of  them  mean  things  like 
replacing  burned-out  bulbs,  putting  control  knobs  back  on,  making 
routine  adjustments  to  cables  and  controls,  and  lubrication.    A  few 
of  them  wish  to  learn  somewhat  more,  learaing  "first-level" 
maintenance/  Probably  all  of  them  would  "agree  with  wanting  to  know 
where  to  get- service  on  .equipment,  what  to  expect  of  the  company 
;  supplying  service,  and  for  that  matter  knowing  when  to  call  in  the 
expert,  "     ,   ;      ■.  > 

Selection  of  the  equif?|i6nt  and  software  also  is  a  major  area.  The 
'  graduates  tvish  they  h'ad.rauch  more  guiclance  in  knowing  tiie  most 

de'pendable  suppliers,  reasonable  price  a  ranges   preferable  models, 
.options  worth  having,  etc.    One  suggested  building  up  a  large  file 
of  catalogs  for  use  as  a  laboratory,  in  the  department;  students 
would  "ordef-"  and  build 'a  collection  Under  ^simulated  conditions. 
.  They  want  to  be  sure  to  learn  the  criteria  for  selection,  how  to 
evaluate,  techniques  of  cr'itici^sm,  where  to  get/reviews  and  other 
evaluations,  and  what  are  the  liroblefts  to  watch  for.    In  a  rather 
minor  position  was  the  issue  of  policies  for  selection  of  software, 
and  censorship  problems.    I*m  sure 'there  are  more  ^'censorEhip" 
.   orobleras  in  the  real  world  than  are  indicated  here i 

The  graduatiss  are  also  anxious  to\  learn  the  proper  care  of  their 
materials,  from  cataloging  them  to  circulating  them.  This  .would 
include  packaging,  shelving,  storage  cabinets,  proner  clima\te  to 
avoid  deterioration,  and  lending  policies.     ;       '  -  > 

Making  one's  own  materials  is  an  area  with  su^risingly  little 
interest,  though  one  entire  course  is  suppose^  to  be  devoted  to  , 
it.   Some  explicitly  said  there  is  just -no  time  on  the  job  to  make 
your  own,  and  this  may  be  the  reason  with  others.  '  Certainly  it's 
a  valuable  skill  to  Ifeam,  though  we  m^iy  need  to  survey  again  to  see 
if  it  needs  fliueh  emphasis.  ^ 

Many  graduates  wer^' anxious  about  l^andardsr  how  many  items  of 
e^quipment  of  each  type  should  they  have,  how  many  of  software,  how 
many  in  each  subject  area;    how  does  one  build  a  nied4,a  center, 
collation;    and  how  do  you  assess  the -media  lieeds  of  your  center 
^  (or  public  library).  / 

.  \  ■■   «  .  .     ^  i--    , , 

Finally,  but  not  least,  many  would  like  more  field  trips  to  success- 
ful, operating  media  centers  of. all  tyoes.    There  is  more  difficulty 
in  setting  this  up  than  they  may  realize,  especially  in  these  days 
of  reduced  biid^irets,  but  it  appears  we  should  give  much  weight  to 
this  suggestion.    All  in  all,  out  of  an  apparently  chaotic  set  of 
resoonses,  our  graduates  have  given  us  a  coherent)  set  of  things  they 
want  our  curriculum  to  cover. 
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'  -  i.  ■  •      .  ■    •  • 

SYLLABUS  . 

ip.  508  •  Advanced  Cataloging  and  Claasification 

n  li   General  Object ivea:  * 

To  atttVey  the  principal  American  and  foreign  cataloging 
•yatena,.  culjainatlng.in  an  intenaive  practical  atudy  t)f  the 
tibrary  of  Cfongresa  Syatem*. 
B.   To  be  'mmaSe  of  contaaporary  changea  and  emphaae8,^d 
their 'Iwporfc  to  the  library  cataloger. 

■ .     '  ''^    ,     *  .       .      :  ■      '    ■      .'    '        ■  .  ■ 

_  !!•    Specific  Ob jebtivea: 

A.    To  aoiuaint  Btudenta  with  hiatori^al  background  of  cataloging 
and  claaaification*  * 

To  develop  the  beginninga  of  a  working  knowledge  of  the  Library 

pf'Gongreia  claaaification, 
d.    To  develop  akilla  in  interpreting  library  materiala  for  the 

p»tron,  and  to  provide  iinderatandinga  pf  principlea  of  aubject 

and  deacriptive  cataloging* 
D*;  To  review  lateat  techniquea  and  trenda  in  catijloging  and  - 

cljuiaification^ 

in*    Covqrae  Content:  I 
A*   Hiii|torical  aifflmary  .1 
-  If    General  conaideration  of  sjratma  to  1850, 

*  2.    Non-A«erlcan  modeam  ajnstenis* 

a*    Brown' a  "Subject  Claaaification". 
'  b,   Univeraity  of  Halle 

„  o^    International  Catalogue  of  Scientific  Literature 

d*    Colon  plasfiification  -  Eanganathan 
3#   AnittPican  modern  systema  ^ 
'       a.    Cutter Va  "acpanaive"  Claaaification 
.     b»    The  Decimal  Claaaificatioft  -  Dewey 

c^    Hiatory  of  the  development  :  of  the  Library  of 

-  -        Cpngreaa  Syaten.     ^  1 

•  •■  * 

B#   The  Library  of  Congreaa  Claaaification 
1.    General  conaiderationa 
2r  Advantagea 

3*   Diaa4vantage8  ^ 
V  Main  claaaea  / 

a*   One  of  the.  principal  thritata  of  the  courae 
will  be  the  attempt  to  introduce  the  atudent 
:  to  a  working  knowledge  6#  L.C,  notation,  and 

*  to  review  the  teehniquea  and  akilla  'of  claaa- 

ification by  this  method,  , 
b.    Each  class  will  be  studied-  individually. 
/  c#   Study  of  basic  concepts 5  ii,e*  form  division, 

geographic  tables,  chronoidgicaa  tables,  etc*. 
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°   v.-   °  " 'd  .         />       I  ■  "  " 

s,  (coat.-)  *    .  '■  '  --^  ' 

C.   Llbrkry  of  CoWeofl  Stib;Jfect  Headings  \  ' 

1.  Basic  forme  -  .  \ 

2.  V«ri0(us  sub;jeet  flutdlvisions  and  nojne  atmroacies. 
.  3,   Skill  Ua  Mi.-'  \ 
'k,   Relation  to  Sear's  List,  .  .  .  \ 

Cataloging  of  Bare  Boolss  and  Special  Collections.  \ 

Cataloging  of  Non-Book  I4a,terlals  «  \ 

1.  Traditional  materials  '\ 
a. .  Maps      .  . 

«    ,  .  Is..  Atlases  '  .     ■  \ 

2.  '\Atidio-7isual  (A-V)  materials  \ 
a.   Pilfflstrips  '     .  .  i 

<=^  ■     <•  ■   \  ■  "b.    Films  ^  . ' 

e.    Tapes  •    '  1 

„    •  d.    Transparancies,  ehairbs,  piefcTares'. 
e.   Models,  lealia.  \  ^ 
•  \         ./  .  f .    Fila  loops 

Y    ■  ■   "         ■    '  g.  ,  other  ■  ■    '      ■  . 

\  3.  Phonodiscs. 

•  /  p.   Otirriew  of  Cataloging  Services 

1/.  Reproduction  of  catalog  cards  and  catalogs, 
.  2.  ,  Coonwrcial  services 

3»   Cataloging  and  Classification  aids 
,  "      4.   Cooperative  centers, 

^  'G,  Recent  Trends  '    •  * 

1,   Centralized  processing 
"  '  .      '     2.   Reconversion  of  catalog8/"Re-Qaass'! 
*  3.  Automation 
'    •        K  .  MARC  tapes  from  Library  of  Coiigress. 

'    ".5.   Standardization  of  media  cataloging/Nonbook  materials'  - 
'  Canadian  Library  Assn.        :  i 

,      j      6-   S3^*«««»n  approaches,  especslaaly  in  academic  catalx>ginfc) 
.        EX:   CAITAra,  Ohio  Center,  etc.  \ 
7.   Divided  catalog  -  implications  for  cataloger* 

'  I^. .  teacihlng  Techniques  :  V 

X.   Use  ofJDibrary  of  Congress  (L.C.)  Class  Bodks  in  a     .  > 
labol^tory  sitnation.  \ 

B.  Eract\ce  in  L.C.  notation,  form  divisions,  special  ttfjles, etc.  i 
<!.   AssignWl  t'extbook.  '        .  •  e 

.    D.   Lecttireis  and  demonstrations. 


V,    Cotarse  Ewsliiation: 

,/  •  ,    -        •  , 

'  .  .  <  ,  . 

'.A;.  Grade  on  practice  laboratory  work  in  L.C.  ' 
B«    Svaloation  of  nonbook  media  exercises 
•  ^  C.   Pinal  isaMBdnation. 

•  D.   Optional--research  papers  on  special  problems  and  trends, 
and  newer  techniques  in.  the  field. 
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'        '     •  .  SXLLABUS 

L.  S.  511  -  togfanizatiqn  of  ^Library  I>Iaterlals  ' 

I#   General  01^3  ectives  J  ^ 

A»  To  become  familiar 'vith  the  theories  in  l^e  organization  of 

library  mater ial8#'  tS 
''B*   To  \|se  baisio  library  tedhnical  tools  in /the  preparation  of 

library  materials.  r 
e#   To  landerstand  the  technical  processes  irivolved  vith  book  and 

nonbook  materials  in  librarieiJ. 

II.    Specific  Objectives:  •  5?  . 

A.   To  prepare  descripti'^^^,  eataloging/^f  library  matierials* 
V   ,    B.   To  assign  class  nxmibe%.       *  f 
To  derive  sih^ect  teaiings. 

D.  To  choose  "Main  Entries"  and  "Added  Entri^s'^  ^ 

E.  To  utilize  printed  catalpg  cards.  ^''^'^  V 
P,  To  review*  standaard  library  filing  rules.  1 
G.   To  apply  special  methods  in  the  technical  processing  of'  \ 

various  media.  -  V 

III.    Course  Content:  '  ' 

A#    Descriptive  Cataloging  .  ^ 

1.  Parts  of  the  book  ^ 

2.  >  Main  entry 

a.  contents 

b.  ajprangemehts 
3>    Added  entries 

a*   title  0         *  . 

b.  name      .  '  \ 

c.  Series         ,  . 

d.  .  subject 

-B.    Classificaition  • 

1.  purpose  of  classification 

2.  Dewey  Decimal  System  " 

a.  ten  madn  categories 

b.  ten  subdivisions  under  each  main  division 

c.  Use  of  numbers  after  the  decimal  point 
.3.   General  rules  for  classification 

If #   Use  of  the  Abridged  Dewey  ciassj^fication  Trt^  and 

Relative  Index,  latest  edition  - 
5*   Aids  in  classification 

6.   Library  of  Congress  System  0> 

a.  examination  of  schedules 

b.  analyzing  notations 

?•    Compqrison  of  L.C.  and  D.C*  .  systems 
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0.    Subject  headingl^ 

!•    Purpose  of  subject  headings  ^ 

2.  Use  of  Sears  List  of  Sub.lect  Headings  >  lateat  edition 
3#   Form  headings 

lf»    Subdivisidns  of  a  subject 
5*   See  and  see  also 
60   Tracings  , 

7i.   Subject,  authority  file  ' 
Personal  Names 

Ip   General  rules        ^      .  . 
2;  Rules  for  names  as  headjiigs  ^  \ 

«.   slurple  surnames,  one  or  more  given  *^ 
"  \    b#    compound  isurnames  . 

c.    surimeQ  vith  prefjbc  /  . 

,  d.   titles  of  address  (oBELt  foreign)  \  - 

e.  mawied  vomen^s  names 

f .  pseudonyms  ' 

g.  entry  under  f orenmies  ;  ^ 

£•   Title  Entries    \  '  .  . 

!•    anonymouis  books  \  >  , 

a.   general  rule      .  0 
b»    anonymous  classics 
2»   periodicals  -  * 

'  3*   almanacs,  yearbooks 
if.  encyclopedias 
.  5.    conrposite  works 
F«   Names  of  Organizations 

1»    government  publications 
t  a.    general  rule    ^  / 

b»  bureaus  or  6f flees  subordinate  to  a  department 
^  ...  2#   Society  publications 

a»   genersp-  rule 
•   b#   Aiaerican  State  Historical  Societies 

3.  publications  of  institutions 
geo^aphiesl  headings  ^ 
a.   language  .  ' 

b#    cities  and  towns 
c.  counties 

dm   States  v  • 

e.   political  division  in  heading 
G.   Added  Entries  * 
1.    title  .  ^ 

2#    subject  cards  ^ 
•  3*    joint  author  \^ 
km    illustrator  -  ..'  ^ 

5#    analybic'^cardfi  •  ' 

6.    series    ;  ' 
7«    see  and  see  «J.so 
8.    shelf  list 
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li»  B.  5U  (cont.) 

H.    Printed  Catalog  Cards 
.  Library  of  Congress  ' 

2.  others  (commerical),  and  pre-prooessing 

3.  advantages  -and  disadvantages  of  printed  cards 
!•   Filing  Catalog  Ci«rds  -  • 

1.   basic  rules 
.  8.  '  abbreviations        o'     .  -  ^        .  . 

3#    analytics  (authoacLj  title,  subject)  , 
5»    articles  * 
5,    elisions  ^        .  *  ' 

§•    author    ,     •  .  . 

a*   vorks.by  ,     "  ' 

b.  worj^G  about 

7,  forename  entries  *  "  , 

8.  hyphened  words  "  *  : 

9^.    initials  ,  . 

,10#    name  with  a  prefix 

11«    nuiriberical  and  chronological  owangements^ 

12.  numerals  ^ 

13.  orderr  of  entries     »         "  -  ^ 
llf.   place  arrangement 

li3.   pimctuation  marks  -  ' .  ' 

l6.    subject  arrangement  '  ' 

J.  ^  Non-book  Materials  -  \  ,  .  - 

1.  :  descriptive  cataloging    "  ^ 
*      'a.    recordings  &  tapes 

'         ^    b.    filmstrips       .  '  /  . 

c.  transparjanci^s  \,     *  ^ 
d;   motion  picture  fi3jtts    ,  , 

e.  ^   models,  realia  ,  * 

f.  charts,  pictures 

g.  educational  games       ,  .  ^ 

h.  kits  , 
• .      •  i.  maps    ; • 

'  j.  microforms 

k.    film  loops  '  ; 

V       1»  other 

2,  classificat;j,on  and  technical  processing  of  all  of  the  above 
.  3.    Use  of  Nonbobk  Materials  .  .  .  Canadian  Lib.  Aaeo. 

IV.   Teaching  Techniques: 

V  A.    Laboratory  practice  in  descriptive  cataloging. 
^     B.    Laboratory  practice  in  clfessif^jtig  books •  ^ 

C.   Labbratoz^  practice  in  assigning  subject  headinfta*  , 
-  '  Laboratory "piractice  in  choice  of  entries. 

E.  Assignments  in  nonbook  media  cataloging  and  elMBificatloii* 

F.  Library  filing  practice.  ^ 
Use  of  otandaard  library  tools  in  "on  hands"  practice* 
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V.  ^ourse  Evaluation:  ' 
*  "       Grade  in  laboratory  experiences, 
B.   Grade  on  quizzes.  ,  • 

C*  Evaluation  of  finU  "practical"  examinAtion. 


A 
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/    *  ' '  A4f^^Q^^  Catal0gcinp:^and  CiasslfieatiQn  *  (5081  ,       ^  V 

•  '  prpanization  of  Library  Materlals^Tgll/  .  ^ 

'  ;  /(including  cataloging >  cXassif icatlon , 

and  technical' processing  covered  at  \ 
any  place' in  the  curriculum,  such  as.  '  , 

undergraduate  courses)  .  .      *  ^  ^ 

•  *        *  ■         '  ,' 

'^Data  in'this 'aeetion  come  from  several  places  in  the  interviews.    The  \ 
first  occurred  when  respondents  were  asked;  "How  well  did  youi*  courses  . 
af'SSO  prepare  ^ou  for  cataloging,  qlassificatioli,  processing?'*    (on      "  ' 
some  versions  of  the  questionnaire,  this  wgs  divided  into  two  separate 
questions:  /'^^^eataloging  and  classification?'!   and^  "♦••'technical 
processing  after  G  &  C?*0     Next  was  on  the  specific*  course  #508;  ^  ' 

then  course  #511;    then  undergraduate  eouri^e  #310,  ."Cataloging  and 
classification*"    "    .      -  • "    ,     •     -.-^  . 

■  ,     .    .  •  ■  •   '   .     '  ,      .  ■    '  ■         ■  ^ 

Therefore,  as  with  the  other  course  categories  in ^"th-^g  report,  .jbhe  ■     \  . 

paragraphs  presented  here  a^e  ac^^ually  created  by.  me.^trom  comme 
at  scattered  places  in  the"  interviews.  a 

*  I  will  cotmnent  or  offer  explanations  at  appropriate  places  within  the  ^ 
listings  that  follow,  but  my  primary  comments  xdll* be  at  the  end* 

"Generally  PK--^  I  could  have  done  a  satisfactory  job"— (ine.aning,  if  the 
present  job  Required  such  dut^as)  '"^-unless  you  afe  really  interested, 
,  'this  is  deadly  dull*     Couj!^^se5053  was  good;    I  hate  the  subject  but  it 
-V was  well  don^^    Course  51^VftOK.    Undergraduate  310:  the  basics;  all 
'  rJbght*";   /  7.    -  ^     "  "  ,  .        ^  . 

"Weak— .  , of  course  I  had  no^teckground,  that  might  be  it.    Course  508:  , 
I  should  have  taken  this.  ^Jourse  511:    no  recollection  of  i^*  Course 
''  310:    I  felt  it  wasn*t  practical,  but  possibly  .that's  my.own  fault,  not^  , 
having  library  experience  before —  it  should  not.  have  been  my  first 
course*"       ;  ^  /  ^  / 

"I  took  two  courses^-  fine,,  got  a  good  background,;  excellent  biblio- 
graphies*   Course  508:    good  course,  a  lot  more  detail"  t^han  in  the  basic 
course*.'  Course  511:  not  taken.    Course  310:  ireraendous."  ^  ' 

"Jiistructor  was  sick  a  lot;    We  had  to  wite  up  'a  set  of  cards,  which 
was  good—  we  had  to  master  it  ourselves,  and  we' did  well*    Filing  ^ncj    *  ^ 
processing:  we  weren't  told  or  shown,  but  1  knew  it  Jrom  previous  joD 
experience.  "Pne  of  the  Olassboto  texts  showed  it.    You  canH  be  too 
specific*,  Coiirses  508  and  511:  took  them  at  the  same  time;  -  both  should  ' 
be  required •"'\        '  ^ 

Adequate,  OK.    Course  508:  I  didn't  take  it.    Course  511:  Good,  I 
learned  a  lot—  the  best  thihg  was,  we  had  to  type  our  own  cards." 

V 

"OK.    bourse  308:  Not  necessary i    Course  511:  finev" 

•    •    ■  '       (1)  , 
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"Covered  wol-1  in  a  short  tiTO^-  I  had  3  ^qykvmn  ihster-ad  of  g;    need  . 
A/Vt    Prof?fi8.9i :    I  leave  thot,  to  njy  clprk  or  student ^    Course  508: 
was  uery  wry  p;oor3«-  escpand  it*    Course  51*1  >  f^ocd*    Course  310:'f;oedt  " 
©Kaatlrig:  Caster.*'  ^    .  „ 

"fl/V  was.  vei^^ good .    i  I'oVed.  tho  bo^rff  they  used..  Other  librariajfl  here  ' 
have  aeeepted  it.    For.non^AV:  I  did  the  LO-  I'm  not  iisi'nf^  it  but  ft»g 
good  background .  -  Nothing 'on  proeessing.' 'Course  508:    I  enjoyed  it;         '  -'^ 
a  r©up;h  course"-  very  good.,  Thoropcbn.    Course  511;  not  taken."  (no'te: 
the  person  was  really  not  sure  about  the  instructoi'-lrj  508f^^  •-•  ' 

;M(co7Gred)  very  well.    Course  508r  has  helped  very  little  on  the  job,    .       '  - 
though  well  done.    Cbursd  511:    needs  laore  depths  more  aotual  work.  '      '  ' 
Course  310;  ver^  thorough"  on  Daw0y,*!  .  ^  »     '      .  \. 

"Opportunity  to  learn  inueh,  but  ^^eetoi'fcal  sqrvlc^    cannot  essentially  -  '  . 
hB  covered  thoroughly  in  the  olassroom.    You  need  practiee.    I  only  . 
had  onev cataloging  course,  which  was  an  ejccellerit  introduction.  LC 
not  handled-^  thero  was  no  course  in  it  then."  (note;  this  person  ' 
graduated  in  I969) ^'Cburs®  511 ;  veiy  good." 

"Done  veiy  weU«-i  of  course,  none  of  ^t  was  spacifieally  on  nqr  present  ^ 
job,  but  the  theory  was.  easily  transferrable.    1  had  to  pick  up'LD 
on  the  jab.    Couyse  508:  very  good.    Course  511:  very  good.'*  ^  ' 

■  * 

"Very  good--  I<order  most  things  pre-processed--  there  are  frequently  ^ 
mistakes  in  them.    Course  508:  all  right.    Course  511;  very  helpful*"  ; 

"iPretty  well-  I  could  have  handled  a  job  in  it  nipon  graduatiojL  • 
Course  511;  fine."  >  ^  • 

■  '         "         '     '-"f     '      *  ■  "  ■  ^ 

M'People  need  to  catalog  real  .books  in  real  situations.    I  had  a  course 
\  in  it—  butinost  of  the  students*  were  already  librarians---  it  xi^as  a 
.  .      problem ^or  me 'to  come  in  with  no  library  experiende—  I  didn^t  under-  * 

stand  the  cataloging  and  classi^eation  process.    I  fe^l  people  with 
,   -  no  library  background  should*  get  some  first.    One  thing  that  confused  * 

me  was  area  numbers;    .1  didnH  knoi^t  what  it  was  until  used  on  the  job.     ;  > 
:  l^or  examp3re:  motorcycle  books;    some  treat  it  as  a  sport,  some  a^  a  .         4,-:    ,  • 
technical  area,  how  does  it  run;    actual  practice  causes  you  to  combine  - 
•     '  them.    Processing;  not  much;  time  t<ras  hot  spen*^  on'  it  because  assumed 
,     it  was  'already"" known--  but  this  was  tiot  accurate  (for  those  without  ^ 
J  s  prior  exi^erience);     Course  508;  yes*  I  was  beginning,  to  understand  ,  ^ 

•  it;    practical  situations  OK,  real  work.'  Course  511:  good."        -    <>  .      ^  - 

"Course  508:  need  more  on  storage  and  cataloging  of  AV  materials.  ' 
Course  203  ( ihtroductoiy  cataloging  &  Classificatipn)  useful*"  , 
iCnot«!  203   was  a^i  old  number  for  the  undergraduate  course)  •      '  ' 

"Very  good.  '  Course  310:  excellent;  took  two  cours'es."  ■  (this  peVson 
•    checks  no  other  course  than  310,  so  it  is  uncertain 'what  else  was    .  ■  .  ' 

taken) 

'  .  '  *  „  .    ..   •  . 

"VeiTT  good--  I  did  all  the  foreign  language  cataloging  here' before  . 
,     taKing^the.GSC  course.-    Course  511 1  we  did  covef^  to  some  ejctent; 
.    differences  from  Dewey—  OK."    (public  libraiy  IpCcialist)  '  .  • 
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••C«italop;ing;^nd  classification  OK;    it  vas  my  first  course  taken. 
;^on^t  sa^^I  learned  processing; y  though;    the  actual  physical  work  was 
not  covered.  '  Course  50B;  fine.    Course  5X1:  OK." 

:  '»I'h'ad  only  one  course-  it  Was  my  tirst  course  taken-^  it  was  baffling 
^^^^JaoS^use  I  had  no  experience.    Even  now,'  I  still  often  feel  at  a  l&ss 
(in  thr  print  area).    I  recall  nothing  at  all  being  done, on  cataloging 
of  hon^print.    I  buy  mpst  books  already  processed  but  need  to  catalog 
my  own  npn-print  items*)    It  might; have  |)een  better  to  tak^,  the  catalo- 
/'  ging  Course  later;  after  some  b&okground*    It  would^  have  meant  more  if, 
.    I  wks  already  in  a  ' library;    |rj6^t 'my  .j^b  here  after  taking  only  ,5 

hours  of  library  sai<!ince.    CqlBr^  was.  good. •'    (this  respondent  thinks 
^   the;^  course  was  the  und'erp;radt!bit'^ 3^^^  .    -  ;       \  . 

y    "OK.  \Cdurse*511-  OK  ^except  need  more  on  brganitsingACmaterials." 
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'"Coverei^"well  except  f^oTjioi-.havitig  a  practicum.  Should  have  had  that. 
Tak^j^^ hours  like  student  teachirig^-^  you  need  real  practio'e.  For' example 
it  took  me  a  whiles  learning 'how  to  get  the  rods  out  of  drapers. "'v(  this 

\  person  l^bld  me  she  "Tan  out  of  space  and  needed  mpre  catalog  space  J 
wrote  a  memb  to  the  principal ;  ^y^xr  drawers  are.  tod  tight~  come  over 
and  spe^C^  and  told  me  very  glt^fully  th^t  not  only  did  he  appreciatt-f 

'  the  poke,  but  also  the  entij^ school  district  busized  over  itr«  She  f^. 
beJieVed  the  result  was  gp^  PE  for  the  library-^-  not  to  mention  morf ' 
catalog  space.)  . "Gour^^C^O^t  good;  disagreed  with  the  class; 

"  tT:ie  test  was.  brutal-^  , 

"fen  joyed  the  coujpse—  I  haven*t  used  it-^  good  co\irs(^      was  a  ba3ii>>, 
'  Course  only--j<^  could  use  more  on  filing--^  filing' was  no^i  discussed  -^^^^^^ 
^  iri  any  Of^  courses.  ^  Course  511s  good."  \ 

"Nonrprint  pataloging:  I  have  problems*    ^Mostly  adequate  for  current 
.jae^^s;    not  th^t  much  to  do*    Course  511s  very  general,;  we  just  covered 
.major  items*    310 r good. "^ 

.^"Geperal,  but  I  could  have  used  more  on  classification.  Processing 
OK,  cataloging  OK.     Course  508 j  as  above*"  .  r  , 

•;.  "         ■     ■  ■    ■  -  /  /  ■  .     V  V     '  ' 

"I  took  the  undergraduate  18  hoiirs ;  didn  ^  t  like  cat  alogirfg.  Cove  red 
as  well  as  it  could  bave  been  for  olai^room  work  only*"  (thig,^^person 
apparently  tobic  no  graduate  courses  in  cataloging)  y  ^ 

"I  had  two  courses;  OK.  •  Processings  OK.    Course  503s  concentrated  on 
"  cataloging  non-book  materials,  fortunately;  p^X5ct#    Cbur^e  5115  OK." 

■  •  "    ■    ■   -     ■       ^  '  ■  ^      ■  ■  ■  ■  "•  '     '        •  ■  ■ 

"Covered  well*    Course  508:  was  a  little^ agy  on  cataloging  AV  . 

materials."  '  -    .  ,  " 

■    :      ^  V  •  ■       ■     i  :         ■  ^    ■  .1  ■  ■ 

"It  was  f  irst  course  I  took-*-  f^el  it  was  welJ\  covered  by  Thompson'-- 
I  knew  nothing  until  then I  got'a  great  deall  out  of  it «"    (from  the 
context,  I  think  it  was  the  undergraduate^  courgfe) 

"Yes,  well-*prepared,  though.  I  don*' t  like  it  espeoially.    Tubio  did  a 
good  job"^  made/it  less  threatening."    (undergraduate  course) 

' .  ■  .       ■       .  411.'    ;  ■  .  . 


^^fretty  well^^done.   ^^rocei^sxnR:  well  ^covered.    The  course  ms  my  first 
,  taken;  excellent  with  Sellers/'    (not  i=3Ure  whioh  one  taken) 

••Well  covered*    Processing:  OKj^  but  not  AV  materjlals*    Course  511t,a  lot 
of  people  in  the  course  thought  it  Would  cover  shelving,  arrangement, 
etc^,  but  it^ was  only,  cataloging  &  classification.    OK  as  far  as  it 
,went#    UijciiSrgraduatp  course:  OK^l'  * 


.  1  "Very  well' covered;   Well  handled (this  person  checked  only  the 
undergraduateYCourse^as  taken.)  ■ 

"Prints.  OK.    Irfonprintt  no.,  there  was  no  course  on  it;    I  had  to  pick  • 
it  up;    general^principles  were  OK*    TVocessing:  OK.    Course  508: 
|ihis  was  the  first  course  that  included  nonprint,^ut  it  needs  more, 
maybe  an  entire  half-course  on  acc'essioning  AV,  .e-lc.    I  accession  by 
^'formut*    Course  511?.  ^  repeat  of  the  undergraduate  cataloging 

-/course.    Undergradjjate:  necessary;    it  was  OK-  for  the  problem;  text 
was  pobV,  and  inacoufate;    we  had  lots  of  practice;    hope  "yoti  have  a 
.  /better  text  now." 

••Good."-    r  .  ■    '    ■    ■  ^ 

"Feel  I  needed ^more  in  the  descriptive  side  of  cataloging;    still  feel 
Weak  in  it.    Need  more  in  "serials  and  specialisied  materials.    Itore  and 
more  of  such  materials  afe  now  in  high  schools,    (the  budget  here  - 
,       counts  the  New  York  Times  on.  mj/;rof ilm  as  a  book,  because  it *s  not  a  ^ 
f      magazine.)    On  serials,  I^m  not  familiar  with  the  ALA- rules.  Could 
/;    use  class  work  on  real  problems.    I'd  come  back  for  such  a  course. 
pOf  Jill  my  courses  at  tllassboro,  this  was  my  biggest  letdown.    1  have 
to  *try  to  read  and  study  the  rules.    I  have  my  own  system  for  processing 
incoming,  boc^ks ;    they'reVnot -in  the  off  ice  more  than  ^  or  5  days;    I  get 
them  on^ the  shelf  quickly.    Xou  can't  divide  clerical  from  professional 
dutififs;    students  need  work  on  setting  up  a  card  catalog*-  you  have  to 
teach  the  clerks;    very  little  on  this  to  6ur  classes.    Prodessing  was 
also  covered  in  the  msmagement  coursjp--(1^1tz) .    I  have  worked  out  my  own 
system.    Course  508:  was, not  offered  then,  but  if  they  stress  IXJ  I  would 
not  want  it.    There  'should  be  sun  advsinced  course  in  Dewey.    C^e  thing 
"  Was  never  e;cplained:    descriptive  cat&loging  source  on  LC  cards:  using 
1/5  as  a  source  was  never  explained.  ^Course  511 •  good."    (this  person  is 
a  high  school  librarian,  graduated  1971) 

"Fine—  with  the  exception  of  jlV*     Course  508:    Very  good;    didn't  need 
•  Lpccourse.  .  Course  511 1. good. •'  •  '  ^ 

••1  did  igot  feel  well  prepared  in  cataloging;    tli||re  was  no  real  practice. 
It  was  all  book  examples.    In  other  courses,  we  had  actual  practice. 
¥e  shoia  have  had  to  do  real  books •    I  would  not  want  to  take  a  job  in 
this  -area.    Course  508:    1  was  discouraged  after  the  basic  course,^" 
(implied  that  therefore  508\was  not  taken)    "Course  511:  needs  improve-* 
ment, <more  practice,  real  books  and  cards/* 

"OK.   .CoiJirse  508:  good^"   (no  other  course  checked)  . 
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Was  very  well  dovered;    cert(alnlv  enbufjh  practioe^    Course  508:  very 
useful.    Course  511^  same." 

'  •  ■ '  ■      *  ■ 

"Excellent.    Processing:  No;    there  was  a  little  titne'' at  the  end  of  one 
class  peitiod;         ,  quickly  described  receiving  and  opening  shipmenti^j^ 
but  most  of  the  students  were  already  experienced;    this  is  a  problem: 
70U  need  to  take  into  account  those  without  experlpnce*  .Course  5iX?  it*  - 
was  taupht  en.tirely  as  cataloging;    excellent.    Undergraduate:  very 
good.'^    (it  is  apparent  that  some  graduates  went  into  course  511  wder 
the  impression  it  would  cover  a  wider  area  than  it  did.) 

"Cataloging,  classi|»ation,  processing  all  3  on  a  scale  of  1  to  5.  ^ 
Course  508:    I  wish^'^r  would  have  taken  this  one.    Course  511:  good. 
Undergraduate:,  above Javerage*".  • 

^      ■  ■  ■       "  ' 

^Tfes,  OK.    All  courses,  good.'* 

"Well  taught."  ^  \-  '  -^^^ 

*        .  ■ 

"Had  a  course  in  it — feels  as  if  it's  impossible  to  understand  unless 
you  are  actually  involved—  I  did  a  little  cataloging  on  the  job— 
mostly  I  bought  kits.    Course  511*  pretty  good.    Cannot  be  taught  in 
class-  need  to. practice.    Course  310:  same  as'^511»"     (in  referring  to 
a  past  position,  this  respondent  means  she  ceased  library  work  in  order 
to  raise  a  family.)  *  . 

"1/3  was  not  covered  anywhere  at  the  time."  (graduated  1969)    (this  person 
does  not  mention  any  specific  cataloging  course) 

"I  only  had  the  introduction  to  cataloging  &  classification  and  therefore 
do  riot  feel  adequately  prepared. ^   It  was -satisfactory."    (refers  to  the 
undergraduate,  course)  \.  *  * 

"Grood.    Processing:  none*    Undergraduate  course:    gri^de  of  8  oA  a  scale, 
of  1-  10',  with  10=  liigh."    (apparently  took  no  graduate  C  &  C  courses) 

"Yes,  but  could  have  used  a  second  course—  I  too^only  one...  don't 
recall' much  on -proems sing.    Course  508:    would  liflp  to  come  back  and  take/ 
it.    Undergraduate:    possibly  this  is  the  one  taken:  Boltz,  fine." 

"Two  courses,  a  difficult  subject.    Bolt z  very  good.    We  lacked  instruction 
in  filing  catalog  cards .    Course  508 :  excellent .    Course  511 •  ^^^^ * 
Undergraduate:  OK."    (that  makes  three  cour^'es,  yet  the  person  says  she 
had  two.)  ^ 

"Fine.  Course  50&:  excellent.    Don't  recall  511-    Undergraduate:  fine, 
one  of  my  first  courses." 

■  *-■..'#  •    •  ■ 

"Fine,  but  would  not  be  if  1  were  in  a  large . library—  OK  for  this  kind." 
(k«6  schcal)    "Course  508:  good.    Course  511 ^  good-  it  was  called 
management."    (obviously  confusing-  it  x-dth  501)    "undergraduate  course* 
good."  '  "  ■  , 


"Good-  fine—  has  excellent  coverage..  I  like  it  best--^^  would  like  to  "know 
'about         ifiy  teachers  ask  about  it.    Processinp::  yes',  would  need  it;  T 
still  flounder  in  book  repair.  -I  stress  the  card  eatalop;  and  call  numbers 
in  rr?y  instruction^-  especially  for  the  5th  grade.    Good  course.  Caster, 
yery  thorough,  I  learned  a  lotJ^   (believes  she 'refers  here  to  the  under- 
,  graduate  course;    apparently  took  no  graduate  courses  in  G  &  C) 

"1  could  have  used  more  experience  in  this."  '  / 

"My  i?et  gripe!    The  course  in  cataloging  merely  mentioned  the^ existence 
of  tlie  IC  system*--  it^s  vital  to  cover  both.    1  feel  it  is  still  not* 
covered  well  from  what  I  have  heard.  \  It  shoulcJ  be  an  alternate  complete 
course  •    Course?  50$:    include /LC."    (no  other  course  checked) 

"I  took  little.    It, was  good*   Wish  I  had  taken vjnore—  the  stdvanced  course 
and  LS^.    I  order  my  books  processed  and  accept -them  as  is--  I  do  not 
always  follow  the  rules  strictly  myself     Undergraduate  course:  Boltss^ 
en.loyed  it,  very  useful,  he  brought. in  good  points."    (apparently' this 
tjerson  took  only  the  undergraduate  course) 

"Good  for  Dewey-*  I  didn*t  take  IC —  I  am  reviewing  the  sub.iect  again •  '  - 
Course  511s    did  well  in  Dewey  bufr  no'LC.'^ 

"OK,  by  and  large;  I  have  been. pleased  with  it.  Eine  backbone  of  courses r 
511.    Undergraduate;    Bol-tz,  good^"  ^     *  ^  ' 

"Tremendous,  fine,  Cramer  and  Boltz.    Processing-  OK*" 

-       '  t,     ^  -  .  -  . 

"Good,  two  courses^  one  graduate,,  one  undergraduate.    Processing: ^yes^ 
had  a  demonstration  on  it;  from  a  company,  patehjjig  up  books,  etc." 
(this  is  the  second  person  who  interpreted  ^processing*  to  mean  book 
repair.)  "Course ^511;  good.    Undergraduate:  good.  Caster." 

"Very  adequate  in  Dewey.    ICi  no."    (here  the  respondent-  and, I  had  a 
long  discussion  on  the  relative  merits  of  •  Dewey  and.  IC;    she ^has  been 
considering  which  to  use  in  her  newly-established  library  and  has  come 
down  for  LC -because  of  close  connections  with  another  library  that 
already  uses  LC.  '  However,  she  is  well  aware  -of  the  problems  with  either, 
system.)    "Course  508:  good-  vairious  schemes-  need  more  on  LC,    Course  V 
511:  fine." 

•*The  course  in  cataloging  was  excellent.    Course  511*  omitted  LC.*^  . 

"Well  covered.  Most  people  take  this  first,  but  they  shouldn*t.  Maybe 
take  the  history  of .books  first*  Undergraduate  course:  very  good  but  I 
took  it  too  early..."  graduate  courses  checked) 

**Very  well  prepared-  a  lot  of  people  in  the  class  who  were  already 
working  in  libraries--  we  exchariged  problems.'*    (recalls  only  the 
undergraduate  course,  which  she  describes  as  a  "necessity"*) 
"Cataloging  AV  (I  don't  remember  which* course  it  was  in)' was  very 
useful."    (the  implication  is  that  this  might  haVe  been  taken  up 
in  either  an  AV  course,  or  the  one  cataloguing  course;) 


•'I  don't  like  cataloging^-  took  no  interest  in  it--  so  I  got  not  too 
much  from  it;    my  own  fault.    Then  ITiacJ  1X3  cataloging  with  Caster  and 
floundered  I    The  course  was  frightening  but  nice  to  know."  (itidicates 
this  was  503) 

"It  was  W  f ii'st  course  (I  had  two)-*^  wish  I  could  have  had  some  practical 
experience.    Course  503:    Good,  Thompson.    I  didn't  realise ^he  LC 
system  was  arbitrary. ^  Bring  out  at  the  beginning  that.LC  is  on  a 
different  ba^is  (than  Dewey).    The  catalog  librarian  came  down  to  speak  " 
to  us*    Course.  5115  good;    my  first  course  taken. 

"Yes;    I  wasn't  working  in  a  library  at  the  time.    Course  511*  enjoyed 
it;  useful.    Undergraduate:  enjoyed  them  a^ J' 

"I'm  vei^  interested  in  this*—  but  the'  emphasis  was  on  bards,  ordexlng 
.and  typing,  which  were  done  well."    (not  sure  which  course  taken) 

"OK—  it  should  not 'be  as  full,  of  oddball  problems—  show  me  how  to  do 
a  good  set  of  cards  on  a  real  set  of  books.    Processing?  rate  it  maybe 
5  or  6  on  a  scale  of  1  to  10.    Problems  ^dth  buying  kit$..»  Course  511 . 
devoted  too.  much  time  to  trick  materials,  not  enough  on  routine  ones. 
Maybe  it  wasn't  this  course.    V/rong  emphasis*    Weed  series  cards ^  not. 
unusual  problems."    (this  person -thinks  maybe  it  was  the  undergraduate  ^ 
course  that  is  referred  to  here.)  ' 

"I  had  only  the  .  basic  cataloging  course—  hox^ver,  I  was  unaware  of 
tools  like  BPR,  the  card  services,  etc.    I  thought  all  books  were  done 
from  scratch.    Some  inti::oduction  to  LC  needed  in  the  basic  courses- 
even  if  just  roughly.    Course  511?  good,  didn't  go  far  enough; 
redundant 

.         ■     .  ■  ■-  ■        ■  .  •      •  < 

"Too  hard  to  separate  what  1  learned  at  Glassboro  from  what  I  learned 
on  the  job, "(this  person  spends  , most  of  her  time  cataloging)  '•Course 
508:  OK.    Course  511 s  very  good."    (indicates  .she  may  also  have  taken  ^ 
the  undergraduate  course.) 

.  "Pretty  good-  I  could  always  go^back  for  more,  OK,  as  you  can  always 
buy  the  cards.  Prqcesging:  The  instructor  was  very  good  on  it:  VSrs* 
Caster*    Course  50ait  OK." 


"Good,  fine,  Boltz,    Course  508:  good.    Course  511s  Caster  was  "good, 
precise," 

"Yes,  the  courses  did  a  good  job,  but  my  position  doesn't  require 
cataloging  on  the  job.    Processing:*!  do  not  become  involved  in 
^processing;    my  cbutse  at  Glassboro  didn't  cover  J^ocessing.  Course 
'  508i ,  It  was  taught  patiently,  with  a  sense  of  humour.** 

•^•Great—  Bolts  course—  covered  everything —  even  w^h  the  pre- 
processed  materials—  I  could  have  used  more  on  AV  c^aloging.  Course 
508  should  be  required  for  its  AV  cataloging, (imploSgs  she  did  not 
take  this  one)    '^Course  511:  perfect." 
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"Very  pjbod.    Course  503:  very  useful,  on  LG*    Caster.  Undergraduate; 
mo6i  Dewey 'and  Sears;  brief Iv  Ifi  and  nonprint,  but  mainly  books #" 

"No—  poor  on  books--^  the  prof  •  had  the  class  confused^-  not  much  of  a 
teacher^  (adjunct)    Processing:  OK.    Course  511:  Boltz,  all  riRht# 
Undergraduate.:    Awful.'*  - 

"Well-done.    I  wa^  already  in  a  library  so  could  work  on  it  at  the  tijne. 
Course  508:  pre.tty  good.    Course  511  ^  OK  on  books,  not  on  AV  or 
'pamphlets^   Undergraduate:  OK.'*  ^  *  '  , 

Please  be  sure  to  read  my  comments  ^on  individual  statements. 

A  number  of  the  graduates  believe  it  vital,  tq  understand  this  subject, . 
for  the  student*  to  be  working  with  it.    This  might  (preferably)  be  in  a 
real  library,  or  alternatively,  as  a  laboratory- situation, -cataloging  and 
processing  a  real  collection,  rather  than  examples  from  a  textbook.    1  know 
the  latter  is  presently  used  in  our  program,  but -there  is  still  the  point 
about  getting  job  experience  before  or  during  courses. 

Some  jpeople  expressed  distaste  for  cataloging  as  an  activity,  accepting  it  - 
as  one  of  those  'Necessary  evils"  we  all  put  up  with  as  a  part  of  our 
duties*    A  few  actually  like  it. 

There  seems  to  be  a  pretty  strong  consensus  that  Glassbbro**s  teaching  in 
,  this  area  is  good.    The  few  negative  comments  are  either  based  on  dislike 
for  the  subject  or  the  instructor,  or  on  points  no  longer  valid •  For 
example,  library  of  Congress  (IC)  is  now  taught^    there  is  a  major  uftit  on 
,  cataloging  of  audiovisual  materials  and  non-book  materials  (the  latter  is 
.  not  necessarily  the  same  as  non-print).  -  ;  y^l 

As  with  other  sections  of  the  program,  there  is  much  confusion  ove?^  exacijly 
which  courses  were  taken.    I  would  advise  skepticism  regarding  course 
.  numbers,  but  the  coimnents  are  of  course  valid  as  to  real  feelings!) 

Processing  seems  to  have  been  skipped  for  most  of  these  people,  am  most  of 
them  think  it  belongs  in  the  curricultmi.    They  ^on't?,  regard  i%  as  ^erely  a 
set  of  clerical  routines.  Ordering  pre-processed  materials,  or  card^s,  or 
getting  cards  filed  properly i  all  rejouire  much  more  than  routine  pXetical 
skills.    They  also  would  like  pointers  on  how  to  teach  their  clerks  to  ai(k 
in  these  tasks.  '  ^ifl 

There  were  some  misunderstandings.    Some  thought  course  511  would  include 
shelving  and'  arrangement  of  materials,  due  to  its* title #    Some  thought  th 
-  processing  would  include  repair  and  mending,  (there  have  been  some  area 
workshops  in  this) 

And  there  were  questions  on o course  sequence.    It  appears  cataloging  should 
not  be  the  first  course  taken,  unless  the  student  already  has  much  life*aty 
experience.  (One  suggests  taking  history  first)    For  new  people,  some  of  our 
graduates  felt  cataloging  conveys  a  picture. of  the  profession  as  absorbed 
in  picky -little  details  instead  of  people,  (this  revelation  should  not  come 
until  the  student  is  ready  for  it.)    ^  , 

O  '       '  (8)  ^ 
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,  SYLLABUS    ;  :/ 

L.  S.  510  «  Seleetlon  of  Materials  for  Public  Lkbrarles 

!•   General  Objectives:  • 

A.  To  review  principles,  theory  and  practices  of  ptiblic  libriary 
aedia  selection. 

B.  To,  develop-skiUs  in  analysis  and  evaluation  of  library 
^           materials^  * 

To  review  the  crarrent/&tate  of  the  art*** 

II.   Specifie  Ob;)ectives:  5  ^ 

,      A.   To  establit5h  principles  Of  selecticm  of  materials. 

»  B;  •  To  have  stTjdent*«bepome  familiar  with  selection  theory  and 
-  practices^ 

C.  To  increase  skill  in  the  use  of  selection  aids  in  building 
and  tiaing  materials  collections  for  the  reader. 

•D.   To  provide  cpportimities  for  students  to  learn  the  principles 
of  selection  according  tojspecific  areas:  by  groups  of 
^  readers  to  be  served  arid  by  farm  or  nattire  of  materials 
(as  distinct  jfirom  subject).  •  , 

E.   To  develop  skill  in  critical  analysis  and  evaluation  of 

materials  in  teims  of  quality  and  use* 
F#   To  consider  problem  situations  that  nidght  arise  from 
*         censorship,  community  conflicts  and  pressures,  and  lack  of  a 
Vritten  policy  statement. 

III.    Course  Content: 

»  .  ... 

^      A>    General  background 

1.  Principle  of  selection  —  , 

2.  Judging  a  book 
3*    Book  publishing 
\.    Book  reviews  n  ' 
5.    Boo]|&  selection  guides 

'    ■  " .- 

^  B#    Subject.  Areas     Books  ^ 

1.  Fiction  and  Literatinre 

.       2^  Beligion  and  Philosophy  — ^  _ 

3#  Art  and  Music 

I        5*  The  Social  Studies  -  General 

i  a.   History  , 

r  b.  Biography 

I  c.  Geography, 

i  d.  Gthers 

5*  Science  and  Techncuogy 
C*   Other  Print  Materials 

1.  Government  documents 

2.  Free  materials  (V.F.) 
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L.  B.  510  ^  (cont*)  .  , 

.       3.  Periodicals 

K   K^ference  vorks  . 

%   OP'5,  Heprints  . 

/.  ■     '  ■  * 

%  ■      .  D. .  Non-Print  Materials 

*  1,   Media  selection  -  Principles 
2,   Media  selection  -  By  type  -        .  '    ■  '  - 

,     v..   Censorship  in  the' Public  Library 
P,   Materials  Selection  Guides 

JV.   Teaching  Teotoicpaes:  - 
A.    Clf^m  attendance  «ind  par6i<!;ipation 
!•   Analysis  of  ^'Best  Seller  List"  of  IT>      Times  > 
C-  Special  media  Mbiiograpliy  on  an  assigned  topical, subject, 

D.  ,  Written  exercise  on,  a  censorship  problem • 

E.  "Hands  on!!^examination  of  ne^  books  •  ' 

V»   CoOT^  IJvaluation:  . 

Aw   Grade  marks  ori  projects  (above)  '  - 

B*   Pinal  Examination  '  -  . 


Sftleetion  of  I-iaterials  far  Pnblje  LibrArlfts  (510) 


Data  for  this  seetion?  come  frow  throe  main  osurces  in  the.  survey  ' 
.interviews;    (X)  the  questi<^,    "How  well  did  your  cguraes  at  GSC  ^ 
prepare  you  for  selection  of  flj-aterialo  for  adults?"     (3)  the        '  ^ 
Question,    "How  well.. .'working  with  and  helping  adults?."  .  and 
.(3)  comments  specifically  on  the  course  cited  above. 

It  is  of  course  true  that  public  libraries  sei^SreVehildren  and  teenagers 
as  well  as  adults,  but  all  responses  dealing  with  the  younger  users  - 
have  been  included  to  the  sections  on  courses  50E  and  503,  as  they 
seemed  more  appropriate  there,;  Also,  the  question  asked  in  the  survey  ' 
interviews  about  selection  of  spGsialized  nojj-fietion  materials  might 
be»levant  here,  but  was  tabulated-  separatejLy  because  that  area  often 
refers  to  senior  high  schools  as  well.    Tne  reader  is  therefore  advised 
to  review  these  other  areas. 

'  .  ■  .  ■      '  '     ■  1/ 

Some  of  ray  ebisments  will  be  found  with  the  individual  responses,  but  - 
most  of  them  will  be  found  at  the  end. 


"Selection  of  materials  for  adults:   the  emphasis  was  on'  schodls;  adults 
were  not  relevant  t6  it.    Working  with  and  helping  adults:    similar  * 
reaction,*»(Course  510;  not  checked  as  taken.) 

"Selection--  don't  recall  anjrthing  on  it.  "  Working  withi  no,"  (course 
not  checked  as  taken),  ^ 

••Selection:  very  well.   Working- with:  good.   Course  510:  not  taken; 
topic  was  covered  in  other  courses." 

"Selection:  was  taught  what  they  read,  but  they  don't  come  in  that  much 
,  for  nonfiction;    I  can't  apply  it."    (implying  the. material  covered'  was 
entirely  nonfiction)    "Working  with:  Covered  for  school  purposes?  not  . 
relevant  to  public  library  work;   nothing  for  adults.     Course  5IO: 
not  taken."-  (PL  director)  «  •  • 

■    .      ....  O    '  ^  ■  ■ 

"Selection:  would  have  wanted  more.    Working  with:  preparation  in 
r^etence  courses  ytas  very  good.    Course  not  taken."    (PL  staff  member) 

"Selection:  I  wanted  mores.  '  Working  with:  OK.   Course  not  taken. "^ 
(PL  staff  member) 

•?Selection:  hard  to  say.    Working  with:  courses  are  designed  to  give 

you  materials.,  not  how  to  deal  with  the  people.    Course  510:  was 

the  teacher;    was  very  good«--  covered  publishers,  trade  journals." 

,  "Selection:  I  thought  the  cbUrse  was  good;   had  to  write  a  book  selection 
•'  policy—  it  was  adopted  (here),  with  a  few  changes.    I  was  glad  to  have 
•  ^taken  it—  I  re-eiraluated  my  policies.    Working  with:  no,  only  selecting 
jfor  them.    Enjoyed  the  course  very  much,  useful,  practical.". 

Working  with:  not  done.  ' 


■ « ■ 


"Selection:  not  so  good-  would  have  wanted  more. 
Course  not  taken •" 
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"Selection  of  materials  for  adults:   ver^  well,    %'orking  with  and  helping 
adults:  yes;    they're  mueh  easier  to  work  with  than  teenagers--  so  if 
you're  ready  for  one,  you're  OK  for  the  other.    It  was  not  well  covered 
in  eourses  ,( however)—  the  wain  thrust  was  elewentEfry  and  secondary 
schools— tn^B  school  age  groups.    Course  510:  very  good." 

"Selection:  covered  very  well  in  the  public  library  course.    Vferking  • 
with:   pretty  good  (same  course)..    Course  510:  good", " 

"Selection:  yes-   though  wj  interest  was  with  children,  so  1  focussed 
my  interest  there.    Working  with:  same;    I  would  expect  to  have  no 
problems;    how  could  it  be  much  different?   Just  be  flexible. 
Gaurse  510:  all  light,"  ,  ' 

"Selection:  none,  though  the  administration  course  did  mentioft  public 
library  work.    Working  with:  none.    Course:  not  takea."  (PL  director) 

"Selection:  none.    Working  with:   none."    (course  not  taken) 

"Selection:  no  special  couVse,  except  it  tes  taken  up  on  the  side  in 
the  loung.  Adult  course. ,  I  feel  well  capable .in  th^s  area.  Working 
with:  not  covered;    it  was  in  my  education  courses,/"    (course  not  taken)' 

"Selection?  not  quite  as  well  covered  as  children  and  teens—  need 
something  on  adult  basic  education,  arid  of  course  some  foreign  language. 
Working  with:  Zes,  good/  maybe  not  all  types  of  adults,  not  all  needs— 
the  area  is  so  broad."    (course  not  taken.    PL  staff  member) 

"Selection:  no'.    Working  with:  too  hard  to  separate  from  practice. 
Course  510:  was  not, offered  yet.?    (PL  director:  graduated  1971) 

'  ■ 

••Selection:  don^t  know?    I've  never  had  to—  probably  could  handle  it 
by  refreshing  my  memory;   Working  with:    reference  courses,  covered 
definitely,  this  is  what  reference  courses  cover,  such  as  in  public 
libraries.**    Course  not  taken. 

•'Not  not  well  prepared  in  selection?    I  donit  recall  any;    maybe  in  the 
bibliography  Courses.  ,  Working  with:   don»t  recall  any.''    (course  not 
taken)  '"^ 

"Selection:  one  eours.e?    adequate  for  selection  for  teachers—  nothing 
covered  on  selection  for  general  adults.    Working  with:  it  was  touched  > 
upon  in.  thff  public  library  dourse.  (It  came  up  in  discussion—  e.g.,  on 
bookmobiles.     Course  510:  gbod.'fj 

"Selection:  in  the  sciences,  I  could  have "^roiS^more  help.    Social  science 
was  done  well.    Sellers  did  a  good  job  in  the  Bibliography/Reference 
course.    Working  with:  in  the  practicum—  ydtx  meet  all  kinds  of  people- 

I  worked  at  the  ,  public  library;   no  course  coverage.    Course  510: 

-  good  in  theory,  but  hot  a  real  discussion  of  the  tools  being  used  by 
actual  librarians."    (PL  staff  member)  „  r 

"Selections  not  very  well.    Felt  the  preparation  in  all  area^  was  best  at 
young  leyela.    Working  with:  yes,  something;  actually  had  more  on  this 
than  dn  teens.    Don't  recall  the  course..."  . 


"Selection  of  materials  for  adults:    I  don't  recall  it  at  all, *  Cdncen-, 
trated  on  the  elementary.    Working  with  and  helping  adults:  none."  •. 
(didn't  take  course)  '     '  »     •  *  «, 

•'.Selection:   good  on  philosophy,  what  they  are: aware  of.   Working- with: 
Depends  on  your  persoliality.    You  have  to  like  to  work  with  people  and 
help  them.  .You  can  screen  students  for  this.    Course  510:  was  not 
offered  then."   (PL  jstaff;    graduated  1970)  ■  ' 

"Selection:  got  riothinB-on  this  at.  all,  though  I'wa^  in.it  before  the-- 
publie  library  course..  Working  with:  none."    (course  not  taken) 

" :  .  "   •    .'  ^ '  ■   .  . 

"Selisction:    I  serve  only  children."^   (irapliedJ«»theref6re'paid  *no 
attention  to  work  with  adults)    "Work.^nf?  with:  very  well.    Course  510: 
well  taught."    (I  got  the  impression  the  ;personl might  really  not  have 
taken  the  course)  .  '  .  ... 

*  '  * 

"Selection:  none  y^t.  Vforking  with;  no^  except  slightly-  in  tefetence  JJ- 
(course  not  t^ken)  -  ^    .        .      -  . 

••Selection:  I  do'h't  handle  that  here--  probably  could  do  Bo^li  the-tools 
6tc.  ^jtf?©.  covered.    Working  with:  yes,  they  neecl  help  using  the  card 
cata^fog;  ^Ji  recommend' new  books/,  etc*"    (course  not  taken;    PI»  ataff ) 

"Seledbibn:  Not  much  at  all,    I  don't ^do  much  of  it  here  ^-parochial 
sehpelj  ;    tb'fe  nuns  lova  murder  mysteries  and  gothics.    ^forking  with: 
.not  covered;    I  f elt  ver^r  insecure  dealing  xdth  teachers  and  their  ^  • 
requests.*'    (course  not  taken)  ...       *         '     *  * 

"Selection:  I  didn't  take  the  courses,  as  I  was  aiming  ojily  for  school 
work.    Working  with:    nothing."    (course  not  taken)  • 

"Selection:  probably  only  average--,  the  public  libraiy  course  didnH 
exist  then —  it  was  all  aimed  at  schools*    Working' with;    they  never ^ 
really  said  anything  on  it."     (graduated  1970) 

"Selection:  I*ve  made  some  recommendations  to  the  faculty^ —  I  deal, 
primarily  with  ftV  materials—  the  courses  were  OK.    Working  with:  yes, 
you  learn  to  adapt  to  the  3  levels,  (in  the  courses)  ;    you  get  general, 
principles*"    (apparently^  did  not  take  the  course) 

"Selection:  not  neecfed  except  for  teachers^  but  I  was  prepared  well. 
Working  with:  I  learned  on  the  jbb**'   (didn't  take  the  course)     '     -  ' 

"I  didn't  take  the  course  for  public  librai^es*"    (this  person  would  ', 
not  respond  with,  any  knowledge  obtained ^elsewhere) 

"Selection:  yes,  I  felt  well  prepared  except  for  cataloging*  Working 
with:  I  feel  capable  of  working  with  all  groups.    Course  510:  I 
learned  ordering;    applied.it  on  the  jobV" 

'    \  ■      •    .  *  '     •       '  ■ 

"Selection:  reference  courses,  were  excellent,  good  preparation.  Working 
with:  OK.    Course  510:    I  don't  recall  it."    (?L  staff  member) 

(3)' 


"Selection,  of  mate'fials  foV*  adults:   donitcreaall  anything  other  t^ian 
•  rt^ferenee  eowrses.   Working  with  and  helping  adiilts:    same."  (course 
r n^t  taken)    ,  ^  , 

•feeleotion:*  yes,  OK, -in  the  literature  courses.  .  Working  with:  not 
covered,  except  aonie  in  class  discujsaions,  when  we'd  tell  ev^eh  other 
fmr  expei;ienee3."   (course  not  taken) 


i' 


^.■"Selection.and  wdrking  with?   both  rated  4  on scale  |jf  1  to  5,  with 
.  '1$^  high."    (did  not  take  =the  course— rior  did  say  where  got  kno^Eedge) 

*^  ^      ■  .       *•  •  '       '  « 

.  ■  ;'"Selection:  yes',  in  for  exa"mple  the  reference  courses.    ^  f eol  quite 
?;  able  to  handle  it.   Working  with:  Don*t  recall  any  courses  gi^ng  you 
'  /  ej^aetly  this—  a©  you  need  a  course  for  it?"    (has  no  dilear  memory  of 
.rt ,  public  library  course)     (is  a  PL  staff  member) 

•i,;;.   ,,:  ■  t  ■■< .     ;:  ".    ;  ^ 

.    '•Well-taught;"  (refers      course -^10) 

"Selection:  nothing  on  th^t--  I  didn't  take  the  public  libi-aries  course. 
Working  with :  little  or  noq^j,  o^ily  in  the  reference  courses." 
.':      ".       .,    ■'  '       •      '  '  .''    ■  •  ^' 

"Selection:    not  taken;    I -took  no  selection  courses  at  Glassboro. 
:    -  Working  with:-  I  probably  got  more  of  this  frojii  my  teaching  background 
than  from  classes."    (apparently  clid  not  take  510) 

t,  (next  person  had  no  recollection  at  all) 

^'  ',     "Selection:  poor.'  V/orking  with!  •  non-existent.    Course:  not  taken." 

>?    '  '.     '    '        '.  ■  ■ 

'■■■0'       "Selection:  not  covered  per  se:  maybe  a,s  part  of  other  courses. 

Wbrking  with:  none  covered  it  or  helped  with  it."    (course  not  taken)' 

"Selection:  no.  Working  with:  some  administrative  procedures;  nothing 
specific-only  what 'I  already  know,"    (course  not  taken)    '*  . 

"Selection:  Don^t  remember  at.  all—  prdbably  because  I  hgd'no  thought 
of  anything  but  school  library  work.    Working  with:  Don't  remember 
but  sure  it  was."   (course  not  checked  as  taken)  »  ' 

"Selection:  yes,  OK — but  less  well  covered  than  for  children.  * 
Working  with*  a  little;  maybe  in  reference  work.  Course  510: . 
good."  .  .  - 

"Selection:  not  covered.    Working  with:  no,  not  recalled.-  Course 
510:^  good,  taught  by  a  young  fellow,  his  first  course;    it  was 
.  interesting;"  -(these  replies  are  not  consistent. »)  . 

v«  ^  ■•".  4,'-. 

"Selection:,  therb  were  no  courses  ,that  dealt  with  .that.  Reference 
material  coveire^  it  Xn  a  general  way.  ^Workin^  with:   the  reference 
courses:    I  came  ^to  this  situation  and  needed  the  reference  help." 

(graduated  I97O5    probably  course  ndt  offered  then.)* 

„  .      0'     ■  .... 

,    "I  took  ho  selection  courses  at  Glassboro.'  Working  with,  maybe  a  , 
little  ih  the  administration  course." 

EMC  422  ■      .         •  , 


"Selection  df  materials  for  adults;'  I  took  the  public  libraries  course j 
it  was  coyered  adequately;^  Working  with  and|  helping  adults;    Adequate,  , 

'  good.   Different  kinds  of  questions—  very  helpful. to  have  SavLtz  to 
work,  in--  and  the  connection  with  Camden  County  for  interlibrary  loan."^ 
(this  person  is  lorobably.  referring  to  the , specialized  literature" 
courses,  as  to,  handling  reference  questions  with  Savitz  Library  as  a 
laboratory-?'  and  then  to  her  work  on  the  job,  using  the  Area  Library) 
"Course  510;  veiy  good,  especially  for  adult  literature,  censorship, 

.  analyzing  your  population."    (PL  staff  member)  .  . 

•^©lection:  I  could  adapt  veiy  quickly--  different' levels  not  that. far 
apart—  I  know  the  basic  tools."    (high  school  librarian)  "Working 
>d.th;    not  covered  atall.    I  have  never  worked  with  adults—  only  on 
selection  of  materials;    Course  510;  really  enjoye'd  it."  i^' 

"Selection:    excellent:  borne  best  sellers  for  rnjr  factaty,  Newsweek 
books,'  current  topics.  .  l^orking  with:    Fine,  no  problem (then,  . 
this  v^son  did  not  remember  taking  the  public  libraries  "douSrse.  The 
replies  might  Midate  she  was,  then,  thinking  of  her  actualg  work  on 
-the  job  in  a  high  school)  1 

.  '  /   .  ^'    -       .  ,       ,  •■ 

•♦Selection:  Houlroyd,  OK,  good.    Woricing  with:    it  was  covered  in  the 
Yoting  Adult  coi^rse--.  up  to  college  ages*    Course  510;^  Thompson,  very 
good**'  '  (th4.sr  person  obviously  was  consi^feiMng  the  Young  Adult  course  • 
as  dealing  with  adults,  which  is  a  matter  ok  varying  opinion)' 

"Selection:    .just  moderately,  o^LyJjr  the , public  libraries  course*' 
Korking  with:    same;     went  intib  adu^N^^ycholog;^  adults* 
Course  510:    Could  have  been  beefed' up- w§^too  easy —  need  more 
content  to  it^  "  / 

Select  ion:  good,  in  the  Bibliography  &  Reference,  an^l  l^iterature 
courses.    Working  with;   yott,  have  to  learn  this  on  the  job  or  in  an'] 
internship.    Discussions  miecht  help*    Course  510:  not  taken;" 

"Selection:    (?ood-- not  as  excellent  as  for  children,  but  better  than 
for  teens*    Working  with:  not  done.    It's  really  not  possible  to  do  tfl 
.  cla3s  (anyway)--  you  learn  in  practice.    Course^  510:.  excellent.'* 
(PL  director) 

"Selection:    I  had  very  little  on  it— ..would  feel  at  a  loss—  would 
feiel  more  at  home  with  ^'reference  for  adults--  ndt  the  general  collection* 
. * Wc^rking  with t  '  Nothing ."    (course  not  taken . )  ^ 

"Selection:  not  as  much  as  others--  could  use  more  emphasis.  Working 
with:   no. y     (didn't  take  course; 

"Selection:  fairly  well.    Working  with:    Quite' well*"    Cthen,*dbes  not 
indicate  having  taken  course  519>  so  is  either  mistaken  on  that,  or  got 
the  adult  work  in  other  courses.    PL  staff  member)  ,  ' 

"Selection:  no,  I  didn't  take  the  course— »  would  have  trouble  jjdth 
adult  reference  work*    Working  with:  not  in  my  courses*" 

^  ^:      -  (5)     • '    .    ■     ■  ■•  ■  •■     *  ■ 
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"Selection 'of  materials  for  adults;  prpbably  covered  pretty  well, 
but  I«n  not  doing  it  on  the  job..  Working  vith °dnd;  helping  adults: 
u>w,   not  much  on  this;,  it  was  mainly  on  the  materials:  should 

?r?QSrtr.  J-"  Sr^-r  1^^®®  remember  taking  510;  graduated 
J*?.  ■'•''/O;    is  a  PL  director) 

"Selection:^  I  didn't  take ^it-.  deliberately  skipped  aSilt  work. 
Working  with:  no;   would  need  more." 

■■    ■ .  ■•■    .  •  • 

"Selection:    I  had  several  good  courses/  some  mediocre.  .  Working 
with:  yes."     (course  not  taken;   PL  staff  member) 

"Selection:   Not  covered  as  wall  as  for  young  people.  Working 
with:   I  learned  this  in  non-libraiy  courses."    (course  not  taken) 

"Selection:    I  didn't  get  much  oh  that.    There  wag  some.  The 
courses  were  geared  much  more  to  students.    Working  with:  This  was 
covered  the  least  of , any  of  the  three'  (children,  teens,  adults)." 
IDidnH  take  course) 

°     5.  . 

"Selection:  Absolutely  not.    There  was  no  course  Called  Public 
Libraries  at^tb<5  time.    Working  with:    No,  and  there  is  a  lot  to 
learn  and  confer,  such  as  adult  educa^on.";  (graduated  1970; 
PL  staff  member) 


"Selection:  I  did  not  take  a  course  geared  to  adults, 
with:    ditto."    (graduated  1972)  (PL  ^aff  member) 


Working 


J    .  "Selection:  Good-  excellent  in  reference.    Working  with:  I  don't 
recall  much  on  this.    It  was  assumed  you  could  do  this."    (did  not 
take  course) 

-^•Selection:  In  some  areas,  very  good.  "  Others  onlvadeauate.  ^ 
Working  ^th:  -  Adequate."    (didn't  take  course) (Grad.1970)  , 

"Selection:    OK.  (Q)  I'm  not  sure,  no,  it  was  weak.    Working  with: 
No;    I-didn't  choose  courses  such  as  to  get  this."    (then  this 
middle  school  li^arian,^  the  end,  indicated  "all  right"  to  the 
510  course,  wh^  would  seem  to  be  an  error.) 

"Selection:    Nothing  recalled.    Working-with:  Nothing  with  adults 
•mqn  I  was  there.    Would  recommend  more  material  on  adults." 
(Graduated  1970;    did  not  take  course  as  was  not  yet  offered)  ' 


This  concludes  the  listing  of  graduate  eoitonents  on  the  area  of  public 
libraries  and  work  with  adults.    My  own  connnents  have  been  givw 

^f^r^l'^.T!.,"^  in  cases  where  it  would  have  been  confusing 

SlTni   ^»  P  f  •  ^"^Zu  of      summary  and  comments 

It^rll  "f?  P^^*-    ^«  reader  is  reminded  to  see  ^ 

trti   ti  T,  f%°!^°^       ^^f^^ence  to  other,  associated 

areas,  such  as  the  specialized  literature  courses  (512,  513,  514). 
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The ^Public  Libraries > course  was  not  available: at  the  beginning  of  ' 
^he  program.    I  am  uncertain  just  when  it' was  first  offered^.' but  at 
least  those  graduating  in  1970  reported  it  was  not  then  offered/ 

Some  did  not  take  it  when  it  was  offered,  for  various  reV^bns^r  We 
'can  see  statements  to  the  effect  that  they  expected  to^kiways  be 
elementary  school  librarians,  for  ,pxampl%^|-r§o  saw  ho  need^    In  this 
connection,  I  have' tried  to  point  out  to  studi^nts  how  many  of  our 
graduates^  now  in/^ubli^  library first  got  started  in 
schools.    I  suspect  that,  first,  many  people  are  not  aware  of  how 
easy  it  is  for  a  good  librarian  to  move  from  one  type  of  libraiy 
to  ^another,  at  least  as  far  as  the  work  Xs  conoemedr  second,  those 
Already  in  teaching  or  some  aspect  of  education  tend  to  have  a  mild 
form  of  •«blinde)rs»»,  so  they  really  only,  see  school  libraries  as  in 
their€tfuture.t  , 

Of  course,  another  reaso^f  for  not*  taking  the  course,  or  for  not 
being  disturbed  by  missirig  it,  was  the  feeling  that  select^  for  - 
^ults,  and  working  >ttth  *hetd,;,is'not'^^^  that  difficult /T^got  the 
impression  that  a  num^r  bf  the. graduates  felt  that,  after  all, 
as  a^Jults  themselves,}  they  should  Jbave  no  trouble  understanding 
fidiart  adults  want.    This  isVlikely  to  be  a  dangerous  assumption. 

Some  ijjdicated  that  the  selection  course  emphasised /iojn-fiction, 
while  tit*  was  their  pxperience)  most, users- of  their  public  l|.brarsr 
wanted  the  current  test-sellers.    In  other  words,  that  we  were  - 
teaching  the  selection  of  a  good  all-time  collection,  as  a  strong 
non-fiction  librar:^n,^thout  regard  for  reading  interedts.  ' 
Whether  this  is -the  case  or  not,  it  reflects  what  is  probably  a  ' 
permanent  split- among  librarians t  .  do' you  buy  what  people  really  ,  ' 
'want,^  or  do  you  buy  what  they  ghWld  read?    If  you  buy  What  they 
want  moi§t,  by  evidence  of  surveys\^  you'll  of  ten  but  items  of  low  - 
quality  and  perhaps  poor  taste 'or  \worse.  (tomography?)    This  is. 
npt  the  place  %d  try  to  settle  that  one. 

The.  reader  will  notice  that  I  have  specifically  shown  some  of  the 
respondents'  as  e^her  directors  of,  or  staff  members  of  public 
libraries,    In^all  other ^cases,  they  are  with  schools  or  colleges. 

^  ^  .'^       ■       .   •  ■  ;  ^.  ,  ,  ■ 

Mainy  who  did  not  take  the  public. libraries;  course  felt  they  did, 
nevertheless,  get  coverage  of  ^dult  interests  and  psychology  through 
other  courseir-  some  outside  our  department,  some  in  it  (?uch  as 
reference,  or  the  specialised  H-iterature  courses).  " 

I  found  it  interesting*^ that  not  one  respondent  mientioned—  at  least, 
not  in  this  Tpart^^the  interview— .probletifs  of  d^^ing  with  theV 
trustees^-JT^^now  from  conversations  with  public  i^^^aftfcibfiH^ 
this  strikes  to  i;he.  heart  of  many  ptroblems*    I  have  b^^^^rustee  ^ 
myself  in  both  Willingboro  and  Glassboro  .^^Tcan  appreciate^ie 
frictions  from  both  sides  of  the  table.    But  no  one  asked  to  have 
this  covered  in  the  public  , libraries  course. 


It  was  pointed  out  that  the  publi^  librarian  needs,  to  know  something 
about  adult  education--  and  this  includes  both  adult  Ibasi^  Wiu-^  ^ 
cation,  and  the  wore  wneral,  more  advanced  areas.    Within  the ' 
latter  would  come  an  awareness  of  the  new  Thomas  Edison  College 
with  4ts  opportunities  for  study  at  home,  using  books  from  the        l  ' 
local  public  library*  ,  ^  ♦ 

Quite, a  few  of  the  graduates  tinted  out  that  our  courses  were 
almost  entirely  school  oriented*    This  was  undoubtedly  true*  - 
I  am  sure  that  now,  however,  there  is  deliberate  effort  made  to 
^cover  public  libraty  aspects  of  approprdate  areas  as^hey  are 

''liaken  up  -^not  mex*ely  in  tlie  public* libra Aes  course,  but  iri 

our  courses*    We  have  an  increasing  number  of  people  who 
aire  interested  in  public  ^Library  work,  and  if  we  do  not  mwntion  * 
it,  they  remind  usj  .     '  »     *  '  /  \ 

Notice  how^any  public' libraiy  directors  (and  their  staff)  nevef^ 
took  the  public  libraries  cottrsej      ■'■-'y—'.:,.^.:^^          '  ^ 

Mffst  of  the  graduates  perceived  our  courses  as  having  emphasized 
•    selection,  not  working  with  the  users.    Then "there  was  a  split; 
some  recommended  that  we  make  sure  "working  with"  gets' included i 
Others,  However,^  held  to  the  view  that  this  cannot  he  taught  in  the 
classroom  (though  class  discussion  of  mutual  problems  can  help); 
you  just  have  to  get  out  on  the  job  and  learn  hy  experience.  One 
went  so  far  as  to  urge  screening  of  applicants  for  this  ability: 
that  of  being,  able  to  work  with  people,  on  the  assumpti-on  that  if  ' 
you  don't  already  have  it,  you  won't  even  learn  it  on  the  job. 
]^at's  pretty  strong,  and  more  than  I  can  accept,    (in  this 
connection',  also  see  the  discussion  in  the  section  of  this  report  .  * 
devoted  to  "skills  necessary  to  your  job,  not  teachable  in  ^  ' 

college")  -r       '  . 

Is  therd  an- Overlap  with  the  course  on  Toung  Adults?   One  person  \: 
, thought  so.    Of  course,  the  so-called  •'young  adults"  really 'mean  ' 
♦  teenagers;    I  sus'pect  the  name  was  given  for  the  sake  of  getting  , 
teens  to  read  books  if  they  are  flklbtered  by  being  called  adults. 
Are  >hey  fooled  by  that  kind  of  psychology?    Someone  ought  to  try 
.that  as  an  experiment. 

It  may  be  that  more  field  ,trips  to  near%  public  libraries  are 
needed}    a  ftumber  of  graduates  mentioned  the  need  to  see  how  the 
job  is  being  done  in  real  practice,  though  one  did  say  it  was 
very^good  to  have  the  College  Ubrary  (Savitz)  available  a*s  a  ' 
'  laboratory^    Studying  your  community  was  also  cited  as  a  good 
feature.  •  . 

'        ■  ■  ,  «  ■  •  • 

Some,  in  school  library  work,  wanted  the  public  library  course 
°( or  at  least- some  work  on  advdts)  to  help  them  understand  how  to 
serve  their  teachers  better.    ANDj    those  going  into  public  " 

library  work  as.  directors,  or  thinking  of  becom^g  a  director, 
certainly  would  like  %o  have  another  course  available. 


M  ,   '  426 


DEPARTMENT  OF  UBRm  EDUCATION 
'  GlassTxjro  State  College 
Glassboro,  New  Jersey. 


512-  literature  of  Science  and  Technology  -  .  Rev  ,10/7^ 


I.  General  Objectives 

,  .  "        '  -         ■  ,    »  • 

The  practicing  prof eseional  librarian  imist  frequently  use  reference  and 
similar  materials  in  special  subject  areas*   This  course  is  one  of  three > 
each  designed  to  coyer  one  of  the  accepted  areas  of  knowledge;  science 
and  technology^  social  and  behavioral  sciences,  and  the  humanitieS. 
5uoeess|\:(l  completion  of  one  of  these  courses  means  the  student  has 
met  the  specific  objectives  (see  below)  in  that  subject  area* 

II*  Specific  Objectives      •  ; 

km  understand ^and  appreciate  the  librarian's  need  for  knowledge  of  the 
science-t<j|hnology  literature  sources- 

/    B.  ac^re  in  usable  foitn  knowledge  of  the  technical  and  non-technical  * 
sources  of  such  information* 

Cm  develop  skills  .in  using  science-technology  reference  materials  to 
I  locate  answers  to  reference  questions.  ;   '  .  ■ 

in*  liitroductaon  - 

A*  Definition  of  the  categories  included  within  science  and  technology  ' 

Classics  ajnid  authorities  in  scientific  wt*iting 
C.  Characteristics  and  problems  in  science  literature,  , 
D*  Criteria  and  problems  of  selection 
%        typ^s  of  materials  needed  in  collective*  of  various  types  of  libraries' 
P#  Par&nount  requirement  of  being  tip  to  date  in  fast-changiJig  area 

IV*  Course  Content       ^  \  ,       '  * 

A*  General  science  and  technology ^  including  history  x 
B#  Mathwiatics  .  ^  '        .  *  . 

'        Astronc»<y  and  space  travel  *    ^       ^     *  '  ' 
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Physics,  optics,  electronics 
Chemistry  and  chemical  tedinwlogy 
MeteoTOlogy 

Engineering  and  technology  '  . 
Geology,  oceanograjiiy^  , 
Biopiogical;  sciences  v  . 

Medicine  and  health 

Agricultiire,  forestry,  hoae  e^conomics ,  conservation 


of  literature  studied 

histories 

dictionaries 

guides^ 

bibliographies 

manuals 

encyclopedias 

h^dbooks 

yearbooks 

directories 

textbooks 

^tlaiBes 

translations 

periodicals 


N*  indexes 

0,^  general  readings 

Pf  almanacs "  . 

review  publications 

abstracts 

S.  publications  of  associations, 
academies,  government  agencies 
.other  organizations^  . 

T.  tables 

U«  technical  reports 
V.  annual  publications 
W.  survey  publications 
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71.  Teaching  metfiods 

A.  problems  assigned  to  individual  students  to  illustrate  use  of 
materials,  reference  techniques,  and  value  (g* types  of  materials ~ 
for  kinds  of  questions  and  needs.   Written  and/or  oral  reports 
msy  Toe  required  .  ;;   ^  -  « 

B.  .r>emonstrations,  exhibits  in:  class  period,  trips  to  the' college- 
librai*y<s  specific  areas  to  note  materials  and  complete  the 
student's  understanding  of  selected  items 

G.  lactures,  field  trips*to  other  libraries,  talks  by  visiting 
practicing  librarians,  discussions  of  individual  problems, 
'        ,    guest  lectures  by  faculty  members  from  other  departments  who  are 
specialists  ^jx  the  topic  under  study, 

Vn.  Course  Evaluation       '  >  .  "  • 

A.  ^When  the  class  is  not  too  large  for  frequent  student-itjstinictor 
interaction  and  obseirva^lon,  no  separate  written  examinations 
are  necessary •    The  grading  criterion  is  then  the  instructor's 
judgment  as  to  how  well  each. student  has  displayed  actual  and 
practical  mastery  of  the  objectives  during  the  course  of  oral 

V    reports  and  discussion,  brief  written  reports,  and  observation. 

When  the  class  is  t^50  large  for  detailed  and  frequent  student- 
instructor  interaction  and  observation,  there  will  be  written 
«      examinations  at.  mid-semester  and  at  the  end  of  the  course  to 

add  to  the  instructor's  more  limited  opportunities  for  classroom 
evaluation. 

C*  In  any  case,  at  the  end  of  the  course  each  student  has  an 

opportunityj^o  anonymously  evaluate  the  instructor  and  the  course 
on  forms  supplied.  ^    ^  • 

vni.  Bibliography  (attached  on  separate  sheet) 
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'    ■  DEPABTOIFNT  ®P  LIBRABY' EDUCATION 

•  ►       \    '     GIASSBORO  STATE  COLIJEGE 

SIASSBORO,  NFW  JERSEY  08O28 

«  SYIIABUS 

Er.  S,  513  -   Literature  of  the  Humani-tlies 

I.  General  01)^ actives: 

A*    To  provide  students  vith  the  ability  to  evalixate  and  interpret 
"books  and  other  materials  critically  ^iffith  paprticular  reference 
to  the  provisioni,  interpretation,  ^and  use  of  materials  in 
librcaries* 

B.  To  provide  students  vith  some  knowledge  of  the  development  of  ^  . 
the  literature  of  different  disciplines,  and  of  the  growth  of 
?>lgnificant  ideas ^  forms  , of  expression,  and  scholarship*  ^ 

C*   To  direct  students  in  the  acquisition  of  certain  skills  essential 
in  the^  performance  of  the  interpretive  aspect  is  of  library  work; 
analysis. of  questions  and  problems;  determining  the  needs  of  users  ' 
of  the  library;  selecting  or  adapting  materials  to  meet  their  needs^  ^ 
To  increase  the  future  lil^arians*  grasp  of  the  subject  matters  rep- 
resented in  libraries  so  as  to  enable  him  to  engage  morr  intelli- 
^1 V  gently  in  the  activities  of  librarianship,.  ^^rithout  some  grasp  of  . 

the  content  of  the  books  he  handles,  the  librarian  is  bound  to 
perform  his  function  in  a  purely  mechanical  way ♦    He  needs  some 
knowledge  of  the  matters  with  which  bcfeks  deal  if  he  is  to  engage 
intelligftntly  in  surh  a^ivities  as  th^  selection  of  books,  the 
handling  of  reference  questilon^,  and  tlie  advising  of  users  of  book 
collections » 

II.    Specific  Objectives:  \  v 

A*    To  introduce  students  ito  the  reference  books  available  in  the 
field  of 'the  Humanities  r  Philosophy,  Beligion,  I*^nguage,  Fine 
Arts,  Music,  Theatre  Arts,  and  Iiiterature.  "     u    .  ^  , 

B*   To  introduce  students  to  the  sources  of  information  <>oncernine 
■  these  books  -  Winchell,  "Choice",  "Bopklist",  "Reference  Services 
Beview",  etc.  ,v 

C.  To  give -students  practical  experience  in  the  use  of  these  refereiice 
books  by  requiring  evaluaitive  and  probiem  solving  assignments  which 
will  enable  him: 

a*    To  make  oUt  the  distinguishing  features  of  a  given  book  In  any 
one  of  these  fields.  ,  .  ji 

V      b.    To  locate  it  in  the  traditional  sr-hopl  or  teend  to  which  it  belongs 

c*    Either  by  personal  examination  of  it  dr  by  proper  interpretation 
of  the  judgement  of  others  to  appraise  its  value  with  respect  to 
its  treatment  of  its  subject  and  its  usefulness  to  different  kinds 
of  readers.  ; 

III.    Course  Contents  \  * 

A.  For  each  area,  the  basic  types  of  reference  books  are  covered: 

bibliographies,  indeies,  dictionaries,  encyclopediai,  anthologies, 
collections,  etc.  ^ 
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Humanities  areas  include:  . 

n,   PMitosophy  '  ,  • 

b.  Religion  ' 

c;   Applied  .Arts,  including  Theatre 
d/  Language  Arts 

e.    Art  ,  . 

f*   Music  •  , 

g.  Tiiteratiire 

Teaching  Techniques:  . 
a.   Evatuation  sheets  "for  wador  titles  in  each  eo-ea. 

h,  Prohlem  sheets  to  achieve  competence  in  dealing  with  workt 
in  each  area.         °  ^  '  ' 

c.  Pro^epts         •  .'  '  . 
il)   Students  must  prepare  an  annotated  bibliography  on  a  ' 

sub^Jeet  of  their  own  choosing,  withlri  the  realm  of  the 
Humanities.  ^  ' 

(2)  Students  select  a  specified  number  of  new  reference  books 
in  the  Humanities,  which  they  recommend  for  purchase.  / 
This  makes  thtem  aware  of  the  sources  available  for  ke<*inf» 
up-to-date^  in  the  field.  '■ -i  " 

(3)  Brojects  may  vary  from  semester  to  sismester. 
Course  evaluations:. 

a.  Instructor  appraisal  of  ]5valuBt4on  sheets.  : 

b.  Instructor  evaluation  of  Problem  sheets. 

e,    Quality  and' skill:  in  accomnlishing  projects, 

d.  Overall  student  achievement  in  relation  to  general -and 
/specific  aims  of  the 'course.  ' 
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.     DBPARTMBJJT  OF  LIBRARY  EDUCATION 
Glassboro  State  College 
^         Glassboro,  New  Jersey 

51iW  Literature  ^£  the  Behavioral  Sciences  «>  Rev.lO/?^ 


!•  dreneral  Objectives  *  '        '  ^  o 

The  practicing  professional  librarian  must  frequently  use ^reference  and 
similar  mateidals  in  special  subject  areas.    This  course  is,  one  of  three 
each  designed  to  cover  one  of  the  accepted  areas  of  knowledge v  social 
and  behavioral  sciences,,  science  and  technology,  and  the  humanities* 
Successful  completion  of  one  of  these  courses  means  the  student  has 
met  the  specific  objectives  (see  below)  in  that  subject  area# 


II*  Specific  Objectives      -     ;  * 

/     A*  understand  and  appreciate  the.  librarian's  need  for  knowledge  of  the 
literature  sources  in  the  social  and  behavioral  sciences. 

:      B,  acquire  in  usable  form  knowledge  of  the  specialized  and  non- 
specialized  sources  of  such  inforraatiprt. 

G.  develop  skills  in.  using  social  and, behavioral  science  reference 
materials  to  locate  answers  to  reference  questions. 


III.  Introduction      ,  ;  - 

A*  definition  of  the  categories  included  within  the  social  and 
liehavioral  sciences 

B.  classics  and  ^rithorities  in  the  appropriate  areas 

C*  characteristics  and  problems  in  the  literature  of  the  social 
and  behavioral  sciences  .  ' 

D.  criteria  and  problems  of  selection 

E.  types  of  materials  needed  in  collections  of  various  types  of 

libraries  ,  , 

paramount  requirement  for  maintaJjiing  objectivity  in  selection 
and  use  of  materials  covering  a^c^as  of  controversy 
and  divided  opinions.         '      '  V  . 

♦ 

(continued  on  next  sheet) 
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IV.  Cou*$fr;Content 

/■  A#  general  social  or  behavioral  science 
J  B.  hisiorjr  • 

anthropology  (cultural  aspects^) 
)^f.  geography 


E.  politife$L  science" 

F.  sociolo^^^ 
Or  psychologjir 


Ht^law 
!•  economics 
J»  business 
K«  education   ,      \  ' 
L«  other  areas  wit^^i^hayioral 

■■■  '■  V 

V.  Types  of  Literature  Studi^ 
A*  histories  % 
B*  dictionaries  "'ij-  -  ■ 

G.  bibliographies  p; 
guides  ^ 

B. . encyclopedias 

yearlx)oks  yi 
6.  directories 

H,  textbobks 
Z«  atlases 

J,  translations 
Kif  periodicals 


aspects 


!•  indexes 

M*  general  readings 

N.  almanacs 

^  0**  review  put^icationsi 

?•  abstracts  ' 

Q#  pub^cations  of  associations, 
,        academies*  government  agencies 
other  organizations 

tables  : 

S#  specialized  reports 

T.  annual  publications  . 

tl.  suarvey  publications 

^V.  biographical  works 
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Vlt  Teaching  Methode^  ^Vl^  ^  ^ 

A.  problenjg  assigned  to  individual  students  to  illustrate  use  of 
wateriala,  reference  techniques,  and  value  of  tjrpea  of  materials 
for  kinds  of  questions  and  needs*   Written  and/or  oral  reports 
may  be  required. 

B.  demonstrations,  exhibits  in  class  period,  trips  to  the  college 
libraarjr^s  specific  areas  to  note  materials  and  complete  the 
student *S' understanding  of  selected  items. 

Lectures,  field  trips  to  other  librari^^Tl^Kcs  b[jr  visiting^ 
practicing  librarians  and  faculty  members  from  other  departmentd> 
discussions  of  individual  problems,  fi%s. 

:  VII.  Course  Evaluation 

•      A»  I^hen  the  class  is  not  too  large  for  frequent  student-instructor 
•  interaction  and  observation,  no  separate  written  examinations 
—  are  necessary.    The  grading  criterion  is  then  the  instmictor's 

judgment  as  to  how  well  each  student  has  displayed  actual  and 
practical  mastery  of  the  objectives  during  the  course^ of  oral 
reports  and  discussions,  brief  wiltten  reports,  and  observation.' 

*B.  I'thon  the  class  is  too  large  for  detailed  and 'frequent  student-^ 
instructor  interaction  and  observation,  there  will  be  wiltten 
'examinations  at  mid*-semester  and  at  the  end  of  the  course  to  add 
to  the  instructor's  more  limited  opportunities  for  classroom 
'     , -evaluation.  ^ 

*  C.  In  any  case,  at  the  end  of  the  course  each  student  has  an^ 
opportunity  to  anonymously  evaluate  the  instructor  and  the 
course  on  forms  supplied. 

VIII.    Bibliography   (attached  on  separate  sheet)  \' 
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*  Literature  of  Science  and  Technology  (51^) 

Literature  of  the  Humanities  (513) 
Literjature  of  the  Behavioral  Sciences    (514)  ' 

Graduates  were  asked  their  opinions  of  theae  specific  courses,  and 
they  responded  to  the  individual  courses  and  to  the  group*  , 

In  addition,  in  some  interviews  (mostly  early  ones)  the  questibnCas 
asked,  ••How  well  did  your  library  science  Gour?;es  at  GSG  prepare  you 
for  (knowing  the)  -  literature  and  histoi^  of  specif  io  disciplines?"  ^ 
Where  this  question  was  asked,  and' where  it  did  njjt  produce  a  reply 
identical  to  the  course  questions^J^he  replies  have  been  included. 
(The  question  was  dropped  because  replies  did  tend  to  be  identical) 

The  reader  interested  in  this*  area  should  also  see  the  section  oj^ 
tbi*  report  devoted  ta  the  Public  .Libraries  course  (^10),  because  ^  " 
some„  graduates  commented  on  their  preparation  for  adult/work  in 
terms  of  these  courses #     Another  section  is  ^hat  where  the  replies 
to  "How  well  did  your  coursj^s  at  GSG  prepare  you  for  selection-  of 
specialized  noh-fiction?"  are  tabulated  and  analyzed,  for  here  jtoo 
respondents  tended  frequently  to  refer  to  these  literature  courses. 

(J . 

"I  had  the  basic  literature  courses--  thej^  were  done  well—  a  student 
should  take  all  three,  not  just  one  or  two —  in  many  cases,  ^people 
skip  an  area  and  later  find  they  need  it.    513  &  51^*    I  hated  them; 

the  way  they  were  taught  was  terrible,  by  ^  :  he*s'  a  very 

sarcastic  person."    (adjunct)     (th#i«s  responses  are  not  consistent, 
yet  the  graduate  who  made  them  generally  gave  good  replies.    I  can' 
ortly  interpret  the  reply  here  as  saying  the  material'^^s  w<?ll^  covered, 
but  the  style  of  teachjjrig  was  highly  objectionable.) 


"512:    I  was  veiy  disappointed  in  it~  a  rotten  course—  we  did  nothing 
on  selection,  or  on  science  books.    Person  from  another  department.  * 
|^othi«g  on  the  real  n^eds  of  libraries—  in  fact  he  didn^t  relate  it 
to  libraries  at  all*     513!  OK.    51^^*    excellent  course,  one  of  the 
best." 

,"512?  enjoyed  it.    It  was  not  taught  \is  a  library  man—  he > turned  us 
on^-  but  he  didn^t  think  of  library  needs."    (note:  same  instructor 
as  jreferred  to  next  above •    I  interviewed  several  people  who  were  in 
this  section,  the  one  time  the  course  was  taught  by  this  person.  The 
ructions  were  mainly  antagonistic  but  there  was  a  minority  opinion.) 
5ij?   good,  the  art*."     Xwhere  one  number  is  omitted,  as  #51^  is 
here,  it  is  because  the  person  indicated  not  taking  it*) 


"5135  very  helpful,  514:  same." 
"Very  good—  and  very  necessary. 


"512:  .fine;  actual  reference  practice  was  helpful.    5135  was 
especially  interesting." 

'  '  ■   '         ^-  .   ■  .,     •  .     *  .  'J' 


So-  wiriSSa!"^*^  ^"""^  Sood.witb  what  she  covered.  "  '^Ikt 

• (next, person  took  none  of  th«  literature  eourses)     *    "  . 

"513!   good  (but  not  vei:^  good).    514s  good."' 

"  apf  -^J.S?^^  would  now  want  to  take  all  three. 

512.   limited  ^  what-we  bad.    Good  but  not  very  good. ^  513:-  V0?jr  go^. 

l^^l^^^^Z'n^n^  it  mueh-  would  take  the  courses  - 

later  if  necessary. «   (this  person  said  she  was  unsure  about  the 
exact  course(s)  taken,  but  guessed  she  might  have^S  513)     >     '    ■  • 

'  "No;   there  was  some  in  the  reference  courses;   would  need  more  if 
I  was  ^oing  ,tq,  be  a  specialist.    51^.'  of  some  'use.    5lJs  excellent' 
the  best  reference  course  ever."  •  oxcej.±enxi,, 

ilii' J^^^X^^  '°  appropriate  .for  an  elementary  school 

li-brarian—^  ^Qfe  relevant  for  high  school  and  colleges" 

"513:  Excellent.;.  51^:    Excellent s  ftewsen." 

"512 J  very  good;  helped  much;-  there's  still  a' lot  that  mblic  librae 
5l4r  ^§'gooT-*  libraries..  513:  ve^  jJodt  ^"^"^ 

"pA:  very  good: -.Tubio  taught  it;  -  you  made  a  mistake  in  losing  him." 

"Good  courses,  which  wer«  well-organised  and  very  good.    You  kn^w 
•exactly  what  to  do  and  htw  to  do  it-,  analyze  a  book--  well 
structured.^    513:  Sellers  was  fine,  thqroJgh.    514s  Cr^er,  fine."  ' 

^Now  I  feel^it  was  worthwhile,  but  not  then.    So  many  things  have 
since  turned  ^ut  useful.    It  broadened  me  as  a  libra?iam^?aught  by 
t        -,..1?°"''!°  ^^^^^^  ^  *he  background  ver^-wellf-  I  had 

Srti  m*a\^^^^^^^^  hated  it!  they'StL'Wonelo 

nana  ttiem  a  list,  tell  them  this  book  is  good,  etc."   (notes  thit 
the  same  instructor^as  referred  to  twice  o^fe  pr;ceding  page) 
^o^^:^^^^^''        ^^"^'!>       -^otSin^  ^iffe?Srfn,«  the 

(next  person  took  none  of  the  courses)  "    ■   ' . 

l^L*^^  better-  students  were  able  to  cheat-" 

(taught  by  same  person  referred  to  in  first  reply,  on  paee  l) 
514:  I  got  a  lot  out  of  it.    Tubio  did  a  good  job!-  looking  up 
reference  questions'^."  •  ,  j-wotvxng  up 

."513,  514:  very  good."  -  " 

y     -  '  ■     ■  436  •       ^  .  ■  " 

^  -    .  '      •  •        (2)         \  •  : 


'('^d^nrtl^  ^P°^*3"^       eleinentaiy  school  librarians . "  ' 

Adid  not  retneiuber  taking^  any  oih  the  literature  courses) 

"5124   taken  as  a  part' of  reference."  (?) 

n?HL*.»f  ^^  '^^"^  ^  a  3.weelc,  summer  session.    Pure  lecture 

^vi         r'^^  material  in  l^oo  short  a  time.    I  took  a  tape 
F^^^f^  because  I  couldnH  write  fast  enough  (as  he  lectured). " 
^(taught  by  same  person  as  first  response,  page  1) V 

"512:    veny  poorly  taught.    513.' well  taught.    51^:  weU  taught." 
(next  person  toofc  none)        '  '  , 

'^A.  ^2^^^  ^^  beginning  to  get 'some  questions  ifi  that 

field;    your  course:  that's  a  plug  fpr  youj"     (public  librarian) 

(next  person  was  not  sure  which  ones  she  took,  if  j^y) 
:"5135  good."'  .         ■        '  ^.  • 

."51^:    Tubio,  good  cout-se."  ' 

"51^s   General,  good,  ean  use  anywhere,"  ' 

l'512:    terrible;    it  was  all  college-aimed;    the  teacher  is  no  longer 
ioJU'm.  u^^""®?"  negative  on  any  question  we  asked.    He  insisted  the 
materials  had  to  be  covered—  wepused  flash  cards—  it  was  way  out." 
Uote.  same  person  as  referred  to  ia  first  reply  on  page  1) 
513:  good.     51^:  good-  Tubio."     ■  -  . 


"Excellent 'reference  courses  in  the  disciplines.  512: 
Taught  by^_  I  may  have  been  the  only  one  who  1 


,  Excellent-- 

'  ^  -T— .  "  — -    —  — "  -"•^j  v/no  miw  liked' him."  (same 

person  referred  to  in  second  and  third  replies  on  page  1) 
"51^:  I  liked  ±%  very  much."  &  / 

.    ■    ^        -■         ■■       \  .  "  '  ■  ■ 

S^n,?"?  "^i®^*  introduction  to  the  areas;    useful  on  real  reference 
techniques;    discussions.    513:  same,  questions,  evaluations.  514: 
same  as  science:  excellent."  .    ^j.  . 

"512:  pretty  good.  -513:  good."  " 

"513:  14**      work  but  veiy  useful." 

"513s  Outstinding,  fine.    51^^^:   mediocre, " 

,"513 i  excellent."  ^ 

f  '■  -      '    '  '  '  ' 

\npxb  person  said  all  her  courses  were  good,  but  could  not  recall 
which  ones  were  taken)  • 

"513*  well  taught,"     •  .  .  "  - 

^  '  ,437  "  .  ,, 


uSary  VSi*''TinH..-^  ^^^"il^  ^t^^^  related  to  ih«  • 

SS7t?l     ;   Xt  ended  up  being. the  philqsophy  of  seienee-  it  was' 
wasted  .tim«5—-  a  disaster."    (note:  same  person*  as  in  replies  numbered 
twa>and  three  on  page  1)  "513:  OK,  we  went  over  W,^  mny  boSk^!!^^^^  * 
many-  you  don't  use  such  speelalized  books  in  real  practice!^ 

lillk^  '  referred  to  above)    "513t  Hewsel^  was 

5§  "ai^isJalJS^^'  "  "^^  ora-,d  into  iz  night,  (s-er  pr..&.n 

■;•  ,     ■    '    ■  ■  ■    ,  Mw  ■ 

"51^:    rated  8  on  a  scale  of  1  to  10"   (ICs  high)  ■  " 

•  "I  couldnH  fit  any  of  these  into  ray  time  slots."  • 

"51??:    this  eourse^was  deneient.    It  was  a  loss,  due, to  Ahe  instructor- 
from  another  department."    (same  person  as  in  first  r^plv  this  pape) 
"Others  were. OK"  (bat  the  person  did  not  specif icSlylSemter  tS!) 

UlZ.i  fine.    513 i  fine."  I  •         ^  "H^  ,     -  . 

sSf  verJ^good^"^**''       overwhelmed  by  science  %ks.    513:  j very  goodT. 

"I  would  like  to  take  512.  ^513  :  ok;  JO^t 

were  veryj^strong  courses.    At  the  time, "a  man  vflio  had  been  ' 
1  i«!  ^  ^  ''^^  tremendous.    I  feel  the  College  should, 

JefeSLf tni)  1"  "^""^  T  ^"^  department."-  (note:  probably  -'T 

^•512:  I  felt  we  could  hjjw  hadT^re  lecture-  enjoyed  it  though.  It'  < 
IS  not  relevant  to  my  wori^ in  ^  elementary  school."  »*    ■  ' 

«!^i^'\J^'^°'^®*'fi''®£°''f"^®  ^""^  ^  wo'^ld  have  wanted  to  know, 

morfi  about  specific  books  in  the  field.    Actual  fielding  6f  reference 
questions  was  very  goqdr^-  sources  were^  discovered  ^  accident"  (while 
Iff iSrr^''^^        questions) .    (this  person  replied  that  course  ' 
514  would  have  the  same  answer-  probably  the  same  instructor) 

"612:  ^sarae  as  513-     513:  It  could  .have  been  handl^  *a  different  w^:' 
w|^0ust  plowed  through  a  lot  of  books-  spent  a  lot  of  time  di^Sg 
the  reference  section  on  crazy  questions." 

?f  f^'^t        very  rough-  taken  in  3  weeks  in  June.    51^:  very 

S  Wn^  ''^f'^^J^  ^  ^JJ"^  ^^'^  *o  ^ind  the  source- 

we  spent  hours  in  the  library." 

"5l^!\g00d."  .  .  ' 

5iIV^IqT»  ^*  ^"P^^^^^*'^  science;  we  could  have  used  technology  too. 
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*513i  good.    51^:   godd.JV"     •  -  ' 

"513  s  yexy  thorough ,  although  not.  usteful-  on  this  job.    Wish  the  basic 
» reference  course  had  been  this  good/   51^:  ditto.    %e  literature' was 
covered,  but  not  .the  histc^ry."  ,  -  ,,        .  . 

"OK  excei^t  for  the  science  -course.    512$  wrong  emphasis;  excellent  for 
a,  scientist  but  not /or  a  librarian,    51^:"  excellent  but  busywork." 

"You  flhotad.  requir?  all  3  courses,    i  missed  the  behavioral  "sciences 
one—  was  a  science^major  in  college,  which  helped.    5l^:'this  wiU  ' 
sound  ha^sh  but:  1  took  it  in  (summer)  pre-s6ssion  (3  weeks),;-   the  -  ■  * 
.  instructdr  kept  dictating  definitions  of  scien^-ic  term?— .we  had  to 
memorize  lots  of  books—  that  was  silly.  -  513!  ^good.""       \  :• 

V  "Good  ^background-^'not  applied  on  this  job;    514:  good,  enjoyed  it,« 

"too  much—  less  important—  prepared  Veil,  but  not'impc^ant.!' 
('this  person  ^id  not  recall  specific  courses)  .^^./"^ 

"512:  vpiy  good.   513:  good,  field  work,  lots  of  research,  writing 
■   reports."         '  »  ■    '  ' ,    '         ■  .  ■ 

V  "55-3's'  veiy  good.    The  collection  is 'poor  at  Savitz."  ' 

:  '*Not  always  the  latest  sources^used^-  old  technical  standards  were  eJhpha- 
sized--  need  more  new,  meaningful  sources--,  very  fei&\Ml^raries  vould  . 
have  5 the  Sources  we  covered— .need  to  cover  the  sources  people  would  ' 
reiLly  be  using—  books  and  .journals.    512:  iieeded^  51^:  very  good.^"''  ' 

•   »  >  '»  ^     -     '  " 

"I.  took  two  of  them,  don't  know  which."  .      '    .     ..  ^ 

"513s  good.  "- 514:  good."  "  '     -  ^  • 

"513:  we  covered  an  Exhaustive  number  of  reference^^.  ,  51^*:  covered  a  '  ^  . 
variety  of  references."     .        '    -  .  ■   -    ,  ' 

"513*  great;  nftcessary.    514 f  great,  ditto."         '  °  .  ^ 

"W^k  in  science;  excellent  in  children's  literature . and  development  of 
^.,.-re^arch  materials—  social  sciences;  very  good.  -  Should  takf?  all  three 
literature  courses.    I  don't -know  which  ones  -I  took;    Tubio  Was  excellent 
"in  one,  and  the  ptlier  was  good."  ^        »  - 

""514:    this  was  your  course;  fine,"  '   '       ,  ,  - 

"t/  c.  .     .  ^ 

"Science  materials  was  ejctreniely  poor;  we  didn't  learn  ariythingvabput 
^-reference  materials.  The  man' who.  taught  it  wa's  from  dept.—  terrible 

.it  wa*  great  to  become  aware  of  whatsis  going  on  in  science  world,  but ^ 
did  us  jio  good  on  the  job.  (course  512)     513:  OK,  but  slanted  tod  much  •  > 
toward  the  older  student.*  .     *    "  .    V  i  '  . 


.(end  of  tabulations  of  comments) 


It,  is  almost  a  clich*  to  say  that  librarians  ar#         ■?«  +v,«     x^'  ■  ' 

^         4  512  (science/teohnoXogy)  33  ;    /     -  '  * 

'  512,  (humanities)  .  4l  \  . 

.    51^  (beh^oral/social  sciences)     39     ,  \    ^  ^    '  V 

:  «co«e„ded  that  all  three  courses^  reouij^f  "'^  -  °      ■ . 

Many  instructors  have  tailght  these  courses  anH  i+  ,^tij  ^  u,^  " 
them.    The-program  has  since  settled  down  t^wwrSl  th«^«  on«^« 

^^X^^f^  jr^r  ^-'"y  o^^^^^^^^ 

.oeixers  teaching  5J;3,  and  the  pfesent  writer  512  and  514. 

"Thei^were  many  comments  on  the  courses  being  practical    nt-  nnt  Th«» 
graduates  are-  quite  unitjsd  .in  wanting  thesfLurses  (s^e  L  X  • 

-  "1^^^°^^  Wdown  to  earth-knowledg^  thJy  canlS?  Z  use  on 

'1°^  ^hey  want  detailed  help  in  selecting,  and  usin^^^^  • 
■    f^^^?  special  area.  •  They  want  to  liL  Savitz  L  a  l^orator^r 

yeSsf  ^  '         considerably  strengthened  in  recent 

^  librarians  working  in- element aiy^  • 

-  '   S"1'have'foSd  cf  though  oth^s  Sidv   S  teSf  ^Sese 

'  S  Sk'wJtS  Sr  ?S2  S! °^         ^^^^tes  to  -be  aSkward 

Sirr k5hrf  of  r  JJ^h/®^^  ^  t°  the  passes,  we  must 

walk  a  kind^of  a  tightrope;    not  get  so  far  into  the  hiehlv  sneciali^ed 

^  :s^#isjX3ft?*iitef!  o.  courses  ^.,.^r^-  r . . 

wlth^,^atellites,  color- TV,  and  the  new  math'    Kids  always  coSd  ask 

-  question^  difficult  for  adults  to  fielA:    nt«^  i  -i-v  • 
,  n^eds  411  the  flexibility" she  caS  g?.^'."       -  ^ohool  Ixbrarxan. 


At  present,  these'  coursesappeaF  to  bei  going  very  well. 
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•  SYIiABUS  ^ 

'  ^  .         .  , . 

It^  &^  600  A  &  B  «^  Puxxeiit  Xssiiet  in  Llbraxies/SeiiDdnaar 

!•   Gea«r«l  Objective*:  ;r 

A»   To  survey  cuarr^t  iituei  in  aibrarianahip  in  rtlation  to  the 
<^tt>ngiTig  AaerXcm  gocial  ax£L  coltural  envlronaientt 
To  i«i*er»tiwa4  the  profesiional  reajponsibiXity  for  meeting ' 
jcrefent  and  future  challengfja  to  librarianshiip^ 
Cv  To  choose  BxOL  study  a  significant  problem  v^thin  the  discipline 
of  librsirisnship,  , 

IJ*   Specific  Objeettves:  / ^  y  '      '  ^  * 

To  assist  the  student  in  develpping  V  project  to  fulfill  the  ^ 
xequiroMnts  for^  M»  A,  degree. 
B*   ap  bring  the  student  up-tO'-date  on  current  thinking  and  practice 
£a  the  fi^d  of .  library,  science* 
'        To  project  the  state  of  the  art  into  the  fature.  . 
.      D«  To  develop  a  eH,tical  attitude  toiiard  societal  cluaiges  and  libr^ary 
services*  .  ■  ♦ 

K*   To  engage  the  student  in  scholarly  research^  or  in  the  com^ 
pletion  of  a  yroA^cb^  that  will  involve  the  techniques  of 
msearch^  use  of  research  xuat^ials^  and  culminate  in  a 
iirittett  or  graphic  presentation* 

*III*   (krarse  Content: 

(Issues  for  investigation  and  discussion)  ' 
A^   Federal  Aid  to  libraries  / 
V.  B*   MbX9xyr  education   ^       ^  J 

0.   Ifibrary  service  for  special  p^mlatioM 

1.   Blind  &  partially  sighted         *  ,  > 

Mental  patients 
.      3#   Disfdvantsged  diildren  &  adul^  ^ 
^   K  Institutional 
Urn   Public  relaticms  &  techniques 
S;  Auttisuttion  of  library  functions  ^ 
P#   Censorshi]^         ^  -  '  ^ 

Gr«   Segionalltation'  of  libras^  Berv^te        *  - 

I*  Union  catalogs  ^  ^  . 

2*  Interlibrsry  lx>Bxm  ^  1 
5*  Heference  referral  sen^^s  1 
4#    Cooperative  borrowing  privileges 

  <k ,  .  ■ ' 

*        The  coHtent  ax^ttM^to  De  Included  ±xk  any  given  year'  are  aub^ect  to 
diaage  at  lafluenced  by  the  need  and  inteareata  of  the  claaa,  and 
the  cnrrent  atattut  of  the  field. 
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%*  3/  (coot.) 


Teclmical  psroceweg 
4,.  I.   Effective  tJbill^ation  of  j«raonnel 

1,  Clerical 

2.  Ptwqprofetaional 
.  3*  Profeasional 

J,    Survey  of  field  as  to  enploynent  opportunities, 
K,  Methods  of  utilizing  non^boolc  materials, 
^        1.   In.  school  &  coUege  libraries 

a.   In  public  libraries  j  - 

It,   !the  contemporary  school  Instructional  Materials  Center. 
M.   IfeNtom  Public  Library  developments.  ^    ■  .■  . 

N.   Becent  patterns  in  Academic  tibrarianship. 
0,    Coarparative  llbrarianship  -  a  new  development. 
P.   lEhe  library  historian  and  library  historiography.. 

IV*   Teaching  Techniques  t 

A.  iptvestigatio^  of  areas  fs  treat'ed  in  current  literature.  * 

B.  Use-  of  resource  people  In  a  mmber  of  areas  selected  on  the 
bails  of  accoaiilishaenfc's  in  the  field. 

C.  lectures  by  instructor 

D.  Discussion  panels  by  students  &  instructor.'  ^ 

V,  -Course  Braluatlon;  ^  . 

A.  SutoBlssion  (or  progress  toward)  a  thesis,  o*  project; 
regulrement  for  l^he      A«  degree.  ~  ' 

B.  Instructco"' s  Judgment  of  student's  grasp  of  professional 
Jxrends  and  iiipllcatlons  to  the  prof  vision. 
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Current  Issues  In  Libyarieg   (600  A,  B) 
(thesis  seminar) 


The  college  requires  completion  of  a  ma.jor  research  project  as  part 
of  the  work  for  a  Mster'*8  ,c(ii^ir5se  in.  ai^  area.    This  is  sometimes 
referred  to  as,  a  thesis.    Gisnerally,  the  student  must  present  a 
typed  research  papfer  following  thesis  format.  .The  original  and  tw 
.      tfarbon  copies  (all  on  long-life  paper)  are  deposited  in  th,e  College 
lAbraiy-*  the  original  for  the  archives,  and  one  of  the  other  tw? 

•  for  regular  loan  as  a  part  of  the  collection,  the  other 'reserved  for 
lending  on  interlibrary  loan.   Originally,  the  Graduate  Council  was. 
,the  means  for  agreeing  upon,  modifying  and  enforcing  standards  for 
these  projects  among  the  various  departments  and  programs  which  offer  - 
graduate  degrees,  but  this  body  was  dissolved  several  years  ago. 

The  research  project  is  the  greatest  part  of  the  600  course,  Toy  far. 
.      "Rie^course  extends  for  two  ser^sters  (six  semester  hours).    As  the 
syllabus  indicates,  there  are  also  lectures  and  discussions  with 
-guest  experts  in  various  types  of  libx'arianship.  ^ 

I  will  now  proceed  with  the  graduate  comments,  which  come  almost 
entirely  from  two  parts  of  the  survey  interviews:   first,  lAen.each 
•person  was  asked ^  "Should  sal  GSC  libraiy  students  be  required  (as 
ndw)  to  complete  a  major- research  project  for  graduation?   If- yes," 
what  kinds  of  wojects  are  bea^  or  wprst?'^  ^  no,  what  should  go  in 
its  place?"  ""(oii^some  queatioimairesV  this  W^^^ 
•  ^      differently).  "Second,  when  the^^specific  course  was  mentioned  during 
-      a  listing  of  all  the  courses,  with  the  request  for  the  graduate's 
opinion  of  the  course,   %  own  comments  wiljl  be  with  these,  to  some 
extent,  but  mainly  at  the  end,  i 

Again  a  statekeiit  of  my  own  interest  and  possil3le  bias:    I  an  now, 
and  have  been  for  some  ytfifers,  one  of  the  instrudtors -f or  this  course. 

••Require  it:  no,  tnost  sohttois  are  dropping  it#    What  value  is  it? 
You  put  it  toiether  and  hever  touch  it  again.    I  doubt  anyone  ever 
looks  at  them  again. ,  ^^^^         there  was- very  little  real  work 
experienee  j    shoi^ld  b^  trore  of  this-^        closer  supervision 'while 
you're  out*    The^edUrse:  it  was""  all  right,  but  unnecessary*** 

*  ••!  had  hoped  personiilly  to  avoid  it--  It  depends  on  the  topic*  Many 

^  are  not  really  usefwa,  just  research  that^s  been  done  before #    I  don't 

know  how  lt^y  own         I*d  rather  have  taken  additional  courses  or  se 
an  internship  in  another  library.    It  should  depend  on  the  student 
the- topic*'( whether  to  write  a  paper).    Course  ••not  too  useful*", 

/'••Tee,'  require  it#   Especially ^f  a  lot*  of  research  is  done—  it's  a 
^fine  way  to  learn  research  techniques.    You *will  need  those  Skills 
later-*.,  to  help  others  witti*their  research^v  some  speakers; 

everyday  issues,  practical."  ^  .  a 
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"Require  it?  Yes;   make  It  more  difficult.    It  was  too  easy?.    I'd  go 
back  if  the  courseg  were  more  difficult.   Course:  was  fine." 

"Ko— long  papers, are  a^ebash  of  previous  research-^  take  courses 
instead.    I  would  rather  have  spent  the  time  on  organization,  manage- 
went,  administration." 

"It  depends  on  whlt<,you»re  doine—  whether/you»re  personally  interested. 
Should  not  doto  project  if  not  interested.'^  There  should  be  a  choice 
available.     x enjoyed  the  course  and  paper." 

"Yes,  it's  a  good  idea  to  require  it..  Upgrade  the  demands—  require  highe: 
quality  papers— ,one  paper  I  saw  had  no  footnotes  or  bibliography.  How 
can  they  help  others  with  research  papers  if  they  never  had  to  do  it? 
Even  to  help  young  people.    And  you  should  raake"-l;3he  course  6  hours."  (I 


said 
"I 


this  had  already  been  done  since  hep  graduation--  formerly  4  hours) 
enjoyed  the  course-^  it's  a  vexy  individual  things*' 
"  "      ■  .   /  .     '  .  ■ 

"K^ep  up  the  standards  but  permit  f r^e  range \    I  enjoyed  my  individual 
pro jtect—  don't  know  how  it  was  accepted--  many  are  very  good.    It  should 
continue  to  be  required  but  allow  a  wide  choice  of  eubjects--  let  some  . 
do  it  differently—  e\g»,  a  project,  a  bibliography-^  it  need  not  be  a 
highly-documented  writterL^aper;   For  example,  someone  from  Rutgers  did 
a^filra  loop  on  the  Refers  puide^  1  Encourage  variety.    Courses  the 
sessions  were  so  shoi^-  I  had  to  travel  90  far  for  it-t.  they  could  ' 
schedule  it  better--thp  individual'lxl  appQintme|nts  were  *  better— 

•*Xou  should  drop  it«^N[  see  no  advantage  in  it,   bidn't  find  my  own 
p^per  difficult;  .1  en joy. research.    It's  not  of  any  conseouence  compared 
to  actual  work.    Would  recommend  nothing  special  to  replace  it—  jyst  have 
an  Excellent  curriculum^"  The  course:   tinnecessaryj    many  times  th^' 
meetings  were  cancelled  because  of  1 si- meetings  on  papers—  the  class 
should  not  meet  at  all  after  introduction." 

"Require  it?   No."    (this  person's  reply  was  scattered  over  se^veral 
spaces,  but  boiled  down  to  urging  that  the  time  be  used  to  allow  for 
specialization  courses)    "The  course  Vas  very  good." 

"i  would  rather  have  additional  courses. .  Thoroughly  enjoyed  my  course 
but  others  would  have  been  (more)  useful."  ^  ^ 

"If  not  requi^red,  would  there  then  be  an  exam'^  If  so,  keep  the  thesis. 
I  dislike  and  do  poorly  on  exams,  as  do  many  others.    If  it's  replaced 
by  nothing  (i.e.,  no  exam)  that's  OK  if  in  line  with  other  schools. 
You  do  learn  a  lot  from  your  project—  spme -people  let  it  sdare  them."  . 
(we  then  had  a  discussion  on  writing  technique,  and  why  some  people 
fear  4t)    "The  course:-  Boltz,  bless  his  heart—  a  real  patient  person— 
I  got  through  it,"  '        .  • 

"Better  to  have  additional  course  work—  1  en jbyed  my  own  project  but  it 
was  hot  real— 'not  really  a  thesis-r  not  graduate  level  work—  the" 
course  was  mildly  OK-1.* courses  (regular  ones)  are  better." 


y     ,  .     ■  (2) 
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••Don't  require  it  iiriless  their  project  is  rially  benefi^iiaX,  to  th©m« 
selvf25  or  others •    Not  just  to  be  a  project  for  its  own  sake*  '  In 
its  place:   a  onei-year  intemshipt   Of  course,  donH  reduce  the  time 
taken  for  the  dewroe^   Ify  own  project  was  a»procedures  manual  for  our 
own  schools ^  very  useful*    The  course?  good." 

J    *  ^       ■     '  '     #  ■ 

'•r  enjoy  reaearph  personaLLly.    Was  persuaded  to  do  mjr  paper  on  a  topic 
of  deep  personal  interest  by  your  talk  to  the  class/'  I  enjoyed  and 
learned  from  it.    Student  could  do  a  project  instead,  if  it  is  fe^t 
to  be  valuable--  such  as  setting  up  a  new  library •    It  wotdd  still  ba 
a  lot  of  work,^ and  educational.    Don't  just  take  two  other  courses 
instead  of  the  There  should  be  something  special  at  the 

graduate  level~  learn  to  accomplish  something  well--*  to  high  standards. 
The  course;    I  enjoyed  it  very  much." 

"Require  a  thesis-  no,  but  a  major  research  paper  is  important. 
Specialization  is  the  thing  to  work  on.    Having  done  my  thesis,  I  feel 
project'was  helpful  to  i^y  own  job  and  development*   Other  projects 
than  a  written  thesis  can  serve  the  purpose^-  films,  activities,  etc ♦ 
It  must  be  the  student*s  own  choice,  for  his  talents  and  interests. 
The -course:    Fine^  very  helpful,  made  me  study."  • 

"It  had  value  for  »er— w^s  relevant  to  my  needs— .  helped  to  point  out 
the  facts  to  my  own  Board  and  to  the  county  freeholders.    If  projects  ; 
have  a  practical  application,  fine.    Not  a  mere  bibliography  unlesh 
unusual.  Not  just  to  do  a  project—  selection  is  ^dtal." 

"Require"?   Not  particularly.    It  was  not  that  valuable  to  me.  Vd 
rather  have  taken  a  couple  of  courses—  which  I  wanted  to  demand  didnH 
have  time  for>.    Ify  paper  didn't  need  to  be  a  major  research  paper.  '  ^ 
Make 'it  voluntary:^  e3.ther  write  a  paper,  or  take  courses* 

^"I  enjoyed  mine.    As  long  as  the  choice  of  topic  is  free,  it's  OKo" 
"^(tiote:   the  department  generally  is  very  willing  for  the  student  to^ 

choose  Ilia  own  topic,,  as  long  as  it  is  relevant  to  jthe  profession) 

"%  paper  was  a  lot  of  worij  but  very  interesting*" 

"Yesi  definitely  require  it.    WSy  project  is  still  in  use  (here)  as  a 
freshman  orientation.    It  need  not  necessarily  be'^a  documented  paper ^ 
but.  a  project  of  Some  kind,  like  one  on  transparencies."  ' 

"Yes,  keep  it.    I  benefitted  a  lot  by  actually  visiting  four- libraries. 
Did  iny  paper  on  their  AV  services.   .The  course  was  good,  except  that 
I  had  to  do  it  twice--  stretched  it  out  too  long."  " 


"No.    Replace  it  with  i  i  In  SfcTOH  e^qperience.    The  course:    I  was 

pretty  much  on  my  ofn."  _ 


,    "Yes/  keep.it;    probably  because  of      own  feeling  of  accomplishment/ 
^      \ii^ing  completed  it!    It  was  bad  to  look  forward  to,  but  if  you're 
,  -        ,^       able  to  choose  ybur  own  topic,  and  it  is  gbod,  then  the  satisfaction 
is  great.    X  like  the  idea  that  it  can  be  based  on  practical  projects ^ 
^     not  just  tbeoreticall.  •I  liked  the  speakers—  wanted  more--  the  outline 
for  writing  the  thesis  was  good?        husband  just  completed  his  M 
without  guidance  and  used  my  outline*"  ^ 
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not  a  thesis**-  it  was  the  worst  course  I  had#    I  wanted  to  get  out 
of  there^-  there  wasnH  the^  time  to  do  it  properly/  If  you  had  nothing 
else  to  do,  well,,.,  I  donH  feel  it  helps  to  meet  such  standards  on 
typing,  ete^-^-  if  you  do  a  report,  write  it  up  any  way  you  want--,  the 
formal  form  should  be  rejected...  donH  make  the  thesis  a  requirement. 
For  school  librarians,  maybe  do  a  survey,  or  practice  project  instead— 
write  it  up."    (this  person  ^described  for  me  in  detail  how  the  study 
she  was  most  interested  in,  was  much  too  complex  for  a  one-year  course, 
in  ^ich  both  she  and  her  advisor  concurred,  so  she  had  to  settle  for 
somethinR  second-best)    "The  course:  the  seminar  part  was  discussions 
and  speakers  OK—  but  not  the  .thesis."     *  . 

"Yes,  require  it'.    I  enjoyed  it  as  a  research  project,  not  as  a  thesis, 
^it^s  beneficial.     Course  was  good."  ;  . 

"Yes;    developing  something  for  actual  use  on  the  job.    As  a  i'esource 
kit  perhaps*"     (the  course)  "well  tatight". 

'  ■         .  . 

"In  general,  any  kind  of  report-widting  limits  you—  you  specialize 
in  one  area  and  misG  others."    (indicate'  she  had  no  definite  feelings 
on  whether  to  require  the  thesis)  -  >    .  . 

"I  wasnH  yealXy  that  fond  of  doing  it.    Some  courses  have  papers  that  • 
are  mini-theseq —  maybe  it's  too  much.    For  example,  the  automation 
course  requires  a  major' project.    It  would  be  ^  good  thing  if  it  stood 
alone."    (here  we  had  a  discussion  on  the  eventual  outcome  of  this 
person's  project,  which  was  based  on  a  problem  in  her  library;    she  was  ^ 
pleased  that  her  recommendations  were  being  borne  out.)    "Enjoyed  the 
course."  . 

"I  feel  split  on  this  (requiring  it).    Make  it  optional —  the  person 
can  take  extra  courses.    The  course  does  have  value,  but  some  wople 
freeze  up  at  the  thought*    Not  all  papers  are  valid.    I  feel  I  slW 
through  it  tob  easily.    Ify  paper  would  have  been  ^  undergraduate  ^ 
paper  at  (her  undergraduate  college).    It  \^too  easy-- 

'mainly  a  review.    I  enjoyed  the  course."  A. 

"I  benefitted  from  mine —  had  lots  of  freedom  in  it—  nbthing  wfong 
with  it.   You  get  out  of  it  what  you  put  in.    You  should  do  something 
useful/helpful i   keep  it  as  a  requirement.    Guest  speakers:   I'  '  - 

enjoyed  that  part,"  ' 

*  '■  *  '  '  •  '  ,  . 

"It  doesnH  make  much  difference  to  me  personally.  There's  no  such  ^ 
requirement  at  —  instead,  they  have  a  major^exam.    I  think  it 

is  good  for  library  students-to  demonstrate  skills  ^t  researph, 
doctimentation,  etc.    Though,  it  might  be  good  to  have  an  alternative. 
Say,  two  more -courses,  to  be  selected  with  advisor  approval.*  For 
some  people,  the' thesis  was  quite  a  sttunbling  ^block.    Maybe  another 
aljbemative  would  bfe  a  field  experience ♦"    (the  course)    I  wonder  If 
the  group  meetings  were  necessary.    It  could  all  have  been  1:1  except 
at  the  very  beginning*    It's  too  much  to  expect,  to  have  a  real  seminar 
at  the  same  tim^  as  doing  a  thesis.'*^ 


••Tt»s  a  Rood  ex4#fse—  many  of  them  are  ideaXiistic$   better  to  do 
practical  on«s,  on'jreal  problems.    Maybe  for  some  people,  though, 
ideal  ones  are  OK,  |  (and)  it*a  good  to  keep  your  hand  in  with  writing, 
r&ybe  put  in  a  suri^ey  of  actual  library  practices  in  the  area,  if  it 
is  eliminated—  soiiething  practical."  (the  course)  What  can  you  say? 
It*s  independent-i,?  th^  supervisor  was  very  cooperative-*-  a  worthwhile 
project,  but  my  literature  chapter  was  very  frustrating.    All  the  , 
(relevant)  literature  was  on  certified,  accredited  libraries.  Very 
interesting."  i' 

"Yes  (keep  it )."f  (suggested  topic)  "history  of  libraries  in  the  area. 
The  course  was  gdod," 

"Yes,  continue  it.    I  liked  my  own  project.    It  was  based  on  the  real 
needs  bf  a  real  situation.    Am  changing  ngr  library -frora  a.pidnt  one 
to  a  media  center.    We  go  before  the  Board  once 'a  y^r  to  explain 
^oals,  etc.    Cotirse  was  good," 

"Of^her  things  could  be' more  useful,  though  I  enjoyed  the  course  myself . 
The  mental  discipline  was  good.,   I  like  to  do  research.  ^ It's  better 
to  allow  those  who  wish,  to  take  specialization  courses,    (as  to  the 
course)    I  have  a  divided  feeling.    It  did  me  good,  esriecially  as 
someone  vho  has  been  out  of  school  for  a  while.    It'^was  vpry  hard  at  - 
the  time  but  rlow  appreciated,"  '  -  . 

"Yes  (keep  H)^..l  had  a  friend  who  didn^t  write  onef  and  a  project 
can  do  a  lot  if  it^s  a  topic  you  care  about.    {±p  that  cAse)  it's  not  < 
a  r^al  burdffn.    It's  the  on](y,way;to  show  you  have  really  learned  from 
.your  coursei5—  put  it  all  together—  interviewing,  research,  biblio-* 
graf^iy,  writing,  etc.    It's  no  problem  if  yqu  know  it.?  (this  person 
then  suggested  that  we  require  the  inclusion  of  these  aspects  in  the 
theses)    "The  course:    I  liked  the  way  it  was  set  up—  informal' meetings 
guest  lecturers-  also  the  project  itself-  it  would  not  have  been  good 
to  talk  every  week  on  your  own  project-  some  kind  of  presentation  of 
the  thesis,  after  completion^  might  be  ^useful.    Possibly  have  someorie 
from  another  class  talk  briefly  on  their  own  topic." 

"Good  idea  (keeping  it).    Course  good #"  ^ 

"It  w^  so.  expensive  to  get  it  typed  J    I  enjoyed  doing  it--  had  an 
interesting  topic.    If  you  leave  it  out,  you'd  be  lettering  the  profes- 
sional content  (of  the  program)—  it  must  stay—  it's  Important  to  go 
through  the  paces—  it's  good  self-<liscipline—  learning  how  to  do 
it.  :The  course:    I  f ijl't  we  could  have  dispensed  with  the  class 
^sess^ons  and  spent  it  all  working  on  the  papers,   ife  were  all  working 
{i^^e.,  had  jobs)  and  sessions  were  unnecessary." 
%'  '  .  ' 

"i^flf!.  it  was  the  biggest  waste  of , time.    Add  more  courses  or  practice 
work,  like  the  intersession*  \So  many  courses  would  have  been  useful' 
in^lace  of  the  thesis— ^  and  who  ever  r'eads  them?    (however)  I  feel 
n^r  own  project  was  useful.    Course:  yery  good:  guest  speakers." 
■ '  '   ■  «i 

"I  enjoyed  dding      project—  but  then  .again,  I  believe  I  may  have  pro- 
fited more  by  taking  some  courses  that  I  could  not  get  into  my  area. 
6-9  credits  in  lieu  of  project  would  be  great,  .1  enjoyed  the  course." 
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"I  cJonH  S0e  why  it's  necesj^nry/  Just  one  Mg  Worry  and  f^Kr>ent?e  to  the 
students-  you  don*t  gain  that  tnuch.**  . 

"No  (don ^t  require  it)  :    have  (instead)  practical  work  in  a  library 

"Ho-^-^  would  f;et  far  mq^re  out  of  it  by  taking  2  more  courses—  it^s  not 
even  relevant*     I  didnH  like  the  course—,  it  was  largely  discussion- 
we  had  some  pro,iects*-  the  thesis  itself  was  a  waste  of  time—  I  had 
no  enthusiasm  for  it—  I  resented.  it~  it  seemed  so  nohsensiical—  ^ou 
could  take  6  hours  of  practical  work  instead."  %  * 

^^It  should  be  an  option-*  it  was  32  hours,  plus  a  comprehensive  exam, 
plus  the  thesis  when  I  f^rjaduated:    too  much.    We  should  be  able  to 
take  an  a'ivaneed  Course  in  an  Important  field  instead.    Screen  the 
entrants  by  GRE,  interview,  etc.:   then  don't  ask  too  much*.    In  ii^r 
own  case,  the  thesis  was  OK.    Course:    quiX^  interesting." 

•  ^ 

"Yes i    Projects  might  perhaps  be  something  in  which  they  would  work  in 
a  library  or  libraries  so  they  woiild  have  some  ejcperience.    The  couTrs*: 
served  its  purpose." 

.•■  ■■»  °  V . 

VpO"'"  Jbake  more '  courses .    Perhaps  in  working  with  children  and /or 
-adults  in  real  situations.    Rate  the  course  6  (10»  excellent)—  it  bore 
very  little  relevance  to  anything—  took     lot  of  time  and  effort." 

"Yes—  continue  it.    It  was  a  big  job  but  you  need  it.    You  have  to 
work  "hard  at  something  for  it  to  be  worthwhile.    1^  own  paper  helped 
rae  a«  great  deal—  developing  a  materials,  center  into  a  .resource  center. 
The  course:  OK,  lots  of  work."  ^  , 

"Yes,  if  itv;'contilbutes  to  the  field,  but  some  were  allowed  to  do  some 
poor  things  like  bit/iiographies.    Must  make  a  contribution,  be  really 
research.    It's  broadening,  helps  your  own  -culture.    The  course:  Very 
good,    mrections  were  good.    I  liked  my  topics-  it„  was  not  burdensome." 

"No—  instead,  put  actual  working,  job  practice.    I  would  have, resisted 
it. at  the  time,  but  looking  back  would' rather  have  learned,  vs;^y, 
Acquisitions—  spend  some  time  there  (referring  to  the  CoUe*g«>  Library) - 
looking  behind  the  scenes—  seeing  lij>rarians  really  at  worfc," 

"I  don't  know— mine  was  helpful—  I  did  some  research  on  book 
circulation  here  —  but  some  people  do  very  vague  things,  of  little 
value  or  interest  .to  themselves.    There  was  too  much  stress  on  the 
format  or  the  formality  of  the  paper.    Or  do  you  need  to  keep  it 
formal  for  prfistige ?   Status?  " 

"Some  people  are  gifted  to. write  and  some  are  not.    I  got  so  tired 
and  bored  with  ray  topic—  it  shoiild  not  be  required.    Have  an  extra  course 
instead—  such  as  reference  books  in  science—  you  get  involved  in  only 
your  own  little  project—  you  need  to  be  excited  yourself  about  a  project. 
Th(S  course:  ,  Well,  you  live  through  it.    I  could  have  done  without  it. 
Prefer  additional  courses."  "  .  . 
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do  not  regret  the  t^me  I  spent  "on  lt|  but  the  hours'  could  be  well- 
spent  In- practical  library  applications**^  ^ 

'•Should  have* alternatives—  project  or  added  courses.    It. would  add 
room  for  electives  and  specialization.    I  thought  i1>vwas  Tidictilous  to 
call  it  a  project*    Some  of  the  theses  might  be  more  adequate,  if 
not  required--  if- it  were  something  one  was  really  interested  in.  , 
It  was  a  fine  experience  personally  because  I  was  allowed  to  do  what 
I  wanted*'^ 

"No—  forget  it.    X*d  much  rather  t^ke  1  or  2  extra  courses—  .add 
courses  (to  the  program)  on  school  law,  etc.,  based  on  interefst  and 
need,    llie  course:    1  did  get  the  chande  to  do  a  procedures  manual,  ^ ' 
which  was  good,  but  the  course  was  not  necessary*" 

"No—  I  didn't  learn  anything  new.    For  those  not  already  in  a  IxBrary, 
replace  with  a  supervised  experience  like  student  teaching.    Even  xhose 
with  experience,  have  a  supervisor  go  to  their  job  and  see  if  they  are 
applying  what  they  learned.    The  idea  <if  research  in  the  field  could 
be  done  with  shorter  papers—  people  should  have  learned  research' 
techniques  as  undergraduates.     (the  course)    They  tried  to  get  in 
speakers  but  I  missed* them*    If  the  course  cohtinues,  students  should 
actually  discuss  the  current  trends  or  problems  that  the  course  is 
labelled  for.    Maybe  keep  the  seminar  and  write  shorter  papers*" 

"Didn^t  mind  it  at  all.?^  Keep  it  as  long  as  the  student  is  allowed  to 
do  what  he  is  interested  in,  and  it  is  worthwhile.    Should  make  a 
contribution  or  service.    Ijri  many  courses,  we  were  allowed  to  choose 
topics  or  projects  that  would  help  on  our  job.    But  maybe  make  it 
optional?" 

"It  gets  you  to  do  the  reading  and  research  you  would  not  have  donis 
otherwise.    You  learn  more.    Concentration  in  the  area...  For  others, 
'prQvid^^  an  alteraative." 

'  "No,  it  was  a  job.    A  lot  of  the  schools  have  eliminated  it..  I  was 
in  Miami  and  did  a  paper  pn  the  library  as  an  aid  to"  Cubans—  a 
bilingual,  job.    Should  take  2  extra  subjects  instead.    Many  do  that. 
Some  give  a  ^^hojlKJe  like  (gave  examples).    The  course:    I  didn't  like 
it^  could  do  without  it*^  ; 

^•There  must  be  some  large  requir^ement,  some  culmination  of  learning, 
yes.    Maybe  not  always  a  thesis**  It  can  be  flexible.    Work  out 
alternatives  in  some  cases-^*  an  ordinary  research  project  can  4De  OK 
without  making  it  a  full  thesis.    For  example,  bibliographies,  are  not 
really  theses.    I  expected  real  seminars  for  discussion  of  philosophy, 
ethics,  problems,  legislation,  etc.--  current  professional  trends— 
the  name  of  the  course  is,  after  all,  "Current  Trends**.'*  Iwould^- 
liVe  a  chance  to  talk." 

'"Yes,  require  it.  -  Good  way  to  culminate  the  studies—  important  part 
of  what  I  did  though  I  didn't  enjoy  the  project;    it  tests  you.  ThJs 
course  was  worthwhile*"         ^  , 
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♦•It's  a  Rood^  thing  if  you  find  a  subject  you're  really  interestod  ,int 
If  not,  substitute  a  praqtieum  or  student  teichirsg  experience* 
However,  shouW  dp  the  latter  anyway!    The  course  was  interesting  and 
worthwhile,    I  did  o  history  of  a  looral  public  library •'^ 

•♦No*    Vm  not  sure  what  else  to  do.    The  thesis  is  interesting  but  Pm 
not  sure  .4t  really  pives- anything  necessary.    I  have  mixed  feelings* 
I^ossibly  a  choice  for  some  people—  those  who  want  to  do  a  project  on 
a  really  great  idea,  0K#    Otherwise,  maybe  an  exam,  or  a  special  area.  - 
It  wakes  no  difference  to  success  ©n  the  job.'*  ; 

"It  didn't  prove  a  great  deal-  No.  Could  do  other  things~  take  another 
couple  of  courses.  ,  Gould  have  used  the  time  better." 

"No  (positively  stated).    I  loved  mine,  it  was^  interesting,  but  has  no 
relation  to  practical  work.    Could  better  use  an  advanced  literature 
course  (in  order  to  take  all  three).    Sofhe  theses  are  pretty  poor.  And 
Drexel  doesn't  require  it.    I  would  have  wanted  to  really  go  into  the 
^current  trends*  as  the  catalog  indicates."  ^  \ 

"It's  hard  for  those  stufjents,  not  already  employed  in  a  libraicy«  .  If  in 

a  job,  OK.    It's  a  good  idea,  generally;    didn't  hui*t.  I  have  a  few 

doubts*    Kie  histories  are  good.    The  option  of  a  topic  is  vital.  The 
courses  ^  reject  were  good  background.*'  ' 

"Yes'',  absolutely.   Eany  of  the  students  do  not  show  professionalism  in 
the  thes€JS  (such  as  bibliographies).  Jfeny  of  them  find  it  insecure- 
no  external  pressure  to  work  dn  At.    some  theses  are  super-^clerical. 
Should  expect  a  real  contribution.    Show  knowledge  pf  the  field—  do  a 
detailed  analysis,  (for  example,  on  the  potential  of  cable  TV)  Some 
set  their  sights  too  low—  need  *to  upgrade  the  concept.    There  is  too 
Hfixch  accent  on  bibliographies,  histories,  areas  where  a  person  can  escape 
doing  creative  thought^  just  transcribing.    Some  history  is  when 
thpy  interpret  and  analyze." 

" .     '     .  .     *     .  ■    ^     ■  i- 

"Yes,  limit  it  to  our  field.    It  should^ be  something  that  contributes. 
Not  because  it  is  easy.    Make  it  a  major  resource  project  in  some  cases.' 
<te  have  to  keep  ourselves  disciplined  instead  of  taking  the  easy  way# 
I  took  the  course  in  split  times—  Bolt*—  a  good  experience,"      .  . 

•JNot  as  it  is  run  now.    No  one  advisor  can  handle  the  load.    He  can't 
give  each  student  the  detailed  supervision  needed.    Should  eliminate,  "*  ' 
substitute  'courses.    It'^does  not  warrant  6  hours.   Have  no  more  than  '  * 
4  to  5  students  ner  advisor.    1  had  an  interesting  topics-  enjoyed  it- 
there  -was  little  guidance  due  to  advisor  overload*"  *^  . 

"Allow  for  other  kinds  of  projects-  give  student  a  selection-  for  example 
an  actual  project  in  their  own  libraxy;  do  a  handbook,  or  reorganize 
the  materials,  or  a  mow  efficient  way  to  process  materials. /  .Anything 
where  they  find  a  need  and  could  help.    Doing  it  and  writijig  it  up  in 
a  $U!tinajry—  not  so  technical  as  thesis  format.  U  ^ 

"I  don't  know—  it  doesn't  necessarily  cover  everything,  though  it's 
supposed  to  show  what  you  have  mastered  (doubtful)—  sometimes  I  think  a 
comprehensive  exam  would  be  better ^  or  orals,  or  a  combination,  or  a 
job  test  in  practice—  so  often  the  thesis  is  forgotten,  once  done#" 

(8) 


"Eliminate  the  thesis*    I  have  no  desire  to  read  my  own  or  others,  and* 
mine  was  published*    I  was  grateful  but  doing  it  under  pressure  was  not 
worth  the  time  and  money**  Research  ought  to  be  personal,  done  on  your 
own  drive •    Substitute  a  couple  more  iri^depth  courses.    The  course 

should  not  have  been  i4icreased  to  (S  hours*"  '  \. 

"No*    Perhaps  some  type  of  on  the  Job  training  xcould  be  valuable  to 
some  people*    The  course  was  interesting*   I  believe  more  time  could 
have  been  spent  on  how  to  actually  write  the  thesis,  what  kind  of  thesis 
structure  is  i^enerally  accepted." 

"No,  absolutely  no*    The  time  I  spent  on  It  would  be  better  spent  in 
taking  Z  more  courses.    I  could  have  learned  more.    Have  room  f or  iriore 
electlves*"  ^  ' 

"The  option ^  would  be  better-*-  consultation,  between  student  and  depart- 
rnent--  it  depends  on  your  specialty*    Additional  courses  should  be 
possible.    Many  of  the  theses  are  not  useful-*-  not  just  in  library  . 
science,  but  all  areas*    Many  not  relevant.    Pick  more  topical  problems- 
legislation,  censorship,  library  cooperativesis,  automation,  library 
orientation-*  people  are  using  these,  they  are  things  people  will "refer 
to.    The  course-  providijd  adequate  background  for  the  writing." 

"Good  idea—  keep  it.  I  hated  doing  it  but  it's  important*  Should  ,  * 
deal  with  librarianship,  original  research,  not  biliiographies.  The  ^  . 
course  is  necessary*" 

^  * 

"No--»  add  more- courses  (instead).    The  course, was  fine ' (personally) *." 

Thi^  question ^brought  out  more  strong,  feelings  than  most*   Even  mamr 
of  those  who  personally  enjoyed  accomplishing  a  research  project  were 
opposed  to  requiring  this  of  all.    On  the  other  hand  were  thofe  who^saw 
the  requirement  as  an  important  part  of  self-diGcipline,  learning  toado 
something  you  should,  do,'  Aether  you  itmnt  to  or  not.    There  were  not 
many  graduates  in  the  middle* 

For  most,  this  wao  th<$  only  contact  with  research  they  hav^  ever^had^ 
except  for  minor  "term  papers.**   Upon  mentioning  this  fact,  then  they 
divide  into  those  who  see  it  as,  therefore,  a  useful  thing  to  have 
learned  f  and  those  who  do  not  ^ee  it  as  a  relevant  part  of  real  life 
for  a  librarian*   Undoubtedly,  most  librarians  (and  this  is  probably 
true  of  most  people  in  education)  spend  little- or  no  time  on  research, 
^o  it  is  true  that  this  is  not  as  directly  connected  with  job  skills 
as  some.    But  I  am  firmly  convinced  librarians  need  toe  develop  the 
.ability  to  obtain,  organize  and  write  about  data-:-  most  of  ^ them  are  * 
not  very  good  at  it.  TChey  need  this  to  help  their  users,  and  to  do 
their  own  jobs  better/   From^time  to  time,  they  must  submit  reports 
based  on  personal  "research"  into  the  activities  of  their  operation* 
They  may  wish  to-  apply  for  a  grant*    They  may  wish  to  convince  the  . 
jjowers  that  be> to  give  them  more  spac6,  a  bigger  budget.    Tliey  need 
to  know  how  to  write*     In  this  course,^  they  are  forced  to  write, 
and  it  is  indeed  painful  for  many*  ^  We  do  supply  lots?  of  advice  and 
consultation  in  the  process*  : 
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I  h.iv)9  been  aocusea  (perhaps  that  is  too  strong  a  word)  of  favoring  lots 
of  writinf!  only  beeauae  it  eomes  so  easily  to  ine»»-  implying  there 
should  be  more  sympathy  for  those  who  do  not  write*  easily.    The'  fact  is 
that  writing  easily  and  prolifieally  did  not  "eeme"  to  me—  I  developed 
it  by  doin^,  lots  of  writing.   Now  I'm  prejudiced  on  the  subjeet. 

Suggestions  by  the  graduates  included  offering  eash  student  the  ehoiee 
i*ether  to  write  a  thesis  or  tako  two  extra  eourseo  (or  some  other 
option:   maybe  a  field  experience,  an  internship,  a  work  projeot). 
The  problem  vXth  sueh  a  ehoice  is  that  all  the  odds  are  loaded  agailist 
the  thesis.    The  student  perceives  "two  more  qoursea"  aa  a  suacesoion 
of  merely  meeting  classes  and  doing  small  things,  the  kind  of  activity 
he  has  already  been  doing  fairly  sueeesafully  for  1?  years.    On  the 
eontraty,  "doing  a  thesis'?  is  perceived  as  one  big  mountain  to  get 
over.   liTno  would  be  surprised  that  where  sueh  choices  are  ©ffisred,  the 
overwhelming  choice  is  for  the  option? 

When  I  "teach"  this  course,  I  find  the  first  few  weeks  are  mainly  spent 
in  very  careful  personal  guidance,  in  which  a  ma;jor  part  is  repeated 
assurance  that  "yes,  you  can  do  it;    it's  not  really  one  big  hurdle: 
you  break  it  up  into  a  lot  of  little  ones  ^nd  take  them  one  at  a  time, 
and—  take  ray  word  f&r  it—  one  day  you'll  be  surpriSied  to  see  it  all 
falling  together."     The  real  pleasure  felt' by  most  students  when  they 
dp  see  this  happening—  when  they  realize  .they  haw  aeeompUshed  a  large  ' 
research  pro;5ecti-  is  one  reason  I  like  this  course.    \  ■  - 

Note  in  so  many  pomments  the  thought  that  the  thelies  musii  be  real,  must 
be  down  to  earth,  roust  be  practical*    librarians  are  deeply  committed 
to  doing  a  good  job  on  the  job,  right  now,  today.    This  is  no  mere  - 
thread  that  runs  through  these  interviews—  it  is  a  veritable  marine 
hawser,    "Teach  me  what  I  can  use,  everyday."   In  some  eases  this 
extends  to  suggesting^that- an  acceptable  project  ought  to  be  an  informal 
report  on  a  work  problem—  sucli  as  reorganizing  or  reclassifying  one's 
own  library,  ' °  , 

The  impression  rfay  have  been  created  that  present  requirements  are  rather 
rigid.    They  are  not.    Students  do  have  free  choice  of  a  topic,  as  long! " 
as  it  Is  in  librarianship.     There  have  been  papers  turned 'in  that  were  '  " 
practical  reports  on  a  job  project.    One.  was  a  card  index.    There  have' 
been  some  done  in  the  form  of  audiovisuals.    One  of  the  things  we 
emphasize  is  that  the  topig^  chosen  must  be  one  the  student  really  cares 
about.    Too  often  the  student  Is  not  familiar  enough  with  research  or 
the  profession  to  think  of  one,         *     .  ' 

As  with  other  courses,  we  have  two  distinct  groups  Of  persons  here:  those 
already  in  library. wOrk,  who  are  obtaining  formal  education'itb  get  the 
degree  that  will  cel-tify  they  can  do  the  job,  and  those  new  jto  the  field. 
They  need  different  handling.,  "and  in  this  course  they  need  different  kinds 
of  projects.    In  so  doing,  hdwever,  we  need- to  enfo.rce  proper  standards  Of 
quality,  regaVdless  of  format—  some  feel  we  have  nqt,    iPersonally  I  am  ' 
still  very  strong  on  requiring  this  course—  with  its;  flexibility—  and 
look. to  the  strengths. 
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This  final  section  of  the  repoyt  contains  seven  individual  ^ \ 
sections,  wiih  colors  varied  to  provide  convenient  finding « 

%  prataLei|jites  not  in  qorepilinl-the  mtexlal  for  this 'final 
section,  Bijl^   deciding  ^rtiat  to  omit.  Jor  example,  at  one 
itime  X  se^riously  considerjsd  including  the  new  certification  . 
standards  of  the  State  of  New  Jersey  for'^education^jl  m^jLa 
specialist*';- formerly  sdhgpl.  librarta«i.    The  ^relevance  of  ^ 
snoh  a  section  would  be  in\sbowing  how  the  >Judgm%^  those 
in  Tfenton*  as  to'^necessary  and  desirable  subjects  to  be  . 
covered  ijrt  the  curricxaum,  compared  with  the  opinions  pf  our 
gj^uatest   Ify  final  decision  against  this  w^sntnbn  a  minor 
point  (because  ^reaciy  evenly  balanced)  s   the  fact  that  we  had  , 
no  copy  of  the  c^rtificaticni  standards  suitable  for  copying 
on  photo-offsetv  it  would  have  had.  to  be  re-tjjrped. 

Several  parts  of  our  departmental  mpbrts  prepared  for  the 
NASDTEC;  evaluation,  evaluation  of  *  graduate  programs  l^ir  the 
State  and  by  consultants,  and  the  upcoming  NCATE  evi^uation 
were  tempting,  but  I  realized  6|^«ning]the  door  would  iM^ 
inclusion  of  many  such  sections,  and  I  was  glready^  working 
against  a  tight  deadline.  ^The  interesjted'  jpeader  can  obtain 
these  reports^eparately* 

This  section  haVbeen  wiritten  at  times  varying  f rom^ry  early 
in  the  project,  to  very  i\ear  the  end*    The  stjrle,  therefore, 
may  be  uneven.^ 
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^  General  comments  by  the  graduates*., 
(contnents^not  easily  placed  in  * 
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Cannotations  of  a  iPaw  selectiid  a 
items  that,;w#re  found  useful 
or  Interesting) 

Survey  of  other  library  sdhoole.  • , . 
(resultii  of-  a  letter  to  ill 
ALA^accredited  schools 
asking  if  they  had  pei'formed 
any  similar  studies) 

Onions ,  school  librairies,  and  . 
collective  tiargaining 
(reprint  of  *  paper  two 
AFT  librarians  in.  New  Yotk 
listing  issues  relating  tdi 
school  libraries,  settled  " 
by  union  negotations) 

School  and  public  librarianship. , . . 
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;our  tracks,  prograiis  and 
course  requirenentis)  *  ' 
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Qenerai  Goamenta  by  Qraduatea 


In  this  aection  are  the  coinmerits  that  did  not  seen  to  fit  in 
any  of  the  designated  categories,  or  iihich  were  received  after 
the  designated  section  had  been  written  up,  generally  via 
persoml  letters  or  postcards.    Anotlier  reason  for  material 
to  be  here  is  that  occasionally  the  graduate  spontaneously 
supplied  the  answer,  to  a  question  I  had  not  yet?  asked ^  and 
while  I  usually  "found  the  proper  place  in  the  questionnaire 
this  response,'  in  a  few  cases  I  failed  to  do 
so,  leaving  the  response  un«noted  in  its  proper  place*  It 
will  thus  be  seen  that  this  section  is  f  catch-all  one,  not 
possible^to  index  or  label* 

Also;    becaus^e  bf  the  sheer  amount  of  interview  material  and 
letters,,  it- is  possible  that  I  will  repeat  material  here  that 
h^s  already  been  given  within  a  specific  category,  though  X 
have  tried  to  avoid  this #   Note  that  there  is  not  necessarily 
^duplication  when  an  identical  phrase  is  used,  however;  ^there 
were  some  graduates  yAo  responded  to  questions  \x$  saying  ^)f^ 
answer  to  that  is  the  same  as  to  the  p^^^        one>^*  or  to 
^that- effect*  •  'v-^^'--' 

"I  started  at  Drexel  and  wawnH  happy  with  t^^ 

seemed  moire  aimed  at  college  &  uinivsrsityf  or  special,  lib* 

rarieSf**  *  "        '  \ 

^Jl  ferl  most  schools  pay  lip  service  to  media... books  are 
preferred.. •use- of  resources  is  always  concentrated  in  a  few 
people  and  proferams.**  ^ 

♦•There  should  be  some  inat^frial  on  curried     for  those  going 
into  sxshool  libraries**  yoii  are  really  a  curricultim  resource 
/person-  you  have  to  keep  ahead  of  eurriculum  and  have  the 
materials***    ^  « 

never  had  experience  except  in  my  own  library-  Icould  have 
wanted  to  work  for  a  while  in  another  library  under  another 
professional*   Once  I  took  a  professional  day  and  visited 
another  library;  it  was  very  useful. 

.  .  -  ■  .      .  -  .  .      ;  •  ' 

••I  let  students  borrow  reference  books  overnight.**  (HS) 

**I  have  no  difjriculty  separating  experience  from  school.  The 
previous  librarian  gave  me  no  help  in  the  transition-  told  me 
nothing  about  my  res^ponsibilities-  so  I  had  to  depend  entirely 
on  my  QSC  courses.    She  didn^t  tell  me  the  Baker  &  Taylor 
order  No*,  or  that  I  am  responsible  for  jaintenance  of  the 
building j  etc."   (public  library) 

*•!  have  a  girl  working  for  me  now  who  is  taking  courses  at 
Olassbojro  named  '         -  she*s  excellent  **• 


j 


"My  teachers  (at  GSC)  were  npt  rigid  or'reginentized*  they 
eMphasl2<id  service  to  the^patron,  not  to6  wuch  precision 
.technicaXXy."  ^  .„  ' 


••GircuXation  has  increased  greatly- 1  have  had  scne  probXe«s   '       *  ' 
with  being  so  much  younger  than  the  previous  Xibrarian-  I. 
want  to  use  ev^rytKing  I  Xeamed  at  OXassboro."  . 

"OXassboro  has  a.  nice  Xibrary  to  work  witii  as  a  Xaboratory- 

great  to  work  with,  especialXy  reference.    Now  I «in  working 

to  buiXd  up  wy  own  reference  coXXection  as  a  resuXt,"  - 

"The  faeuXty  aXX  seened  so  enthused*"  •. 

"There  was  more  stress  on-  information  retrievaX  than  was" 
necessary-  that  course  was  a  XoveXy  subject  but  too  much  for 
one  course  and  never  used  (here)  on  the  job," 

"Upgrade  the  program-  Xet  the  students  work  harder-  don*t  be 
satisfied  with  haXf-hearted  work  on  assignments-  students 
pass  the  word  around,  who's  easy-  they  wiXX  Xater  reaXXy 
appreciate  the  hard  one." 

H  watch  courses  of  study  very  cXoseXy  to  keep  up  with 
changes- I  send  ihter^sting  things. to  dept»>  h^^^ 

"OXassboro  didn't  stress  administration  enough." 

"I  used  to  give  book  taXks-  I  stiXX  do  oh  steience-fiction; 
am  very  invoXved  in  that."' 

••I  don't,  have  enough  time  to  work  with  students-  tfiey  need  ^ 
r(§fereneer'heXpi  I  do  work  .with  the  tedchers  quite  a  bit- 
wouXd  Xike  to  work  more  individuaXOy," 

"I'm  president  of  ^our.  county  XibHry  association,  a  new 

group.   We  feeX  isoXated  here-  we're  neither  North  nor 

.South,"  '  ' 

"IhcXude  how  to  pXpn  Xibrary  growth,  how  to  work  with 
'  boards;   cataXoging  of  AV  was  exeeXXent;   how  to  justify 
your  budget,  what  areas  and  why' they  are  ^important,  what  to  • 
Xook  for;    I  Xeamed  a  Xot  from  going  through  evaXuatlon- 
we  got  iiiierofiXm  as  a  resuXt."  (High  sqhooX)  .  " 

"I  was  instiXXed  with  a  good  outXook  on  the« profession-  on 
»  What  was  expected  of  me  on  the  job,  the  purpose  of  Xibrarians 
today,  how  things  are  changing.  -  The  faeuXty  were  up  to  date, 
aware  of  changes  in  the  fieXd.   ^  workljfig  as  a  graduate  / 
assistant  in  the  coXXege. Xibrary  was  a  great  heXp;    I  saw 
how  peopXe  work-  especiaXXy  in  PeriodicaXsI    I  enjoyed  the  " 
precision  of  the  work,  the  way  tilings  were  done  conscientiousXy  , 
and  exacting.    Much  bpokwork  is  invoXved  which  peopXe  don't 

reaXiae.  '  A  "vexy  good  fieXd- you'ire  aXXowed  to  do  »*at  you  were 

taught  to  do-  but  too  much  effort  goes  into  discipXlne,"  •  ' 

ERIC  s  Mm  '  0 
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^One  of  the  advantages  of  Qlasaboro's.  program-  we  were*ekposed 
to  the  real  world*  the/ instructors  told  you  what  the  real  world 
is  like,"  ' 

♦•Grlassboro's  situation  value-  it's  smalV  instructors  gave  the  . 
^impression  of  caring  a  great  deal-  ^lot  typical  of  all  colleges • 
^You  need  an  altimni  group.    I  am  in  Rutgers'  6th-year  program 

now;    i^V^  big  and  impersonal.    Glassboro  could  build  a  tight, 

active  alumni,  group."    (I  promised  to  take  this  up  with  th?. 

department,  which  I^have*)  .  . 

"Overall,  it  was  a  very  pleasant  experience.    The  faculty  were  , 
very  objective,  ^hey  had  the  experience.    It  was  more  thStfi  just 
1;eacbing  experience,  but  rather  ;a  woticiiig  one^    They  aH  joined 
in.  making  it  practical-  both  faculty^  and  students,    I  have  had 
no  disappointments  on  the'jolA.  a  realistic  picture,  had  been 
presented*    I 'finished  the  currictdl^m 'without > the  idea  I  was 
supreme  or  God's  gift  to  the  world--  have  foun'd  some  graduates,  " 
(of  other  schools)  who  do  think  too'nnxch  of  themselves," 

"If  graduates  could  get  together  on  an- informal  basis,  I  think  . 
it  would  strengthen  arf  already  nice  educational  experiences" 

"You* should  expand  the  courses-  more  depth-  especially  in^ admin- 
istration, and  especially  Personnel  in  that.    So  much  of  your  job 
consists  of  dealing  with  people;    many  librarians  need  this 
badly."    (This  was  one  of  the  persons  with  extensive  ideas  for 
lengthening  the  program,  ^Aich  might  well  make  it  into  a  two-* 
year  duration,) 

"I  take  a  teaching  day  to  go  over  new  books  with  teachers.  One 
principal  is  always  against  me."    (implied  he  disliked  such 
sessions)  , 

"I'd  like  to  see  the  level  of  the  studerits  raised,  and  you 
should  demand  more  of  them-  not  ph^ically,  but  stretching  one's 
judgment.    Make. the  GSC  degree  meanVsomething  significant," 

"The  local  PTA  dpesn't  even  include  us  in  their  budget  or 
concerns-  it  is  not  interested  in  or^aware  of  the  libraiy-  it's 
an  indication  .of  the  type  of  people-  they  have  problems,  don't  . 
read,  have •  it  hard  to  liurvive  economically," 

"Ity  duties  include  supplying  the  Xerox  copier,  maintaining  7th 
grade  study  halls,  issuing  tickets  for  Federal  lunch  program, 
vrepaitang  library  books  and  textbooks,  maintaining  the  school 
scrapbook,  distributing  ttie  moraing  newspaper  to  staff,  set  up 
the  room  for  school  board  meetings,  pack  up  and  return  materials 
ordered  on  appro^,"  (high  school) 

"Administrators  feel  the  library  should  be  ^f illed  with  warm 
bodies  no  matter  what  their  purpose  for  being  there.  Guidance 
'  Director  sends  study  hall  students  *to  the  library  on  "permanent 
passes?*  to  be  added  to  my  "studjf  hall"  even  yAieh  no  study  hall 
is  scheduled  in.  the  library." 


*'We  allXalt  well-prepared  ^en  wa  left^  even  with  jU3t  18  hours  • 
I  took  one  course  at  Prexel  aftdr  the  Glassboro  18  hours  and  it 
turned  out  to  be  identical  to  my  senior  course  at  OSC^  the  same 
textbook,  etc,*»  -  ! 

••Bxcellj^nt-  I  have  nothing  to  criticize-  veryh^^  to  hear  there's 
now  more  AV,    This  was      first  job-  I  startea  in  suittmer  at  an 
'Office  before  the  school  was  even  completed-liad  to  step  right  in 
with  only  18  hours^  had  fin^^^eparation**^  i 

.  ^Problem  with  study  halls  in  the  library-  there's 710  other  place 
for  the  kids-  we're  badly  overcrowded-  sometimes  2  classes  plus  . . 
study  hall  and  useris*^*  *  ^ 

"l  feel  contact  with  the  school  (OSc)  is  very  helpful,  such  as  this! 
project  of  yours.    Have  had  phone  calls  to  .tell  of  services.  Keep 
(the  graduates)  together-  ve  need  to  go  back  and  be  ame  to  get 
help  on  problems," 

"The  civil  service  taken  by  here-  had  an  itfsm  on  it 

about  a  ••tickler''  and, none  of  us  knew  %diat  it  was*"   (I  gave  this. 

librarian  an  explanation*)  ^  ^>  , 

. »  - 

.  ''Overall)  I  got  a  lot  out  of  it-  the  main  need  is  personal 
skills I  not  technical  ones#    Also»  public  library  wprk  requires 
more  in  special  areas  $  such  as'scimce»  businessjf  aid  law**-* 
we  could  xise  more  education  later  in  this*" 

"We  were  so  absorbed  in  meeting  the- Jan*l.,  1972  deadline  (ort 
changes  in  State  standards)  that  I  learned  it  all  very  quickly 
and  intensively*"  (was  in  the  program  and  working) 

"I  meet  with  the  public  library  trustees  as  representative  of 
the  scjhools-  appointed  to  this  by  the  supt*of  schools-  ajo  there  is 
good  liaison-  it  works  out  very  well-  slLso  there  is  a  high  school 
student  member*"    (middle  school  librarian) 

"The  county  sui?ti.*bf  schools  is  encouraging  formation  of  a  county 
school,  librarians  group-  his  office  is  sending  out  meeting  notices  | 
for  Tri-Gouhty  Library  Assoc*-"   (the  county  grAup  was  formed  and 
meets  about  every  2  months  during  the'  school  year,  at  4  PM*  The 
meeting  places  ^are  rotated  to  give^  everyqne  a  look  at  other  school ^ 
librariesj    the  host(ess)  libr^arian  serves  coff ee/toa/cakes.  There 
is  no  formal  organization-  officers,  l^l^ws,  etc*,  or  minutes; 
each  meeting  takes  up  several  specific  practical  problems  6f  r^al 
concern  to  the  mwibers—  advice  is  exchanged.  „  The  State  Library 
sends  one  or  two  representatives  and  the  preserit  writer  always 
attends  for  the  Library  Bducation  dept»;   most  of  the  ziemberB  of 
the^gr*up  are  graduates  of  our  program.)  ^ 

"I  feel' most  of  wy  time  is  spent  in  clerical  work*"  (grades  6-8) 

"I  was  not  consulted  on  construction.    Have  no  official  job  des- 
cription*  No  parking  space  assigned  (others  do).    No  contract  as 
librarian-  contract  read*  (Ehglish  teacher**  ". 


trying  to  develop  the  media  ^©lleetion-  but  the  budget  was 
out.    Boltz  waived  aome  Gourses  for  me  50  I  could  take  eoaie 
ext«?amedia  cburftes*** 

'•^The  college  library  hours  (were  a  problem).   When  I  was  therti 
they  were  often  closed  on  weekend's  whan  I  needed  to  use  the 
(materials).^ ^Especially  since  they  ware  giving  us  heavy 
Reference  work  (assignments)-  it  macy  be  OK  now  but  it  was  too 
short  then#" 

»*1  want  to  set  up  a  teacher  resource  center  in  the  district- 
have  already  started  discussions  on  it**' 

•^Glassboro  should  lobl^  against  the  ci^dLl  service  test-  it  had 
no  relevaaice  to  ngr  work#   The  test  was  multiple  choice,  and 
subjective-  more  suited  to  the  small  public  library**  and  to  " 
an  oral  or  essay  test***   (evex^  person  I  know  who  has^  taken 
the  staters  ci^l  send^ca  test  for  librtxlans  says  it  is  fir 
from  reaiity,  asking  about  ••trivia**  points  and  neglecting  real 
skills*) 

**I  got  through  because  I  was  a  graduate  assistant*  and  leaded 
real  techniques*** 

••Nothing  major  I  didnH  like*    Practical  work>  applying  the  ^ 
theori.es.    (Students)  should  e^qpand  and  open  their  minds-  a 
chance  to  grow-  there's  so  much  to  learn-  teach  the  student  to 
self-educate,  grow  up,  handle  responsibility-  you  can  help  in 
this.   You  can  always  pick  up  specific  things  later,  like 
knowledge  of  reference  books*    Profs  should  give  you  their  own 
philosophy-  help  you  to  air  discussions-  not  too  much,  but  with 
some  structure'.   You  can  learn  in  6  weeks  to  apply  the  knowledge- 
don't  drag  it  out,  no  pressure;]  Have  an  evaluative  thing  at  the 
end-  discuss  problems-  ask  student  if  she  is  *  gettlJig  what  she 
expected-  confer  with  thre  cooperating  librarian  on  accomplish- 
ments***  •     *         ,  . 

* 

"I  made  up  a^ilist  of  filmstrips  for  teachers,  but  they  still 
ask  for  topics.    I  was  very  well  prepared  to  do  reference  work. 
Really  fe^l' they  covered  everything  at  QSC.    I  have  had  to  weed 
consideral^iy-  many  older  books  are  no  longer  appropriate.  Had 
"6  aides  thls^year  to  read  shelves-  it  was^not  successful.  The 
PTA  president  offeredj^volutrte<^rs  but  they 'didn't  come  on  time 
or  not  at  all."  • 

••Until  last^year  I  had  5  libraries-  now  just  .thr^e  (elementaxy)/ 
All  but  one  is  in  the  basement*    Got  a  raini-granx  last  fall; 
purchased  a  dry-mount  press,  tape  recorder,  100  tapes,  film. 
Took  an  EIC  course  In  how  to  '.apply  for  minigrants.    I  have 
••happenings*^  once  in  a  while^  such  as  fpr  National  Library  Week; 
films,  slides,  etc*,**  prizes,  at  iiy  own  expense.    CSiildren  are 
allowed  in  once  a  week,  with  their  classes,  but  rarely  are  given 
passes  to  come  individually.    A  real  problem  with  teaching 
principals  (of  the  old  school)-  you'have  to  be  diplomatic  and 
understand.*^ 

*  "  ■  '  ^  ■  . 
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^It  was  pressure  from  parents  that  got  tho  libraries  started  a 
here,  no  ©lawentary  libraries  at  all  until  4  years  ago#  When 
I  came  heret  I  found  laostly  bo©ks  collected      FTA's  (frorn  ,  ^ 
people's  attics,  etc^).    There  aw  two  other  librarians  in 
the  school  system,  both  also  Gla.ssboro  grada.    I  let  the  kids 
evaluate  the  collection^,  ask  what  they  feel  is  needed  ♦'^ 
(elementary) 

••Principals,  administrators,  etc.  should  have  courses  in  what 
libraries  are  st^osed  to  be  and  do*    It's  the  main  problem-  , 
but  not  their  f^lt.    So  they  need  to  know.    I  find  rxyself 
defendinfj  thin^  like  a  temporarily  empty  library #" 

*tOne  thing  griped  me-  classes  were  cancelled  when  I  came  some 
distance,  and  didn't  know  beforehand-  not  j1|st  library  ed« 
but  all  departments*"  / 

"I  liked  the  whole  program-  all  of  it.  It  prepared  me  very 
well  for  exactly  what  I'm  doing.  People  from  other  schools 
seem- to  c^me  out  snobs."   (in' charge  of  public  library  branch) 

"We  handle  all  school  textbooks  through  the  library-  receive, 
pr©ces»,  inventory  them." 

"A  very  good  prograJ^-0W^^  not  hesitate  to  recommend  it- 
would  have  reservation?, about  sending,  people  to  Drexel:  they 
are  not  oriented  to  education,  too  abstract,  of  little 
practical  value  on  the  job^    it  was  not  a  very  positive 
^  experience  there.    Perm  (on  the  other  hand)  It^  very  positive*" 
.  (this  librarian  has  taken  courses  at  both  Drexel  rmd  Penn  as 
well  as  completing' QUir  prograajf  has  received*  a  master's  Jji 
ed  .media  from  Fenn  since  leaving  Glassboro) 

"The  program'  should  grow  more-  it's  ruieded*    Effect,  of  libraries 
on  schools-  the  State  is  negligent  in  not  helping*  it  to 
grow*"  (this  was  followed  by  adscussion  of  T  &  1,  as  this 
librarian  is  very  well  informed  in  library  development) 

"I  think  OSC  should  dffer  library  science  refresher  courses 
free  to  those  who  have  not  obtained  jobs.    Please  let  me 
know# "   (this  graduate  is  still  ^  teacher  in  the  same  district 
as  employed  when  in  library  school,  and  has'  complained  of 
being  twice  bypassed  when  the  district  went  outside  to  hire 
librarians.)  ^ 

0 

*  ■  ■ 

"Very  good  to  work  here  but  the  program  is  not  satisfactory. 
Scheduled  classed  come  in  to  give  teachers  the  period  of  jf- 
I  can't  teach  library  skills  ^Ll  year.   Too  much  as  a  baby- 
^  sitter*    I  have  so  told  the  administration,  and  a  consultant 
has  so  recommended*"  *^ 

employer  doesn't  believe  my  degree  is  in  library  science 
because  it  doesn't  say  so  on  the  diploma."  (requested  a  letter . 
stating^  the  M:A^is  really  in  'librarianship. ) 


or 
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kind  of  libraxy-  it  would  make  the  courses  clearer,  espec- 
i^ly  the  younger  ones.-   (refers  to  those  who  take  tbf 
program  without  library  experience) 

••Ubraiy  orientationsj  I  learned  this  very  well,  giving  reports 
Ig  front  of  a  class-  feel  this  wav  very  valuable-  you  need 
thjg  experience."   (this  graduate  tended  to  be  less  out- 
goih^  than^many,  and  seems  to  feel  the  requirements;  in  many 
courses,  of  speaking  to  the  class  was  a  help.)  • 

•♦I'daike  to  some  in  and  talk  to  your  (present)  classes 
myself,  think  It's  great  to  talk  to  the  older  graduates  when  v  ■ 
you  are  a  young  student."  (We  often  have  practicing  librarians 
come  in  and  talk  to  the  thesis  seminar  group) 

"asO  grads  are'easier  to  work  with-  they're  not  as  fonnsa- 
otbers  seen  over-impressed  with  their- degrees." 

"%aiing  with  volunteers  is  very  sticky  sometimes-  they  feel 
possessive-  the  librarian  needs  their  coverage." 

"TheWmentaxy  school  librarians  of  the  three  districts  that 

reed  xtKto  Jhe  _  regional  high  school  get  together  once 

m  a  whil^to  discuss  problems,"  ' 

"I  just  hope<|w  answers  will  help  you  with  your  endeavor," 

"Demands-  you^ne^d^to' require  much  of  the  students,  as  Miss 
sellera  does."      \  •  ^ 

"Ihey  never  pointed  ou^  to  us,  a  journal  in  media.   I  don't 
recall  that  the  media  course  brought  out  what  tools  are 
available  for  help,"  ' 

"Ub:barians  should  get  their  education  at  several  places- 
At  s  ^tal  to  get  away  for  meetings,  etc..  management  should 
encourage  it.  Iftne  does."  -  . 

"Children  in  grades  1  and  3  borrow  books,  take  them  back  to 
classroom,  and  fill  out  cards  there.   I  have  stoiy  hour  for 
them,  displays,  travel  things.    I  schedule  everyone  for  - 
orientation  at  the  start  of  the  year." 

"I  fpel  strongly  about  teaching  experience  being'  necessary 
for  a  school  librarian,  also  something  like  student  teaching 
for  librartans-  visiting  various  types  of  school  libraries- 
all  kinds."  '  , 

"too  much  volume  to  the  work-  not  enough  time  for  you  to  ex- 
plore avenues,  discuss.    The  library  field  is  not  so  complex. 
It  Just  covers  so  much,  it's  impossible  to  take  it  ^1  in. 
Xou  can-^t  khow  all  aspects,  you  must  limit  yourself-  what  you 
can  handle.    If  I  left  this  field  to  go  into  a  public  library, 
I'd  need  more  courses.    People  must  be  able  to  aim  at  speci- 
fic fields."  \i 


( 
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was  led  t©  believe '  tiiera  ma  no  probXoi;^  with  the  teaching 
aertificate-  I  still  don't  have  it-  the  12  hours  were  not 
.  sufficient*"^  •  - 

"%ere  were  gripes,  sure,  but  it's  better  looking  backj 
a  very  open,  warm  atmosphere-  I  felt  welcome  to  question 
and  raise  problems  ^  , 

••Course^  as  a  whole  were  excellent-  I  enjoyed  taking  them,**' 

"liocal  high  school  and  junior  high  school  students*  the  . 
schedule  f of  academic  kids  is  so  full,!  they  can't  get  in\ 
to  the  librai^L    They  have  no  free  periods,  no  study  halls ♦ 
.  They  can't  get  a  library  pass  to  go  in*    Ohly  the  home- 
room period  Is  open;   the  only  use  of  the  library  Is  by 
classes  (non-academic)      :  ■  ^,    >  / 

"Iiwras  just  finishing  the  i8-hour  program  when  the 
graduate  proccram  started." 

"GSC  is  still  geared  toward  school  libraries-  if  you 
are  teaching  for  public  libraries 'it  doesn't  relate  as 
much-  it*s  always  on  school  applications,"  (this 
person  graduated  some  years  ago  and  we  believe  this  is 
no  longer  the  case*) 

"I  learned  something  worthwhile  and  usable  in  every  course 
I  took,  and  received  the  basic  preparation  to  meet  most 
,  library  jobs*" 

.  "Ifenday,  I  ^dll  start  on  my  second  ten-month  contract  with 
■    .,  schools  as  media  center  director  for  the  senior 
high  school.    Ours  is  an  ©pen  space  school  comprised  of 
four  pods  housing  approximately  1200  students.  The 
attractive  library  or  media  center  occupies  1^  pod  of  thfsj: 
learning  community  v*ich  endeavors  to  follow  guidelines 
suggested  liy  th^  Kettering  Foundation  IDEA;  '  but  they  are 
not  always  workable.   !fy  predecessor  was  with  the  school 
system  of  this  smalltown,    now  grown  to  18, 000 i  for  37 
years,  so  I  dm  the  second  librarian:   working  with  a 
secretary,  an  ^V'rengineer,  an  aide  in  charge  of  the  floor, 
doors,  desk  volunteers,  and  overdues,  and  two  part-time 
workers  yitt^  handle  all  the  textbooks.    We  repair  all  bool^s 
ourselves  and  process  new  purchases  except  those  for  which 
we  can  get  kits  or  cards  through  Baker  4  Taylor  or  Josten's. 
I  am  on  the  floor  as  a  reference  librarian  a.  great  deal  of 
the  time,  as  requested  by  the  State  examiner',  rather  than 
as  a  mAnitor.   Our  library  houses  100  students  and  is  used 
b7  the  teachers  as  a  classroom  when  research  is  assigned, 
so  it  is  a  busy  as  well  as  a  chatty  place  when  three  classes 
are  in  session  plus  students  from  the  commons,  who  wander 
in...."      (continued  on  next  page)    (this  is  fr;pm  a  long  / 
letter  written  to  me  by  an  out-of-state  graduate) 
'  •  :  .         !  .'i  ' 
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^.♦♦♦•I  have  a  backlog  of  about  100  books  -to  catalog i  for 
^ich  no  cards  are  available  from  UC,  or  JOTten^e,  and  over 
100  AV  kltSf    Fortunately^  I  have  trained  the  secretary  to  type^ 
the  cards  and  process  the  books*  Vfe  operate  m  paperback  book 
store,  in  addition  teaselling  books  for  the  teachers  for  class 
use*  .  Our  AV -equipment  is  housed  in  an  inadequate  oversized 
closet  and  we  have  no  space  for  production,  a  probLen  yhich 
must^  be  faced  as  we  are  preparing  for  the  eviuLuation 
next' April  •     This  job  is  a  far  cry  f ro»  the  one  at  . 
(this  graduate  first  worked  as  librarian  at  «  South  Jersey 
school,  before  lea^g  the  Sta?;e^  with  her  hwsband)-  •Hrtiere 
lijbrari^ship  neant^^  keeping  students  quiet*   Open  spaoce,  with 
sight. barriers  only,  is  not  for  everyone,  of  course.  All 
movies,  sound  filmstrip,  projections  wust  be  shown  in  the  areas 
connecting  the  pods  in  order  .not  to  disturb  the  class  areas • 
No  passes  4re  required  except  when  a  student  is  sent  f roA 
class*   Special  supervisors  oversee  the  cowions,  which  sex^es  ^ 
as  cafeteria  and  study  hall,  but%here  socializing  is  pentitted* 
Teachers  have  5  classes  and  one  free  period  for  preparation,, 
vhBTi  1  can  catch  then  for  recommendations  regarding  nsw  books 
or  AV  materials*   Our i  budget  for  magazines,  softimre,  and 
books  is  based  on  $6^  a  student  this  year*   The  principal  signs 
all  orders,  which  I  type,  and  we  try  to  get  them  all  placed  ^ 
betveen  April  and  November,  when  the  school  cleric  closes  the 
books.   Some  schools  may  only  order  once  a  year,  lAich  me^ns 
most  material  is  old  by  thetime  it  can  be  added  to  the 
collection  and  made  available  for  u•e•^  I  wish  you  could 

visit  this  newer  concept  school,  but  it  is  about  ^  miles 

from  Glassboro!   It  is  far  f jrom  perfect,  because  it  is  run 
and  influenced^  by  people  with  different  ideas,  but  mf  work  is 
always  interelting*   Every  school  and  library  I  have  viaiited 
has  its  own  system,  so  I  wish  I  had  been  exposed  to  more  as  a 
library  student,  for  X  could  have  used  $<m  practical  training 
on  a  college  assignment  before  undertaking  a  fulltime  Job*  > 
I  QQvM  hav0  used  more  cataloging  experience,  but  follow  ^at 
is  already  in  the  card  file,  use  the  abridged  Dewey  and  Sears 
10th  available,  and  with  a  collection  under  8,000  still,  no 
book  is  lost  for  long,  except.those  which  are  not  checked  otlit, 

but  climb  into  someone's  pocket i   High  School  has  a 

format  for  9-*veek  minlcourses  which  lean  heavily  on  paperbacks 
tetts,  modem  writing,  periodicals*    The  classics,  standard 
-fiction,  certain  areas  of  history,  biogra}^,  language,  travel 
move  seldom.   Ifany  students  are  non^readers  in  this  farming 
area  south  of     .      (a  large  city),  ej^ept  for  Hot  Rod 
magazine;   but  a»  you  know,  we*ll  keep  trying,    1  feel  like  a 
Jack  of  all  trades,  master  of  none^  %nd  can  not  find  time  to 
do  all  there  is  to  be  done  when  confronted  by  hundreds  of 
maga9!;ines  and  catalogs,  with  thousands  of  learning  resources 
to  be  evaLuated  and  analyzed,  and  some  material  is  outdated 
before  it  even  ^ets  on  the  shelves.  /  After  reading  the  fore- 
going pages  of  this  letter,  I  owe  you  an.apology  for  pobrly 
constructed  sentences  and  garbled  thoughts.   NeveHheless,  at 
a  school  librarian,  one  th%r^g  stands  out  In  itQr  mind  as  an 


•essential: \  teacher  rapport  and  their  fatstiliarity  with 
the  library  collection.    Books  and  other  materials  gather  dust  * 
on  the  shelves  unless  assignments  guide  students  to  their  con- 
tents,  ^  With  aiimited  budget,      book  selection  policy  is  bas4d 
on  requests  f^m  the  faculty  and  students  to  support  cdass  texts 
or  provide^jp/cessary  course  material  for  **Indians  of  North 
America, ^"^s  an  example.    Leisure  reading  Interests   are  often 
wet  by  the  paperbacks  we  stock  for  purchase  at  a  discount  awd 
which  we  often  process  in  a  hurry  to  become  a  part  of  the  school 
collection  as  well.   They  hold  up  quite  well  for  a  number  of 
readings,  are  preferred  to  hard  backs,  and  though  easier  to 
;  pilfer,  represent  a  far  smaller  Igfts,    I  work  closely  with  the 
Junior  High  School  librarian,  since  the  9th  grade  budget  is 
considered  a  part  of  the'  senior  high,    A  coordinator  f^r  the 
5  elementary  school  libraries,  staffed  by  aides,  has  been  added 
this  year,    I  hope  to  work  with  her  iii  developing  methods  common 
to  all  the  schools.    So  far  in  the  school  system,  none  of  us  is 
involved  in  curricjulum  i^anning,  but  we  endeavor  to  work  close- 
ly with  the  staff  to  ascertain  and  meet  their  needs  within  the 
budgets,  tryirttt  to  be  fair  to  all  departments.    Since  the  school 
±s  only  2  years  old  we  have  a  long  way  to  go  to  meet  some  stan-  - 
dards;  but  the  current  trend  seems  to  be  studying  the  HOW  th^gSt 
such  ast  abortion,  child  ^buse,  death,  crime,  coiedy,  body 
language t  rock  stars,  TV  and ^radio  personalities,  current  histoiy 
and  issues,  lAich; still  include  Darwin's  theory  of  evolution  vs, 
the  biblical  interpretation  of  man^s 'beginning  in  our  town,  Wij 
feed  the  vertical  file  daily^wlth -newspaper  clippings  and 
expendable  maga^iine  articles  and  subsc^,ibed  to  Facts  on  File 
to  suoplement  the  Editorial  Research  Reports  et  al, 
I  hope  to  write  up  a  procedure  manual,  but  we  are  still  changing 
and  trying  different  ideas, It  would  have  be^n  helpful  to  have 
training  in  how  to  prepare  one  at  Olassboro,   Also  helpful" 
would  have  been  demonstrations  of  how  t6  best  intr^uce  student* 
to  library  use  quickly  and  effectively,^  In  review,  however,  I 
can  hbnestly  say  I  learned  something  worthwhile  „and  usable  in 
every  course  I  took  and  received  the  basic  preparation  to  meet 
most  library  jobs  where  the  actual  learning  takes  place,  ^ 
problem  is  that  1  want  to  know  a  lot  more  about  eveiy  facet  of 
librarianship,  but  there  is  riot  enough  time  or  opportunity.  As 
it  is,  I  am  grateful  to  be  accepted  and  able  to  serve, 
I  am  often  reminded  of  the  Libraiy  Bduc^ation  Departtjient  and  ., 
various  members  of  its  staff  to  irtiom  I  am  indebted  fdr  my  . 
training  and  interest,    I  read  where  Ms iiKoulroyd  retired  and 
I  bope  Mr,Tubio  is'^en joying  his  new  job  outside,  thd  teaching 
profession,   I  learned  a  great  deal  from  hinj  abbut  handling 
new  knowledge,    Jftss  Sellers  courses  were  excellent  and  have 
proved  invaluable,  while  Mr,Bolt2  inspired  us  to  be  librarians*^ 
pointing  the  way.    The  time  I  spent  ortj^y  master* s  thesis  Tdo 
not  regret,  nor  !«y  association  with  you**--  (here  she  refers  t^ 
my  having  been  her  advisor  on  the  thesis)  —  **but  if  Glassboro 
M  ©ver  promoted  from  an  M.A,  to  an  M.L.S.  those  course  hotirs 
could  be  well  spent  on  practical  library  applications  as.  at 
Rutgers -or  Drexel,'^*     (continued)  .     V  ^ 


"I  jyn  certified  in  the  State  of  on  a  4-year  provision- 

al  basis  in  ed^atipnal  media.  W  salary  this  year  with  the 
extra  tine  is  $M),400.    I  hop#>  I  can  prove  inyself ,  so  that  .' 

contract  wili-  be  renewfed  next  year  as  well.    I  an  affilia- 
ted with  the  ,J__  (mentions  state  and  county  professional 
groups)  and  NBA,  AU,  AASL.   %e  mail  of.  a  librarian  is 
staggeringi   lt»s  tine  to  sign  off  as  in  our  school  radio 
station,   I  am  still  trying  to  work .on  (a  research  project).*. 
Wfy  kindest  regards,  and  best  wish.es  to  you  and  your  co- 
workers,   it  I  can  be  of  any  further  assistance  regarding  / 
procedures  or  whatever*  will  do.   Sincerely, ..»." 
(as  indicated  nn  an  earlier  page,  this  graduate  sent  in 
a'  vfery  long  letter  Instead  of  responding  to„the  questionnaire} 
tihe  tjuestionnaire  was  mailed  to  all  out  of  state  graduates) 

••Please  notify  the  graduates  vhen  your  final  report  its  ^ 
available*** 

••Lilararians  should  have  greater  apgr^ciatlon  for  and  place 
more  reliance  on  their  paraprofessional3  and  aides-^  not 

sufficiently  appreciated  how  vital  they  are.          Tou  should  ^ 

use  people  lAo  are  f  amiUaf  vith  junior  colleges  %o  teach 
administration  for  librarians  going  into  it«*^;  , 

"Excellent  idea  to  have  internship  or  field  work#,.fine  ' 
cliance  to  work  along  with  a  professionaX." 

"Ihtem  work  ia^  vital.    Children*s  librarians  should  take 
non-library  courses  too-  psychology,  human  relations.  ,       . '  . 
\- great  deal  of  reference  work  (for  example)  is  psychology-,  , 
getting  things  out  of ^people."  \        '  - 

"Spring,  fall,  sunnier:  there  was  always  something  to  take  „ 
that  was  suitable.  Hr.Bolti  advised  me  of  the  best  sequence. 
Iftich  personal  interest,  excellent,  by  all." 

"Many  courses  are  not  taught  very  'dynamically-  we  tend  to 
relax  and  slack  off  too,  much.    Not  really  challenging  to  j 
your  intelligence-  too  much  to'  memoriee.  .*Here  I  am' in 
graduate  school  and  there  is  no  real  challenge. •  * 

"Vocational  schools-  no  discipline  problemsl-  a°  very  strong 
'  adminis,tration-  I  Have  great 'plans  to  make  ray 'dwn  media  and 
-build  my  own  collection  for^ the  durricul'Um.'*  -  „ 

"As "people,  the  faculty  were  wonderful-  yery  nice,  warm,  v 
willing  to  belp."\-       \  .      °  , 

-  ■  »     •      ,    ,   »  .  ,.  •—        -      »  "      .    .  ■  , 

"Some  librai^  schboL« students  have  been  here  to. use  the 
materials.    I  found  that  one  of  them,  (graduate  level)  didn*t 
know  that  the  Reader »s  Guide  was.    cimldn't  beginning  students 
'  get  a  basic  orientation  tis  materials?   They  have  all  sorts 
of  different  backgrounds."   (public  library  director) 

^         ■  ■  ■  •'.       ■  » 

(11) 


"Well-satisfied  here  but  we  could  do  better*  are  on  split  sessions- 
rigid  schedulinpj-  cannot  make  i;ood  use  of  time-  younger  children 
especially  ba've  no.  tirni^  (for  library  use)^  classes  are  in  frequent- 
ly* sophomores  doin^  term  papers-  not  getting  the  use  It  sbouldp 

'   ' '       "  '      .    ■  •  ..-  ' 

"Should  require  to.  complete  it  in  fewer  years-  it  took  me  4  of  ^5 
years-  you  should  limit  it  to  3,    Too  much  stretching  is  not  good*" 

"Library  instruction  is  a  problem-  1^1?;^  fully  scheduled-  4  classes 

•  daily-  I  have  to  give  them  written  work  to   prove  there  is  a  need 

*  for  a  professional-  need  to  build  up  position  in  the  community^" 

"Veiy  hapKT  to  have  you  visit-  appreciate  it."  (requested  myVadvice 
on  several  specific  things)'  ^ 

"Glassboro  must  be  aeleetiVQ  in  choosing  students-  not  all  will  be. 
good  professionals-  for  example,  tTiere  should  not  be  a  double  stan- 
dard of  technical  vs.  public  services^.    Need  broad  intellectual 
understanding  of  librarlanqhip. '  Select,  screen  on  the  basis  of 
^'likelihood  of  success^    College  should  screen  before  admission  and 
during  courses-  on  willingness  to  help  people,  intellects" 

"The  lodal  board  is  going  to  spend  $^,000  on  building  their 
film  libi*ary , . not  satisfied  with  the  county  service...  •" 


"GSC  was  a  pleasant  experience."  >>  .  / 

"Feel  quite  satisfied  with  the  ^Trogram-  it  was  excellent-  I  like 
the  contacts"!  raad<$.—   I  was  an  office  manager  before  going  into  • 
library  work-  am  setting  up  a  new  system  in  the  library  here- 
unique  to  libraries-  copies -of  on-order  items,  on  the  shelves- 
can  tell  what's  processed,  awaited,  etc.,  all  in  orfe  file-  I  was 
able  to  design  it  from  .scratch," 

"Discovered  my  budget  had  been  cut  due  to  economies-  no  newspapers, 
books,  etc*-  they  didn^t  tell  ine#" 

"New  superintendent  came. in  and  asked  me,  what  subject  area  had  the 
heaviest  emphasis,  and  why;    what  wras  lowest,  and  why;    so  I  needed 
time  to  think,  it  over.    He  then  asked  what  I  thought  I  should  do 
about  it--  just  before  my  tentire  contract  I" 

"I  never  took "Literature  of  Science  because,  the  way  Mrs» 
described  the  way  you  teach  it,  I  wouldn*t  like  it," 

"Was  very  well  prepared  at  GSG-  maybe  one  more  course  in  library 
aides,  more  in  medi^-  more  media  cataloging-  require  it#" 

"No &d  more  m  Government  Docs.    Cov€it;agQ  of  VF  w^s  vety,  good." 


•  /  "Paperbacks  were  covered  very  little  in  courses,  but  are  Being 
bought  more  and  more  Iqr  libraries-  especially  in  fiction." 

"J  learned  a  great  deal  from  going  into  other  libraries-  ask 
questionst  look  in  their  catalogs,  talk  to  other  librarians-" 

erIc    :  °  •       '  ■  : 


'  PREVIOUS  SURVBfS  -  ' 

o         .,''••■■•■'*■         ,    -  "  ... 

Before  the  present  project  (visiting  graduates  while  on  sabbatical 
leave)  I  surveyed  our  Ulster's  graduates  ttd.ce  by  itailV  '  Thes?  were 
of f iciaX  deparrtaental  p£x>Jects,  and  fui^ds  were  available,  to  enclose 
postpaid  return  envelopes « 

The  first  survey  wa:s  one  of  ny  first  activities  upon  Joiidnjg  the 
department  in  the  fall  of  .19(72^r   Questionnaires  were  Sailed'  in  that 
November  and  Dec«aber ,  requesting  a  very  pyonipt  reply'  as  wiei  needed  ^  ; 
the  results  for  conferences  with  tlie  college  adbninlstratio^i  on  our  ^ 
applicSation  for  AIA  accreditation «   I^r  report f  though  dated  January 
1973f  waSra^^tually  conpleted  during  the  Christmas  vacation  and  used 
as  lntettG^\?^  I  had  intended -to  survey  also  those  who  ; 

had  takent^^  undergrade    18-hour  Teacher-IAbrarian  certification 
pi^gram,  the  college  records  were  kept  oiily  b^ 

major  fiel.d*'  Most  of  oxir  undergraduates  majdr  in  fields  ll)ce  "  V  ^ 
Boglish  or^sbcial  studies /and  thus  are  they  knbwn^  tn  "^e  official  ^ 
files •    (More  recently,  the. compatei''  center  has  beglun  compilation 
of  a  data  base  tliat^will  permit  retrieval  of  those  who  took  "any 
single  course,  but^ budget  proljlems  have  prevented  this  frcm  being 
made  retroactive.)   In  the  present  repbrtj  I  am  reproduoinig  key 
sections  of  thfit  January  1973  report  for' purposes  of  coinparison. 
One  taKLe  is  different:   vAien  graduates ^were  asked  How  satisfied  they - 
now  ara  with  the  IdLbruy  Science  education  they  obtained  here,  the 
original  report  of  course  listed  only  their  responses  to  that  one 
su^y.   Bata  are  notr  available  f  or  all  three  suxnreyst  showing 
r«^^es  made  to  exactly  the  same  question,^  and  it  would  be  odd  not, 
to  show  all  of  ^  these  together. 

The  second  survey  was  intended  to  update  the  first  one.    It  was  planned 
ifxi  the  winter  of  1973-7^  and  the  quec^tionnaires  actually  mailed  in 
MIrch  and  April  of  197^.  )ledponses  came  in  throughout  April  artd  May. 

intended  that  this  survey  assist  in  ^documenting  the  value  of  our 
program  as  it  waf  to  be  evaluated  by  external  consultants.   '  Frequent 
interim  reports  were  made  to  department  members  on  the  results,  as 
thi>  returned  survqrs  accumoiated,  during  the  spring  and  early  sumer.i 
How0v»r«  a  final  report  was  nev^er  prepared,  as  by  that  time  I  had  \ 
applied  for  sabbatical  leave  and  was 'planning  to  xxndertake  the  more  \ 
ambitious  project  of  personal  visits.  '    •  ' 

Bothosurveys  were  mailed  td' all  masfer^s  graduates  for  whom  we  had 
addresses,    (in  scm  cases;  graduates  have  movedi.  and  their  forwarding 
notices  to  'their  local  pdstoffices  have  expired^iV^  Respondents  were' 
a'sked  not  to  identify  themselves,  though  many  did  so  and  apparently 
found  this  no  barrier  io  expressing  frank,  opinions.    In  the  personal- 
visit  survey,  naturally  there  ^was  no  an'onymity,'  and  it  ie  surprising 
that  overall. propoHions  of  expressied  satisfaction  are  almost  Identical 
on  the  three  surveys*/  "Eveirybcxily  knows**  that  people  .will  h«^sitate  to 
be  negative  in  person.    Tain't  necessarily  so.  . 


Both  surveys  showed  that  few  of  our  graduated,  go  to  North  Jersey, 
most,  likely  because  moat  graduate  students  are  already  established  , 
In  a  cdimimnity,  with  a  famj:Ly;.   they  attend  library  school  in  the  j 
evening  tnd  they  kttend  the  one  that  is  physically  reachable:,  in 
North  Jersey,.  Rutgers;  "in' South  Jersey,  Glassboro.   After  they  finish 
a  grtdttUte  program,  most  of  them  remain  in  the  same  general,  a^-ea. 

We  were  pleaded  to  note  the  high  proportion  who  expressed  high  degrees 
9f  satisfaction  with  our  program,  but  were  puzzled  by  a  p^^tteni, 
repeated,!^  the  second  sUjrvey,  of  variation  1^  year  of  graduatidn. 
Those  who  graduated  .early  in  th?  program, /AND  in  the  most  recent 
years,,  were  much-more  likely  to  be  "completely  satis'fied'*  than 
^tHose  who  graduated  in  the  middle  years.   Was  this  merely  an 
accidetital  statistical  artifact; ;  had  1he  program  changed  during"  those 
years;   or  perhaps  had  the  intake  of  students  chainged?   The  question 
is  still'  unsettled* 


(Excerpts  from  .the  First  Survey)  *  ' 

Graduate?  of  the  library  Science  Ma'stijr's  Degree  Program 
-     .at  Glassboro  State  College:   present  positions,  locations, 
and  opinions  regarding  the  GSC  program.     Compiled  Toy  ' 

Rinehart  S,  ibtts»  Assistant  Prof e3feo.r  II,  Ubraxy 
Education  Dept.  '  January  1973.  ..(26p.) 

•*The  present  survey  has  been' conducted  hurriedly  to  meet  "a  deadline, 
and  thus  needs  the  better  organization  it  will  receive  when  repeated 
with  revision^.,    A  little  over  100  qupstionnaires  wew  mailed. ..." 
Of  these,  65  were  returned  almost  immediately—  i.e.,  within  two  weeks. 
Another  9  came  in  ty  January  12th,... « 

(a  tabulation  of  the  towns  where  the  graduates  were  located  showed  ' 
five  out  of  St^te,  three  or -four  in  North  Jersey,  and  the  rest  in  some 
South  Jersi^  cominunities,  seaitered  widely  in  all  the  8  counties #) 

<Ne3ct  appeai?ed.two  tables^  giving  degrees  of  satisfaction  with  the 
program  by  year  of  .graduation,  and  iy  tjipe  of^"library  position*  As 
already  indicated,  insteaji  of  reproducing  that  table,  or  th^  similar 
data  to  the  Second  SUrv^,  I  have  combihed  all  three  surveys  in  Orte 
pair  6f  tables,  to  facilitate  comparisons. ,  These  two  tables  appear 
on  pages' fallowing.   }fy  original  comraentary{^  these  tables  included 
pointing  3  Kpod  number  of  bur  gradu«es^were  in  positions  for 

which  w^  had  not  explicitly^ prepared  them,  such  as  pollege  libraries.' 
This  was  taken  to  indicate, evidence  for  the  proposition  that  there  is 
a  large  commpn  core  of  pwterial  in  "librarianship*,  applicable  to  all 
library  areas.  •  I.  also  conaented  that  the  actual  instruction  here  at 
Glassboro^bviously  was  both  general  and  practical  enough  to  give  the 
graduates  much  flexibility,  though  perhaps  some  credit  should  have  been 
given  to  the  graduates  thfflnselves.)  " 

"(commentt  continue  between  and/or  after  the  tables)  ' 
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Coirfiinuing  excerpts  from,  and  comments  upon,  the  First  Survey—-  v 


Graduatiss  were  noted  as  expressing  reactions 'to  the  °progr^  which 
were  ••warm,  erithuaiastie,  and  with  .much  interest  shown  in  returning 
for  refresher  or  specialized  courses.    Any  profession  needs  to  keep' 
up  to  date,  but  some  fail  to  dp  so.    It  is  a  pleasure  to  see  how  our 
graduates  are  aware  of  the* need. '  .  ^ 

there  followed  a  tal:?alation  of  replies  to  the  questions   what  jobs 
had  the  person  held  since  graduating  from  Glassboro,  other  than  the 
ipresent  one?   Over  80?t  were  shown  to  have  held  no  other  position  th^^yi 
the  present  one.    Some,  at  least,  of  the  other  persons  were  known  to 
have  remaiined  bx^-efly  in  a  former  position  after  graduation  while 
deciding  what  to  do  or  where  to  go,  with  the  new  degree,  so  the  actual . 
proportion  of  those  leaving  one  master 's-level  position  for  another 
was  veiy  low.    A  low  rate  of  turnover  is  not  necessarily  a  favorable 
ittdichtor—  Xi  can  mean  only  that  jobs  are  hard  to  get,  or  that  the 
job-holders  are  not  competent  enough  to  obtain  other  positions.  Of 
course  the  jusual  Ijiterpretation  is  that  both  employer  and  employee 
are  pretty  well  satisfied  with  each  other,  and  that  low  turnover 
means  a  good  work^  situation. 

Nextf  respondents  had  been  asked  which  library  science  courses  they 
had  foittd  most  useful,  or  least  useful.    Three  groups  of  courses  got^  . 
strong  endorsements  here:    library  administration,  reference' and  , 
bibliography,  and  book  selection  for  elementary  schools/children's 
literature.    These  were  felt  t^  be  "most  usefta^*  in  aUost  eqxial 
numbers^     Following  these  came  book  selection  for  secondary  schools, 
and  cataloging.    The  latter  received  more  positive  Hotet^^  than  any 
other  course,  but  also  a  number  of  negative  ones  (2?  "most  usef^** 
and  7  "TLeast  useful^*)  so  the  cataloging  courses  obviously  arouswl 
some  ^b|yalencies. 

Courses  which  had  roughly  equal  ntuabers  of  "most 'useful^  and  "least 
useful"  evaluations  incltided  literature  for  young  adults ,  the  thesis 
seminar,  literature  of  the  behaviors^  sciences,  and  literature  of  the 
humanities.    In  no  case  did  any  of  these  receive  any  large  number  Qf  ^ 
"votes" t  which  would  seem  to  indicate  most  graduates  had  no^  strong 
feelingai  either  way.  . 

— ^  . 
Arousing' many  more  "least  useful"         ••most  useful"  reactions  were  J 
the  audiovisual  media  courses;    literature  of  the  sciences;  introduction 
automation  and  Information  retrieval;    and  history;,  of  books  and 

^  libraries.    Comments  were  to  the  «f feet  that  the  media  courses  were 
not  practical  enough;    the  science  course  was  aimed  at  those  who  mighty 
go  to  a' specialized  library,  not  the  typical  Glassboro  graduate;  and 
the  latter  two  were  all  ifight,  but  just  not  relevant  to  actual  work 
in  small  school  and  public  libraries.    As  on  later  surveys,  no  one  was 

,prepared[  to  urge  dropping  any  of  these':    they  wanted  more  and  better 
media  courses;    th§  science  material  geared  more  to  small  library  needs; 
sttid  both  automation  and  history  continued  because  they  were  sc^J^l^o 
lie  important  areas  professionally*  ^  -  ^ 

(50  ■  . 


Getting  wo3*e  specif ie  on  graduates'  opinions  ©f  courses,  their  evaluation 
that  administration  was  most  useful  turned  out  to  be  based  on  the  Uot 
that  most  of  them  were  quickly  given  administrative  responsibilities 
they  had  not  anticipated.   By  far  the  greatest  number  of  our  graduates  • 
go  immediately  into  positions  where  they  are  in  charge  of  a  library, 
generally  in  a^sehool.    If  the  librarian  is  surprised  at  this,  and  at 
the  administrative  duties  involved,  other  comments  state  that  the 
school  principal  is  often  surprised  too.    As  will  be  noted  in  the 
.JJJT'^+SyT^iv!"^.^       sabbatical  project,  most  school  administrators 
stiai  think  librarians  Wield  a  rubber  stamp,  cheeking  books  out—  and  . 
that  s  about  it.    It  is  this  problem  area  that  has  our  graduates 
wanting  to  return  for  more  adndnistrative  study—  in  personnel, 
budgets,  and  the  handling  of  relations  with  superior^. 

Earlier,  it  was  noted  th^it  reference  and  bibliography  were  among  the 
courses  felt  to  be  most  useful.    The  First  Survey  notes  that  this 
conceals  different,  reactions  ^  two  different  groups.    Those  in  the 
ejeraejitary  schools  tended  to  rate  cataloging  as. most  useful—  it  was 
Wiose  in  the  secondary  schools,  public  libraries,  and  colleges  who 
boosted  -the  usefulness  of  reference/bibliography.    The  elanentaiy  school 
llbrartans  may  have  been  seeking,  in  the  cataloging  courses,  more  help 
in  coping  with  the  paperwbrk  .flood  that  every  librarian  experiences, 
(see  administration,  above) 

The  course  on  history  of  books  and  libraries  was  frequently  enjoyed 
^  graduates,  but  as  noted  before  it  was  the  one  deemed  least  useful. 
The  report  cm  the  First  Survey  pointed  out  that  part  of  being  a 
professional  in  any  field  is  the  consciousness  of  the  historical 
aspect-- J  where  the  profession  originated,  what  needs  it 'satisfied , 
IT  ^  L.^  evolved,  and  what  trends  and  people  have  been  important.  " 
„  Undoubtedly  it  must  remain  a  part  of  the  curriculm. 

Respondents  to  the  First  Survey  were  also  asked .what  courses  outside 
Ubrarianship  they  found  most  useful  and  least  useful.    Here  there" 
was  no  consensual    A  gr<*at  number  of  courses  are  listed  under  both 
headings.    Ws  learned  very  Uttle  from,  this  question,  library 
students  "can  come  from  most  any  undergraduate  curriculum"  and  thus 
Ju^r  IC       ^  common.    The  First  Survey  report  discussed  the  fact 
that  there  are  both  positive  and  \negative  factors  in  this  varied 
background,  'u 

Ln^^xu^x*^*^  22t  coverei  in  your  library  Science  work  at 

GSC,  that  you  now  wish  had  been  ii^cluded?"   Similar  questions  were 
on  the  Second  Survey  and  in  the  sa^bbatical  interviews,  so  we  have  the 

basis  for -comparisons  except  thWt  the  data  are  so  scattered,  it 

would  require  «n  entire  paper  to  ai»alyze  and  compare.   On  the  First 
Surv^i  over  70^items  were  Usted.   No  one  of  these  Was  mentioned  W 
more^than  8  of  the  respondents.    Sdme  of  them  pointed  out  that  they 
Knew  something  was  covered  in  the  curriculum,  but  their  choice  of 
courses  resulted  in  missing  it.  .SoW  were  not  sure  at  all  whether 
the  desired  area  was  covered  anywhei-e;    others  were  sure  i't  was  not. 


Perhaps  the  chief  problem  in  using  tfie  list  of  items  is.  to  "decide 
how  to  group  theiQ*  Si  this  case,  as  in  the  original  report  on  the 
First  Survey,  ^  vin  let  the  reader  do  this  for  htoself  •  Bi  a  f ew 
cases,  the  items  were  so, nearly  identical  that  they  were  grouped-^^ 
the  niOTber  after  *e  item*  shows  how  many  times  it  occurred  *  The 
reader  must  also  bear  in  mind  that  this  Survey  was  made  at  the  end 
of  1972,  and  the  curriculum  has  changed  since  then#  The  74  people 
in  the  First  Survey,  then,  gave  the  following  as  items  they  wished 
had  been  included  in  their  courses:     '  ^ 

^Mor©  on  the  lAbraiy  of  Congress  system  (8) 
More  A/V  work   (0)  ^  ^ 

Actual  work  experience  (7) 

Teaching  library  skills,  grades  K-6   (7)     '  '  . 

Itore  cataXoging,  especi^ly  of  AV  materials  and  re^aia  (6) 
AdBdnistrati©n  and  management  (6) 
AV  haxxJware  (6) 
(none)  (5) 

IjrforiKttion  storage  and  retrieval   (3)  ^  ' 

Mew  trends  to  library  field   0)  ' 
More  thorough  ijft-depth  1>ibliogra0iy  and  reference  course  (EX 
Making  transparencies,  mounting  pictures,  etc#  (2) 
Setting  up  a  card  cat^og  and  filing  by  ALA  i*ules  (2) 
Budgeting  and  allocation  of  funds  (2) 
Public  relations--  librarian  and  teachers  (2) 
Hbrazy  law  (2)  ^  ' 

Cowunity  relations   (2)  ^ 
OrgariiMtion  of  AV  materiiuLs  (2) 
/Programs "for  childiwi   iZ\  ^  ^ 

More  practicsa  work  on  day-to-day  proW.e»s  ^iZ)  ^  * 

Public  library  systems  ip  depth  /  - 

Planning  in*«service  programs 

Froeeissing  of  books 

Setting  up  a  new  school  libraxy  ^    ■  -  , 

Repair  and  maintenahce  of  books       /  ' 
building  planning 

Dealing  with  trustees  and  library  friends 

Exchange  of  ideas  betw«ien  students--  how  problems- on  the  job  are 
Circulation  work  handled 
Library  personnel  administration—  ratings >hiririgs,  job  descriptions 
Literature  of  the  humanities 

Literature  of  the  behavioral  s6iencea  j . 

Selecting  materials  on  the  college  level 
VWLting  of  procedures  nanuauLs 

Broader  practicum  experience  in  yaried  types,  of  libraries 

More  public  library  courses 

More  placement  help 

More  apeeialized  courses  ^ 

Realistic  view  of  the  job  market  /  .     ^  * 

Archives  " 

»  (continued) 


Teaoblng  library  skiUa,  higli  school 
More  specific  subject  c^taLogiiig 
Establishing  a  vertical  file 

'Qovermfint  docuwsnts  .  ,  - 

Science  reference 

Use  of  films  iii  Xibrary  progriwis 

Evaluation  ,of  AV  waterJtals  "        ,  .      >  .  * 

Professional  writing  ari^a  research  as  a  prerequisite  for  the  thesis* 

Oorerrcnent  ^ants  *^ 

History  of  libraries      4  "\ 

Systems  analysis  andt  evaluati^Dn^; 

Evaluation  of  eqtdpment>  prnl^^^ 

More  guidance  and  counselling  available  * 

^Special  New  Jersey  subjects— authors,  books t  laws,  etc. 
Measuring  library  use 
Literature  of  careers  and  vocations 
-    Dealing  with  supeirintendents  and  school  boards 
More  literature  for  young  adults 

More  literature  for  adults  '  . 

Responses  that  t^ere  received  too  late  for  the  main  tabulation' (and 
which  therefor  overlap  or  duplicate  somewhat)  were: 

literature  of  the  sciences—  I  took  the  course  but  the  inaterial  was 
not  covered  by  the  professor,    (reference  is  .to  one  time  when  the* 
course  was  taught  by  someoge  not  a  member  of  the  department) 

Practical  on  the  job  eaqperiwces,  e.g»i  actual  work  in  a^JLibrary, 
processing  of  books.  ^  '  , 

A  practical  course  in  library  promotion  and  publicity  (for  library 
directors);  .  practical  business,  budgets,  dealing  with  personnel, 
<^rd  catalog  filing;  .evaluation  of  periodicals*^  • 

Mferraation  retrieval/computer  data.^ 

Bibliotherapy.  v, 

Cataloging  of  non-^bopk  materials;   history  ,of  books  and  printing; 

information  on  how  libraries  (schools  especially)  can  qualifjf  for 

Federal  funds. 
Idbraiy  of  Congress  cataloging  mid  classification. 


The  original  report  point*  out  that  many  of  these  graduates  concededl^ 
the  material  they  desired  really  was  offered,  but  they  had  not  taken 
the  appropriate  course.    It  added  that  otherwise,  the  library  science 
faculty  cojad  profit  by  examining  the  list  and  making  sure  all  of 
these  point*  were  included  in  their  courses.  ' 


Respondents  were  also  asked  what  types  of  libraries  Glassboro  should 
be  preparing  students  for.    Four  major  types  were  listed,  and  a 
category  called  ••other"  to  elicit  open^end  thoughts.   The  results 
are  tabulated  on  the  following  page.  - 

—  ■    ■  .  474  ,        '       ■  . 
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••Do  you  tjelleve  there  ie  a  need  for  Glassboro  to  prepare  librarians 
• .  *f or~i-'-*'  -  • 

School  libraries?   7E  yes  (of  7^)  for'  975^ 

kblio  libraries?   70   (955^)  * 

Gollege  librarlest   65  (88^> 

Bidustrial  and  research  libraries?   58  (785^) 

Other-* 

Medioal  (2)       *          ^  Libraiy  teebnieians 

Masio  (2)  -  Geriatric  seiTvioes  , 

Hospitals  (2)       -  Institutional 

.Law  (2)  Information  seienee 

-       Theological  Medical  and  technicea 

Government  Museums 

Medical  records  Film  libraries 

Histortcal  societies  ^  -  WSuilttoedia  specialists' 

Art  libraries  (2)  Special  subject  coUeclbions 

The  First.  Survey  report  points  out  that  the  difference  between  total 
respondents  (7^)  and  the  numbers  checking  the  above  categories  was 
due>  not  to  negative  expressions^  but  to  the  person  omitting  suiy 
anarii^r  to  the  item.     It  also  noted  that  there  seemed  to  be  a  strong 
feeling  for  training  as  a  specialization  in  the  medical  area-, 

Graduates  were  asked  if  they  would  like  to  receive  a  regular  Ilews-  x 
letter  written  for  them*   Only  three  said  no;   one  did  not  r&spond; 
and  70  said  yes.     When  asked  if  they  would  like  to^help  produce 
such  a  hffwsletter,  32  said  yes,  28  no,  and  14  did  not  answer. 

Asked  if  they  would  like  a  summary  of  the  survey  results,.  6^1'  said 
yes,  6  no,  ind  :4  did  not  answer.  ,  .  * 

The  coimnentary  following  this  section  noted  that  many  of  those  saying 
NO  to  helping  with  a  newsletter  were  apologetic  and  ocplalned  they  were 
very  busy  with. families,  getting  started  in  a  new  job^  etc.    Also  in 
my  original  comments  was- the  covert  intent  of  measuring,  in  a  crude 
way,  how  helpful  the  graduates  feel  now  toward  the  program.    "It  does 
seem  to  be  a  necessary  s'^ep,  to  establish  regular,  contact  between  ^ur- 
selves  and  our  products.    This  can  benefit  us  and  them.   W©  needav 
continuing,  accurate  picture  of  how  our  graduates  are  doing,  so  we\ 
can  revise  the  curriculum.    They  need  the  confidence  of  knojring  theife 
is  a  source  of  information  and  as.sistance  back  here  at  GSC^** 

3itcluded  with  the  report  of  the  First  Survey  was  an  abstract  of  a 
paper  written  by  a  group  of  my  students  in  the  course  "Introduction 
to  Automation  and  Infoirmatton  Retrieval."   Carol  Smith,  Charlotte 
Still,  Linda  Gilento,  Elinor  Wuehrmann,  and  Kathy  Durand  surveyed 
aU  New  Jersey  libraries  with  circulations  over  80,^00  annually  as 
to  their  status  inf  and  vi<9ws  on,  library  automation* 

(9)  -  .  ^ 


! 


This  was  not  ooifiplately  within  the  eategoxy  of  surveys  oi*  our  graduates, 
but  was  included  be^^use  it  ^ad  Just  been  concluded,  and  it  did  show 
what  the  perceived  needs  were  in  the  area  of  automation*    It  will  not 
'be  further  described  here.  « 

At  the  end  of  the  repdrt  on  the  First  Survey  were  six  pages  of  ••genei*al 
coimuents'*  wdtten  in      the  respondents*    These  are  very  interesting 
Iwt  too  long  to  include  here*   Many  of  the  graduates  took  the  time  to 
cement  in  detail  on  courses  and  the  prbgram^^         full  report  is, ^ of 
course,' on  file  in  the  library  Education  department  for  Reference • 

V  SECOND  SURVBI 

The  tabulation  of  Second  Survey  responses  to  degree  of  satisfaction  with 
the  program,  and  type  of  library  in  which  presently  employed,  will  be 
found  a  few  pages  back,  in  Ahe  section  on  the  First  .Survey*    The  data  ^ 
on  these  points  for.  all  tlriree"  surveys  are  there  combined^    It  laight  be 
appropriate  at  this  point ^to  repeat  that  the  results  are  remarkably 
similar.    This  was  especially  surprising  in  that  the  first  two  Surveys 
were  at  least  potentially  anonymous,  thou^fi  some  chose  to  sijgn  names •  .  , 
This  gives  us  a  great  deal  of  confidence  in  the  resttlts. 

Asked  "Do  you  believe  there  is  a  need  for  Glassboro  to  prepare* 

libraxdanj  for—"   they  replied  as  follows:  '  '  r 

schools?   Yes,  71  ,(825J)      (the  remainder  did- not  respond) 

public  libraries?     Yes,  66   {76i)        "      "      »  " 

colleges?    '61  i70^)  n     «      «  . 

hospital  #  industrial  and  research  IjbraHest  , 
^  Yes,  62   (71^6).        (others  did  not  Vespqnd) 


other?    (here  they  listed  the  follo^gs  pr^schoDl, 
religious,  medical f  law,  museum,  lawi  \ 
vo-tech  high  school,  legal,  media  centers, 
community  infottaation  centers,  music,  medicine ^ 
"specialisation  in  all  library  fields  shdiild 
be  available**.)  \ 

Comparing  the  results  with  ttose  on  the  First  Survey  Cpre'^i©us  page) 
the  first  point, is  that  a  l^wer  proportion 'responded  to  emh  Itm^ 
No  one  said  "No"  to  whether  Glassboro  should  prepare  librariofUG  f©f^ 
any  given  area,  but  a  la'rger  nmsber  said  nothing •    The  questi^jii  was^ 
changed  slightly  in  wording  fr©a  the  First  Survey o    Because  tknt^^'lir^ 
been  so  much  interest  then  in  hospital  and  tnedical  libraries  ,i  4mo 
was  explicitly  included  in  the  fourth  category.    Tm  result  was,  t© . 
. .  pull  this  one  up  to  almost  equd.  college  libraries o    So  tte©  area  '  ©f 
medical  librarianship  is^of  high  interest  to  ©mr  graduates o    Now  wo 
'can^ see  another  area  emerging  1^  the: "other ".©ategory§   law  librarieOo 

ERLC   —  .        ~  — 


Borne  of  tho  contments,  written  in,  on  both  Surveys,  seem  to  say 
the  graduates  may  have  thought  it  pointless  to  ask  whether  GSO  • 
should  pHpaM  libyarii^s  for  areas  in  which  it  is  already 
active  •   IMhy  ask  iihether  we  shoudd  prepare  public  librarians, 
^en  we  obviously  do  so  now?   So  the  question  should  have  been 
explained  to  the  respondents:   that  We  Were  seeking  their  own 
Ws^uations  as  to  whether  tias,was  a  valid  activity ^  Other 
comments,  in  a  similar  veipV  seemed  to  say  it  was  silly^to  ask 
about  preparation  -for  special  ^ireas.   Of  course  xou  shwLLd,  was  ' 
th6  reaction.  You  should  prepare  South  Jersey  people  for  all 
the  kinds  of  libraries^  a^  they  canH  easily  get  to  Rutgers  and 
Drexel  is  too  e^cpensive*    Some  comments  expressed  j^radeties  about 
Glassboro's  suppprt  for  expanding  the  program:   shouldn't  you 
have  more  staffs  mora  books,  mora  resources? 


The  question  about  receiving  a  Newsletter  was  repeated.   80  said 
yes,  they  woidLd  like  to  receiire  brie*  (^255) t    Two  said  no.  The 
others  did  not  respond . 

WbtuLd  th^y  like  to  help  produce  it?  ^Bi  said  yes,  ant  30^  noy- 
Here  a  large  number  apologized  f^r  the  W  v6te  and  said  they 
'lived  too  far  awigr,  were  too  busy  with  the  ^ob^  fea^  just  staHed. 
a'-family,  etc.  ^  ^ 

IfemM  they  like  a  sursnary  of  the  ^irosats      thXd  Survey?  S^^^.^said 
yes^,  and  6^  no.  '    ,  ; 

The  qiiiestion  about 're^eiviiig  a  Howolotte^  wao  Qlmiget^  slightly  tn 
wordSig  frm  the  Fl^ot  Survey^   ^inis  time  5-  I  &nt%med  that  we  had  , 
mt  yet  been  Qble  ts)  start  me^  dm  te  the  pajmv  stetage  'Cl  did  • 
mt  aMg,  .feat  m-^d  hav©i  that.©mr  postage  Mdgefe  als0  was  kaput) 
T^t  ^p'Ad  keep  t^^g.   Tbe.Tenpomeo  here  m  tte  Sjf5C©iid-  Survey 
added  mmMowahlf  t®      gEilt  ib^ingo  meT  pur  mt  havim  started 
a  Eewslettoi?  oft-er  t&a  Flrot  Sur^eyo       n-my  of  tin©  graduates  were 
C'BttosiastiG  almnt  tin©  iiea««ca  mo  even  offered  t©  help  start  an 
iQmMX  Ass©0£at&B§   w©  ho:we  SOT  to  do  s^methlfig  ^mut  th±B.  We 

hme  to  do -it  imw  obi?  mm  ,pfcke1^s^«  ,  there  -has  be©B  m  money 
M  ike  fendget  ovarii  f©r  Qldsstmn  supplier  fo^  a  yea^o   Ifew  long 
eau  Ha  (aistpp^tet'tliesa  active ^ -eager  peopleU-,     .       \  ^  . 

* 

Jtaottios?  ceribei?  qS  tlw  do|iairfer.esiit  was  intorestei  ^'tUe  p>3Gibillt^ 
©f  QiieT^lMQ  shmt  &smei^  SMotltrntes,  possibS^^  xtlth  a  grafit^  ani-aske^ 
to  ha.ve  a  qMestien  c^ded  ^^'o  tho  Second  Survey  m  'this  topi(^  to  •.  ' 
sound  out  iiteres'&o    St  wao  p'DiPased  ^WfemM  yam  ^  interested  4si 

•'attending  a-Su!sm©L^  Skstitnta  C^or  aoademlo  credit),  lajjting         t^:o  - 
to  five  weeks  0  Gm\  cmh  topleo  aos   Sos^iee  to  the  Bl8ad"^antiged| 
N©ii«Print  Medias  ■  /IdfeOvniistrativo  Frofelemsj   Other  Cdes©ril^)e** 

.  Hesponses  were  tateS^a^L^ei  fos^  tlio^fa^^ty  member  as  they  ©auie,  In^  feint  _ 
not  reported  otlies^rieo  mtil  rawV'  Batails  are  m  the  6©2cfe  pag©o  • 

■■  ■  ''(11) 


Rir 


Sarvlee  to  thar  Diaadvkntagftd?     X$  (175^) 
Non«Prtnt  Hedla?    45  (525^) 
Admtnlatrative  Preblema?   40  (46^^) 

Other?  (describe)      Specific^ items  listed  V  respondertts  included: 

-     Videotape  and  ETV  ■  ^ 

TV  production 
.      .  reference 

^     toung  adult  services 

public  relations:   such  as  special  services  to  community, 
dtoxy  hours,  .exhibits,  book  talks,  rtews  releases  and 
columns#  ^, 
special  education  '  *  -  .  • 

New  Jersey  materials 

establishihg  an4  maintaining  a  catalog  according  to 

standard  library  procedures 
budgets—  how  to  figure  out  what  I  wiU  need  2  year^  * 
from  now  - 
<  atit©mtion,  partictd^arly  in  technical  services  . 


lawn,  benefits,  etc« 


_  ,       ^ '  W  exitalngl^s  oray~  no  Dewey     "         ■ '  ■  -  . 
Kbacsj^  C'i'vci  'jzr  r.O'i  lute)^a'dt\2-d  ,in -any, of -^the.^Jhstitit^^-.weraJ 


r-'^'[  ^  cf      ;  oO^';.c::o  tirzD  ^:!fc:i  oii^er  enqployraent 


-J 


^.5 


Another  queatian  repeated  on  .the  Second  Survey  was  "Which  Library 
Science  course  at  GSO  has  been  the  most  usefuX  to  you?"  The 
replies  are  tabulated  below*    The  total  is  greater  than  the. number 
of  Respondents  because  many,  despite  the  phral^ing  of  the  question, 
listed  more  than  one  courses 


ia.1  the  courses-  Z 

,iU.l  about  the  same- 1 

<^  ,     .  . 

Cataloging-  23 

Organisation  of  library  materials-  7 
Advanced  cataloging-  1  - 

Reference-  23  ' 

Specialized  literature  courses— 
lit^of  hupianities,  of  cfehavloral  sci#- 

Book  selection-  15 

Book  selection  elementary  schools-  5 
-      ^       ^  secondary  4  YA^  4  ^ 

^  public  libraries-  2 

library  administration 

(includes  orgaiSiaatipn  &  management) 

Children ^s  literature-  ,  * 

Q        *  . 

Audiovisual  and  media-  1 

Selection  &  evIuLuation  of  non-print-  1 
media  selection-  1  - 
AV  production-  2 

organisation  of  non*-print  materials-^  1 
History  of  librawles- 
Theais  seminar- "  .  .  , 

Autpciation  &  Information  retrieval- 


Total-  3 


.  Total-  31 


Totals  39 


Totali!26 

Total-  22 
Total-  13 

7- 

Total-  6 

^  Tbt^l-  1 

'T^tal-  X 

Total-  1 
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Some  of  these  courses  named  are  undergraduate  l6vel*  so  it  is  not  • 
simple  tb  translate  the  totals  into' graduate,  ejvaluations*   When  a 
graduate  refers  to  ^cataloging**  it  is  impossible  to;  ktiow  which  level 
is  meant,  for  examplei  though  •'book  selectioji  fpr  elementary  schools** 
is  clearly  undergraduate  •    The  matter  is  complicated  further  \s!j  the 
fact  that  occasionally  an  undergraduate-level  course  was  token  f <?r 
graduate  credit.    The  general  picture  is  clear,  though,  and  about 
what  would  be  expected. ,  The  basic,  standard  subjects—  things  the  \ 
librarian  would  use  every  day—  are  ranked  highest,  and  the  more 
specialized  courses  ^r^inked^  lcfwekt.    Frequent  .comments  written  on  the 
sides  of  the  sheets  state  *that  these  basics  ^ere  Indeed  well  taught 
and  proved  to  be  life-savers  on  the  job. 


However,  graduates  became  iwre  conscious  <>f^  the.  couraes  other  thah 
the  ••basics**  ^en  aslced  which  courses  had  been  lEAST  useful ♦  This 
'question  too  was  «  repeat  of  the  Firsts  Survey*        -  ^  ' 

•nftiich  (Library  Science  course  at  QSC)  has  been  the  least  useful 
to  you?*^  '  ,3 

•     .         .  •*  ■     .        ;  ■  ■       ■  '       ■      t     '  ■  •      *      .  '.     .  ■■ 

t  *  * 

■  •  '  ■  .  ■ 

IHA^inot  respond  at  all  to  this  item-  8 

None^  all  were  useful,  etc.-  9         ,    .  Total-  17  , 

ioamiBnt^^V^^  courses  were  helpful**  '  K 

..  r^-'y.'^^  something  from  every  one** 

,  ••Baiiih  course  had  some  benefit^ 

*•!  draw  on  some  of  the  things  covered 

^   in  all  of  my  courses**  ^  ^. 

•*there  was  not  any  course  not  useful  to 

me  or  at  least  enlightening  and  \  / 

informative*') 

History  of  books  and  libraries-  Total-  21 

(comments:    ••intensely  interesting  course  but  not  of 
\  y  prafctical  use**  ^  . 

**except  for  personal  edification**  . 
**although  I  have  been  able  to  use  a  great  - 

deal  of  the  information  advantageously^^ 
•♦although  enjoyable**  ^ 
*^But  I  enjoyed  the  course**)  ^  / 

"   Audiovisual^  Media-'  making  films,  slides,  etc»«*  3         V  ^ 
.       '  selection  of  AV  materials--  1 

^       ^  multimedia-.  3 

instructional  media  3 
s  f  '•♦AV  courses'*-  2  \     Total-,  12 

-   (ecHnmentst  *  ••facilities  not  adeiquate^* 
,  -  :  **cri^eri*^  in  buying  cquiipment  and  operation  • 

more*  important  thito  making  Smm  films^^) 
*♦   -'       '        0  ,  '  ^  »■  -■ 

Reference  and  Literature^     basid.  i^eference-*  1 

refereriice-  1  '  *  ^   /        '  \ 

•  ll^tcratui^e^  of  science-  6  ^ 

„    o  '     -  literature,  of  behavioral 'sci.-  2 

-  the  literature  <i5our8es- 1  Total- 

(comments:    *•( reference)  only  ,becaus,e "of  my  lower  grade  level** 
••(lit#of  science/  least  relevant  t©  a  small 
public  library**  £^  . 

i' .     ^( lit, of  science)  because  of  the  teacher-  didn^t 
cover  the  aiaterial** 

*  -  ■  .  '        •  "  '480  ■  .  ■  ■ 


Introduction  to  auto^tion  and  information  retrieval-^     Tdtal-^  10 

*         ^    ■  ^     ■  .  9 

Book  selection-*     fpr  secondary  schools-  Z      *  ^ 
tAt.Yoiing  adtats-'  3 
for  public  libraries-  Z    ,  , 
chiidren^s  literature-  2         Total-"  9 

(comments:  '^(sec* school)  poof  instructor" 

"(public  lib)  repetitive  of  other  courses'*) 


Cataloging  cataloging-  3  * 

"      .  advanced  cataloging-  2  Total-  S 

( comments  r  "(pataaoging)  because  I  felt  teacher 
'  '  ^  was  making  her  own  rules'* 

\  "(cataloging)  lack  af  depth  ih  IX;*' 
^(a^dvanced)  though  it  may , be  usefi;iL 
•  In  future")  "  • 


Thesis  seminar      <i  Total-  2 

■  .  ■  ..   •   ■  ■  .-.  •  ■      .  ..  ■  .    " .  ^ 

Administration  of  libraries         ,  Total-  2  : 

(also 9  despite  .the  fact  that  the  questipn  referred  t*o  courses  in 
lib^t^ary  science^  three  respondents  specified  their  least  useful 
-  courses  had  been  In  education.  .Two  of  them  listed  "foundations 
of  education"  and  •♦curriculum  developfnent'l) 


As  might  be  expected,  this  list  is  almost  ^ihe  reverse  of  the.4ist  / 
,  for  courses  deerted  MOST  Useful*'  Except  foV  History  of  Books  and ^ 
JLibrariesi  no  single  course  received  any  great  "nimber  of  negativ^^ 
votes j  and  even 'History  had  comments  attached  (q.  v»)  which  indicate 
it  is  generally  taught  well —  it*s  just  that  our  graduates  feel^-* 
under  great,  pressure  -^o  succeed  in  day-to-day  job  .performance,  ahd 
j|n  awareness  of  the  historical  foundations.,  just  doesn*t  seem  to 
contribute  to  getting  those  new  books  on  tW  shelves  any  faster^  - 
or  answering  questions,  or  getting  administrative  reports  in! 
There  is  nothing  here  which  would  lead  us  to  consider  dropping  the 
course,  for  prof essipnsa  growth  and  depth  will  eventually  reqtiire  all 
graduates  to  understand  j^^^     librarlanship  has  come  from. 

Criticisms  of  the  audiovisual  media  "courses  are  not  really  great  in 
number--^  just  12  of  8?  respondents—  but  do  reflect  the  fstet  that  this 
area  of  the  program  has  been  weaker  than  the  "book"  side.  FacHi^^ies 
are  not  adequate,  but  both  the  courses  and  facilities  are  now  better  ^ 
than  they  were"  when  most  of  these  graduates  were  students. 
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y  pi-. other '"^ordBf  interpreting  tliQ  first  line  a$  an  exQisple,  of  the 
Z9  respondents  who  are  how  olmentar^  school  librarians,  26  have 
h^d  no  other  position,  since  gra'duating  f  rosn  our  program.  One 
^preidomsly  held  or*  elementary  school  library  position  8lsevAiere# 
^Qne  waa  a  teacher  previously  (subsequent  tSy graduation)^ and  one 
was  librarian  of  a  religious  ir^titution  (no*  a  school). 

,  All  the  graduates  who  indicated  previous  Qpos^fcions  hlid  only  one  such 
position,  except  one.    As  seated  to  the  footnbte  to  the  table,  that 

'  person  has  held  both  eleinentai^  and  high  sch/ol  library  positions 
since  graduation,  and  is  npw  unemployed.  ,  This  makes  the  total  read 
88,  instead  of  the  8?  it  would  be' if  we  had  one  per  reqponddnt. 

If  we  consider  (see  Firsi^  Survey,  where  the  sa^e  question  was  asked) 
that  some  of  the  ♦^previous  positions*^  were  actually  those  held  while 
the  person  was  &  graduate  school,  and  whish  the  graduate  retained 
briefly  while  arranging  for  a  suitable  new  position,  then  the  rate 
of  turnover  is  even  lower  than  the  r^minal  23^' indicated  by  the 
table.    Overwhelmingly,  our  graduates  are  still  in' their  first 
professional  posj^tioij.     .  ^        *  ^  _ 

To  some 'extent, /it  might  be  argued  this  is  tMHcesTat  of  our  program 
having  graduated  its  first  class  as  recently  That  is,  there 

has  not  been  sufficient  time  yet  for  graduatestfo  move  around  very 
much.    There  is  also  the  fact  that  tjfte  past  two  years  have  been  hard, 
ones  for  som^  educational  occupations,  and  this  always  makes  people  , 
reluctant      move  from  an  established  position,  even  when  they  are 
not  satisfied.  ,      ;  ^ 

On  the  other  side,  the  fact  that  8  of  the*  graduates  now  have  no 
positions/at  all  is  made  less  significant      the  fact  that  we  ^know 
at  least/some  of  these  are  cases  where  the  person  has  voluntarily 
left  employment  to  raise  a  family.    The  indication,. based  on  those 
responding  to  the  survey,  is  that  our  graduates  generally  find  their 
desired  professioiial  positions.    This  assumes,  however,  spmethinfe 
which  may  not  be  true:   that  the  respondents  are  typical  of  all  the 
graduates.    At  the  time,  they  constituted  well  over  half  of  all  the 
^ master •s  graduates,  bat  we  must  realize  that  those  who  may  be  unable 
"  to  find  positions  might  be-  less  likely  to  respond  to  surveys. 

We  might  look  at  turnover  from  mother  point  of  view.    It  is  gener^ly 
urged  upon  new  professionals  that  they  not  move  on  too  quickly —  stay 
and  get  experience,  don't ^become* known  as  a  job-hopper--   but  our 
masi^er's  graduates  often  take  a  libraty  position  in  the  same  school, 
or  s6hool  system,  lidiere  they  were  previously  employed  as  a  teacher* 
Herei  an  apparent  ••change**  in  position  really  mean^  continuing  to  ^deal 
with  the  same  colleagues,  students,  and  administrators,  though  in  a 
different  role.    And  staying  put  in  the  same  job  is  not  necessarily 
good. J  Professionals  in  any  field  need  to  get  a  variety  of  experience. 
If  our  later  follow-up  surveys  still  show  vety  little  moving,  we 
might  begin  to  be  concerned.  4  - 

■  483 ■  ^  • 
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.   ■  ■  ^         ■  ■       '     ■  •  .  * 

•In  the  Seeend  Survey,  as  in  the  first,  graduates  were  asked  •"Ifnat 
t©pies^©r  areas  in  yoSr  Sibraiy  Sei©ne©  work  at  GSC  were  co^efed     .  . 
t©0  litme?   Or  not  at  all?   ELeas©  desprifee  i«  detail  if  y©u  wish." 

ISie  area  nast  rcofltioned,      far,  was  that  of  the  audiovisual  necfia. 
After  jsutotraeting  the  B  respondents  wh©  3^sted  nothiJig  at  all  in 
this  oategbry,  ij-l  persons  ('52^  of  the  feraainder).  coron©nted  on  ladks 
in  the  media  part  of  the  program.    I  have  tried  to  group  these,  but  c>  ' 
there  is  no  satisfactory  way  to  group  without  losing  soherenpe  in  ^ 
some  ©then  way, '  so  the  media  ©oraaents  will  be  -given  here,  ■  in  full, 
exactly  as  written  ^  the  graduates. 

"AV  equipment-  too  little.    Ilon-print  media-  n@t  at°all.   Organization > 
of  non-print  media. 

■     '  '  ■  ■  . 

"bourses  dealtog  with  non-print  media  are  essential—  selection, 
.  ©rganization,  storage  and  care."  l^ia  production  is  a  field 
•very  much  neglected."  •     :A  " 


ERIC 


"AV  courses  were  disappointd^jg,  due  to  lack  of  a y^lanned  program  by  , 
(the  instructor).  'There  was  no  course  outline,  no  evident 
preparation  ^  (the  instructor),  and  not^ enough  content  wa^ 
covered.    Some  of  the  students  braught  aifd.  taught  uSe  of  the 
equipment.    Pees  for  materials  should  b©  paid  to  the  college, 
not  to  (the  instructor)!"  - 

•  ■ 

•^1  think  "that  the  media  courses  could  be  combined.    There  could  be  a 
two-semester  course  cbvering  audio-vlsuai  Materials,  equipment, 
automation  and  information  retrieval." 

"I  feel  I  should  have  received  more  help  in  the  area  of  non-book 
media.   A  course  in  TV  production  would  be  most  helpful.  I 
think  Glassboro  needs  an  instructor  who  is  e^^rienced  in  aU 
phases  of  audio-visual  seirvice  as  4t  pertains  to  the  public 
schools.        •  , 

"Practical  application  in  selection  of  media  &  media  catalog."^ 
"I  regret  I  could  not^work  in  more  non^print  media  courses.*." 
"Media  selection-  and  raachiJie  operation—^  too  little;'" 
"Working  with  non-prijit  materials." 

."Ifore  exposure  t©  audio-visual  equipment."      '  - 

"A-V  course"  was  too  crowded  for  each  person  to  try  each  medium;  . 
approach  was  too  superi;icial  for  students  with  no  previous 
A-V  experiisnce." 

"Need  for  more  courses  covering  non-print  materials—  equipnent, 
maintenance r  etc."  - 


*  •  '         .  .. 

"Nothing  on, -f.  hardwire  fnaintenanae,"  -    .  ' 

♦•Classifying  ^nd  storing  non-print  media*" 

"Too  littles  -  nffiati-iR«jiia."  ■  '-^-^ 

•♦Audiovisual J  use -^f  hardware. 

'  '     ■•  i 

"Advansed  cataloging  (djsscriptive  for  materials  other  than  books)" 

'••Ose  0f  micrDfito,  and  tderofietoe,"    "        »  ^ 

■    .    ■    .    ^  i 

••iudio-yisuol  materials;"  .  ,  ,  / 

"Operation  and  «election|  of  ATf  hardware*    M«idia  buyJUtig  procedures," 

"Cataloging  of  non-book  iiaterials."  \ 

"^foiic  in  media —  partic^rly  the  use  of  the  hardware--  instruction 
in  this  area  was  scant  when  I  attended*" 

"Non^print  software  and  hLrdware*" 

•^I  would  have  liked  to  had  a  little  mora  education  in  the  processing 
I  of  non*prittt  ftedia*"  ^  ' 

"Audio-visual^^  nort-print  Media."  \^ 

"H«ids-on  medii  workdiop.^^  ;  \^ 

"Himdling^of.tton-print  1^^^  •  / 

"Thtre  were  not  eiiough  courses  on  non-pr5^t  material?.  However;  since 
I  graduated,  from  looking  at  the  catalog  I  sefe  more  of  these 
h^vB  been  incorporated*" 

"Too  little;   miproforms..*"  I  ^ 

"••.the  area  of  non-print  materials  (was  not  dealt  witlS  enough)" 

"Handlijig  Lid  use  of  non-print\ media."  .  ^ 

••Mulit-HMia:   too  little  practice  on  operating  equipment—  did  not 
,  cover  much  in  area  of  preparation  of  materials." 

"Ifere  on  actual  use  of  media/'  * 

"More  selection  and  cataloging  of  non-print  mateilals.    The  course  • 
was  not  offered  'in  any  semester  I  was  there.    I  believe  it 
•  now  is,  but  actually  the  field  was  not  clarified  at  that 
time  anyway  as  far  as 'I  can  determine." 

.    ■  '    '  •  ■  ,  4*85        ,     '  •■.  ^-^ 

if 


"Non-print;  nmlti«aedia0>» 

"Selection  and  ^SftsCLoging  of  non-print  media 

"Even  though  we  have  an  A^V  man  (ix^  th&  school)  I  feel  I  too  Should 
have  mora  knowledgij^of  some  of  the  newer  non-print  me^ia.  § 
(At  this  school,  A--V  material?  are  housed  ^separately ^  but 
I  catalog  thera  in  our  centrally-located  library  cart  catalog.) 

fNoTi-pilnt  media:   I  would  like  to  see  something  comparable  to  Lit. 

for  Children,  dealing  with  non-print.  This  would  be  eictremely 
v^uable,  especially  to  school  librarians 

"There  is  •  too  little  emphasis  ©n  media  as  well  as  actual  technical 
*'hands-on^  knowledge  of  the  equipment*    Areas  such  as  irldeo^ 

'  tape,  cable  television  and  cartridge  loops  which  are  poptiLar 
at  the  moment  should  be  given  greater  treatment  and  any 

^  other  innovations  that  are  introduced  in  media.** 


These  comfeents,  written  in  ApiH  and  May  of  19?^,  'refer' of  course 
'to  the  entire  history  6f  the  program's  offerings,  which  began  in 
the  fall  of  1967.    (first'  graduation  in  I969)   The  strongest  area 
of  coriceTO  is  that  of  equipment  :    the  graduates  want  more  actual 
training  in  how  to  buy  it,  operatii  it,  and  do  basic  maintenance  on  • 
it*    (Bgr  basic  maintenance  they  mean  only  changijig''  bulbs  and  fuses) 
It  is  not  se^dst  to  point  out  that  in  our  society^  women  are  not 
as  encouraged  t6  take  an  interest  in  technical  things  during  the 
school  years,  resulting  in  a  need  for  compensation  later;    and  the 
fact  is  that  library  school  student*,  here  as  elsewhere,  are  mainly 
feihale* 

But  aside  from  sexisia,  it  is  true  that  libraries  are  inbireasingly 
involved  in  non-book  areas,  fpr  which  most  librarians  are  poorly-  • 
prepared.   The  comments  above  contain  indications  that  a  few**of  our 
graduates  have  given* thought  to  a  gomplete  revision  of  the  non- 
print  area,  to  integrate  equipment  and  software;  handling  and  use;  • 
students  would  learn  to  purchase  equipment  and  the  -materials  to  use 
with  it;   how  to  catalog, and  st^r©  the  software;   how  to .circulate 
both  the  equipment  ami  software.    This  is  picesuhably  all  covered 
now,  but  in  various  places*  . 


Thi^rty  (30)  of  the  resix>ndents  made  eommep«s  in  this  area  which  are 
either  clearly  or  implicitly  on  the  cou^s  in  library  administration* 
These  are  even  wore  difficult  to  categorize  than  those  above,  so 
will  Ibe  reproduced  here  for  the  reader's  owh  intej^pretation.  This 
does  not  meaii  that'  I  will  ngraelf  refrain  from  ^pointing  out  my  0^. 
interpretations  at  the  eftdJ    Iiet  us  now  see  where  our^graduates  had 
adndnistrative  thoughts—  I 


Bear  in  mind 'that,  unless  ©therwase  stated,  the  follovdr^g  coinments 
are  stater^ents  ©f  areas  of  weakness  In  the  program---  areas  where 
the  graduate  feels  more  attention  is  needed,  or  more  coverage. 

♦•Manageinent  of  personnel  (adult,  volunteer  ^nd  student  help)'* 

"Physical  arrangei^ient^  (traffic  patterns)"  , 

••libraiy  administration—  practical  problems—  the  present  course 
is  fine,  but  in  addition  a  course  in  the  actual  running  of 
a  library,  taught      one  who  is  experiencing  these  probl^enis 
every  day,  would  be  Biost  helpful."  • 

"I  found  myself  well  prepared  to  perfora  the  task  of  setting-  up  a 
new  high  school  library." 

"Budgeting  breakdown  and  planning." 

"The  following  courses  and  instructors  stand  out  in  tny  mind  as  being  , 
very  beneficial  said  outstanding: library  Management  (by) 
!frs •Ruth  Cramer..." 

"Development  of  a  procedural  notebook." 

"The  opportunity  for  experience  in  a  library  or  educational  media 
center,  i.e.,  practical  application." 

"Problems  and  situations  that  are  or  may  be  encountered  ^en  working 

as  a  librarian."  ^ 

•    "  •  ,       •    ■  '  ■ 

"1  think  it  would  be  useful  to  have"  a  two-semester  administration 
course*    In  this  way,  budgeting,  personnel,  publicity  for 
libraries  and  mar^  other  topics  could  be  covered  in  more 
detail*" 

"Library  administration  course  was  reasonably  helpful,  although 

slanted  more  toward  school  libraries^ than  public;  separate 
courses  for  each  track  might  be  more  useful.    Public  library 
directors  need  more  training  than  iny  course  provided  in 
budgeting  and  other  business  procedures." 

"I  would  personally  like  to  be  more  knowledgeable  in  the  financial 
part—  bookkeeping,  operating  adding  machine,  etc.,  but 
perhaps  this  is  too  practice  or  specialized  an  mrea  to  offer 
in  a  library  .program." 

"Public  library  administration."  ^ 

•  ''  ■      .      (J  . 

"Hbw  to  s«>t  up  a  new  school  library."  - 

..  ^  •      .■  •  ■ 

'J  ■  ►  . 

"Scheduling  of  classes •"  <  ^ 

■   \         -  487  \ 


'"General  manageiKent^  and  administrativjs  problems—  wafe  ^not  dealt? 
with  eftough.t*"     '     ^  ,  •    .  ■  \ 

"Library  budgeting  courses  arJ  administration;"'  V  ' 

"Practical  application  of  adfeiinistrati^e  principles  aould  h^ve  been 
covered  in  greater  detail!^ 

"A  little  more  in  the  management  area*" 

"Need  wore  training  ©n  public  library  problems ,  e»go  adifdnistering 
area  and  county  libraries?    especially  New  Jersey  laws,  state 
aid>  etc."  •  .  r  . 

"Ifere  about  public  relatione  *and  Interlibrary- cooperation.  This 
,      includes  how  to  work  with  public  inside  of  and  outside  public 
libraries*"' 

"Administrative  problems ,*-libraiy  routines,  working  with  hired 
personnel  and  volunteers,  library  programs  and  services'  to 
community  other  than  books  amd  media,  public  relations*" 

"Mojre  on  practical  organization  of  a  media  center." 

♦♦Dealing  with  school  l^ards  and  administrators."  . 

"4»  By  library  grows  I  feel  that  I  could  use  more  training  in  tWe! 
field -of  administrative  ; 
required  to  plan  3  years 


field -of  administrative  problems  ahd  figuidiig  budgets.  X  Am  now 

!  in  advance.)"  - 


lAbrary  admin.-  requisition©  and  purchase  orders.    Dealing  with 
book,  jobbers.    How  and  wbere  to  purchase  directly  from  ^ 
publishers.    Taking  inventory ♦"^ 

"Too  little  management.    Not  at  all:  budget  and  budget  management; 
terms  A  conditions  of  employment."   (explained  the  latter 
referred  to  teachers  being  giv^n  free  periods  Iry^  sending  the 
/    classes  to  the  library  for  "bat^rsitting") 

"fracttc||il  itemsJ    Budgeting,  actual  oi!  the  ^oh  experience  type  of  • 
•thtogs—  internship  would  have  been  helpful— ►  the  horrors  of 
\  inventory.",  , 

"library  management/legialation/adndn.  j   networks,  measuring  library 
use  J    public  libraxy  oriented  courses." 

"Hbrary  management  and  how  to  integrate  the  resources  of  the 
.  library  with  the  faculty  and  curriculum." 

^  •   *  .'   '  ■       '  I 

"fbre  should  be  included  in  the  area  of- administration,  i.e*,^ 

supervision  of  secretariep,  typists,  clerks,  aides,  etc.;  day 
to  cday  problems  encountered  with  administrators,  faculty, 
v  students, and  scheduling." 

'   ■   ■  V        .,  ^  *  488,  '  ■ : 


'•Pabli(5  libraries,  operations  and  procedures,  special  services 
•tpublic  library  adnjinlstrationt**  ^  ""-"^ 


Thie  ends  the  list  of  ^2  actual  quotes  from  the  graduates t  In  an3wer 
to  the  question:  any  areas  covered  too  little  *#r^not  at  all  w^the 
6SG  program?   (the  section^  on  adteinlstration  and  iRianag^mant) 


Note"  that  a  number  of  the  -tVai^s  are  lc\ud'^toi:y,  though  the  questior 
requested  Negative  corments^    Some  are  contradictoiy,  ivh'ich  may 
reflect  either  different  degrees  of  profiting  from  a  !i^ries  of 
courses,  or  perhaps  the  conflicting  people  had  different  teachj^rs 
in  different  years*    I  do  know  that  soice  of  this  is  in  the  vargdng > 
viewpoints,  for  in  earlier  images  we  found  thai^'-atudbnt'A.  would  feel 
a  course  was  %ot  useful"  if  it  was  not  iraeSiateiy  applied,  while 
student  B  would  specif  icajlly  say-  while  it  has  not  been  applied  ^t© 
the  job  yet,  I  know  I  am  a  better  librarian  for  knoiwdhg  it*   And  4n 
the  section  on  degrees,  of  satisfaction  \dth  the  program,  student  A 
would  say  she  was  "completely  satisfied"  despite  a  few. exceptions; 
student  B  would  say  "1%  only  maSjily  satisfi^^  becaud«5  there  were 
the  following  lapses*/."  ' 


We  can  see*a  fairly  strong  consensus*  on  btidgeting  as'^m  area  of 
need;    also  public  library  administration  iUi  general;    arid  there  is 
a  frequently-vaguely  esqpressed  need  'for  knowing  how  t®  get  out  cmd 
make  contact  with  the  public.    Ihe^  latter  is  th^  usuauL  handicap  of 
all  professionals,^  as  we  kriow  f arom  reading  'the  newspaper #    All  of 
us  learn  how  to  relate  to  eacb  other,  or  to  the  matetdsds  we  must 
-procesar;    in  the  course  of  this,  we  allow  *a  bar^^ier  to  rise ^ between 
us  arid  the  people  who  pay  the  bills  ^  or  those  who,  use  our  ser^ces. 
Our  graduates  perceive^  this  •  ^   •  ■  ' 

A  number  of  the  graduates  also  indicate  a  perceived  need  (for  those 
irfio  are  not  already  working  in  iibrarios)  to  see  hdw  it'^all  fpLts 
together.    They  want  some  fom  of  internship  or  praeticum  or 
••istudent  teaching*  "^  Sei^tal  attached  little  notes  to  the  survey  J 
forms  to  advocate  this.  -  "  ' 

Other  areas  of  expressed  needs*  for  more  coyeraj^e  follow,  in'no^  ^ 
particular  order,  from,  the  Second  Survey:  ' 


government  docraients,  SRIC  indexes,  career  reference  books* 

medical,  business  libraries*     ^  " 

library  of  Congress  catsioging*  , 
■  How  to  take  a  book  and  determine  call  number.  .    '  ^ 

Reference  course  was  iiot  adequate. 

How  to  judge  the  value  of  old  books.  .  . 

•  I^iilosophy  of  information  retrievals 

More  in  Msic  reference*'  ^ 

Jeachtog  library  science  in  elementary  schools  not  covered  at  all. 

■  (23) 


Uhvai^  jamais  I.  dis@s.0a'^^  evaliiate;   develo'p  lists  'of  required  ' 

referei^se 'books; bifiletin-  toard.  4rrOT^ 
Methods      taacSi  library  skills^.  .,       •■  *    •  ^  '  '  ' 

Literature  of  soiej^ee  was  straight  rote,  rea^  and  reoite*  ^Not  taught • 
Po®r  inatruotor  ;jtqr  Bibliography  and  Eeference.' .  •  •      '  /   ^  •  , 
All  the  eouVaes  I  "attended 'w^rQ  edvered  w 

beneficial  to"  z»e#v»-' ,  -v  ,     .  - 

^^^^x%-^t  ms'^mmi^  in-automtion  cauree^v*'  ■  '  * 

Organization  of  liferary  Materials  should  be  a  'g^seiJiester  course,  with. 

extensive ' coverage      I^.  and  technical  s'erviees*^     -  '  /' 

Youn^.Ad^tlit*;-^  tj^e  of  tools  such  as"  Header  V  Guide;   t-eaching  of:.. 

.     library  ^kilXs#   •       ■  •  ,  ■  ■ 

..Siarapute:;?  applications  and  data  processing  procedures** 
.  Storytelling  techniques*  *  ■>..'•••" 
Filing'^ in  the  card  catcJLog*  '   ■  "    ;  " 

Beference  was.  excellent  but  need"  laore*** 
tJse  of  the  computer,  hande-on;       cataloging;  inicroforms* 
Filing  rules,  indexes  and  indeadwf t  government  documents. 
Establishing  and  maintainij^g  a  card  catalog,  esp« filing  rules* 
Teaching  library  skills*  *  . 

Glassboro  was  particularly  suited  to  excellent  preparation  for  school 
'  librarians;  (I  handle)  k  schools  with  3. aides  and  xss$  courses  were 
invaluable  in  giving  me  the  know-how  and  confidence* 
Intraf  to  librarianship;  gov^mnent  documents;  New  Jersey  xnaterials;  4 

'•reference  work; in  the' sciOTc&s*  ' 
Idbrary  orientation  for  elementary  children^-  topics  to  bover,  vtc* 
Special 'Xibr^iiles.  •        *  ^ 

Business},  librarie^^.  ,    )  '  -     *  '  .  -  " 

I  wish  I  had  a  bettei^ference  background*  * 

I  feel  that  I  have  obtained  a  good  background  in  library  science  from 

all  of  T!jy  courses.  . 
'^Opportunity,  for  e3Cperience.**  . 

AH  GSG*s  libraxy  courses  are  very  practical.  ^ 
All  school  librarians  should  at^y  school  curricuLuin;   public  librarians 

.  shoidLd^know  library  &  community;    special  librarians  should  know 
.  *    abQut  ••big  business**  or  institutions*  . 

limoyative  ideas  and  ttdre  modem  attitudes*  ^      ^\ .  ^ 

This  concludes  an  analysis  of  the  responses  to  the- Second 
Survey;    The  reader  is  adv£sed  not  to  simply  study  the  First  . 
one,  or  the  Second,  or  the  Sabbatical  visits:   the  present 
paper  is  put  together  and  coordinated  so  as  to  refer  fpm  one 
to  the  other  in  many  places  I  ^ch  Survey  can  shed  added  light 
oil  the  others*     The  returned  questionnaires  are  still  on  file 
and  may  be  examined^  if  precautions  are  taken  td  preserve  the 
anonjniriLty  of  those  who  did  sign  their  names  (this  was  voluntary)  * 


•  ^      .  '  '■    f    '  .  ' 


Ixk  m  attempt  t^  supplement  tbe^  program  evaluations  received  from^ 
Qlassborb  graduates,  on  ^vember  11  19?^  I  aent  a  brief  survey 
letter  to  the  dir<Sotqrs'of  all -publio  libraries  in  South  Jersey* 

f he  questions  in*  . tiipt  lett.er  are  detailed  belowi  together- with  the 
repliesv ,  lliey  ware  atoed  at  ©btaining  informed  professional  judgments  " 
on  the  performance  of  our  graduates  in  the  area  where  we  might  be 
expected  to  be  weakest^-  publi©  libraries.    Glassboaro  as  a  college  has' 
long  been  well-known  for  preparation  of  personnel  for  the  schpols; 
the  department  preparing  librarians  might  very  likely  be  better  at  ^ 
turning  oat  school  librarians  than  public  librarians. 
"  '  '•'  ■    .  ■  ,■  ^  ,  ■ 

Unfortunately,  only  a?  directors  of  puKLic  libraries  returned  the  ^ 
surveys.^  This  is  a  p3or  rate      return  that  inevitably  casts  serious 
doubt  dn  the  e^ctent  to  whicli  t}|©  rei^ults  ^are  reprfei^entative;  Budget 
shortages  (both  institutionedL  and  personal)  prevented  ijiclusion  of 
postage-paid  eny^^lopes  with'  th©^  surveys,,  or  later  follow-up  letteirs,.' 
either  of 'which  wottld  have  increased  the  response^  - 

3j»  addition,  more  than  fesaf  eif  tlie  1?  respondents  (10)  reported  they 
did  not^  employ-  any  Gla|!sb0po''^graduateis,  °do  the  re"sults.  given  here  are; 
primarily  thdSjet  oJ-ofdr 7  B^blid  UbrgjiT  director^.    (Two  of  the  other. ^  ; 
10  did^giTe  general  cdtnmenis  OB  the- educfation  of  librarians,  which  are 
incltided  here.)  V  , 

•  tlje  tabulation  'wiil  Show,>at  lea'st-  tlie  respondents^  in  both  ^categbrles 
were 'well-scattered  in  the  South  Jersey^  area^  so  ther^/is  little^^pparent  ^ 
geographic '  biai5  *    Also ,  -the  -pXacds  where'  tfiey  received  l^he j^r  professional 
education  in  librajpianship  are  hsr  no  means  .llmi-^^d  to,  local  colleges.^  ^ 
The  sentdinents  expreafsed  by  thBse  fe*  directors  are>  risrtibjectively,  in 
line  with  comments  I  have  heard  from  others  at  conferences  and  workshops, 

•  ^o  their  validity  may  be  satisfactory.    In  any  case,  the  reader  may 
judge  for  himself.  -   .   ^     .  ,  ^ 

\  On  the  following  pages,  th©  original  questions  are  reproduced  exactly 
*as  in  the  original,  within  quotation  marks.    Ir\  a  few  cases,  A  public 
"  library  jlirector  gave  one  comment  that  was  intended  to  apply  to  several 
question  areas}    to  simpLify  the  reader following  of  replies  to  each  - 
question,  such* comments  are  repeated  each  time , the  jappropHate  question  \ 
is  discussed.  ^  \  * 

As  ^has  been  the  case  with  other  f©rm-letter  mailings,  or  suarveyst  I  . 
found  that  some  respondents  took  the  opportunity  to  mention  other  matters 
or  raise  questions  ^bout  the  program.    It  would  seem  that  many  pedple 
find  it  difficult  to  initiate  contact  ^th  an  institution,  lJut  once  that^ 
institution  has  contact^  them  about  any  matter,  they  easily  discuss 

•  others.  \        ^  <>  ^  '    \  .  .  '  .  ^ ' 

'    '  ° .         -"^bi  ■      "  ■      ■  ■■■■■■ 


ERIC 


**Where  dia\you  obtain  your  o>m- training  ;^iri  libra?iariihipT** 


Those  empX03ring 
All  regtx)n^entg   lo     GSC  graduates  . 


Carnegie  '  1  -  • 

Columbia        '     ^\^^^\^^  1^  .      '  X 


Drexel  ♦  \  -  6 
drexel  &  GlassSoro      '  -  i 

Olassboro  /  2  ,1 


Rutgers  '    ,          g                       '  1 

Simmons  '  i  ' 

North  Carolina,  U.  '        i  x 

■    ,  '    1 .     '  ■          ■         ■  -•. 

on  the  job    /',  „  2 


County  Trtie're  public" libraries  are  iocated',  which  responded.  (Specific 
towns  are  not  giv*n  here  in  order  1^  preserve  anonymity  of  respondents) 

Those  employing 
All  respondents    '     GSC  graduates 


Atlantic              '  .   '  2  * 

Burlington                °,  2 

Camden  ^                        S   "      ^  ^  -         •  ^ 

Cape  May  2  < 

Cumberland  2     ^  2 

Gloucester  2|,                •     ^  2 

Ocean  . '  ,^ 

Salem  i                  *  i 


0  . 
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492 
(2;) 


"If  you  ^ha^e.  ever  employed  or  worked  closely  with\  a  graduate  of  the 
Glassboro  prograii  in  librarianship,  pleaee  indicate  briefly  how  you 
V  would  compare  the  Gldssboro  preparation  with  that  of  other  colleges  5 

•  •  .     '  .11.,..  -Af-. 

^   h.  as  to  knowledge  of  the  actual  d|iy  to  day  library  workT^ 


0  •  . 

0 


♦•They  wish  to  be  employed  so  that  they  can  learrr  this 
practice.^    »  ' 

••Differences  rtot  d}.scernible*»*tthe  individuals  employed 

lie  have  been  exceptionally  good  people*    I  do  not  know 
to  W^t  extent  their  effectiveness  is^  the  result  of  . 
Caassbpro  training (answer  applies  to  all  questl^ons)  " 

••Most  step  right '  into  positions^,  with  no  .experienced  and 
.  function  wel.1  with  no  supex^yisidn.** '  ^ 

"I  have  severali^Glassboro  graduates,  or  attendants  at  Glassboro, 
on  the  staff  s    13iey  vary  greatly  ad  to  ability,  but  I 
believe  thi$  is  due  to  differences  in      rather  than 
training."   (answer  apiplies  to  all  ijuestions)' 

"Equal.;*  ^  '  -  ■ .  ^     ^  -^di  "  • 

'^Very  good.**  ^  .  ' 

"Fair ^ working  knowledge  ;" 


ERIC 


••Ef.  as  Jto  activity  in  societielaf,  workshops,  meetings?" 


"Not  too  interested •" 

"Differences  Xtpt  discernible  *..."(  see  adiove) 
"Partic£patibn  is  good ;    some  have  been  of f i<?ers  ^ti  societies . "  ; 
'•Below  average.^  ^  ^     '  ^ 

**WSSf^  knowledge  Is^rlimited.^     *  *  " 

"Willingness  to  participate.^  ^  ' 
(not  specif  icaily  answered  by^  0^^ 


"C*  as  to  professional  attitude  and  ethics?"-  ; 

.    V.  :    "Fine."    .   -  '  /-'^     '  ^  . 

"Differences  not  discernible*..."    (see  aboV(4) 
*      "Gen0rdlly  good."  V 

"Equal."  .    -  '  V 

:  "Mostly  very  good."     (two  did  not  respond  opecifijcally) 

"D.  as  to  ability  to. grow  ^d  change?** 

%   •  ■  •  ...  •  -  ■  ■ 

■  "Fine^"  •  •         ■  ;  \  -,  , 

,     "Differences  not  discernible.*."    (see  above) 
^   V   "Equal."  . 

"OK.",  /  .'^ 

{three  did  not  respond 'specifically) 


(3) 

49a 


"IT  yott  haw  ever  ewployecl  or  worked  closeXy  with  a  graduate  of  the  ''"4. 
Glassboro  program  in  Xibrarianahip,  please  indicate  briefly  how  you 
would  conpare  the  Glaseboro  preparation  with  that  of  other  qollegea; 

»•  as  , to  compatibility  Tdth  coUeaguea^^^  >  * 

"Harmonious,"  " 
^Diff erences  hot  discernible. . ,the  individuals  employed  by 
,  us  haiw  been  exceptionally  good  people.    I  do  not  know 
J  ■  to  what  extent  their  effectiveness  is  thrf  result  of 

-    Olaasboro  training."     (answer  applies  to  all  questions) 
"More  compatible  than  those  from  the  "so-called"  prestige 

schools*'*- 
"Bqual  to  more  than  equal," 
"OK."  ■  ■ 

"Dependent-  on  individual. .     Much  depeiids  on  the  Individual 
and  his  or  her  attitude,        have  had  experience  with 
two  graduates;   one  I  am  impressed  with,  the  other  I 
am  not,"    (latter  sentence  steems  to  be  intended  to 
apply  to  all  questions  by  its  placement  on  the. page) 
'  .  ' ■  ,        ' "  .    /.    '      "■     "  t 

"F,  as  to  real  interest  in  service?"  i  . 

,    ■  .  .  .  '  •  ■  •  •      •.   •  -  4  ■  • 

••fecceptionalrf" 

"Differences  not  discexnible******    (she  above) 

••Above  atiSIf  beyond  the  usual  call  of  duty---  e.g,,^  abundance 

of  clerical  wDtk.** 
"Equal*"  o  • 

"Very  good." 

I  "Mich  depends  on  the  Individual. (see  above) 

»    '  "I  hate  se^ral  Grlassboro  graduates..."    (see  item  A) 

•^Q.  as  to  administrative  ability?"  '  • 

0       .  .     ,  ,. 

"No  knowledge." 

"Differences  not  discernible..."   (see  above) 

"Excellent  when  you  consider  some  step  into  school  and  pther 

positions  flis.head  librarians  and  function  exceedingly 

well." 

.  "Below  averaged"  .  ' 

"Needs  improvement." 

"Much  depends  on  the  individual... (see  above) 
"I  have  several  (Htssboro  graduates..."   (see  above) 

"Other  comn»nts7"     (replies  to  thi'S  item  are  given  on  the 

following  page.) 


Public  Library  survey       other  cowments 

"I  ha4e  eTBployed  five  graduates  of  GSC  library  courses  and  have  been 
will  satisfied  with  their  work."   (Drexel  graduate) 

.  ■  \     ■  ,  ■     '  '   ■  '  ■ 

'  '      ^1  hava  several  Glassboro  graduates  or  attendants  ^at  Glassboro  on 
the  staffs   They  vary  greatly  as  to  ability,  but  I  believe 
this  is  due  to  differences  iti  IQ  rather  than  training*  Ify 
jiJ^dgment  is  that  Glasi^boro  provides^  good  training  in  reference 
'  —  ,     woric,  adequate  in  cataloging  and  oth^r  phases  of  public  library 

^     woxk*    One  criticism  from  my  point  of  view  is  that  the  slant 
of  the  program  is  toward  school  libraries,  said  public  library 
work  (particularly  administi-atlon  of  public  libraries)  is 
minimijsed.**     CColumbia  graduate) 

•  •»!rhe  indiviVala  employed  ^  us  have  been  exceptionally  good  people  # 
I  do  iwfr  know  to  what  extent  their  effectiveness  is  the' result 
of  Glasi^borQ  training        (Rutgers  graduate) 

\    ' ..  •      ■*■  '  ■  ■  .  , 

"  -  ••ALA  accreditation  ^uld  carry  a  great  amou^^^^ 

••Each  class\e?ms  to  have  five  or  six  students  that  tower  far  above 

the  others.    These  students  are  all  that  the  libraty  field 
^     desires:   they  have  ability,  can  learn  quickly,  have  personality, 
etc.    Hie  balance  of  the  class  is  much  more  limited.  It^l.s 
unforttmate  tbat  so  many  of  them  have  a  strict  educational 
undergraduate  degaree. 

The  program 

-  best.    These  mudents  know  the  children's  literature,  have 

imagination,  <|nd  catti  handle  the  workvwell. 

Your  programs  in  cataloging  and  ref-erence  need  great  improvement. 
Perhaps  you  should  have  two  types  of  cataloging  courses  s    (^^  , 
for  the  small  public  or  school,  libraty,  especially  elementary 
grades,  and  (2)  for  the  serious  cataloging  student  who. is 
interested  in  In-^iepth'^cataQ.ogtng  accordi^^ 
Amexlean  rules.  ^    ^  ^  V 

Mrs#  went  to  Glassboro.    There  are  times  when  she  had  to  " 

.  forget  the  correct  thing  to  do  it  the  way  she  was  being  taught^ 

Seireral  examjles  of  this  cotiLd  be  mentioned. 

Sexdous  consideraJiion  should  be  given  to  continuation  df  the 
thesis  program.   One  thesis  was  a  real  beauty  and  shotad  not  have 
been  accepted.   Perhaps,  you  should  off er  students  the  option  of 
takiUig  additional  courses  rather  than  tfrite  a  thesis. 

Several  years  ago,  your  reference  collection  heed(ed)  strength- 
ening.  You  definitely  need  library  science  periodicals  on 
microfiche  or  microfilm.^*  (Brexel; 
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(continued) 


•%xeh  of  the  above  depends >on  the  dndividual  and  his  or  her  attitude. 
.-    We  have  had  experience Hjith  two  graduates;   one  I  am  im'presaed 
with,  the  other  I  am  not. •»   (UNO  graduate) 

•"Several  of  our  non-R;i»fessionals  have  taken  courses  at  Glassbbro  in 
cataloging,  re^Mtce  and  literature  which  have,  been  extremely 
useful  in  their  Koric-but  we  have  not  had  any  member  of  our  staff 
graduate  from  your  school,,,.  As  a  personal  observation  of  recent 
graduates  from  various  libraiy  schools,  I  feel  strongly  that 
administrative  and  business  instruction  is  lacking.  Actual 
techniques  of  budgeting,  purchasing,  etc.  which  tiSl  in  the  line 
of  duty  to  the  dire/stor  of  small  public  libraries,  seem*  to  be 
learned  only  by  experience  in  many  libraries  of  this  type..." 
,  (trained  on  the  job) 


On  these  pages  are  included  all  the  various  replies  and 
comments  afubmitted  by  the,public  library  directors. 

'  '       ■    »  •     ■  "  ■" 

Note  that  the  reference  to  ALA  accreditation  is  also 
a  concern  ot  the  graduates  themselves.    Those  who  have 
gone  into,  or  tiled  to  go  into,  public  library  work,  -. 
are  more  likely  to  report  our  lack  of  ALA  accreditation 
was  a  handicap.    The  public  schools  generally  make  no 
requirement  in  this  area,  asking  mainly  for  the  proper 
certification  by  Stat^  agencies. 

The  obvious  recommendation  in  this  area  is  for  a  more  - 
extensive  survey  of  publib*library  directors,  with  prepaid 
return  postage  and  follow-up  letters." 


(6), 


lAteratura 


This  report, is  not  intended  to  be  the  kind  of  conventional 
papox'  that  contains  a  list'  of  "references  cited^  or  of  the 
detailed  background  li%era1«ure  to  each  point.   However,  I  did 
gain  useful  information  fron  various  printed  sources  J  as  well 
as  persons)  and  this  section  will  describe  them  briefly. 

One  of  nor  first  steps,, upon  learning  ay  sabbatical  leave  had 
been  approved,  was  to  review  a  nunber  of  publications  in.  the  / 
professional  area*    There  were  several  purposes  in  mind,  but- 
the  chief  one  was  to  obtain  ideas  for  detailed  questions  to  be 
.asked  in  the  interviews,  for  it  would  be  a  waste  of  effort  bn 
my  pi»rt,  and  the  part  of  the  graduates,  for  me  to  omit  any 
important  area., 

Another  purpose  was  to  deteiiilne  what  other  surveys  like  .this 
one  had  been  undertaken.    The  answer  to  this  is  easy:  none  at 
all  had  been  nade  that  were  in  person  ,  j,and  in  this  »nuch  detail. 
(Also  see  the.  section  of  this  paper  desbribtng  ny  survey  of 
other  library  schools.)  — 

Ideas  for  the  questions  to  be  asked  cane  mostly  fron  my  own 
background,  supplemented  by  the  items  read  and  by  discussions 
with  other  faculty.    In*^  all  but  a  few  cases  it  is  impossible  to 
pinpoint  the  exact  source  of  an  item;   the  few  cases  where  this 
can  be  done  are  so  noted  in  their  individuaa  sections  of  this 
report.  '  ■  * 

%  search  of  th^  literature  was  of  two  kinds:   using  the  usual 
indexes  (Library  Literature.  Education  Index,  etc.)  ;  and  also 
browsing  through-  complete  volunijs  of  Journals  deemed  most  likely 
-to  contain  smaller  relevant,  possibly  unlndexed,  items,  such 
as  Journal  of  Education  fof^LlbrarianshiP  and  Newsletter  of  tM 
Library  Education  Division  of  ALA.  , 

Useful  articles  were  foundfin  American  Libraries  (formerly  ^ 
Bulletin) .  Library  Journal .  Canadian  Library  Aaaoeiatiott,  , 
Staecial  Libraries.  School  Media  Quarterly,  College  4  Research 
Libraries.  Ubrary  quarterly.  Catholic  Library  Vforld.  Journal 
oT  Education  for  Ubrarianship,  Library  of  Congress  Information 
Bulletin.  RQ.  WilsOn  Ubrary  Bulletin,  and  Mew  Jersey  Libraries. 

Especially  of  value  were  the  occasional  side  ccanments  on  kinds 
of  behavior,  or  characferistles  of  either -librarians  or  the 
library  school  faculty!  deemed « worth  evaluating.  Structure 
of  the  profession^' topical  subdivisions  of  activity  in  actual 
libraries,  and  of  the  curriculum,  were  useful  in  helping  to 
assure  I  was  not  omitting  any  important  area.    By  far  the 
greatest  number  of  useful  ideas  came  from  Journal  of  Education 
for  LlbrarianshipJ  - 

■       /  ,■■  •  ■  '   ,  . 

'      :    (1)-  ^    .  '  ■  ■ 


The  idea  itself, of  obtaining  graduate  evaluations  flowed  almost 
thout  conscious  thought  from  the  fact  that  I  have  always  asked 
TOT  students  to  fill  in  anonymous  evaluations  of  me  and  of  my 
courses*    These  evaluations  have  been  summarized  every  year  and 
reiported  to  my  department  and  to  the  faculty  at  large,  through 
whatever  medium  was^ available*    From  these  student  evaluations 
cam©  the  suirveys  of  our  graduates  made  by  mail  (reported  else- 
where in  this  paper)  wh^ph  were  of  course  much  briefer*  ^Thus 
when  it  was  announced  that  sabbatical  leaves  were  available, 
it  was  almost  automatic  for  me  to  propose  actually  visiting 
our  graduates  to  obtain  evaluations. 

Evaluations  obtained  from  students  have  been  of. three  types: 
the  SIR  (Student  Instructional  Report)  supplied  to  the  College 
by  Educational  Testijig  Service;    these  are  collected  from  the 
faculty, which  choose  to  use  them  and  sent  off  for  tabulation 
at  the  end  of  each  semester;    secondly,  departmental  forms  o 
for  the  evaluation  of  both  instructors  and  courses,  compiled 
by  our  own  library  education  depertment  faculty;    and  third, 
<?'*blu^*  books**,  distributed  along  with  both  of  the  above,  in 
whicji^  stiidents  may  write  ^at  greater  length  about  specific 
items  on  the  forms,  or  a^ut  items  not  covered*    Using  the 
blue  books  not  only  brings  me  useful  detailed  comments;  it 
also  makes  tabtilation  of  the  responses  in  the  departmental 
forms  easier  because  students  no  longer  need  write  in  longer 
comments  in  the  margins.  ^        ^  * 

One  imnediate  source  of  irifomation  in  this  area  was  the  - 
newsletter  .issued  by  l|rs,  ^ETS  Develotwents**^   such  as  the  ' 
Slimmer  1975  issue,  which  contained  an  article  specifically 
on  use  of  the  SIR  and  its  yalidity.  \  - 

In  the  early  stages  of  developing  a  questionnaire,  -I  was  \ 
materially  aided  by  several  conferences  with  one  of  our  \ 
graduate  students,  iRatrtcia  LeVan*    Her  tiiesi^,  which  was 
accepted  on  June  3,  1975,  was  *»A  survey  of  competencies 
needed  Ijy  school  librarians  in  New  Jersey***   Mrs#LeVan  is 
director  of high  school  media  center  and  thus  no  stranger 
to  school  library' work ;^   as*  her  thesis  supervisor,  I  was 
reacting  to  her  work,  and  as  a  fellow-professional  she  was 
giving  reactions  to  my  questions  and  items.    To  my  mind  this 
exemplified  faculty-student  relations  as  they  should  be, 
without  the  student  occupying  an  inferior  position. 

Anotlier  useful  publication  for  ideas  and  general  recasting  of 
the  irtteWiew  format  4ias  %  teacher  attitude  inventory •**, 
by^  Joanne  Rand  ^itmore;    this  is  R  A  D  Memorandum  No#ll8  of 
the  Stanford  Center  for  Research  arid  Development  in  Teaching,  • 
June  197^.    Not  the  specific  inventory  itself ,  but  the  methods 
and  suggestions,  were  relevant  to  bqt  own  study; 

At  about  this  tline-  spring  and  summer  of  .1974-  I  wrote  to  a 
numTDsr  of  organizations  and  library  schools  for  advice;  the- 
results  are^ reported  in  the  section  on  survey  of  library 
schools* 

.    '  /  ■    ■  - 


Articles  or  repprts  specifically,  05  ttie  education  of  libra* 
rians  were  found  in  the  following  places  •   Foreiiost>  of  course  f 
was  the  JonrnnL  of  Education  for  lAbrarianshjp^  in  which 
volumes  12  ^d  l51»rere  jaost  valuable  throughout* 

A  reporit  obtataed  f ran  ERIC*  ^Eciucation  of  wedical  library 
^systeauf  analysts**  (R#M,  Hayes,  JEftstitute  of  Ubrary  Research, 
UCLA,  1968)  -  contained  a  number  of  useful  points  to  be 
brought  out  in  describing  a  program,  and  one  should. note  that 
it  sunmarizes  the  status  of  past  graduates;^ 

^The  issue  of  Illinois  Libraries  dated  June  197^,  on,  continuing 
'education,  was  also  useful  throughout,  - 

Special  Libraries  for  both  January  and  Februaiy  1975  contains 
atiiicles  on  the  education  of  lil^axlans;   the  latter  is  on 
continuing  education,  and  as  such,  like  the  reference  next 
above,  inevitably  gets  into  the  area  of  determining  the  needs 
of  practitioners*  *  \ 

One  of  the  points  most  emphasized  in  thii^  paper,  by  our 
graduates,  is  the  need  for  an  internship  or  field  expedience 
before  one  is  thrown  into  fuH  responsibility  .for  a  library* 
Therefore  I  have  noted  that  this  idea  was  endorsed  rather 
heartily,  though  it  referred  1;o  teachers,  by  the  U*S#  \ 
Cbmmissioner  of  Education,  Terrel  H»  Bell#  in  the  December 
1,  197^*  issue  of  New  York  Teacher  Magazine,  (insert  sectiOja 
on  federar  role  in  education,  page  ^)     Mr^Bell  referred 
favorably  to  a  three^^year  internship  for  school  teachers  aijd 
premised  his  support  upon  the  internship  being  paid,  and  on 
the  professionals  aiding  the  intern  being  paid  for  that  work. 

A  somewhat  more  specialized  look  at  education  for  librarians 
was  contain^ed  In  Sci-Tech  News  foi;  July  1975  (publication  6t 
the  science  and  technology  oriented  divisions  of  the  Special 
librar^jtes  Association),  pp»68-9f  by  Robert  M#  Hayes. 

■■  •  .         .   .    •  .  tj 

To  gain  some  perspective  on  the  education  of  l^bifarians,  1 
consulted  "Professional  library  education. Bulletin  1937» 
No#23  ^f  the  US  Office  of  Education  (1938).    This  includes, 
at  the  very  end,  reactions  of  library  graduates  to  their  work. 
Among  the  "disappointments"  were  included  "too  much  monotony, 
too  little  opportunity  for  scholarly  work,^too  much  routine, 
not  enough  staff  to  do  work  tlioroughly,  lack  of  prestige  with  ^ ' 
the  public*.."   The  "satisfactions "  Included  "contact  with 
current  interests  a*>d  activities  of  many  people,  pleasure  in 
*  helping  people  and  seeing  them  use  books,  vital  and  interesting 
associates,  satisfaction  in  handling  books  and  information 
efficiently,. necessity  of  keeping  abreast  of  the  times..." 
As  a  whole,  the  points  mentioned  would  rank  high  on  lists 
made  today—  while  the  situation  has  improved  in  absolute 
terms,  so  have  our  e^qpect^tions  and  standards*    By  the  way, 
the  median  salary  of  high  school  librarians  in  1936  was  given 
as  ranging  from  $1,390  to  $2,262!. 


Sevj^ral  of  our  graduates  referred  .'to  an  article  th^^i  appeared 
in  Library  .Journal  for  March  13$  1973$  **Secondary  sdhoql  ^  . 
^librarie^:  problems,  problems,  problems"      Gersfl^iiie  Clarke 
Obviously  this  has  m^e  ,an  impression*    Ihe  articljLe  Ipoyers 
the  basic  concerns      seebndai^  school  librarians) and  how 
changing  aspects  of  the  field  are  complicating  adjustments,* 
I  have  commented  elsewhere  in  this  paper  thatf  asTa  group," 
those  of  our  graduates  who  are  in  secondary  schools  are  the 
least  happy*    The  subject  article  indicates  some  reasons ♦  .  ^  * 

A  discussion  of  the  general  lume  of  on-the-job  competency 
in  education,  though  emphasizing  the  public  school  teacher, 
contains  some  p^ipts  relevant  to  librarians  as  well#  \This 
is  ♦•What  performan^se-based  teacher  education  $hould  b* 
about,**  ^•Sandra  Feldman  (New  York  Teacher  Mkgaasine.  \ 
November  2^,; 197^).   Ms.Peldman,  a  vice-president  of  the  . 
AFT,  Xems  heavily  on  the  need  to  refer  all  questions  of 
education  and  -^oii^etencies  to  the  actual  classroom  situa- 
tion and  more 'specif ieally  to.  those  who  know  that  situation 
best-  the  practitioners,  or  teachers/  This  is  the  philo- 
sophy upon  which  my  own  study  is  based:   that  the  actual 
experience  of  pwr,  graduates,  as  they  face  and  cope  with 
real  'situations,  ntist  be  the  strongest  guide  to  >A^at  we 
teach.  o        .  ' 

*        ■        ■  •  « 

Discus sioh  of  the  librarian's  role  ±n  a  school  media 
center  is  contained  within  another  of  our  own  school's 
theses:    ♦♦Individiital  study  using  multi-media  within  £ 
media  center^    by  Dorothy  M.  Wadsworth  (approved- June  30, 
1975 )•    The  writer  was  advisor  on  this  oria  too» 

A  survey  of  why  people  use  or  do  not  use  the  public  library, 
leaning  heavily  on  how  attitudes  toward  library  staff,  , 
collection,  buildiVig,  regulations*  and  procedures v  4«d  ^ 
other  characteristics  affect  usage,  is  in  ^Midaiie  ilass 
attitudes  and  public  library  use,*!  isy  Charles  Bvans^ 
XLtttleton^  ^lorado:    libraries  Unlimited,  197QW 

A  research  study*  into  the  activities  of  referenol^f' 
librarians  at  certain  uhdergraduate  libraries  or  large 
universities  |ionflms  some  of  the  experiences  of!  our  own 
graduates,  in  that  even  where  one  .would  expect  relative 
^strengtl?  of  staff  in  serving  users,  assistance  and  J;t, 
service  is 'more  brief  and  routine  than  it  should  be. 

undergraduate  library Vs  public  service  record: 
reference  services >^  by  Billy  R#  Wilkinson^  (paper 
^  "prepared  for  the  Institute  on  Training  for  Service  in  * 
Undergraduate  libraries,  August  I970)  is.  availjabie 
through  ERIC,    Thp  indication  is  that  tha|  librarian 
spends  more  than  five  minutes  with  the  U9ei*  in  only  a 
very^&Ll  fraction  of  cases-  perhaips  as  low  as  two 
oi?  three  percent.  '  ^ 


Of  value  in  planning  the  survey,  and  "analyzing  workload,  were 
the  forms  "used  toy  other  departments  at  Qlassboro  State  for 
student  field  woric,  especially  the  student  tesuching  logs,  I 
would  eite  here  the  ^Weekly  log  of  nrofefssion^L  semester 
activities"  used  ty  the  Secondary.  EJducation  Department,-  which 
provides  deflinitions  for  various  activities  and  places  to 
record  them.  °    .  ,  ' 

Also  used  as  a  cross-check  on  ttie 'categories  of  my , study arid  • 
for  general  backgroiind,  was  "Occupational  definitions  for 
school  library  media  personnel."  (School  Utirary  Manpowrer  .  o. 
Project)    ALA,  1971.  v.  -^r        •        '      ,  ' 

.  .        '    '■  *  . 

The  January  1975  issue  of  Wilson  Library  Rilletin  contains 
several  articles  relating  to  the  topics  ofothiis  paper,  sudh\^ 
as  the  new"  standanis,  and  opinions  of  working  professionals 
on  actual  duties  vs.  those  envisioned,  education,  and  how  to 
stiBUlate  interest  and  usage. 

fen  referred  to  by  our  graduates  was  the  "Mew  Jersey 
eprint  for  school  media  programs,  issued  December  1969 
the  Public  and  School  Library  Services  Bureau  of  the. 
te  lAbraiy.  ^It  seemed  especially  liked  because  of  the 
specific  checklisted  items,  with  plenty  of  numbers  against 
which  a  library  may  be  compared.  .  '  " 

A  very  brief  booklet,  which  is  nevertheless  valuable  ip. 
connection  with  the  above,  is  "Guidelines  for  the  evaluation 
of  media  specialists  (librartans)^  issued  June  1973  hy  the 
New  Jersey  School  Media  Association. 

Useful  in  general  background  for  ^irasing'  questions  and 
fitting  our  own  survey  into  context  are  the  annuel  surveys 
of  Glassboro  graduates  made  by  the  Placement  Office  here, 
though  these  cover  only  the  persons  receiving  bachelor's 
degrees.    These  surveys^  do  not  meet  . our': n*ed»  more  precisely 
than  this- because  (1)  .at  the  undergraduate  level,  our  program 
is  only  an  18-hour  certification,  not  a „major,  and  therefore  * 
dJur  bachelor's  graduates  are  tabulated  under  their  majors; 
(2)  there  is  no  similar  study  made  of  master's  graduates.  We 
have  asked  that  the  computer  data  base  used  by  the  College 
for  or^oing  analyses  of  students  aiwl  graduates  be  programmed 
to  show  minor  certification-program  students,  not  only  in 
their  majors,  but  everywhere  they  complete  a  program,  and  also 
that  iiiaster's  graduates  be  followed:  iip. 

In  the  December '197'*  Special  "libraries,  an  article ^by  Bess 
P.  Walford  ("The  evaluation  of  special  librarians")  covers 
duties,  services,  holding's,  and  other  stloidards  by  vftiich 
management  may  evaluate  the  librarian,    A^^a  former  special 
librarian,  I  feel  school  and  public  libraries  could  profit 
by  studying  the  situation  of  their  special  colleagues. 


.  "Among  the '»miany  sources  of  general  infomitXon  ahd/or  insight 
concerning  roies  of^libr^ans,  needs  of  potential  users, 
and  attitudes^  of  informed^  pimple  ..outside  ^he  profession  are 
the  follojfingr  a.  8  ■ 

V  Iferray  Edelman's  '^Tge  political  language  of  the  helping 
professiphs'^;is  distributed  as  a  «print  by  the  Institute 
for  I^es.earcli  on  Poverty?    it  originally  appeared  in 
Poll£ics  and  Society.  Ypl,.%  Np*3  (no  date,  given).  The 
professions  diseu83ed  are  chiefly  medical,  but  there  is 
some  space  allotted  to  the  relationship  of^ the  public  school 
teacher  to  pupils,  which  comes  nearestltp  our  own  concern* 
Edelman's  thesis,  not  a  new  one  though  \^l-expressed  here, 
is  that  the  .  act  of  "helping"  j.s  part  bf  a  pattern  of 

.    behavior  that  places  the  recipient  iii  a  subordinate  position 
and  further  that  the  professional  uses  language  to  describe 
his  services  that  conceals  the  process.,  I  have  often  told 
.  jny  students  to  be  sufficiently  self-aware  that  they  do  not 
so  use  the  helping  process,  but  have  no  information  on 
whether  this  has  any  effect,.  ^ 
f?  ■ 

Several  newspaper  coliiams  of  advice  to  present  or  potential 
college  students  have  hit  hard  at  the  need  for  colleges  to 
be  aware  of  real  job  needs  and  the  placement  situation,  and 
to  advise  student^  accordingly.    The  most  persuasive  ones 
advise  Individual  departments  to  be  responsible  for  this, 
thus  avoiding  the  rigidity  and  slowness  of  large-scale 
institution-wide  projects.    I  will  not  cite  particular 
columns  here.    The  current  project  is,  then,  to  me  at 
least,  an  important  part  of  this  process:   making  the 
faculty  siware  of  real  job  needs  and.  the  considered  opinions 
of"- their  graduates. 

The  president  of  the  Merican  Federation  of  Information 
Processing  Societies  (George  Olaser)  was  quoted  at  length 
in  Computerworld:  the  newsweekly  for  the  commter  community*^ 
(November  6,  197^>  front  page)  as  charging  that  ••The  edu- 
cational system  is  providing  nicely  for  a  body  of  competent 
computer  researchers  and  teachers  but  has  done  little  to 
provide  for  the  needs  of  those  who  must  apply  computer 
technology.. (em^asis  added)     shaking  before  the 
Interuniversity  Communications  Council  (Bducom)  at  Toronts, 
he  advocated  in  blunt  4abguage  that  practitioners  be 
taught  the  realities  of  the  ••street  fighting^^  that  often 
awaits  on  the  job.    Similar  articles  can  be  found  easily 
in  the  literature  of  other  professions;    our  own  graduates 
almost  unanimously  said  we  gave  them  a  very  practical 
education,  and  still  they  were  surj&dsed  by  many  of  the 
real  problems.  -  ' 

I  hope  the  reader  does  not  think  this  means  I  advocate 
omitting  all  theory,  principle,  or  long-range  guide;    it  is 
meant  to  correct  a  pe^anent  tendency  to  overemphasize 
such  areas. 


(6) 


Survey  of  other  Ubrary  Schools 


l7  form  .letter  dated  August  26,  197^^  I  ajaked  the  Deans  or  the 
pirectors  of  the  library  schools  listed  in  the  Journal  of  ^ 
faiucation  for  librarianship  for  information  on  any  surveys  made 
at  their  institutions  which  might  be  similar  to  mtoe.    I  asked  for 
copies  of  such  surveys  and  promised  mine  in  return. 

Of  the  60  schools  lislfed  as  membfers  of  the  Association  of  American 
Library  Schools,  18  replied  (3056) •   Qf  the ^30  schools  listed  as 
Associate  Members,  5  replied  (17>).    (Overall  percentage;  2656) 

Characteristics^ of  the  replies  are  tabulated  on  the  next  page.  As 
it  is  impossible  to  describe  fully  or  accurately,  the  responses  in 
such  a  way,  the  tabulation  is  supplemented  by  commentary  and 
qifbtations  from  letters. 

The  letters  must  have  re^hed  the  library,  schools  at  an  awkward 
time—  early  September,  wh«rt  especially  the  administrative  staff 
would  have  been  busy  idth  other  papeiwojiic.    Di  the  great  majority  of 
cases,  the  matter  was  not  referred  to  a  factd.ty  member,  but  was  ^ 
answered  by  the  Dean  or  Director  personally,  or  by  an  assistant  to. 
I  could  have  sent  second  letters  tq^  the  hon-respondiftg  schools,  but 
by  that  time  (September  and  October)  I  wfis  too  heavily  involved  In^ 
W  own -visits  and  surveys  to  give.,JLt  the  attention*    This  would  have 
been  desirable*  *  * 

I  also  placed  a  notice  in  the  Sei>tember  X$7^  Bulletin  of  the  American 
Association  for  Higher  Education  (If  section  devoted  to  exchanging 
"^ws  of  desired  information  by  faculty  researchers)  and  received  a 
.i^&sponse  from  the  Research  Intern  In  the  Office  of  Graduate  Studies 
it  Hofstra  University*   The  wsponse  did  notraake  clear  exactly  what 
the.  researchers  at  Hofstra  we»  doing  comparable  to  ray  survey,  but 
said  there  was  a  mail  survey  being  planned  and  i^y;  instrument  would 
be  appreciated.    I  did  not  tabulate  this  with  the  others  as  Hofstra 
is  not  in  the  same  category!.  *  ' 

In  the  table,  librax^  schools,  are  listed  in  the"^  same  order  as  in  the 
AALS  list,  and  with  the  same  key  word.    The  full  name  of  each  one 
is  given  on  another  page,  for  the  benefit  of  those  not  familiar  with 
the  short  form  of  the  institutions.    The  column  headings  may  not  be 
self-explanatory;    •♦none  made"  means  that  school  said  they  had  not  yet 
surveyed  their  graduates,  or  so  inqplied;    '•requesfcoquest.'*  means  they 
asked  for  a  copy  of  my  questionnaire}  ••request  stu)3y»*  means  they  asked 
for  a  copy  of  my  final  results;    ••made  mail  survey**  mea^s  they  said 
they  had  surveyed  their  graduates  by  mail  in  some  way;  ••sui*veyed 
employers'*  means  they  have  solicited  opinions  from  the  first  employers 
of  graduates;    ••notifying  faculty^*  means  the'  respondent  (usually  a 
Bean)  says  he  or  she  is  telling  the  faculty  of  my  pro;Ject;  ••intend 
to  make  survey^*  generally  means  they  have  not  done  so  before  but  are 
now  planning  to  do  so;    ••will  send.materiaLs**  means  they  offer  to 
send^  or  do  send,  copies  of  articles  or  survey  questionnaires.  „ 


Characteristics  of  reaponsfts  from  other  Library^ Schools 
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Tabio  Ijea^iirigs  and  the  school  listings  were  explained  on  ,  page  1  of 
this  section.    The  only  heading  referilng  to  surveys  is  that  which 
s^ya  «nade  inall' survey"  (aside  from  the  "intend"' column)  and  this  is 
because  none  of  the  library  sehools  appear  ever  to  have  conducted  an  I 
in-person  interview  survey  with  their"  graduates,  as  I  have  done. 

Those  wail  surveys  which  were  described  are  definitely  veiy  short  ones, 
yielding  general  reactions,  meh  as  "What  were  the  major  benefits  you  < 
derived  from  attending  library  sshsol?"   or  "Please  give  a  one  or  two 
sentence  evaluation  of  the  ,  pre^ran," 

'  The  column  for  "intend  to  roake  survey"  contains  a  wide  range  of  actual 
statements.  '  Some  are  fimay  involved  in  planning  a  mail  survey,  or  " 

•  such  a  survey  is  now  begun;    this  ranges  down  to  those  who  say,  having 
seen  my  pCLahs,  that  it's  the  kind  of '|hing  they're  going  to  do  one  of  . 

.'these  days,  as  soon  as  they  get  that -time.    One  Director  told  me  he  knew 
of  no  surveys  or  studies  like  mine,  and  that  he  felt  some  library 
schools  knew  nothing  of  what  their  gladu|tes  were  doing.    Probably  the 
best  information  and  material  that  same  to  me  was  frpjn  Clarion  State 
College  .(Pennsylvania)  which  is  only  an  Associate  Member  of  the  AALS. 
Their  survey  form  for  alumni  was  quite  detailed,  and  the  resultis  well-  ' 
analyzed.    The  only  non-comparable  feature  is  that  they  are  talking 
about  the  graduates  of  a  bachelor's  degree  program,  inA  a  master's,  but  ° 
I  do  not  beli'eve  this  is  a  major  factor.  f 

The  column  "none  made"  contains  "x"  marks  where  the  letters  from  school's 
pretty  clearly  .indicate  they  have  never  surveyed  their  graduates .  I 

could  be  wrong  in  this,  but  when  a  Dean  says  "We  at  .  have  begun 

to  plan  for  an  appropriate  means  tor  acquiring  such  data"  or  "Wis  have 
given  serious  thought  to  such  a  study  :^t  at  this  point  we  have  not  yet 
found  an  opportunity  to  conduct  such  a  Jjtudy"  I  make  the  assumption  they 
have  nothing  as  yet.    One  school  said  one  of  their  students  made  a  survey 
in  1972,-  and  offered  me  a  co^r  for  $6,50,  but  did  not  indicate  the 
existence,  or  plans  for,  a  departoental  survey. 

A  few  of  the  Deans  or  Directors  misunderstood  vsy  stated  purposeV  they, 
thought  I  was  going  t6- attempt  to  discover  the  degree  Of  the  graduates' 
success,  in  some  objective  way,  and  correlate  this  with .grades ^r  with 
our  judgjnents.    One  Dean  suggested  correlating  activity  In  professional 
societies,  publicaticms,  leadership  in  program  development,  peer 
judgments,  and  presumably  employeir  ratings.    However,  two  of  the  schools 
pointed  out  that  they  were  discontinuing  their  own  existing  programs  of 
asking  first  employers  for  information  on  isuccess  of  graduates,  on  the 
basis  of  the  Buckley  amendment.    This  would  make  such  statements  non-' 
confidential:    that  is,  in  their  view,  available  to  the  graduates,  am 
would  inhibit  free  expression  of  .opinions  by  employers.   The  same  would 

•  hold  true,  with  even  greater  force,  for  peer  judgments.    At  least  most 
employees  accept  the  idea  that  employers  will  rate  them.  ^The  thought 
that  peers  are  doing  so^ —  and  the  ability  to  see  those  ratings'—  cor£Ld 
discourage  peer  judgments.    At  least  the  process  TOntains  problems  that 
I  was  not.  planning  to  solve, °  ^ 


■Fall  Names  of  Resiponding  Library'  Schoola  (aa  In  AA1£) 

Stafe  University  of  New  Yorit  at  Albany.  School  of  Library  S(?j,ehce, 

Univeraity  of  CalifoiTiia.  Los  .Angeleg.  School  of  Library  Service.  ' 

Clarion  State  College,  Diyision  of  Library  Science.  (Penna.)  ' 

Drejel  Ifiiivefaity,  Graduate  School  of  Ubrary  Science.  (Pew^ 

University  of  Hawaii.  Graduate  School -of  Library  Studies. 

University  of  Illinois.  Graduate  School  of  Libra jy  Science. 

Kg^  State  University,  School  of  Mbrat^^ 

University  of  Kehtucky.  College  of  Library  Science. 

McGill.  Universityf  Graduate  School  Of  library  Seiehce.,  (Canada) 

.  ttiiversity  of  Minnesota.  Library  School. 

Uniyersity  of  MississiTSpi.^  Department  of  Library  Science.         '  ^ 

'  University  of  !B.ssouri.  School  of  Library  and  Informational  Science. 

University  of  Pittsburgh.  Graduate  School  of  Library  and  Information  Sciences . 

' Queens,  College,  Department, of  Libraipy  Science,  City  Univerai^  of  New  Yoric. 

University  of  Rbbde  Island |  Graduate  Library 'School.  ^  V  . 

St.Cloud  State  College,  Dept. of  Library  and  A-V  Education.  (Minnesota) 

University  of  South  Caix?llna.  College  of  Librarlanshtp.  * 

Univeraity  of  Tennessee.  Graduate  School  of  Library  and  Information  Science* 

Texas  Woman's  University.  School  of  libraiy  Science. 

University  of  Toledo.  Dept. of  Library  and  Information  Services.  (Ohio) 

•    Univeraity  of  Vfaahlngton.  School  of  Librarianahip.( Seattle) 

Weatem  Michigan  Univeraity.  School  of  Librarianahtp.: 

I^Uhiveraity  of  VTestem  Ontario.  School  of  Library  A  lnformatiori  Science. 

(Canada)       "  = 


Following  are  reldva     quotations  from  the  letters  of  re3ix>nse,  * 
As  wy  lettet  of  inquiiy  had  not  been  a  structured  questionnaire, 
the  responses  are  of  ten  in  non-comparable  categories*  However'^ 
they  will  .be  interesting^--  nay  >  f^cinating---  to  anyone 
seriously  involved  in  the  development  of  library  education. 


who  is 


"I've  been  unable  to,  unearth  any  studies  of  the  sort  that  hfou 
requested.    We  have  ftad  a  few  done  but  none  njbre  recent  thsm  ab^ 
six  years  back  and  no.  one  "seems  ^^o  be  able  to 'locate  thosel*** 

'  XDeaij) 


•^Qur  letterr.  .raises  a  woslLiJtil^rtant  issue-- ^the  ^va^Aiation  of 
academic  34brary  ^school  progra^^   in  teims  of  J:he  success  of  their 
graduates*    It  is  ah  isstle  to  which,  as  you  sayv  liitle  attention 
has\b^  paid.   3?  have  nothing  to  add  to  your  Ipiowledge  except  the 
fdllbiftftg:    (1)  the  spe^^ieations  for  programs*./ requires  that 
theyis  be  a  means^  for  such  evaluation.    (2)  We  at    •    '    havW  begun 
to  jOLan  for  an  appropriate, means  for  acquirij^g^such  data."  1 
'y-\  /^^  '  (Aoting  Dean) 

'  ^'    ■  ^    .  .   ■    .         -■ '  ■  ■    ■  , ■ 

*I  have  your  letter. ♦ .  .am  passing  ixt)  o^ri^  to  Br.      \      who  did 
condt^ct  a  survey :^tudy  in  preparation  for  a  self -study  document, 
prepared  during  this  past  academic  year*    He  ^^11  give  ,you  the 
information  for  which  ypu  liave  arfked.    We  shall  appreciate  very 
vsach  having  a  copy  of  your  study  when  it  is  compler^^^^^^ 

/•^(the^Dean)  has  refeifred  ,your  iwiueiat**,. Enclosed  please  find 
V      the  appropriate  data*  .  The  data  were  used  In  ^ev^ 

(*our)  graduate  libraty  science  program.    Please  contact  us 
if  we  nay  be  of  further  aissistance  (Associate 


•We  currently  have  in  progress  a  sttidy  of  gra^duates.... This  is  being 
handled  by  i)r.  and  he  could  supply  details*    His  phone' i? 

:   in  case  you  wish  to  callw"     (Dean)      ,      V  ^ 

. * . I  am  enclosing     copy  of  the  questionnaire  that  was  seht 
^  out  to  a  couple  hundred  of  oui?  graduates.    There  are,  some 

very  obvious  ami  some^^jfc  so*  objrious  changes  that  needto  be 

incorporated  into  the  questionnaire*    On,e  of  the  not  sonobviouah 
;  but  extremely  important. changes  that  I'd  like  to  see  iar  some 

technique  by  which* we  can  correlate  the  student's  x^§sjponses 
-  with  the  actual  courses  that  they  took.    Thi*will  complicate 

the  questionnaire  sorae^at,  but  will  make  the  results  vastly 
.  more  useable  in  making  decisions.    !E  have  no  results  to 

communicate  at  this  time.    Vfe  are  in  the  process  of  tabulating > ^ 

via  computer.       (Associate  Professor) 


"Vfe  haven't  done  the^  kind  of  survey,  of  our  alumni  that  yOu  are  about 
to  undertake"ibut  I  d-Ld  s6methin|  similar  in  (another  country)  a  (Souple 
of  years  ago.  l  The  enclosed  reprint  will  show  you  the  approach  I 
used  and  the  kind  of  questions  1  asked....  I»d  he  grateful  for  a  copy 
of  your  report  idien  you  »ve  completed  it  because  dur»  alumni  group 
which  is  just  now  starting  to  function  well  is  considering  a  similar 
survey  of  our  altanni  at  some  future  date."     (Deah)  \ 

■  ;   ■   ^  ■ 

"I  think  you  are  undertaking  an  interesting  project  this  fall  and 

I  wish  jjTou  good  luck-   Neither  I)r.__  nor  I  can  recall  similar 

studies  so  we  can  not  be  of  help  to  you»"   (Assistant  Director)  ' 

t*Enclo$e<i  please  find  a  copy  of  the  ititroduction  gf  a  thesis  by 
^entitled    (reporting  a. survey  of  graduates)   vhich  might  be  helpful 
^.in  your  survey.      If  you  would  like  to  purchase  the  entire  thesis 
/the  charge  is       c   #  ^        (editorial  assistant) 

best]  wishes  to  you  for  an  in-depth  survey  of  the  graduates 
of  your  Master^s  prograitte    I  do  believe  that  your  personal  visits 
will  contribute  to  the  validity  of  such  a  study*  Ihfortunately, 
we  have  not  wade  any  such  stiguJies  in  this  school. '  However,  I  wbuld 
be  very  much  interested  in  the  results "of  your  study  as  I  am  sure 
other  library  schools  would  be,  too.«  (Dean) 

/    ■ '  '■  ■ 

.       *  ...  *■  '• 

"To  the  best  of  my  knowledge  no  study  along  the  lines  you  propose 
^  has  been  done  l)y  this  School  or  anyone  connected^  with  it.  However, 
-for  what  tbey  may  be -worth,  I  am  enclosing  copies  of  questionnaires 
which  W{r  sent  to  our  recent  graduates  and  their  employers  a  year 
agd.    I  might  say  incidentally,  that  although  the  number  of  resjppnses 
received  was  very  gratifidng,  we  have  no  intention  of  compiling  or 
publishing  the  information  they^ have' provided  for  us.?  (Director) 


•♦We  regret  that  we  haVfe  no^materi^l  or  studies  that  have  been 
carried  out  concerning^  the^achievement  of  our  graduates  from  the 
Master*s  program  in  Library  Science.  *A  modest  questionnaire  was/ 
used  in  connection  with  our  recent  self-study  to  try  to  determine 
alwmi  reaction  to  the  Library  School  program  but  we  have  not  been 
abl;e  to  relate,  the  program  to  actual  professional  performance 
^       (Assistant  Professor  and  Assistant  to  the  Director) 

■    .  ;  .    .'  ■        .  \  ■         \  , 

••The  only  materials  in  ^ich  you  possibly  would  be  interested  are 
a  study  of  graduates  made  hy  one  of  our  students  in  1972  and  a  ^ 
survey  of-libraiy  "^education  needs  made  by  one  of  our  faculty  membeSrs 
iji  1973..  Probkbly  the  former  is  more  in  line  with,  the  study  you 
are  making.  .  It  is^in  rough  form,  but  we  could  furnish  you  a  copy 
of  the  paper  for  $6*50...^  Best  wishes  to  you  in  your  undertakiaig*** 

o  '(GhairraanV         -  ■■ 

508  ,,.      .        :  ■  . 

^  .        0         (0)  ... 


••••••wfe  query  all  our  graauates  two  years  after  graduation  with  a 

simple  questionnaire  relating  to  their  work  experience  and  the' 
influence  upon  it  from  the  course  work  in  the  library  school •  In 
the  past, we  have  alsQ  queried  current  employet's  two  years  after 
graduation  to  see  how  they  react  to  the  preparation  which  the 
individual  student  received  while  in  library  school  as  applied  to  \ 
the  job.    This  latter  tjuery  has  been  discontinued  in  view  of  the  , 
recent  actions  in  Congress  which  relate  to  Freedom  of  Information 
and  Student  Records^  m   I  would  personally^  be  very  grateful  if  you 
would  send  me'  a  copy  of  the  instrument  which  you  are  using  in  yqur 
survey  to  gather  the  data.  -   I  am  circulating  your  letter  to  the 
rest  of  the  f aculty^pf  the  Library  School  here  and  apme  of  them  may 
contact  you  directOiB.  .  -   I  hope  this  information'will  assist 
you  in  your  study.      shall  look  forward  to  receiving  some 
information  relative j to  its  conclusions.*.,    (ijiteilra  Dean) 

•^.♦•.I  am  glad  to  know  of  the  study  you  have  undertake^,  which 
should  be  of  considerable  interest  to^your  School  and  to  all 
educators  for  librarianship.i..  For  some  time  it  has  been  our 
practice  to  solicit  letters  of  evaluation  of  performance  of  our 
graduates  and  of  their  preparation'^^^y  our  program.    The  requests 
are  made  of  first  employers  approximately  a  year  and  a  half  aftei? 
the  beginning  of  employment.    Although  not  lacking  in  candor,  the 
responses  on  the  who\e  have  been  favorable  to  our  graduates  and 
our  program*    They  are  usually  of  notable  length  and  frequently  in  . 
some  deta^il.    I  enclose  a  copy  of  our  letter  of  solicitation, 

—  Recently,  as  part  of  our  self-study  effort  in  preparation  for 
visitation  by  the  ALA  Accreditation  Committee,  we  sent  a 
questionnaire  to  all  our  alumni*.  The  questionnaire  was  not  designed 
by  professionals,  and  we  we're  trying  to  get  a  spread  of  information* 
Nevertheless,  the  responses  have  been  enlightening,  particularly  the 
graduates^  perception  of  our  program  after  facing  the  realities  of 
work  situations.    A  second  enclosure  is  a  copy  of  the  questionnaire. 

—  Dean  .K.  "    ..  asked  me  to  reply  to  your  let-ter  because  I  am 
directly  coneejned  with  both' the  activities  I  have  described.  Bis 
interest  in  your  study  is  as  lively  as  mine*    Wb  will  be  glad  to 
give  you  argr  additional  assistance  you  think  we  can'.    And  we  will 
be  Imager  to  read  your' final  report.^      (Administ|Sfcive  Assistant 

to  the  Dean  for  Placement)  ^ 


"We  are  conducting  a  study  of  the  graduates  of  our  department  in  - 
preparation  -for  the  visit  of  the  ALA  Accr4s?ditation  Committee  in  the 
faOl  of  1975 •    Ifowever,  this  study  will  not  be  completed  for  several 
months.    If  you  want  a  copy,  please  let  me  Wfiow*** '  (Chairman) 

have  not  published  studies  on  our  master's. program  or  on  our 
graduates*    I  can,  therefore,  only  wish  you  success  in  your  personal 
visits  to  library  schools  (sic)  and  in  your  inquiries  of  other  people 
in  the  field.    I  do  so, .of  course.    I  look  forward  to  whatever 
results  you  publish  concerning  your  indepth  survey (Dean)- 
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"We  do  not  have  any  such  studies—  as  you  have  already  found- 
that  will  Jbe  of  much  assistance.   All  that  we  now  have  is  an 
accumulation  of  narrative  evaluations  of  special  seminars;  we 
vlXl  be  collecting  a  second  and  more  comprehensive  collection 
of  narrative  evaluations  later  this  year. . .  including  those 
post-baccalaureate,  in  certificate,  master's  degree,  and 
specialist  degree  groups."  (Dean) 


"Our  school  is  sufficiently  new  and  we  have  not  as  yet  conducted  any 
substantial  studies  of  graduates,  we  haVe  however  designed  "a  student 
data  base  which  will  allow  us  to  compare  dat^i  on  graduates' with 
substantial  amount' of  data  recorded  on  students  in* the  program* 
Vfe  think  ibhis  is  a  very  interesting  data  system  and  if  your  travels 
bring  you  this  way  we  would  lie  more  than  pleased  to  discuss  it 
with  you,"     (Assistant  Dean) 

:#  ■  '    .  ' 

•ntfe  have  given  ^serious  thought  to-  such  a  study  but  at  Ihis  point  ' 
we  have  not  yet  found  an  opportunity  to  conduct  such  a  study.  In 
the  eirent  that  we  do  I  will  attempt  to  communicate  with  you  on  it 
and  give  you  a  copy*    Best  of  luck  in  that  project,    I  will  he 
interested  in  seeing  the  results  •**  (Director) 

/•••••We  will  be  preparing  a  survey  for  the  (AIA)  Committee  on 
Accreditation^  and  your  letter  will  be  kept  so  that  a  copy  of  tiiia 
survey  can  also  be  sent  to  you*   We  will>  of  course,  be  very 
interested  in  receiving  a  copy  pf  ypur  own  research (Prof essqr) 

■  '  ■  f 

.  "Although  we  have  no  studies  such  as'  you  describe,  we  woiild  be 
Interested  in  obtaining  a  copy  of  yours,  when  completed ♦•'^  - 

(Associate  Professor) 

••Tour  up-,coming  sabbatical  sounds  interesting  and  possibly  even 
worthwhile*    Like  you^  I  khow  of  no  specific  examples  of  studies 
or  surveys  which  measure  the  adequacy  of  a  library  education  program 
in  terms  of  success  of  graduates,  in  the  field.    It  certainly  would 
be  fun  to  test  some  aspects:   for  example,  association  leadership, 
innovative  library  pwgrara  development,  or  peer  evaluation  or  some 
such  and  see  if  any  of  these  elements  could  be  traced  bacllto  the  * 
library  education  program  or  if  they  ^were  simply  characteristics 
that  the  student  brought  with  him.    Oh,  well...,    (suggested  I 
obtain  the  reports  tuntod  in  to  the  ALA  Committee  on  Accreditation) 
...  For  our  own  purposW,  for  example,  we  have  surveyed  aluiwi  of 
the  last  ten  years  to  get  their  current  evaluation  of  the  value  of 
the  program  they  participated  in  while  at  the  School  of  Librarian* 
ship.....^«  (Director)  -  a 


••Ehelosed  is  a  condensation  of  a  study  done  l3y  us  last-year*  We 
subnitted  it  to  JEL,  but  it  was  rejected  because  of  its  diffuse-  . 
ness  and  general  lack  of  craxi^ty,  wiiioh  we  agree  with  ^aijd  apolbgiaie 
for*    Howaiier,  you  still  inight  find  it  useful*    We^lso  hope  to 
do  some  interviewing  if  we  get  some  money  to  do  it*    Hope  this  is 
not  late.  (Your)  letter  of  August  26  just  came  to  my  desk,  (notes  " 
reply  dated  December  11)    Please  return  this  copy  when  you  are 
finished  with  it;  it*^  all  I  have.«    (Associate  Prpfessor) 

*  •     «  ■         o  ^ 

,  ■     ■  -  ..  '     -         •  •     .  ^ 

•We  have  not  conducted  an  in-depth  study  of  the  graduates  of  our 
master's  program  in  librarianship,  but  we  would  veiy  much  be ' 
interested  in  the  techniques  that  you  use.    We  have  frequently  • 
attempted  to:  get  information  about  our  alumpi  4nd  soijie 
considerable  amount  of  materiaL  was  collected. (Dean)/ 


This  eiids  the  actual  texts  of  the  letters  I  received* 

in  February  1975 1     sent  copies  of  my  questionnaire  to  all  the, 
people  who  had  thus  written  to  me.    None  have  as  yet  ref^ied  with 
acknowledgements  or  any  indication  that  they  are  using  these. 
I  attached  a  letter  indicating  the  questionnaire  sent  to  them  was 
the  latest  revision  of  several,  though  all  the  revisions  were  . 
minor,  merely  reflecting  experience  in  the  early  interviews  with 
better  wording  of  questioj^s  and  better  sequences.    I  also  made 
the  point  that  the  qu^io|inaire  was  not  at  fixed  procedure^  to  be 
administered  strictly*  >I 'generally  used  it  as  a  loose  stiructure 
for  the  interview,  from  which  I  felt  justified  in  departing  when 
the  respondent  seemed  especially  interested  in  discussing  some. 
aspect  of  the  program  or  of  the  profession.    I  frequently  filled 
in  answers  in  almost  random  order,  as  the  graduate,  if  highly 
articulate  and  stimulated  by  the  interview-*-- and  many  were--^ 
might  well  spontaneously  give  replies  to  questions  I  would  not 
reach  fbr  several  pages  yet.    I  did  not  repiroach- them;    I  just 
silently  turned  to  the  correct  page  and  filled  in  the  reply! 
I  mentioned  that  I  was  ''tape-recording  all  Jfciterviews,  and  making 
super-S  films  of  the  graduates  at;work.  . 

My  letter  mentioned  also  the  fact  that  I  had  been  unable  to  find 
any  source  of  funds  to  pay  for  the  necessary  heavy  expenses  of 
travel,  film  recording  tape,  etc*    No  one  sent  ahjr  suggestions* 

One  person*.-  the  student  writer  of  a  library  school  thesis—  did 
'raisfe  a  point  tHat  no  one  else  mentioned,  and  I  have  neglected* 
What  about  those  who  enter  the  program  and  do  not  finish?  What 
<Jo  they  think  about  the  program?   It  is  natural  to  take  more 
interest  in  one^s  graduates,  but  those  who  fail  to  graduate  may* 
have  data  just  as  valuable.    The  person  who  mentioned  it  admitted 
she  did  not  even  know  how  miany  **dropouts"  there  had  been  during 
the  period  of  her  study,  and  made  no  atten5)t  to  locate  them,  or  to 
obtain  their  opinions. 
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It's  hard  to  justify,  esgecxalXy  in  times  when  we  are  preparing  people 
for  a  tight  labor  market,  the  profession's  apparent  indifference  to 
the  students  passing  through  our  programs.    Is  that  too  strong  a  way 
to  put  it?   Perhaps  I  should  say  we  do  our  best  to  hold  students  to 
Certain'  standards  as  they  take  our  courses,  but  we  seem  to  devote 
little  effort  to  discovering  whether  the  things  we  teach  thejn  are  of 
wuch  uss  on  the  Job.    In  the  cases  where  students  do  not  finish  our 
programs  at  all,  undoubtedly  many  faU  because  they  lacked  the  drive 
or  thf  intelligence.   But  we  do  not  know.   Nor  do  we  know  what  is"  the 
problem  with  those  vho  graduate  ,and  then  do  not  succeed  in  getting 
'  Jobs  in  their  n«w  profession.   How  do  their  opinions  of  the  education 
we  offer,  differ  from  the  opinions  of  those  who  successfully  moved  into 
good  positions?   I  find  little  "evidence  in  this  survey  of'  the  other 
library  schools  to  show  that  much  l^s  being  done.   Ml'  that  ny  own 
paper  does  is  help  indicate  where  we  need  to  aict. 

Note  how  many  of  the  replying  schools  indicate  they  are  undertaking 
a  su^ey  of  graduates  in  order  to  meet  AU  Accreditation  Committee 
requirements.   Wbuld  they  never  do  so  without  that  stimulus? 

The  few  schools  who  sent  copies  of ,  actual  survey  forms  obviously  had 
the  same  problem  we  had  at  Glassboro.   If  you  makeXhe  fom  short, 
you  get  a  good  response  but  learn  little.    If  you  tty  asking  many 
questions,  with  due  regard  for  probing  into  the  variables,  it  becomes 
very  difficult  to  get  good  responses.   This  was  why  I  felt  so  strongly 
that  a  personal  inteirview  program  was  required.    It  is  also  why  I  was 
convinced,  from  the  beginning  that  the  fquestionnaire**  I  used  had 
to  be  non-rigid,  more  or  less  open-ended,  to  adapt  easily  to  the 
different  attitudes  and  conditions  of  each  graduate.    I  can  advise 
the  other  library  schools  that  I  believe  it  worked  (especially  with  ' 
tape  recording  of  interviews  to  supplement  my -notes)  but  that  it 
makes  analysis  of 'the  results  devilishly  complex.  •  It's  not  like  f/ 
asking  people  to  check  boxes,  vhere  the  iresults  can  be  computer- 
tabulated.  .Perhaps  we  can  do  the  check-boxes  bit  on  our  up-dating 
surveys  In^he  future,  but'  I  am  firmly  sold  on  the  idea  that  eveiy/ 
once  In  a  while  you've  got  to, go  in  person  and  ask  open-ended.  <; 

■*      ■  "a 
There  is  a  great  temptation  to  get  too  far,  here,  .into  discussion  of 
my  own  actual  restilts,  >Aich  belongs  elsewhere  in  this  paper. 
There  is  little  or  nothing  further  to  say  about^  my  survey  of  other  i 
library  schools,  except  to  holpe  that  the  faculty  at  those  schools 
do  get  copies  of  this  paper  and  do  read  this  section.    If  they  do, 
I  will  deeply  appreciate  their  comments  and  suggestions  for  our 
future  surveys. 
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iMBRICAM  FEDERATION  OF  TBACHEfiS 
lOlE  iJ^th  Street,  N.W, 
WasM.ngton,  D,  G,  20005 


UNIONS.  SCHOOL  UBRARIBS.  AND  COUJCTIVE  BATOAINIMS  V 

April  2V  X975 

Dear  QuEST  Consortiwa  PartiolpAtt 

The  school  librarjrnedia  center,  connonly  called"  "the  heart  of  the  school," 
has  been  the  forgotten  ingredient  in  m«ny  of  our  school  systems  and  districts.,, 
that  is,  until  UNION  TEACHERS  AND  UNION  SCHOOL  LIBRARIANS  joined  forces^  start 
implementing  the  i^ords.  Ideas,  and  recotfaendations  vhich  they  hed  garnered  rrom 
courses,  conferences,  meetings,  and  (mo$t  especieUy)  on-the-job  ejcperience. 

A  perusal  of  the  attached  school  library  media  center  contract  items,  sifted 
from  recent  teacher  contracts,  reveals  the  broad  scope  of  topics,  interests,  and 
needs  that  haw  been  dealt  with  in  negotiations,  and  the  exiafemely  wide  and^ 
significant  areas  of  positive  achievement  covered  by  Ihese  collective  bargaining 
agreements. 

Thus  the  norde,  ideas,  and  recoamendations  fJrom  courses,  conferences,  meetings, 
and  on-the-job  eacperience  (the  professional  dream)  have  become  reaUty  in  many  localities 
through  the  p»»oe8S  of  collective  bargaining  -  -  -  and,  of  course,  the  solid  alliance 
of  Union  Teachers  and  Union  School  Librarians, 

vfo  hope  this  brochwe  win  serve  as  a  useful  and  practical  resource  tool  to 
assist  you  in  your  own  translation  of  "Dreams  into  Reality," 

.  Fraternally, 

Irving  Morris  and  Sylvia  Mendlow^ 

Co-Chairraen,  AFT  Quest  library  Media  Interest  Group 

p.S.  For  further  inf^nnation  on  School  Libraries,  Unions  and  Collective  Bargaining  ♦ 
check  with  us  ^  Bob  Bhaerraan,  or  iprite  to  us  at  our  home  jaddresses: 

Sylvia  Mendlow,  97-11  Horace  Harding  Exp.,  Corona,  N.Y.  11368   212  AR  1  -  5876 
Irving  Morris,  33-3'^  Crescent  Street,  U.C.,  N.Y.  11106,    212  728  -  4078 

I  '     ■  ■  ■  ■  - '  ■  - 

(Noltet  this  t«port  was  supplied  to  the  present  writer—  RSP^-  by  the  authors 
iisted  above,  for  use  with  the  research  prd^ect  at  Olassboro.   It  was  used 
toriginally  at  the  QuEST  Consortium,  Chicago,  Illinois,  April  24-27,  1975* 
jUbrary  Media  Interest  Orou^Workshop,  of  which  the  co-authors  were  co- 
jchainMn.) 
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••The  Board  of  Bducati^on  ar4  the  STij  Relieve  it  to  be  the  responsibility  of  the 
professional  staff  to  raooimoend  to  the  Siiperintendent  instructional  materials  (library 
books,  jjeriodicals,  text^aiooks,  supplerapntairy  textbooks,  films,  filmstrips,  and  rocordi 
of  the  highest  quality  thit  will  support  t^e  educational  philosophy  of  tl^e  district. 

"In  accordance  with  th^  belief,  the  following  policy  statements  will  govern  the 
selection  of  instructional  materials  Xn  Central  School  District  No.  2t 

•  •  "  1.  Materials  will  be  selected  that  will  enrich  and  support  the  curriculum 

taking  into  consideration  the  varied  interests,  abilities,  and  maturity 
.  •  levels  of  tije  ]|ipils.  \ 

"2.  Materials  Td.ll>e,  selected  that  will  stimulate  growth  in  factoia  knowiedj 
literary  appreciation,  aesthetic  values,  and  ethical  standards. ■ 

"3.  Materials  will  be  selected  that  will  provide  a  background  of  information 

which  will  enable  pupils  to  make  Intelligent  judgments  in  their  daily 
^lives. 

•♦4.  ^terials  will  be  selected  that  will  present  opposing  sides  of         .  '/ 
dgntroversial  issues  so  that^young  citizens  may  develop  under  guidance, 
the  practice  of  critical  reading  and  thinking.  • 

t»5.  Materials  will  be  selected  that  will  be  representative  of  the  many 
religious,  ethnic  and  cultural  groups  and  their  contributions  to  our 
American  heritage.  , 

••6,  Materials  will  be  sei.ected  that  present  the  many  and"  varied  aspects 
of  our  culture  andj  sbdety  even  though  some  aspects  may  be  considered 
unsavory.  ,  >  r 

"7.  The  value  and  impact  of  any  literary  work  w/ll  be  judged  as  a  whole 

taking  into  accounit  the  author's  Intent  ratjher  than  as  individual  Vords, 

phrases,  or  incidents  out  of  which  it  is  male. 
'   ■  ■  ^  -    '     II  \  '         ■    •  ' 

'•8;  Educators,  remembering  .the  maturity  levJftfVa  child  may  recommend  for 

individual  reading,  writings  they  feel  iMl  Have  educational  significance 

for  an  individual'l  student.  "  . 

*  -  -  -Syosset  TeachWs  Association  (AFT/NEA)  1970.-73.  Art.  18.  Pp.  30-1. 

BOOK  SELECTION  POLICY  1  CONTROVERSIAL  MATERIALS 

"•^i?  f*»l®°*i"8  materials  on  subjects  which  are- a  matter  of  opinion,  librarians  will 
attempt  to  secure 'items  which  objectively  present  opposing  vieWs,  so  that  sSdent 
^,    readers  learn  to  make  decisions  fairly,  objectively  and  independently.  . 

'       ••a.  If  any  Individual  wishes  to  challenge  the  presence  of  any  booko  dr  other  item 
in  a  school  library,  he  shall  present  reasons  for  such  objections  in  writlnj? 
to  the  librarian,  who  Shall  take  the  matter  before  a  CMmdttee  composed  of  the 
school  principal^  the  librarian,  a  counselar  from  the  school  In  question. ' a 

,  representative  of  the  Department  of  Education  and  the  Ubrary  ConsulH^t. 

'    •  ■  .  ■  *  '   ■  .       ■  ■  '  ^ 

"b.  This  committee  shall  decide  whether  the  material  in  question  shall  be  removed 
from  the  library,  and  the  librarian',  shall  inform  the  complainant  in  writing 
bf  the  decision  and  the  reasons  for  It,  " 

ERJC  514    .  ,  «  «.  Guam  Federation  of  Teachers,  1972-75,  Art  X,  D.13.  a  &  b  ; 


Floreneo  Sellero  >  Brogrom  Advicor 


The  graduate  progrom  in  ocliool  and  publia  librorianGliip 
Is  doGigaed  to  accosisiDdate  college  groduateo  -with  variouo  "baek-^ 
grotinds  wlio^waat  a  maoter'D  degree  cprxd;  eertlf ieatio^  bb  a  school 
librarian  or  profeosiongJL  librarian. 


-y^.  .        GERTIFieATION  ' 

J    SuceesGful  completion  of  tradk  A,  B,  C  or  D  will,  lead 

to  et^Jber  the  scbodl  librarian  or  professional  librarian  ^ 

certificate. 

ft  ' ,  .      -     '   ■  • 

EROGRAI.I  DEGREE  RBGWJIREMEKTB 
All  curricula  (except  A)  require  33  semester  hours  of 
eourpe  work  to  meet  the  requirements  for  the^.A.  degree.  A 
project  submitted  in  written  form>  adhering  tev,all  standards  of 
good  parofessional  writing,  is  required.   Enrollment  in  l601.^ 
a*eqtiires  the  approval  of  the  pro-am  advisor. 
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o  ■   ■  ■ . 

(NOTE  added'  November  1975*   this  outline  of  the 
graduate  programs  is  now  being  revised  to  »a«t 
new  Stater  Certification  requlreiaents^   It  Xb 
incltuled  here  because  it  was  In  effect  at  the 
tijoe  mbst  of  the  Interviewed  graduates  mv0  at 
Glassboiro.)   .  ^ 
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For  college  gpactiaates  -witiiout  teaelier  preparation  who  are 
working  toward  a  School  Librarian  Certificate  and  the  M.  A.  degree, 

SASIC  EROFSSSIONAL    *      .      .  .      .      ,      /     .  .    *  12 

0821.502  Poimdationo  of  Education 
0822.512  Edueationja  Poyehoiogy  ' 
\       0829.550   Public  School  CtiriPicTawa 

One  other  choice  with  the  approval  of  the 
program  advisor.  .  •  .  . 

mmm  QmGiMimnm    .    .    .    .    .   ..    .    .    *    .  27 

•  1601.315  Book  selection  for  Media  Centers  ^ 

1601,325  Selection  and  Evalmt'ion  of  Kon-Rri^t  Materiedo 

1601^501  IiibraiT  Organization  and  Management 

(with  Fraetieum) 

1601. 50lf  Introduction  to  Automation  and  Informatfcion  Retrlev«a 

1601.505  Bibliograjphjr  and  Heferenee 

1601.507  Multi-Media  in  Libraries 

1601.511  Organisation  of  Library  1-fa.terialc  <         "    .  . 

Select  one  cottrne  from  aaiong:  '  '  M'-^ 

1601.512  Iiiterattire  of  Seience. 

1601.513  Litera-tSure  Of  Humanities 
1601,51^  Xiteratwe  of  Behavioral  Sciences 

Select  one  Gottrse  between:  ' 

1601.519  Preparation  of  Inexpensive  Instanictional  Media 

1601.520  Investigations  into  Newer  Educational  Media 

Seminar  and  Hecearch  •  * 

1601.600  and 

l601»6Qt  Current  Issues  in  Library  Science  Seminar 
TOTAL        *       .  .     .  ...      .      ,  U5 


■  .  .   ^  CUBRICUKJI4  B  . 

This  curriculum  is  dfisigned  for  college  graduates  without 
teacher  preparation  who  are  working  toward  a  Professional  Librarian 
Certificate  and  the  M,  A.  degrc^ 

Library  Specialization  .  ...     .     .     ,     .     .  -  .     .     .  27 

Required:  . 

1601.501  Library  Organization  and  Msaiagement  V 

1601.505  Bibliography  and  Reference 

1601.506  Histojcy  of  Books  and  Libraries 

1601.510  Selection  of  Materials  for  Public  Libraries 

1601.511  Organissation  of  Library  Materials 


ERIC 


(2) 
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Seleet  three  eowoee  from  eioong;  .        <  -  , 

.  1601 4  502  Btudiea  in  Literatwe  for  Ohildren 
l60X.503   Studies  in  Literature  for  Yoting  MuLtc 
1601. Introduction  to  Automtion  and  Infoxroation  Retrieval 
1601.507  Multi-Media  in  Libr^ies  '  <  -  v  ^ 

l601,508,  Ad^mnced  Cataloging 

1601.519  ?repe:pation  of  Inexpensive  Instructional  I&dia  a 

1601.520  Investigations  into  Newer ^Educational  Media 

Select  one  course  fi-om  mnong:  / 

1601.522   Literature  of  Science  '  "  • 

1601.513   LiteratureVof  Hiimanities    \  '  '    ''\  ^ 
*  .  I601a51^  Literature  of  Behavioral  Sciences 

■  .     .  , .  «' 

Seminar  and  Research  •      •  .    ...  >  .      .'     .     .      .      .  6 

1601.600  and  ,  •  ... 

"  '  1601.601  Ctorent  Issues  in  Library  Science  Seminar 
TOTAL      ,   .    ° .     *    .  o     o  >    .      .      . '  33 


cmmicuLUM  c 

This  curriculum  is  designed  for  college  graduates  who  are 
fuHSr  certified  teachers  .in  fields  other'  than  lihraiy  science 
4and  who  vish  schqol  librarian  certification  and  the  M.  Ao  degree 

Library  Specialization     •      •  o      •      .      •      •      .      .  27 

Requir^:^ 

JL6oi'.315  Book  Selection  for  Media  Centers  '  ; 

1^01 .501  Library  Organisation  and  Management 

i601.505  Bibliography  and  Reference  v 

' 1601,507  Multi  Media  in  Libraries 

1601*511  Organization  of  Library  Materials 

Select  three  courses  from  among:  . 

.     '  1601  #502  Stvidies  in  Literature  for  tlhildren 

1601.503  Studies  in  Literature  for  Young  Adtilts 

'  l6oi.^0k  Introduction- to  Automation  and  Infoimation  Retrieval 

1601.508  Adv^ced  Cataloging       .  ' 

1601*519  Eteparation'  of'  Inexpensive  Instructional  Media 

1601*520  Investigations  Into  Newer  Educational  l^feplia 

. .      •/       "    •      ^   ^  .  .  § 

Select  one  .course  from  among:  '  /  '  "  • 

l6oi«5l2   Literature  of  Science 
1601.513   Literature  of  Humanities 
1601. 51^^   Literattp^e  of  Behavioral  Sciences 

Seminar  and  Research      .      *     -     *     •     .     •     .      .     •  6 
1601.^0  *and 

1601.601  Current  Issues  in  Library  Science  Seminar 
TOTAL  ...      .      •     .     •     .  .  *    ^  .  \33 

S '^  51*  '  '  ' 


•  ♦  ■  . 

This  cyrricTxltro  is  designed  for  college  graduates  1*9  are 
fiiUy  certified  as  teaclier  librarians  and  vho  wish  to  attcdn 
cchool  lihrarian  certification  and  the  M.  degree. 

Library  si5eeialization  .  .  '  ♦  ,  .  ,  .  ,27 
Bequired;  ' 

l60i,501  Iiibretpjr  Organization  and  ffenagement'  . 

16OX.502   Studies  in  Literattire  "for  Children  '  > 

■    '  ■    -         .  or   .  ■■  '  ■/ 

1601.503   Studies  in  Literature  for  Young \dults 
*  1601,50^   Introduction  to  i^LU^omatiod  and  Information  Retrieval 
1601.507  Multi-Media  in  Libraries  ,  . 
l60i;519  •  preparation  of  Inexpensive  Instructional  Media 
■  .  ■  or    C  '  '.  ' 

1601,520  Investigations  into  Newer  Educational  Media 

Select  three  courses  from  among: 

1601.325'  Selection  and  Evaluatioh  of  IJon^i'Print  Materials   "  . 

1601.505  Bibliography  and  Reference 

1601.506  History  of  Joolcs  and  Libraries  •  . 

<,  1601,508  Advanced  Cataloging  /  •  . 

1601.511  Organization  of  Library  Materials 

Select  one  course  from  among: 

<->^l,5l2   Literature  of  Science  , 
1601,513   Literature  of  Humanities       «  '  ' 

"    l601.511f  Literature  of  Behavioral  Sciences 

Seminar  and  Research      .       .       •   -  ,       .       o       ,       .  6 

1601.600  and 

1601.601  Current  Issues  in  Library  Science  Seminar 


TOTAL 


33 
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